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Abstract
The thesis investigates the development of the ‘professional’ in the field of accounting. The research evaluates
how and if there is a difference between the realms of accounting education and accounting practice when defining
this term “professional/al/ism”. The research further explores how accreditation has impacted this development
of the accounting professional. This thesis reviews the concepts, themes and definitions of how an accounting
professional is formed from the views of accounting practitioners, academics and students; and provides
background to the Australian accreditation system in light of accounting education; American Association of
Collegiate Schools of Business (AACSB), Chartered Accountants Australia and New Zealand (CAANZ) and
Certified Practising Accountants Australia (CPA).

The thesis examines this formation of an accounting professional through conducting of seventeen (17) openended structured and unstructured interviewees with the accounting professionals from a diverse set of accounting
backgrounds such as accounting practitioners, accounting academics and accounting students. To gain
interpretations of what constitutes an accounting professional analysis was undertaken using the lens of a theory
of professions informed by the sociological dimensions outlined by Larson (1977) to examine the interviewees’
responses and observes (beyond the language used in the interviews) the conduct of the interviewees when
answering the questions posed to them. To further justify the prevalent themes that have arisen in the interview
data, a further interpretative thematic analysis under social semiotics and Gaffikin’s observation on social
subjectivity was conducted. This resulted in a multi method approach encapsulates a new theory of professions
from a theorists and interviewees point of view. The thesis develops a theory of profession/al/ism in the context
of accounting from the viewpoints of the accounting professionals.

In developing a definition for the concept of the accounting professional, elements of education, expertise,
experience, culture and marketing and branding are the foremost major themes, according to the interviews
conducted for this research. Accounting academics, practitioners, accreditor bodies and students all tend to value
the same basic things in association with profession/al/ism: education, expertise, experience, culture and
marketing and branding, with the major difference between the two groups being how they rank these factors in
importance.
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Chapter 1: Introduction
This chapter introduces the fundamental aspects of this research. It outlines the research problem; the context
within which the research is placed; and its motivation, purposes, relevance and original contribution. This chapter
also presents a summary of how the research was undertaken. The policy implications and limitations of this
research will also be discussed.

The idea of a “professional” is embedded in the way that a given occupation defines it. In accounting, the term is
based on the societal values that are placed on the accountants themselves. The meaning of these kinds of societal
views, however, differs for people working in education, accounting practice and accrediting bodies. This divide
in the interpretation of a professional will be explored within this research and, from this, a categorical explanation
of a professional in accounting will be built from the interview data collected from people from each area.

1.1

Problem

A divide has become increasingly evident between the accounting professional practice world and the academic
accounting world regarding the concept of the accounting profession (Cappelletto, 2010; de Lange & Watty,
2011). This thesis aims to explore components of this divide through the concept of profession/al/ism within the
accounting sector and its impact on accounting education. This research will describe the characteristics that form
the concept of a professional accountant and establish how such a notion is formed through accounting education.
It will also evaluate whether the identified characteristics of professionalism are what individual educators and
accountants have identified within themselves as forming part of their professional identity and the relationship
that forms through accounting education, or whether it has connotations imposed externally by the work
environment. The idea that there is a divide between the two realms of practice and academia, and the impact on
conceptualising the term professionalism, is further emphasised by some recent pronouncements by professional
accounting bodies, which have significant control over the accreditation of academic courses. Within this research,
the American Association of Collegiate Schools of Business (AASCB), especially AACSBs Standard 15: Faculty
Qualifications and Engagement, and Chartered Accountants Australia and New Zealand (CAANZ) and Certified
Practising Accountants (CPA) will be examined.
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1.2

Context

The context in which this research is placed is accounting education, practice and accreditation. The research has
been carried out by conducting interviews with key persons within each of these realms and examines how they
define the term “professional” within the occupation of accounting.

AACSB, a private organisation founded in 1916, and now with headquarters in United States of America,
Singapore and Amsterdam, offers an accreditation process that allows tertiary institutions worldwide to be
considered. AACSB has accredited 780 business schools across 53 countries and territories. It states as its purpose:

The organisation states that the purpose of the accreditation process is (AACSB, 2017, p. 1):
[t]o continuously improve engagement among business, faculty, institutions, and students so that
business education is aligned with business practice. To fulfil this goal, AACSB will encourage and
accelerate innovation to continuously improve business education.

Standard 15: Faculty Qualifications and Engagement states:
The school maintains and strategically deploys participating and supporting faculty who collectively and
individually demonstrate significant academic and professional engagement that sustains the intellectual
capital necessary to support high-quality outcomes consistent with the school’s mission and strategies
(AASCB, 2017, p. 42)
The alignment with AACSB’s 15 Standards is centred on these themes:
•
•
•

Initial academic preparation
Initial professional experience
Sustained academic and professional engagement.
o Academic engagement
o Professional engagement
• Qualified faculty status
(AACSB, 2017, p. 42).

Chartered Accountants Australia and New Zealand (CAANZ) was formed in 1928 as the Institute of Chartered
Accountants Australia (ICAA) (Chartered Accountants ANZ, 2018) as a merger of Corporation of Accountants
of Australia, Australasian Corporation of Public Accountants and Institute of Chartered Accountants in Australia
(Chartered Accountants ANZ, 2018). The core mission of CAANZ is to be relevant in helping the accounting
profession stay ahead of the changing world, to preserve the prestige of Chartered Accountants and to enhance
their member’s influence (Chartered Accountants ANZ, 2018). Certified Practising Accountants (CPA) Australia
was founded in 1886 in Australia (CPA Australia 2018). CPA Australia’s mission is to help its members build
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their accounting skills, knowledge and careers (CPA Australia, 2018). CAANZ and CPA form the basis of
accounting accreditation in the practical accounting realm in Australia and influence the further education and
training that is required for accountants who seek to become accounting professionals.

The decision to conduct this research within the scope of the AACSB, CAANZ and CPA is based on the fact that:
•

It is in line with the fundamentals of the research areas of accounting education and the effect this has
on the accounting professional.

•

Standard 15 (AACSB) itself aligns with the idea of the concept of professionalism and accounting
education, and CAANZ and CPA form the fundamentals of accreditation in the Australian accounting
practice world.

•

Broadly, this research furthers the conversation on the divide between accounting education and
accounting practice, bringing it into the current context (discussed further in Section 5.6).

This study’s underlying theme is the concepts of the professional and professionalism, their relationships to the
accounting sector and profession, and how they are conveyed to students and academics within accounting
education.

1.3

Motivation

The study of the phenomenon of the professionalisation of students and future professionals is important because
of the influence that a professional identity has on one’s overall identity. The research will discuss the conditions
that contribute to this concept of professionalism and how the working environment within the accounting sector
affects it. Another motivation of this research is to study how (and whether) accounting education contributes to
the production of particular identities within accounting individuals who work in the Australian accounting sector.
This research is important because, to the best of the researcher’s knowledge, there has so far been no previous
research conducted in this area of professionalism in the context of an accreditation process such as those of the
AACSB, CAANZ and CPA.

Furthermore, there is no single, succinct definition for the concepts of professional, profession and
professionalism in the field of accounting. This study dissects and evaluates the “profession (al)” discourse from
the accounting literature and evaluates interviews conducted to contribute to a better understanding of “profession
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(al/ism)” and attempts to find, refine and/or illuminate a definition for these concepts within an accounting context.
The research’s aim is to develop a definition for the sectors of accounting education, accounting practice and
accounting accreditation. This definition will be developed in conjunction with what has been said by theorists
and the interviewees.

1.4

Research questions

The research seeks to answer the following research questions:
1.

How are the concepts of profession, professional and professionalism defined and used?
This question will aim to explore the definitions and usages of the concepts of profession, professional
and professionalism and their formation in the accounting industry, education and accreditation realms.

2.

To what extent do these concepts affect accounting in practice and accounting accreditation?
This question will evaluate the impact that profession/al/ism1 has on accounting practice and accounting
accreditation and will aim to determine the influence these terms have on the accounting individual as
a person and on the accounting-industry community.

3.

To what extent do these concepts affect the teaching of accounting in higher education?
This question will evaluate the impact of the concept of profession/al/ism on accounting practice and
accounting accreditation and will aim to interpret the influence these terms have on the accountingeducation community.

1.5

Implications

To date very little research has examined the definition of a professional in accordance with accounting
accreditation in the realms of education and practice. Chapter 2 gives a detailed account of the literature that
examines both the definition of an accounting professional and the social influences that contribute to defining it.
Most of the published literature relating to defining the professional within occupational services are in areas such
law and teaching. Only a few studies touch upon the wider issues associated with the social impact on an
accounting professional through the influences of accreditation. Within the Australian context very little research

1

The terms “profession”, “professional” and “professionalism” will be referred to collectively as
“profession/al/ism” throughout the rest of the study.
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has been published discussing the social perspectives on accounting professionals. This study attempts to address
the scarcity of literature in this area by exploring the factors that contribute to the formation of a socially aware
accountant. It establishes a relationship between the realms of accounting education and practice, contributes to
both theory and practice and provides a basis for further research. It also highlights to managers and policymakers
the areas in which there is scope to improve the perception of what constitutes an accounting professional. The
thesis aims to provide a definition of the term’s “profession”, “professional” and “professionalism” within the
context of accounting.

This research seeks to do more than merely add to an already long conversation, the idea of the divide between
university education and what is expected in industry when forming an accounting professional. Its importance
lies in the need, in this age of pricing a degree at a considerable cost while also making it appealing to students,
to consider the factors that drive a student to be an accounting professional. The research will be a holistic social
approach that involves accounting practitioners and accounting academics, and their views on defining the
accounting profession, the accounting professional and accounting professionalism. This social aspect will give
this research its original contribution and allow for the voices of people involved in accounting to be conveyed in
defining the terms “profession”, “professional” and “professionalism”.

1.6

Research Method

To gather the primary data, a series of 17 open-ended structured and unstructured interviews was undertaken. The
respondents were identified as key players from selected higher-education and professional institutions and
accrediting bodies. The interview questions targeted the interviewees’ understanding of how to define the term
“professional” in each realm and asks them about which factors they believed had affected various parties, such
as academics, and the accounting-practice environment. To analyse this data, a qualitative thematic approach was
used that “involves a systematic process of sifting, charting and sorting material according to key issues and
themes” (Bryman & Burgess, 1994, p. 177). The key original contribution of this research is therefore to combine
a semiotic analysis of the interview data and to interpreting the corpus based on a qualitative semiotic analysis,
which has the same conclusions made from the interpretations (further discussed in Chapter 5).
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A theory of professions and three interpretative lenses (thematic analysis, the work of Professor Michael Gaffikin,
and social semiotics) were applied to analyse the interviewees’ responses. These three interpretative methods
reside in the social sciences; this allowed the researcher to convey the self-awareness of participants within the
research and to reach a deep understanding of the data representing a particular phenomenon (Halliday, 1994;
Gaffikin, 2008; Leeuwen, 2005). They all allowed for an exploratory study that incorporates the interviewees’
lived experiences. A theory of professions was used to “unpack” the data derived from the three interpretive
lenses. A developmental theory of professions was formed from the two seminal authors who contributed to the
foundations of defining a professional: Andrew Abbott and Magali Sarfatti Larson. These authors have
contributed to the idea of a profession by asserting that “the profession is, in fact, allowed to define the very
standards by which its superior competence is judged” (Larson, 1977, p. xiii) and that professionalism can be
observed as “denoting a general idea that certain kinds of white-collar occupations tend to move toward a strong
occupational control” (Abbott, 1991, p. 355). Larson contributes to the analysis of a professional through a
sociological view and therefore formed the basis for this study’s approach through the following dimensions:
•
•
•

The cognitive dimension is centered on the body of knowledge and techniques which the professionals
apply in their work, and on the training necessary to master such knowledge and skills.
The normative dimension covers the service orientation of professionals, and their distinctive ethics,
which justify the privilege of self-regulation granted to them by society and.
The evaluative dimension implicitly compares professions to other occupations, underscoring the
professions’ singular characteristics of autonomy and prestige (Larson, 1977, p. x).

To help uncover any discrepancies within the data and to triangulate the results into interpretations that had been
seen within the interview data an evolved research paradigm using a qualitative thematic analysis, to investigate
and address integral ideas. Thematic analysis conveyed an ontological understanding of an accounting
professional, whereas epistemological values were addressed within the system of networks. This theoretical
reasoning addresses the value and meaning of a professional in a sociological environment. System networks
contributed to the idea of how social networks are formed within the context of professionals practising in an
accounting occupation.

1.7 Contribution of research
This research explores the relevance of accreditation and its impact on accounting education and professionals. It
will contribute to the accounting literature through the consideration of accreditation processes untaken by
universities and the impact of attaining this accreditation within the university realm, with a specific focus on; the
development of a new theory of professions framework based on insights from theorists and interviewees; and the
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triangulation of accounting accreditation and its influence on accounting education and practice conducted
through interviews.

This research will aim to make theoretical contributions, as the research findings will be disseminated among
academics and members of the AACSB to help achieve an alignment between policy/regulation, what is being
taught and how, and what the accounting industry is seeking with regard to profession/al/ism. While many
institutions are undergoing the AASCB accreditation processes (around 33 out of 43 universities in Australia)
(ABS, 2016; AACSB 2017) and the majority of accounting practitioners undergo further accreditation in practice
in the form of CAANZ or CPA qualifications, it is of high importance for these institutions, accounting
professionals and educators to understand the value and consequences of this process.

The research makes the following contributions:
•

Theoretical: a theory of professions under the umbrella of Gaffikin’s work and social semiotics will be
used to analyse the data and contribute to an understanding of professionalism in a social context.

•

Empirical: the views of accounting practitioners and academics will provide feedback as to whether there
is a divide between the two accounting realms of education and practice based on the interview data, and
how this contributes to the definition of profession/al/ism.

•

Methodological: the views of the participants of accounting practitioners, academics and students to
contribute to an accounting curriculum by increasing understanding of the concept of an accounting
professional and accounting practitioner. This will contribute to the social context of teaching future
accounting professionals. The methodological tool to be used will be the application of thematic analysis
to open-ended interviews.

1.8

Originality and value

The research is of value to researchers studying AACSB/CAANZ/CPA accreditation and its impact on highereducation institutions and practitioners. It proposes the theoretical underpinnings of the institutional frameworks
and suggests areas for institutional research into the accreditation process for universities2. The research is also

2

NB: the terms “universities” and “higher education” will be used interchangeably in this study.
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important in furthering pedagogy in both the practical and educational realms for future accountants, by shedding
light on any discrepancy between the two realms of education and practice.

1.9

Implications and limitations

The AACSB, CAANZ and CPA accreditation processes consist of many standards and requirements for highereducation and industry institutions and globally, many institutions either have undertaken or are currently
undertaking the accreditation process. However, this analysis is limited to an exploration of themes and ideas that
have been discussed in this research. Despite this, this study offers a necessary construction of links between the
various developments in institutional approaches to the use of accreditation and change that can be applied in
other contexts. It also brings to light some perceived disconnects in the understanding of profession/al/ism as
perceived by people from accounting practice, academia and accreditation.

1.10

Organisation of the thesis

The chapters are outlined as follows within the thesis:
Chapter
Chapter 2

Outline
a literature review around the topic of the
development of a professional. It will conclude by
discussing the relationship of the concepts, themes
and definitions to the overall research.

Chapter 3 and 4

the theoretical framework and the design of the
research, the interpretative methodology and methods
used and the reasons why these methods, theoretical
framework and methodology were chosen.

Chapter 5

provides the findings, detailing the classification of
rules and limitations of the research conducted and
presenting the results of the data analysis. These
results will contribute to the progressive development
of the terms “profession”, “professional” and
“professionalism” within accounting. The definitions
outlined in the literature review are applied to the 17
semi-structured interviews that were conducted and
analysed using a thematic analysis.
provides a further discussion of the data analysis,
exploring the development of the term’s “profession”,
“professional” and “professionalism” and the themes
that emerged from the analysis of the interviews. It
will expand on the contributions made though a
developed theory of profession/al/ism.

Chapter 6
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Chapter 7

1.11

concludes the thesis, outlines the overall findings of
the research and revisits the objectives of the research
and the research question, determining whether these
objectives have been met by conducting this research.

Conclusion

This thesis will provide and explore the definition of the term’s “profession”, “professional” and
“professionalism”. It will aim to provide a progressive outline of what particular participants from academia,
practice and accrediting bodies think of these definitions. The research aims to contribute to the sectors of
accounting education and practice. The following chapter will provide a literature review of the works in
accounting that have examined the development of an accounting professional. The viewpoints will include those
of people from accounting education, practice and the accreditation process.
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Chapter 2: Literature Review
2.1

Introduction

This chapter will provide a background on how key authors and research works have defined the term
“professional” within the social setting of accounting. The chapter will conceptualise professionals in a social
context, and within this, this in an accounting-education and professional-accounting setting. This chapter will
further identify the gap between accounting education and practice as it relates to perceptions of a professional
and examine the impact of accreditation on the realms of education and practice. It will provide an overview of
three accreditations in Australia that affect each contextual setting: AACSB within the accounting education realm
and CAANZ and CPA3 for the accounting practice.

This chapter will provide a literature review while highlighting the conceptualisation of an accounting
professional through the sectors of higher education and accounting practice and detailing the effect such a
conceptualisation has on each sector through examining the perception of a “gap” between these sectors. The
chapter will also provide background on accreditation as it relates to accounting education in the sectors of
accounting education (AACSB4) and accounting practice (CAANZ and CPA5) and discuss how the formation of
accreditation affects these sectors. This chapter will contribute to the meaning and further development of the
terms “profession/al/ism”. For the purposes and continuity of the study and research, EQUIS and EMBA were
not considered due to the limited availabilities of the interviewees in those areas as the universities were initiating
changes in these accreditations at the time this thesis and research was conducted.

The study of professions in this thesis establishes a connection between accounting and the sociology of
professions. It gives focus to the development of an accounting professional identity (AACSB, 2017; Abbott,
1988; Baunsgaard & Clegg, 2013; Christensen & Woodland, 2016; CPA, 2017; Freeman et al., 2008; Lindsay,
2016; Larson, 1977; Mungal & Cloete, 2016; Watty et al., 2014). It further evaluates how accounting accreditation
in both the practice and education sectors has influenced the concept of a profession. The literature review will

3

It should be noted that CAANZ and CPA mergers fell through twice on basis of CAANZ’s members’ perception
that CAANZ was more “professional” (involving harder exams and more stringent and specific requirements that
candidates work for CA firms or the Tax Office, and greater requirements for specific tax knowledge) This is
briefly discussed in Section 2.2.2.2.
4
Section 2.2.2.1 discusses the AACSB literature background.
5
Section 2.2.2.2 discusses the CAANZ/CPA literature background.
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discuss accounting education, accounting professional accreditation and the accreditation process within
university institutions in relation to accounting courses.

The academic literature in this area identifies research relating to professions and regulations in accounting
education and practice. Professionalism has been discussed in different disciplines – for example, medicine
(nursing) and law; however, this review will focus on accounting (AACSB, 2017; CPA, 2017; de Lange & Watty,
2011; Cappelletto, 2010; Mungal & Cloete, 2016; Watty et al., 2014; Freeman et al., 2008; Abbott, 1988; Larson,
1977; Watty et al., 2014). Various aspects of professional standards relate to professional skills such as
professional values, ethics and attitudes. These skills, along with individual practitioners’ attitudes, involve the
formation of individuals’ awareness about how they approach conflicts of interest in the workplace. It further
exemplifies how these concepts have been developed in the professional’s mind through the progression of
education and further integration into the industry itself. This contributes to how individuals in the practice of
accounting develop their skill set through on-the-job training with face-to-face with clients and through written
assessments for CAANZ and CPA accreditations. Other skill development occurs through training with senior
managers and continual “buddy checks” on the accounting work completed and with ongoing training on new and
continually changing tax and audit regulations. Therefore, this research will highlight the concept of the
AACSB/CAANZ/CPA as accrediting elements in accounting education and practice that form part of
practitioners’ professional and practical experiences. There are two components in the formation of someone who
can be considered a professional: a university qualification and practical industry experience. A level of
certified/regulated training is involved that distinguishes the professional from an untrained hobbyist or amateur.
This concept of a professional is broader, incorporating a code of ethics, an adherence to integrity and morality
and a commitment to providing competent work for the public good (Professions Australia, 2018).

2.2 Conceptualising a “professional”
The term “professional” is very complex (Abbott, 1988; Larson, 1977). It has been defined as a paid occupation
through formal training that has led to a formal qualification (Matthews, 2017), and comprises elements such as
occupation, market power and expertise in a certain industry (Abbott, 1988; Larson, 1977; Freidson, 1989).
Occupational context is another factor to be considered. For example, there are common threads, such as the
monopoly factor in the service provided and the perceived notion of status within that profession, that contribute
to a competent service for the public good. University education provides a foundation for those entering a
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profession (Abbott, 1988; Freidson, 1989; Larson, 1977). Professions are considered “homogenous units”
(Abbott, 1988, p. 17), as they join like-minded persons, such as work colleagues, who conform to the norms of
that occupation. Examples of these types of “homogenous units” are politicians and academics (Sikka & Willmott,
1995). These groups are formed within the particular occupation, such as accounting, and form the values of
morality, integrity and ethical behaviour such that an “[e]thical business practice comes down to people and the
values which they have developed” (Burton & Sack, 1989, p. 114). This can be observed as the “socialisation”
(Gaffikin, 2008, pp. 30, 124-125) and how these influences shape the ideals of professionalism.

Richardson’s (1987) expression “professional” indicates that there is a nature of diversified control exercised by
the structure of the given occupation, and thus that the institutionalisation of the term “profession” is developed
deeply in certain occupations such as accounting and law through the lived experiences of the occupation itself.
It is formed through the management of workloads and professionals’ eventual currency into expertise
(Richardson, 1987; Birkett & Evans, 2005b and Richardson, 2017). This is in opposition to an occupation such as
labouring, where the currency relies on one job and one client, and training is not considered as an expertise
(Richardson, 1987 and Richardson, 2017). Professionals are considered to exist “to serve others” through the
community need for the service required (Swinney & Elder, 2012). However, professionals are also able to “selfindulge” in their professional growth, in that they exploit their service to others in self-interest (Swinney & Elder,
2012; Schon, 1987).

Within the definition of ‘professionalism’ there are three authors have had a particular influence on the definition
of professionalism: Freidson (1989), Larson (1977) and Abbott (1988). All three contribute to what constitutes
the rhetoric and the practice of professions. They contribute to the understanding of professionals, who form an
intricate web of service, formality and self-interest capabilities, which are conducive to both the discourse and
observed reality of the term “profession”. Freidson (1989) summarises professionalisation by observing how
sociologists observe individuals’ performance in their given occupations. They consider that this performance
contributes to the individuals’ own concepts of value, knowledge and symbolic notions of prestige and status of
the given occupation. Freidson disputes this by saying that “[t]o debunkers, this means that the word is merely a
symbolic facade that obscures the fact that occupations using it are no different than any others” (1989, p. 423).
Therefore, the concept of professionals can be perceived by the way the individuals who practice an occupation
consider its status.
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Abbott’s (1991) articulation of the concept of professions does not allow for much interpretation. He observed
how medical professionals normalise the hierarchical structure in that occupation. He then associated certain
attributes of professional occupations, such as “reorganizing the overall colligation6 so that these occurrences
indicate a single event of interest…” (Abbott, 1991, p. 371). This indicates that there is a singular occurrence that
is prevalent in the “formula” for the definition of professionals; for example, that a professional is an expert in a
certain field, and that professionals undergo further education and training whilst in their occupation.
Professionals consider themselves as part of a group of individuals who continually strive for career progression
and status within their occupation.

Abbott (1988) argues that there are “impeding tasks” within individuals’ professional development. For instance,
in accounting there can be a conflict between what the client wishes and how the regulations compel the
accountant to act. He notes that the factors that are conducive to forming a professional do not just emerge from
individual self-interest, but also from the way the larger community observes the professional in his or her given
field. This formation of a professional as well “affect[s] the tasks of professions, their organisation for work, the
audiences for their jurisdictional claims, and the environment of external powers” (Abbott, 1988, p. 177).

However, Larson (1977) develops an understanding of professionalism through a social context. She notes that
due to the monopolistic nature of professionalism, exclusionary values have not only affected the concept in
economic terms but also through social status (Matthews, 2017). In the course of defining professions, Larson
(1977, p. xvi) notes: “My intention is to examine here how the occupations that we call professions organized
themselves to attain market power. I see professionalization as the process by which producers of special services
sought to constitute and control a market for their expertise”.

The sociological norms are influenced by the profession/occupation itself through the practitioners’ work culture,
loyalty and ethical values. Social constructionism of the term “professional” is something that shapes and
contributes to the development of this concept. The idea of professionals is socially construed through the way
the work is valued within the occupation. It evaluates how professions “wholly adopt managerially dominant

6

Colligation has been defined thus: “if two ideas, facts, etc. colligate, or are colligated, they are linked together
by a single explanation or theory” (Oxford Dictionary 2018).
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constructions of professionalism but will develop their own” (Troman, 1996, p. 476). The notion of how a
professional is formed reflects how society views and values that profession.

The term “professional” is complicated further, as it comprises two categories: corporate and individual, whereby
the individual is governed by both informal and formal rules (Abbott, 1983) and the corporate only through formal
rules. The individual model is associated with such concepts as self-interest, community (public good) and societal
interest and the occupational interest (accreditation). However, the corporate model of bureaucratic organisations
follows rules and regulations formed by government legislation to which the organisation’s business conduct of
its procedures and processes is subject. This difference occurs because professions are democratic, based on the
knowledge and skills gained, whereas a bureaucracy (corporate) is based on authority and a hierarchy of positions
(Shudson, 1980). Larson (1977) argues against this point, proposing that the profession is influenced by
authorities. This has a domino effect on how the individual professional is situated in the organisation7, as the
individual gains his or her expertise (or entry into the profession itself) from an accreditation board that itself is
based on bureaucratic views (Shudson, 1980). Changes in the cultural environment affect the sociological state of
knowledge within the profession. Therefore, the conception of a professional involves adding new knowledge
whilst replacing the old knowledge (Abbott, 1988).

There is an array of different perspectives on professionalism from institutions such as universities and accounting
accrediting bodies. The rhetoric of professionalism itself is conveyed as a “natural concept” (Larson, 1977): how
the individual conceptualises their professionalism though their development in the workplace. Although this
concept has been instilled in various ideologies from everyday life, it uses a combination of elements and links of
experiences from various occupations (Larson, 1977). Different elements contribute to the characterisation of a
professional in accounting, although there are common threads in the definition: expertise within the chosen field,
such as accounting; monopolisation within the service provided; and the confirmative mind-set that individuals
need to succeed as professionals in that field. The next section discusses the concepts of how a professional is
formed within higher education.

7

The term “organisation” is used to as the place of work; in this study an accounting firm.
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2.2.1 A professional in accounting higher education
Education is a formative part in a professional’s development, underpinning the competence and expertise
demonstrated in the workplace by the individuals of an occupational association (Birkett & Evans, 2005a).
Therefore, due to the changing environment, it is argued that accounting professionals should endeavour to place
a greater emphasis on the teaching role for future accountants (Wilkerson, 2010; Boyce et al., 2012; Schon, 1987),
which would contribute to a better understanding of how education influences the practice of accounting.

Researchers in accounting education have discussed the difference between theory and practice. Etherington and
Richardson’s (1994) case study highlights that when lecturers conveyed the positive aspects of accounting,
students were more likely to continue to study in that discipline; however, they also found that academics were
pressured to confirm the positive aspects of accounting so that students would continue to study, thus maintaining
an income for the university. Lubbe (2014) examines the role of accounting academics as agents for the continuing
education, learning and training of future accountants, as universities and accrediting bodies embody this idea of
professionalism through the way they shape it in their teaching. This suggests that certain experiences that an
individual has as part of their university experience can change their understanding of a particular term such as
“profession”, meaning that the term itself is not without bias. Mladenovic (2000) contributes to the perception
that accounting as a subject has an influence on the student during the early stages of an undergraduate degree.
She considers that a negative perception of accounting can lead to students’ failure in the subject itself and a
reluctance to consider accounting in future career choices (Mladenovic, 2000). She asserts that students’
perceptions can be changed once they are able to see accounting’s value and relevance within the curriculum.

The development of a professional through the lens of education serves as both a signal and a symbol. It signals
the extent of preparation involved in mastering the tasks, technologies and related knowledge that comprise the
work of an occupation. The tasks symbolised are varied and complex, due to increasing changes in the professional
environment, such as technological developments and the eventual progression and reliance on these technologies
that change the way accounting tasks are undertaken and executed. The process of professional education is the
inclusion of any programs that improve the professional’s knowledge and skills (NSW Department of Education,
2019). The accounting knowledge base is extensive, abstract and esoteric, requiring a higher education and
expertise in practice (Birkett & Evans, 2005a, 2005b). Accounting education intricately connects the professional
identity of both the student and the practising accountant. Professionalism is complex, as it is based on sociological
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concepts; thus, it has not necessarily been successfully transferred completely into accounting education (Van
Akkeren et al., 2013). Therefore, educational institutions should aim to provide a consistent focus on
professionalism by communicating the various social cultures8 that have resulted from professionals’ systematic
training and their association with colleagues (Etherington & Richardson, 1994), rather than simply from
theoretically based understandings of how professionals should conduct themselves in an accounting work
environment.

Experience with task performance and the use of task-related technologies should underpin competency. This
experience may be supplemented by coaching, supervision or formal instruction related to knowledge or skill
acquisition (Birkett & Evans, 2005a). One purpose of a university accounting education is the inclusion of a
preparatory field to gain technical knowledge, including practical skills and critical thinking that shape students’
education identity (Wilkerson, 2010). Wilkerson considers whether the profession itself should be able to
influence education to a greater extent Wilkerson9 (2010) also suggests that the profession has a self-serving
purpose, and only serves as a secondary identity to the conventions of professional institutions by adhering to
their guidelines to contribute to the profitability of the professional institutions themselves, rather than having a
positive impact on public well-being.

It can be argued that tertiary education, from the accreditation viewpoint of CAANZ and CPA Australia, has a
monopolistic hold on the accounting occupation from the start of the individual’s learning through their
professional practice. The connection with education is made from the beginning of an undergraduate’s ventures
into accounting: “The warrant offered by occupational associations to consumers thus may be based around three
types of learning in the workplace, in occupational associations, and in institutions of (higher) education” (Birkett
& Evans, 2005a, p. 125). Furthermore, Larson (1977) notes that the institutional structures of universities evaluate
the work of occupations such as accounting in a more theoretical sense. Larson (1977) argues that educators
develop a consciousness of their interests and become concerned about their autonomy and professional
privileges. Therefore, their power over, and potential roles in, occupational associations increase overall.

8
9

The term “cultures” refers to social work cultures that are formed; in other words, workplace friendships.
In this article Wilkerson is referring to accounting educators.
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Accountants are viewed as multi-faceted individuals who are skilled in multiple areas of work within accounting
industry. They are responsible not only for understanding the complexities of tax laws, but for conducting audits
within companies and tax returns for individuals. They are also required to manage and train other accountants
and themselves as they progress through their careers. Therefore, accounting education at the tertiary level should
reflect this (Siegal et al., 2010). It should be critically evaluated whether the tasks that are completed by practising
accountants are value-adding tasks that should be theoretically and practically intertwined and reviewed within
the tertiary level of study. For example, it is very important to have reviews conducted after implementing new
curriculum standards to allow for continual revision of the new curriculum (Evans, Burritt & Guthrie, 2011).
Education plays a vital role in the triangulation of research, practice and teaching (Abbott, 1988, 1991; Evans,
Burritt & Guthrie, 2011; Larson, 1977; Wilkerson, 2010). It affects the eventual research that will flow from this
implementation and emphasises collaboration amongst the students as they become graduates and, in due course,
practitioners (Evans, Burritt & Guthrie, 2011; Lawson et al. 2014).

Accounting education at the tertiary level has been tailored to focus more on theory than practice; therefore,
transition into practice is fragmented because graduates have knowledge but not skill (Evans, Burritt & Guthrie,
2012; Schon, 1987). Education and accreditation shape tertiary education in accounting, and the accrediting bodies
aim to articulate the curriculum that is to be taught. As business schools are becoming increasingly popular,
accrediting bodies should monitor these degrees to be more reflective of the changes in the occupational
environment, thus providing a more comprehensive degree for the students (Evans, Burritt & Guthrie, 2012). This
change would accommodate accounting students’ future needs as well as their transition into practice. Mandilas
et al. (2014) also discuss the need for higher education as accounting firms require various skills from multidisciplinary areas such as management and marketing, due to the changing nature of the accounting profession.
These skills and knowledge taught at tertiary level are further developed through accredited courses in accounting
practice (Mandilas et al., 2014) and will create a more accomplished professional.

To be admitted into the accounting community and become fully fledged professionals, accounting students must
obtain a degree, undergo professional and supervised work and be admitted into the community of practice by the
accrediting body. The accrediting body supports development and encourages adaptation to change within the
profession’s practice, such as the advancement of technology (Guthrie, Evans & Burritt, 2016; Schon, 1987).
Accounting education forms the development of skill sets that are needed for career development and progression.
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An accounting professional should be able to understand, interpret, analyse and communicate the client’s financial
directives to both accountants and non-accountants alike (O’Connell et al. 2015).

An important and transferable skill that is gained from accounting education is communication. Communication
skills are valued very highly in public accounting and are integral to career progress (Abbott, 1991; Lin et al.,
2014). Therefore, the curriculum at a tertiary level reflects this fundamental skill (Evans, Burritt & Guthrie, 2012;
Lin et al., 2014). It has been suggested that this important aspect within the service sector of accountancy has not
been realised sufficiently in university teaching (Lin et al., 2014; Mandilas et al., 2014). It has been suggested that
to develop graduates’ communication skills, not only at the tertiary level but also during the accreditation process
(CAANZ/CPA), graduates should interact with internal and external clients and colleagues. Professional
accountants work in a cooperative environment that promotes interdependence, mutual support and monitoring
(Lin et al., 2014; Rossetto & Murphy, 2010; Venter & Villiers, 2013). As the accounting sector is primarily based
on social services, it is imperative that graduates are able to communicate the ideas of tax and other accounting
services so that they are understood by all individuals, not just accountants. A teaching approach that begins at
the undergraduate level can develop this soft skill through reflective role-play assessments that expose the students
to real-work situations such as greeting a client or communicating financial statements clearly (Rossetto &
Murphy, 2010).

The development of professionalism begins at the commencement of an accounting degree. A professional
“play[s] a central role in organising society through the framing of issues and proffering of solutions” (Carter et
al., 2015, p. 1207). Early tertiary accounting education forms the fundamentals of how morality can be
approached. This is based on teaching theoretical concepts and analysis of different approaches to ethical
dilemmas, which allows students to understand and develop their own critical thinking and approach to ethical
scenarios in a classroom setting. A question that has been raised in relation to undergraduate accounting education
is whether “we [are] currently teaching enough about ethics to our students” (Armstrong, 1993, p. 77). Since 1993,
when Armstrong raised this point, significant corporate collapses have occurred; examples include Enron, HIH
and Ansett. “Apart from the usual problems of bad or poor corporate management contributing to corporate
failure, the 2000s crisis was characterised by aggressive management approaches which appeared to be fuelled
by excessive greed in economy and society” (Carnegie & O’Connell, 2014, p. 457). Therefore, students should
be involved not just in understanding the technical and theoretical aspects of accounting but also in learning how
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a relationship is formed between accounting education and industry (Armstrong, 1993). This will allow students
to develop their own sense of morality. Moral concepts and ethical values are also shaped by societal forces
outside the individual’s control. There are notable differences between how universities and industry
communicate the accounting curriculum:
Professional bodies and universities tend to treat curricula and assessment differently: the accounting
profession tends to follow a narrow rules-based compliance philosophy, whereas universities generally
espouse a broader principles-based approach (Venter & Villiers, 2013, p. 1247).
Therefore, careful consideration should be made when outlining the curriculum. For example, the curriculum
structure should include a section where shared experiences can be communicated to the student about situations
that may occur with clients, such as how to approach a dispute in a professional manner. This sort of curriculum
structure requires students to think about how they place certain values on things such as pursuing an academic
career or a practitioner career (Venter & Villiers, 2013). For example, an academic with an industry background
may bring different skills and emphasis to the question of how to settle a dispute with a client, compared to an
academic without industry experience.

Education in any occupation is a formative process and requires continual development in the changing
environment. The role of the student is to pursue this education to benefit their future career progression. This
basis in education is the beginning of their formal foundation to enter a profession. At the same time, the role of
the academic/teacher is to communicate not only the theoretical knowledge of accounting but also discuss the
experiences that influence and shape the professional in accounting industry. The next section will discuss the
element of a professional in the context of accounting practice and the influences that affect the definition of a
professional in this sector.

2.2.2 A professional in accounting practice
Private and public accounting institutions influence the development of professionals through practical learning.
This affects how a professional accountant is shaped at an industry level (McGrath & Murphy, 2016). This section
will evaluate the conditions within the practising accounting field that contribute to the eventual definition of a
professional.
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Mathews (2004) examines how accreditors have influenced the structure of the accounting curriculum and how
this contributes to the concept of professionalism of future accountants. This influence promotes the importance
of the concept of attaining “uniformity” within the accrediting accounting institution itself, and between the
institution and the university and future practicing accountants (Mathews, 2004). In Australia, accreditation has
influenced the tertiary institutions through their degree structures and programs; specifically, through teaching
content, such as accounting theory (Mathews, 2004), that has been established as foundational work by the
accrediting bodies. Therefore, the control that both CAANZ and CPA have over Australian tertiary educations is
significant (Larson, 1977; Abbott, 1998; Mathews, 2004). Accreditation can increase the complexity of tasks and
processes, but it can also facilitate a transfer of knowledge (Birkett & Evans, 2005; Schon, 1987).

Jecker (2004) has suggested that there are ambiguities in the terms “professional” and “professionalism”.
Therefore, providing a simple definition of professionalism in the context of the accounting industry will not be
feasible. The term “professionalism” is divided into core elements, such as “resolving ethical problems” (Jecker,
2004, p. 47), and further conceptualised as resolving certain components such as ethical behaviour and cultural
behaviour for service in the community. From these concepts, an accountant can implement their own
interpretation of what comprises of a professional in their field.

Defining attributes and qualities of a professional is difficult, and each occupation has unique aspects to its
professional practice that makes a single common definition impossible (Klegon 1978). Moreover, the
requirements for entry into these exclusive accreditor bodies, and thus into the status of “professional”, have
changed; for example, the number of hours spent in practical accounting work has decreased, causing some to
complain that accreditation is becoming too easy (Evans, Burritt & Guthrie, 2012; Schon, 1987; Suddaby et al.,
2009).

The construction of accounting practice has also incorporated numerous contradictions and inconsistencies, such
as when unethical practices are employed when ostensibly doing well for society. These perceptions add to the
understanding of how professionals should change the way they respond to the needs of the community (Larson,
1977; Abbott, 1998). This, though, raises the question of how the broader community perceives the professional.
Lindsay (2016) suggests that a new learning framework within tertiary education and further in training once
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working in accounting will help professional accountants develop strategies to foster positive community
perceptions of accounting.

The term “professional” is intertwined with the way in which the organisation and the professional work together.
Because the professional’s organisation is, in part, shaped by what the community is expecting from it and how
the community perceives it, this contributes to how the individual professional reacts to this expectation (Birkett
& Evans, 2005a). The individual is moulded as per what is governed by the organisation itself (the cultural
environment), hence the way accreditation is governing the tertiary sector (the educational environment, what is
taught) (Suddaby et al., 2009). Education, such as organisational training, also highlights how accreditation plays
a role in capturing workplace complexities in the accounting environment. This basis of knowledge and skills can
become institutionalised in the workplace. In the Australian accounting industry, entry is gained into the
profession through accreditation through bodies such as CAANZ and CPA and involves a certain level of skills
to be attained before individuals are permitted to undertake a further educational program. This exclusiveness
perpetuates a perception of accounting as an elitist profession.

The factors that the authors have accounted for are the basic norms of the situations that accountants could
encounter, such as their personal motivation and behaviour (APES110, 2008; Sellers et al., 2016). With the
changing environment in cultures and technology, accounting has faced, and will continue to face, challenges in
the area of ethics and morals (Grossman & Johnson, 2016). Ethics plays an important role in defining what is
observed in both the education program at a university level and at an industry level. To be successful in both
contexts, an ethics program will need to include a broad approach from early in the degree program that is then
adapted for the accrediting body’s program (Dellaportas et al., 2014). Accounting educators and trainers should
consciously promote in their students a sense of satisfaction and a desire to reach for the highest standards of
morality within the profession (Armstrong et al., 2003).

The next section will discuss the perceived gap between accounting education and accounting practice. It will aim
to highlight how this perception was formed and the effect it has on the concepts of profession/al/ism.
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2.2.3 The effect on education and practice
This research assesses the impact that external factors such as accrediting bodies have on tertiary institutions,
where accounting is learned, and accounting firms, where it is practiced. A gap is perceived between what
practitioners in these two sectors consider to be important in training accountants, and research has not yet shown
whether accreditation is helping to mend this gap or widening it. Tilt (2010) asserts that academics are considered
superior because they communicate with particular language between themselves. This perception of elitism can
exclude potential practitioners from contributing to the academic discourse in their field (Baxter 1988). In
contrast, practitioners can be perceived as interested in their own wealth and career establishment, leading to
academics’ unwillingness to collaborate with them as the academics can view the ideal of wealth not a greater
purpose for society (Bricker & Previts 1990).

Whether universities provide the level of formal training required to be successful in accounting industry remains
an unanswered question. A common perception is that university education produces accountants who only
narrowly focus on critiquing concepts and undertaking theoretical analysis, not achieving practical outcomes
(Evans, Burritt & Guthrie, 2011; Schon, 1987). This can be due to the fact that academics are focused on retrieving
and critically evaluating information to convey it not just to students but also to others in academia, while the
focus within the practical accounting sector is on how practitioners achieve the best financial outcome for the
client through practical analysis of the client’s business. Therefore, critical thinking is an afterthought, as the client
is where the service begins and ends. While these sectors are unique, they rely on each other to achieve a place
within the accounting element: education is needed throughout the journey of a practitioner (Evans, Burritt &
Guthrie, 2011).

Any efforts to close this gap between learning and practice so that they can reinforce and enhance each other must
be based on what students learn at university (Evans, Burritt & Guthrie, 2011; Schon, 1987). As Evans, Burritt
and Guthrie (2011, p. 28) write:
Put simply and directly, all three elements need to work together and, through discourse, agree, and
accept, at an institutional level, their respective roles, responsibilities and interrelationships (with other
elements), if the profession is to continue to survive and prosper and offer the services it should in
societies throughout the world.
Other factors, such as environmental factors, can be considered to contribute to this gap. These include the changes
in technology, such as the use of online services for accounting software, that have led to declines in the number
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of human practitioners carrying out the accounting function and the deregulation of competitive markets both
internationally and nationally (Guthrie, Evans & Burritt, 2016). If the notion of a professional is shaped beginning
with the earliest teachings, it can inform students’ perceptions of the gap between research and practice and allow
them to form an identity that incorporates them both, and thus lessen the gap itself. This identification process
within each sector will allow professionals to strongly identify and contribute a more effective understanding to
their given profession (Venter & Villiers 2013).

Table 2-1 is a progressive overview of the findings from theorists that form indicating factors and parameters to
the formation of a developing theory of profession/al/ism so far from the literature review chapter. This table is
progressive, in that each chapter of this thesis will add to it with other insights from theorists and, later on, the
interviewees who participated in this study.
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Table 2-1: Progressive development of the definition of a professional (Part 1)

Authors
Larson

The meaning of a professional
What they say
Factors towards definition
The profession is, in fact, allowed to define the
Cultural influences from work
very standards by which its superior competence influence the definition
is judged” (Larson 1977, p. xiii) The cognitive
dimension is centred on the body of knowledge
and techniques which the professionals apply in
their work, and on the training necessary to
master such knowledge and skills;
The normative dimension covers the service
orientation of professionals, and their distinctive
ethics, which justify the privilege of self-regulation
granted to them by society and;
The evaluative dimension implicitly compares
professions to other occupations, underscoring the
professions’ singular characteristics of autonomy
and prestige' (Larson 1977, p. x).

Abbott

denoting a general idea that certain kinds of white- There are elements of
collar occupations tend to move toward a strong structure and composure
occupational control' (Abbott 1991, p. 355).
within the definition

Freidson

'[t]o debunkers, this means that the word is
merely a symbolic facade that obscures the fact
that occupations using it are no different than any
others' (1989, p. 423).

Professionals are formed and
defined within the occupation
itself, therefore the
individuals contribute to the
definition as per the
occupation such as
accounting

Richardson

(1987) expression ‘professional’, indicates that
there is a nature of diversified control from the
given occupation.

This is similar to Freidson in
that the individual contributes
to the meaning of a
professional through the
occupation they are in

The above progressive table outlines the thematic connections made by Larson, Abbott, Freidson and Richardson
in regards to forming the profession and professional. The emphasis in the literature currently is around how the
culture is formed within the work occupation.
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2.3

Background on professional accreditation

2.3.1 Conceptualising the professional within accounting education, practice and
accreditation
This section will provide the background for the three accrediting bodies discussed in the thesis in the context of
their realms: AACSB in the education realm and CAANZ and CPA in the practical realm. The section will then
explore the progressive development of each accrediting body and its influence on the concept of
profession/al/ism.

Professions are seen as a sociological phenomenon. Sociologists have shown a level of consistency as to what is
included in defining professions, such as the presence of a distinct culture, specialisation and technical expertise.
These examples are held within an occupation structure and how power is positioned within the public and private
discourse (Shudson, 1980). Professions are modelled on the idea that specific beliefs, along with the actions of
associations and other stakeholders, affect the occupation. These beliefs are structured around the bureaucracy of
the accrediting bodies, as opposed to that of each organisation for which the professionals in a given field might
work. The organisations themselves are seen as a democratic authority based on the knowledge and skill of the
individuals that comprise them (Clegg, 2013; Gaffikin, 2008 and Shudson, 1980).

The concept of professionalism in the context of work is described as an expertise in a special area of occupation
(Larson 1977 and Abbott 1991). Professional service work, such as accounting, is affected by outside influencers
such as accreditation boards. This shapes this notion of expertise as a fluidity of professionalism, in the sense that
accreditation boards highly influence change to new professionalism beliefs (Bresnen 2013).

It is suggested that individuals can have a sense of obligation to two different stakeholders – the corporation and
the individual – which they meet by abiding by both formal and informal rules (Abbott 1983). The act of abiding
by these rules bestows prestige on practitioners, who can consider themselves “professionals”. Freidson (1989, p.
423) writes that “the word [professions] has little value for distinguishing among analytically different types of
occupations except insofar as it involves a mark of social prestige, a claim to dignified status”. The idea of this
professional prestige affects the approaches taken in accounting education and practice. The focus of accounting
education is on curricular demands that prepare individuals to achieve long-term career objectives, but do not
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necessarily sustain them as their experiences in the work environment extend beyond what they studied at
university. Therefore, accounting education should include organisational elements besides public accounting,
and curriculum proposals should be derived from how accountants add value to the organisation. Accounting
education and on-the-job training should be developed from the expertise of the individuals within the
organisation, and this expertise subsequently further deployed within the organisation (Lawson et al., 2014).

The terms “professional”, “accreditation” and “education” are interlinked in most professions, including
accountancy: a certain level of education is required to practice as an accountant, from which the identity of a
professional begins to form. The organisation then continues the accounting education through practical, on-thejob training, which combines with formal education to lead the accountant to entry into accrediting bodies
(O’Connell et al., 2015). This accepted interaction between research, academia and practice begins to restructure
the relationship between university and industry-level education. Each sector has its own objective; for example,
practitioners provide service to the community, academics teach to develop critical thinking and accrediting
bodies try to fit between these two areas, as they provide both skills training and more theoretical education
(Donovan, 2005). Although some discrepancies, such as rivalry and miscommunication of each area’s objectives,
do occur within this collaboration between practice and education, this can be remedied if there is serious
commitment from all of the stakeholders involved in each area (Donovan, 2005). A key requirement in the linkage
of accounting education, practice and accreditation is ensuring that the element of education is current, relevant
and applicable across the other two areas. To aid in this, regular audits of the curriculum are conducted by
universities and accreditor bodies, “thus ensuring that the universities’ curriculum meets the expectations and
quality sought by both the professional bodies and their members” (Chaplin, 2017, p. 63).

Overall, teaching, education and the practice of accounting itself in “the real world” has implications not just for
professionals’ careers, but for how they conduct their personal lives as well. Their lives are shaped by the culture
that surrounds them when learning and working; their virtues and morals are shaped by the lessons they
comprehend within the working world (Armstrong et al., 2003). All three elements of education, practice and
accreditations link with each other in shaping accountants, and, by extension, the accounting profession.

2.3.2 Accreditation
Accreditation is broadly defined as “[t]he actions or process of officially recognizing someone as having a
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particular status or being qualified to perform a particular activity” (Oxford Dictionary, 2018). The contextual
definition for this thesis is that accreditation processes involve parameters where there is work-based learning in
universities and workplaces (Prince, 2004).

The three accrediting bodies discussed in this research are: the American Association of Collegiate Schools of
Business (AACSB), which offers accreditation to academic programs, and the Chartered Accountants Australia
and New Zealand (CAANZ) and Certified Practising Accountants Australia (CPA Australia), which offer
accreditation to individuals practicing accounting.

2.3.2.1American Association of Collegiate Schools of Business
AACSB, a private organisation that specifically offers accreditation and regulation specifically for business
schools, considers tertiary institutions for accreditation based on teaching on a global scale (AACSB, 2017). Its
offices are located in the US, Singapore and the Netherlands (AACSB, 2017). AACSB was founded in 1916 and
established its first standards for degree programs in business administration in 1919 (AACSB, 2017). AACSB
adopted additional standards for undergraduate and graduate degree programs in accountancy in 1980 to address
the special needs of the accounting profession (AACSB, 2017).

AACSB has accredited 780 business schools across 53 countries and territories (AACSB, 2017). The purpose of
AACSB-accredited schools is “[t]o continuously improve engagement among business, faculty, institutions, and
students so that business education is aligned with business practice. To fulfil this goal, AACSB will encourage
and accelerate innovation to continuously improve business education” (AACSB, 2017, p. 1). Moreover, the
association aims “[t]o continuously improve engagement among business, faculty, institutions, and students so
that business education is aligned with business practice. To fulfil this goal, AACSB will encourage and accelerate
innovation to continuously improve business education” (AACSB, 2018, p 1]).

AACSB’s accreditation process is considered to be very stringent (n.d.), and it “regularly reviews its accreditation
standards and processes for opportunities to improve relevance, maintain currency, and increase value” (AACSB
2017, p. 1). The underlying theme of its research and review activities is the concept of professionalism within
the accounting sector, and how this is conveyed to individuals within accounting education programs. Within the
context of Australia, AACSB accreditation has been granted to 33 out of 43 Universities in Australia and 17
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accredited business schools (ABS 2016).

AACSB presumes that a business school’s compliance with the mission statement ensures accreditation, and that
it includes its essence in its own mission statement (Orwig & Finney, 2007). The business school must comply
with, for example, recommendations for staffing and qualifications for teaching staff within the school. AACSB
also observes “general management of business programs in schools, with the focus on improving the standards
for the students” (Kadir et al., 2016, p. 129). AACSB itself asserts that “its accreditation is one of the most difficult
that universities face, as AACSB has a strict criterion that must be met by universities” (Kadir et al. 2016, p. 128).

In 1986, the American Association of Accounting (AAA) commissioned the Bedford report, which was to
comment on the perceptions of the gap between academia and practice. The report stated:
However, there is little doubt that the current content of professional accounting education, which has
remained substantially the same over the past 50 years, is generally inadequate for the future accounting
professional. A growing gap exists between what accountants do and what accounting educators teach.
This gap will not be closed by efforts to update random aspects of accounting education. Rather, a
complete reorientation of accounting education may be needed, though the direction of this reorientation
is difficult to specify clearly. As a result of unsettled directions in the expanding scope of accounting
activities, the explosion of accounting concepts and new applications of accounting in practice, and the
emergence of new accounting methods and technologies, considerable institutional flexibility should be
allowed in redirecting the structure, content, and scope of accounting educational programs (pp. 1-2).
The report analyses and critically evaluates how accounting education focuses on the way the accounting work is
perceived through the eyes of the trainer, rather than the trainee. It observes how practical experiences at work
are dealt with and contribute to the trainee’s learning. It can be suggested that “the ultimate responsibility for
curricular and pedagogical enhancements designed to close real and/or perceived educational gaps, and better
prepare students for what awaits them upon graduation, rests with accounting educators themselves” (Marshall et
al., 2012, p. 74).

Education plays an important role in providing knowledge, sustainable change and growth for the community
(Davenport & Dellaportas, 2009). University education aspires to help students acquire a level of skill in critical
analysis that lets them evaluate how their accounting education fits into a broader perception of their profession
and develop the ways they want to work in the accounting industry sector. For example, accounting graduate
students are exposed to the Code of Ethics during their initial degree curriculum, and again during their
professional studies (Davenport & Dellaportas, 2009; Larson, 1977). Accounting education reflects what is
happening in the industry; thus, the skill sets of all concerned in the accreditation process must be kept up to date
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through regular reviews from both university and industry-based curricula (Chaplin, 2017). Accounting education
is also affected by the changing nature within technological advances, cultural differences and the economic state
of the environment. Professional accounting bodies in the US and UK are asking for current accounting education
to be relevant and allow students to “obtain the skills required by accounting firms seeking to operationalise their
practice in a dynamic professional environment” (Chaplin, 2017, p. 62).

Researchers have discussed whether there are significant differences between schools accredited with AACSB
and non-accredited schools. It has been noted that “two elements were significantly different, one being the
faculty-student ratio and the second being research support for the faculty” (Andrews et al. 1994, p. 26). Moreover,
the question has been raised whether research-oriented schools in particular are altering their research programs
to achieve high rankings with both AACSB and relevant research journals (Andrews et al., 1994). AACSB asserts
that it “represents a high standard for business schools; confirms an institution’s commitment to quality and
continuous improvement through rigorous self-evaluation and comprehensive peer review processes; and stands
as an externally validated hallmark of excellence in management” (AACSB 2007, p. 68).

AACSB’s internal and external stakeholders contribute to the organisation’s work by providing important
accountability, management of resources, transparency and responsibility to achieve the business school’s mission
statement (Trapnell, 2007). AACSB influences the formation of curriculum in business schools, in that
“[a]ccreditation would be achieved when the AACSB accepted the conditions of the [school’s] mission statement,
and when the accrediting body found the school or college to be doing an excellent job of meeting its missiondriven objectives” (McKenna, Cotton & Van Auken, 1995, pp. 3-5). However, one of the major critiques of
AACSB is that its guidelines need to be more specific for business schools to maintain accountability,
responsibility and consistency (Cotton et al., 1993). It has also been discussed that AACSB could reinforce its
dialogue more appropriately for each particular requirement for each different tertiary institution such as catering
to the elements of education and their graduate programs (White, Miles & Levernier, 2009).

The perception of AACSB has also evolved through its value as an accrediting body. For example, AACSB does
not limit the number of business schools it accredits, which has called the assessment process as a whole into
question because the accreditation process is not tailored to each specific program (White, Miles & Levernier,
2009). However, membership in AACSB “indicates that an academic business program has met the standards of

41

excellence as established by that professional association” (McGuigan, Crawford & Kubiske, 2004, p. 79). This
implies that there is exclusivity within AACSB from the point of view of both internal and external stakeholders.
It is clear that accrediting institutions have to work within the parameters of their academic regulations,
though some institutions are much more flexible and innovative than others. It is also clear that not all
learning interventions will be able to be accredited, or that the costs associated with the process will
always justify the expense. There are, though, real benefits to be gained from accreditation (Prince, 2004,
p. 267).
Overall, AACSB will have a lasting effect on the future of accounting education through the establishment of an
international standards that programs, and institutions can strive to attain. This thesis asks how this accreditation
process affects the accounting community as a whole, from student to practitioner.

2.3.2.2

Chartered Accountants Australia and New Zealand and Certified
Practising Accountants Australia

This section will investigate the two practical accounting accrediting bodies of CAANZ and CPA within Australia.
They both contribute to the formation of and perceptions about accounting professionals. There has been an
underlying rivalry between the two accrediting bodies (Gaffikin, 2008; Evans, Burritt & Guthrie, 2011), as
expressed in the ways they carry out accreditation. For example, within the CAANZ program consideration is
given to the firm in which the individual is practicing: all the mentors within a CAANZ-registered firm must
CAANZ members themselves. In contrast, CPA requires a CPA mentor to be a CPA member, but the firm in
which the individual is practicing does not specifically have to be a CPA or CAANZ firm (Evans, Burritt &
Guthrie, 2011, 2012).

CAANZ, initially named the Institute of Chartered Accountants Australia (ICAA) (Chartered Accountants ANZ
2018), was amalgamated within the Royal Charter on 19th June 1928 (Chartered Accountants ANZ, 2018). It was
the first accountancy body to be formed outside the UK (Cooper, 1995; Cooper, 2007). In 2014 it voted to join
Australian and New Zealand to form CAANZ (Chartered Accountants ANZ, 2018). The objective of the institute
is to be relevant in helping the accounting profession stay ahead of the changing world; to preserve the prestige
of Chartered Accountants; and to enhance their members’ influence (Chartered Accountants ANZ, 2018).

CPA Australia, known first as the Australian Society of Accountants, and later as the Australian Society of
Certified Practicing Accountants, was founded in 1886 in Australia (CPA Australia, 2018). In April 2000, it
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became known as CPA Australia (CPA Australia, 2018). CPA Australia state that their core services for members
“include education, training, technical support and advocacy. Employees and members work together with local
and international bodies to represent the views and concerns of the profession to governments, regulators,
industries, academia and the general public” (CPA Australia, 2018).

CPA Australia’s vision is to be known as the best member service organisation to build its members in their
accounting skills in their careers (CPA Australia, 2018). Its purpose is to develop their members’ professional
competence to a high standard through supporting them in acquiring a sound depth and quality of accounting
knowledge. CPA Australia aims to achieve this by offering its members an internationally recognised
qualification, allowing for specialist training and professional development in accounting (CPA Australia, 2018).
In 2019 CPA Australia introduced a Professional Standards Scheme to help CPA Australia to monitor, enforce
and improve the professional standards of its members and protect its consumers (CPA Australia, 2018).

Both accrediting bodies require the following for membership: an accounting degree at the master’s or bachelor’s
level from an institution that the bodies recognise as valid; have worked or be working in the accounting field as
a practising accountant; and the completion of a series of training modules and a test of their accounting
knowledge skills, each organisation developing its own material and assessments. CA allows accountants to
undertake the modules part-time along with their full-time workload; CPA stipulates that the modules must be
completed within six years of enrolment in the course. Membership can also be awarded to accounting lecturers
who may not have had much practical experience in the industry, provided that members of the relevant body in
good standing can vouch for the experience of the admitting member. Both bodies also require continuous onthe-job training and attendance at developmental learning and/or CPA/CA functions, if possible, to maintain
membership (Chartered Accountants ANZ, 2018; CPA Australia, 2018).

Both CAANZ and CPA Australia have an oligopolistic presence in accounting practice: they control their
membership’s entry requirements and collect membership fees from their members. This is in conjunction with
what Larson has previously stated in regard to the monopoly of professionals, as reported by Mathews (2017, p.
307): “[in] essence then, Larson is arguing that the professions created a state-backed monopoly of expertise and
access to their market, a market which they created themselves, eliminating rivals, and instituting a monopoly of
their education”. Therefore, accountants’ brand themselves through their education and training, and distinguish
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themselves from other accountants who may not have undergone this accreditation process (Mathews, 2017). This
idea of a monopolistic hold on human capital can also be seen in other professional service occupations such as
medicine, law and accountancy (Mathews, 2017).

Within this genre of accounting, the connection between the education sector and the practical sector is one of
coexistence and interdependence. For example, there is a provisional share of resources in which practitioners and
academics place their knowledge on the practical developments of their students to suit life in the professional
world (Evans, Burritt & Guthrie, 2011). It is evident that accreditation and professional bodies affect future
graduates, who, in turn, will be future practitioners. There is a certain level of authority that these associations
gain through their monopoly on accounting services as part of both the accounting industry and the education
sector (Guthrie, Evans & Burritt, 2016), justifying their role by asserting that “[t]the exercise of judgement
assuming superior knowledge is what professionals are paid for” (Guthrie, Evans & Burritt, 2016, p. 10).

The distinction between Chartered Accountants and Certified Practising Accountants lies in the idea of prestige.
Different accountants have different perceptions of what prestige is and how it is valued within the occupation of
accounting. For example, it can be seen as career development and progression when working within a Big Four
firm and the notion that this postgraduate qualification will lead to a more credible and sought out future for the
individual (Robert Half weblog, 2018). The question of which accreditation is better suited is based on the
individual and the nature of the individuals’ career progression within the firm.

There are few differences in the two programs. CAANZ is based within Commonwealth countries, whereas CPA
has prestige and professional credibility in both Commonwealth and non-Commonwealth countries. It can also be
argued that the CAANZ course itself focuses strongly on technical tax concepts and matters, whereas the CPA
course has a broader approach towards matters such as business management and accounting itself (CAANZ,
2018; CPA, 2018). Full membership fees for one year within Australia are AUD$710 for CAANZ (2018) and
$AUD720 for CPA (2018).

It has been argued that these professional bodies are self-regulatory and were envisioned as such at their inception.
This self -regulation process means that the profession imposes requirements for its members to abide by, such as
a code of conduct, violations of which can lead to disciplinary action (Canning & O’Dwyer, 2003). This is closely
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linked to the accrediting bodies’ actions to maintain perceptions of prestige associated with membership: “…while
encouraging a sense of social responsibility on the part of the professional member, they also assist in justifying
professional self-interest” (Canning & O’Dwyer, 2001, p. 731). Members of the public itself not necessarily aware
of the individual members’ self-interest, but it is reasonable for the public to ask the accountant to act in the
public’s self-interest (Canning & O’Dwyer, 2001). Uniformly, “…the members of a profession have a powerful
long-term self-interest in maintaining the reputation of the profession as a whole” (Canning & O’Dwyer, 2001, p.
726).

Professional bodies have had to engage with the changing external environment of the accounting sector. These
changes include technological advances and increased outsourcing of accounting skills at a cheaper rate (Chaplin,
2017) accounting work such as preparing tax returns has become a function that the public can do without the
input of a practising accountant (Chaplin, 2017). The outsourcing of certain functions such as tax preparation and
bookkeeping are now captured online in real-time accounting software (MYOB Online, Xero etc.). As a result,
accrediting bodies need to support upskilling through further education, mentoring, and on-the-job training so that
the profession can maintain its exclusive access to accounting knowledge (King & Davidson, 2009).

Accrediting bodies extend their reach to how they formulate the tertiary accounting-education curriculum, and
also influence the use of branding and upskilling of professionals, which is funded by membership fees.

The next section will further develop the concept of professionalism through the context of both accounting
education and practice.

2.4

What does “profession/al/ism” mean?

The following sections will expand on the terms “profession”, “professional” and “professionalism” not just
examining them within the contexts of education and practice, but also exploring their societal and figurative
meanings. Larson (1977, p. x) distinguishes among these terms.

Broadly discussing the meaning of

“professional”, she writes, “The cognitive dimension is centred on the body of knowledge and techniques which
the professionals apply in their work, and on the training necessary to master such knowledge and skills.”
Discussing professionalism, she writes, “The normative dimension covers the service orientation of professionals,
and their distinctive ethics, which justify the privilege of self-regulation granted to them by society.” Discussing
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professions, she writes, “The evaluative dimension implicitly compares professions to other occupations,
underscoring the professions’ singular characteristics of autonomy and prestige.”

Larson contributes to these terms not only by clarifying the distinction among them, but how each adds to the
meaning of the others: the profession defines the characteristics that form the occupation (evaluative dimension);
the professional is the individual who forms part of the profession and brings the expertise that is applied to the
work conducted (cognitive dimension); and professionalism is the ethical and individually distinguishable realm
that the individual forms during the development of their individuality within the profession (normative
dimension). It is interesting to note that these terms are not clearly defined in the literature. They have common
themes and concepts amongst them but due to the complexity in the formation of each term and their subjective
nature according to the realm in which they are being studied, a concrete and sound definition is yet to be observed.

2.4.1 What does “profession” mean?
The term “profession” refers broadly to how the occupation itself recognises itself. In Larson’s evaluative
dimension, professions are considered, by both their practitioners and the general public, in the context of how
the actual activity of the work is conducted. Professions are influenced by the characteristics they possess, such
as: “(1) systematic theory, (2) authority, (3) community sanction, (4) ethical codes, and (5) a culture” (Greenwood,
1957, p. 45), which establish boundaries within which each profession operates and allows practitioners to be
grouped in similar conditions and held to similar values (Annisette 2017). A profession has distinguishing
characteristics that contribute to its monopolisation of the occupation by setting up boundaries within the
profession, such as expertise in a certain area, requirements for entry to membership, examinations and the
autonomy of skills during the work process (Hines, 1988). The professionalisation of an occupation includes the
formation of attributes such as culture, work autonomy and how society perceives the occupation itself. “The
accounting profession considers it necessary to project an image of confidence and respectability and to offer
challenges, rewards and prospects in order to attract and retain the most talented members” (Carnegie & Napier,
2010, p. 360). Freidson contributes to this knowledge by suggesting that a definition for a profession is based on
the complimentary factors of how society sees the accomplishment of the profession’s activities (Freidson 1986).
These definitions have in common an expectation that the profession provides a benefit to the wider society
through its work. The profession forms the basis of how the occupation is structured and how the occupation is to
achieve its objectives.
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2.4.2

What does “professional” mean?

Professionals are the individuals who form the profession. “A person is in this sense a professional if his entire
time is devoted to an activity, as against one who is only transiently or provisionally so engaged” (Flexner, 2001,
p. 152). Larson (1977, p. xvii) integrates an image of a professional as one who makes “an attempt to translate
one order of scarce resources – special knowledge and skills – into another – social and economic rewards”. These
skill sets are formed on an individualistic basis and in turn create expertise as individual’s progress through their
careers. Larson interprets the term “professional” from a sociological grounding and signifies that it gains its
definition from how individuals allow the experiences from the profession to shape them. A professional begins
to develop once their identity is subjected to the various inputs from their work culture or environment and the
interaction of what they have developed in education and further training in regard to their work activity, and to
how this output is portrayed to the outside community as the professional interacts with stakeholders. The
knowledge that is gained from these interactions creates an interdependence between the profession itself and the
professional that gives the underlying meaning to the prestige bestowed on the profession and its practitioners,
and the strategies and understandings that come from the experiences that the professional encounters (Armstrong,
1994). The idea of a professional can be contextualised by saying that the professional’s individual personality
does not contribute to the professional’s status and actions; rather, a career is sustained by the individual in relation
to the profession and its requirements (Coquillette, 1994).

2.4.3 What does “professionalism” mean?
Professionalism is largely based on the assumption that the professional develops and adheres to ethical and moral
standards in their profession, based on their own perceptions and experiences. Professionalism and ethics are
interrelated and form guidelines for professionals to follow, rather than explicit and binding rules (Wignan, 2020).
Professionalism is established in the approach of how the organisation emphasises the value of their work, to not
only themselves but to society (Evetts, 2011). Freidson (2001) emphasised this meaning of professionalism as a
special relationship between the mode of work and practitioner control in public-sector service work. Therefore,
“professionalism is now organizationally defined and includes the logics of the organization and the market:
managerialism and commercialism” (Evetts, 2011, p. 407). Professionalism engages professionals through how
they conduct themselves. It measures how their individual and collective reputations are based on how they
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approach the work and how they complement the firm both individually and impartially (Wyatt, 2004). Ethical
and moral behaviours are hard to measure and control. Their value and importance contribute to a sense of
community within the profession that will supersede the notion of prestige and provide a level of honour within
the profession, as well as within the professional. Ethical regulation is an important topic, and though there are
guidelines in accounting, such as APES110, “the ideals of the profession are oriented towards a high-standard
ethical behaviour of auditors who will observe such a conduct not because they feel pressed to obey the rules, but
because they are aware of the value of the work performed for the audit report beneficiaries” (Ardelean, 2013, p.
57). Several interviews discussed in Chapters 5 and 6 address the concept of ethics and the role it plays in the
formation of a profession/al/ism.

2.5

Ethics and morals10

APES110 Code of Ethics for Professional Accountants is considered as the basis of the ethics codes to be adhered
too amongst accounting professionals. The Code states:
The overarching responsibility for professional accountants is the public interest. Paragraph 100.1 of the
Code explains that a distinguishing mark of the accountancy profession is its acceptance of the
responsibility to act in the public interest. Therefore, a Member’s responsibility is not to exclusively
satisfy the needs of an individual client or employer (CPA APES 110, 2014, p. 8).
This section will provide a brief background into the formation of ethics and morality. Several interviewees
mentioned that ethics serves a purpose in the formation of a professional, and that a sense of ethics emerges from
the knowledge that is conveyed from accounting education to the individual practicing accounting. Table 2-2
summarises some of the ethical systems of various periods.

Table 2-2: Ethical structures
Ethics
Jewish Ethics

Ancient Greek Ethics

Description
A type of normative ethics, Jewish ethics may involve
issues in Jewish law as well as non-legal issues and
may involve the convergence of Judaism and the
Western philosophical tradition of ethics. (Somers &
Birnbaum 1998).
Greek ethical systems were founded on the work of
philosophers including the Sophists, Socrates and

10

After the completion of this PhD, I will conduct further research based on a Foucauldian analysis of ethics in
accounting. For this dissertation, Foucault has been used to ground and form an analysis around how his work has
been interpreted in ethics and, through Gaffikin, how it applies to profession/al/ism (discussed further in Chapter
3).
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Christian Ethics
Natural Law Ethics

Kantian Ethics

Utilitarianism

Twentieth Century

the Socratic schools, Plato, Aristotle, Epicurus and
the Stoics. The emphasis was on how one should
live their lives to achieve happiness, well-being,
success, and freedom from stress (Stonehouse,
Allison & Carr, 2011).
Based on the New Testament of the Christian Bible
and is considered an extension of Jewish ethics
(Somers & Birnbaum, 1998).
Thomas Aquinas developed the theory of what is
right and wrong based on what he asserted was
human beings’ intuitive awareness of moral actions
(Jonsen & Toulmin, 1990).
Immanuel Kant argued that “what is right and wrong”
does not conduce11 the responsibility on the
individual; therefore, he introduced the idea of
morality and how this in turn should affect the
community in which the ethical behaviour is
conducted (Johnson, 2016).
Jeremy Bentham and John Stuart Mill introduced the
concept of utilitarianism, which states that “the right
actions are the ones that result in the greatest
happiness of the greatest number” (Dunn, 1979).
The 20th century was a time when the ideas of the
past and how they applied to the use of modern
technology such as IVF cloning were question
(MacIntyre, 2006).

Ethics confirms to the way in which the moralistic behaviours of justice, virtue, duty and integrity are placed
within the mind sets of the individuals and how this influences their decision-making. From this ethics can be
further categorised when placed into the practical realm of accounting. Table 2-3 below briefly discusses this.

Table 2-3: Types of ethics
Type of Ethic
Normative
Descriptive
Professional

11

Description
“[a] branch of philosophy, one studies the elements,
or conditions, one ought to consider when making a
moral choice” (Armstrong, 1993, p. 77).
“[a] branch of developmental psychology, one studies
how moral decisions are made” (Armstrong, 1993, p.
77).
“[a] type of applied ethics, has traditionally been
studied by philosophers, or normative ethicists,
although it has been receiving increasing attention by
developmental psychologists” (Armstrong, 1993, p.
77).

Definition of conduce help to bring about (a particular situation or outcome) (Oxford Dictionary 2018).
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Michel Foucault, a French philosopher born in the late 1920s, examined the use of historical systems of ethics
from the Greek philosophers through to Immanuel Kant’s work. For example, from Michel Foucault’s work The
History of Systems Thought, he refers to the idea of enlightenment:
Foucault presents two exemplary modes of subjectivation, one personified by Kant, the other by
Baudelaire. Kant took up this question in an original way, by transforming it from an issue of epochs or
of pure reason into a question of the thinker's relationship to the present – to temporality understood as
memory. Foucault restates Kant's question thus: "What difference does today introduce with respect to
yesterday?" (p. 303). What difference does the present make to our thinking? For Kant, addressing this
question put one on the road from an "immature" state marked by a lack of thought, or reflection upon
dependency toward "maturity” (Rabinow, 1994, p. xxxi).
It can be observed that each idea of ethics builds upon the ones that have come before, on the basis that ethics is
the way in social science is viewed and morals are the way in which the ethical behaviour will serve the
community. In principle, ethics observes how the awareness of an individual shapes the prognosis of the task they
are conducting, and therefore, how the task is influenced by their values and behaviour.

Professionalism observes the way in which individuals evaluate their ethical and moral behaviour in a professional
context. This leads into the dilemma of how individuals can cross ethical lines while continuing to hold their
personal ethical beliefs. It is questioned whether these beliefs can be formed or shaped by the education system
or formed through the practical education system within each industry. During their initial tertiary education,
students need to understand the connection among attributes that are abstract to them, such as the ideas of being
knowledgeable, skilful and dutiful, and to consider them in the context of their own experience and the
relationships they form in their working environment (Jecker, 2004). Ethics in industry forms part of the
evaluation of the conduct of a professional. Armstrong et al. (2003) argue that there is a deficiency in the behaviour
of accountants and how they perform within the profession due to the moral and ethical circumstances they may
face.

Many unethical behaviours have occurred in the accounting and financial worlds; examples include the collapses
of Enron and Ansett. The notion of self-interest has driven many of these failures. Therefore, teaching ethical and
moral behaviours within the accounting profession can contribute to a just and fair society, allowing the
accounting professional to develop “a sense of moral identity which not only covertly serves capitalism but also
the kind of instrumental rationality upon which it is based” (McPhail, 1999, p. 837).
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2.6

Gaps in Literature

The gap that is identified from all the literature works is that a definition of profession/al/ism within the context
of accounting does not exist. The gap intrinsically is to have a phenomenon based around how these concepts are
composed in a social context and therefore, how they are then progressively formed in this social structure. These
questions will result in what factors contribute to defining the terms through social structure components such as
elements of experience and expertise and how these have ramification in the practical and educational realms.
This led to another gap mentioned, the gap between the education world and the practical world, which contributes
to this definition of profession/al/ism through how the ideas that contribute to this definition are formed.
Therefore, a study of profession/al/ism is required to evaluate the social implications attained in the environments
of accounting education and accounting practice. The literature review also raises the question of how accounting
accrediting bodies influence and may contribute to this gap. The deficiencies within the literature is the contextual
elements of how to define the terms profession/al/ism and how they are developed within the accounting education
and accounting practice. For example; Larson 1977 and Abbott 1991 do not account for the technological changes
in accounting that has led to the development in the profession. Whereas, other authors such as Evetts 2011
Friedson (2001) base their research on fields such as medicine, there is a deficiency of research for the accounting
profession/al/ism.

2.7

Conclusion

The relationship formed between the literature review and the method is the primary identification of the major
themes that can be used in the interview questionnaires and discussions. This review of the literature highlights
the need to study professionalism in the context of accounting education, practice and accreditation. The main
themes that are under evaluation are the broad term of “professionalism”, relevant sociological theories and the
impact of institutions such as universities and accreditors on “professional” accounting education and practice.
Another factor this thesis will examine is how and if accrediting bodies also influence the gap between education
and practice within the accounting community. Ethics is also analysed to convey its historical and current effects
on the formation of professionals. The authors examined in this review display categorical differences in their
conceptions of profession/al/ism. Despite these differences, this thesis asserts that a developmental theory of
profession/al/ism (as detailed in Chapter 3) can be established. The following chapter will present the methods
and methodologies to be used within this research.
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Chapter 3: Theoretical Framework

3.1

Introduction

The theoretical framework to be discussed is a development of a Theory of Profession/al/ism by means of creating
a theoretical framework informed by social semiotic concepts including text, discourse and social subjectivity and
applying this to profession/al/ism in Accounting Education, Practice and Accreditation using the path laid down
by Michael Gaffikin. The chapter begins with other related theoretical concepts that were also investigated during
the thesis research and why these were not used. The chapter will conclude with a further complementary
background will also be provided for a Foucauldian view on ethics and the theorisation of profession/al/ism in
accounting.

3.2

Research paradigm

The thesis takes a non-realist ontological view, which forms part of the interpretive nature of the data collected
(Gaffikin, 2008). A non-realist ontological view makes the assumption in this thesis makes about how the
AACSB, CAANZ and CPA are implemented in practice within the realms of higher education and examines their
relevance in the field of accounting. This research uses a nominalist approach, in which a reality is formed from
the interviewee’s interpretations of their knowledge (Nueman, 2014). The application of epistemology within the
context of the research questions in uses subjective notions from the author’s own interpretations of texts on the
subject matter. The methodological assumptions within the investigation and the evaluation of the results will
have limitations due to this interpretive approach (Gaffikin, 2008). Along with its analysis of the study data, this
thesis considers the value of accreditation for the economic and social development of universities both internally
and as part of their wider regional and national communities (Huggins et al., 2008; Power & Malmberg, 2008 and
Howells et al., 2012). International bodies, such as the Association to Advance Collegiate Schools of Business
(AACSB), are under pressure to conform to what society may perceive from the changing nature of how the
external environment affects higher education. Significant changes have occurred across the education systems in
Europe, Australasia and North America, which have led to greater productivity and economic performance to
manage the universities; similarly, the marketing strategies that entice individuals to study at universities have
also evolved (Howells et al., 2014).
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Because, as noted above, the interview data involves subjective views, but on the way that the texts are presented
and how each interviewee responded to the interview questions. The use of these qualitative methods allows the
researcher to examine the meaning of institutional and social practices and processes. From this, it allows for the
identification of barriers that, in turn, will become the facilitators of change. The aim of an interpretative
methodological assumption is to discover the reason behind the successes and failures of the data collection by
using the best inquiry of method for the research to achieve the intended aims (Starks & Trinidad, 2007).

3.3

Interpretative Lens

An interpretative lens approach will be used to examine how the idea of profession/al/ism is constructed when
applied to the interview data. Based on this “interpretative response to the data gathered, the construction of
theory will be informed by what has been observed, not merely by studying what books say about it” (Irvine &
Gaffikin, 2006, p. 32). Gaffikin contribute to the definitions of the three concepts of profession/al/ism through the
development of how accounting itself is a social science that is reliant on factors of individual experiences, work
culture and the social interest. The interpretative lenses that will be applied are those of social semiotics, and the
discourse will be explored through Gaffikin’s observations on social subjectivity. Foucault’s writings will be used
in conjunction with Gaffikin’s to develop the concept of ethics in accounting (carried on from the literature on
ethics reviewed in Section 2.4).

3.3.1 Social semiotics
Social semiotics will be undertaken on the interviews carried out for this study as a complementary theoreatical
lens of system networks, under the broader umbrella of semiotics.

Semiotics is the study of cultural and social meaning, and the influence of this meaning on social practice (Kress
& Van Leeuwen, 2001). Linguistics theorist Michael Halliday (1978) introduced the concepts of “social
semiotics” and observed that the meaning of words changes and develops in contextual settings. Robert Hodge
and Gunther Kress (1988) expanded on this notion of the influence of cultural and social settings on the language
of the individual in the particular contextual setting they inhabit, such as the accounting community. They also
explored the aspects of social power and how this plays an important role in forming the expression of a
professional (Hodge & Kress, 1988).
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System networks theory further interprets the networks that have developed within the taxonomy of accounting
professionals and evaluates the interaction of the professionals in this diagram. “The real indication of the
precision with which the network system models a domain in question is how, over time, options are moved from
one subsystem to another, how entire subsystems are created and destroyed, or promoted or deprecated with the
system network” (Clarke, 2020, pers.comm., 23 October, p. 12). This, in turn, will provide the interrelationships
that are formed from all the sectors from education to industry (practitioners) through to the accreditor bodies.

As with the study of semiotics, themes that signified importance from the interviewees were that of experience,
expertise, culture and marketing/branding/imagery. These signs or fields from the interviews were amalgamated
and condensed once saturation12 had been reached (Kress & Van Leeuwen, 2001). The social semiotics of the
study data emerged from the analysis of the transcripts and recordings to contribute to an understanding of the
evolution of an accounting professional within a specific culture. This concept of culture within the transcripts is
a crucial part of establishing the linkage between the four themes and puts the individuals in the accounting
occupation’s situational contexts: “Like context of situation, context of culture is an important element through
which one can comprehend texts” (Mehawesh, 2014, p. 94).

Accounting professionals are developed over time, based on their experiences and expertise, which is related to
the concept of social subjectivity. Social subjectivity is the knowledge that people have as they become
progressively more expert can be illustrated using networks for technical terms that are usually associated with
field in systemic functional linguistics. However, the nature of the profession(al)ism is mediated through
educational institutions, professional standards, accreditation and professional societies as accrediting bodies.
Accounting expertise is not a linear progression such as completion of degree, obtaining a job and then pursuing
accreditation in it, despite a relatively linear path within the education system to professional accreditation and
includes personality developments that are influenced by the accounting occupation itself, such as the culture of
each working environment, which can also influence the particular further accreditation the accountant undergoes.
For example, a Chartered Accounting firm will encourage the individual to undergo CAANZ or CPA as a form
of formal accreditation. Other factors include accounting professionals’ branding, imagery and marketing within
their community. This thesis has been influenced by the accounting system, and further, the accounting

12

The concept of the saturation point is discussed in Section 4.2.1 of this thesis.

.
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professionals, as they themselves worked in a Chartered Accounting firm. The interviewees had some form of a
relationship with the researcher due to the accounting community of which they were a part, in the capacities of
students, academics and practitioners. The researcher found this study to be a journey, as highlighted by Clarke
(2020, pers.comm, 23 October, p. 12):
For the researcher these lessons may reveal insights into enculturation for a given community of practice.
Reflecting on the community of practices while modelling the system network, as well as also paying
attention to the learning process during the research, is effectively a kind of double loop learning evident
in systems thinking.
Hodge and Kress (1988, p. 12) also state that;
Social semiotics cannot assume that texts produce exactly the meanings and effects that their authors
hope for: it is precisely the struggles and their uncertain outcomes that must be studied at the level of
social action, and their effects in the production of meaning.
Social semiotics is the study of understanding the communication methods used by individuals in social settings
and is concerned with how interpretations from interactions are formed into significant occurrences (Leeuwen,
2005). Social semiotics (as with interpretative accounting from Gaffikin and thematic analysis) develops social
meaning from texts by looking beyond the surface meaning of the words (Hodge & Kress, 1988). Semiotic
analysis is used as part of the functionality of discourse analysis, in which themes are extracted from texts such
as interview transcripts. These themes are then sorted into meaningful interpretations that aid the purpose of the
research. This also fits in with Gaffikin’s work on the socially constructed nature of accounting and builds on the
work of Foucault and his analysis of knowledge and power:
…building on the work of Michel Foucault (for example, 1977) and defining discourses – note the plural
– as socially constructed knowledges of some aspect of reality. By “socially constructed” I mean that
these knowledge’s have been developed in specific social contexts, and in ways which are appropriate
to the interests of social actors in these contexts… (Leeuwen, 2005, p. 94).
In social semiotics, “subjects are considered dynamic and multiple – not as single, isolated individuals” (Clarke,
2001, p. 58). This terminology is prevalent when discussing how these “subjects” communicate. Like the subjects,
the communication is, itself, dynamic and connected within the social context. This allows for the term’s
“profession”, “professional” and “professionalism” to develop according to the subjects’ interests: “when we
represent an object or event, we never represent all its features but only ever represent it partially, precisely in
relation to our interest at the moment of representation in the phenomenon” (Cobley, 2001, p. 74). In the
development of this research, social semiotics will aid in structuring the identified contextual setting of accounting
education, accounting practice and accounting accreditation (Morgan, 2006). This will then shape and articulate
the function of the accounting profession, professionals and professionalism through the captured interview texts.
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In this thesis, the meaning of these interactions goes beyond the transcripts from the interviews, as revealed by
the use of thematic analysis and Gaffikin’s interpretive analysis. Social semiotics with the emphasis on social
subjectivity is chosen as a theory as it allows a combination of cultural, language and communication as a
procedural approach to signify how experiences are formed by the social subject of the individual. A theory of
profession/al/ism aims to capture these elements in its development.

3.3.2 Elements of theory
The theoretical framework used in this thesis is based on the relationships formed between the elements of
discourse, text and social subjectivity. These elements of theory are tied directly to the formation of social
semiotics (as discussed above).

3.3.2.1

The relationship between discourse and text

Highlighting the relationship between the discourse and text is the primary function of the themes generated from
the interviews. Discourse, broadly defined, is the written or spoken word or communication (Thomas, 2011). In
the context of social sciences, the term “discourse” is expanded to include the evaluation and further examination
of this communication to yield meaningful information;
Discourses are systematically organised sets of statements which give expression to the meanings and
values of an institution. Beyond that the define, describe and delimit what it is possible to say and not
possible to say (and by extension- what it is possible to do and not to do) with respect to the area of
concern of that institution, whether marginally or centrally. A discourse provides a set of possible
statements about a given area and organises and give structure to the manner in which a particular topic,
object, process is to be talked about. In that it provides descriptions, rules, permissions and prohibitions
of social and individual actions” (Kress 1985, p6-7).
In this study, each component of the interview discourse (interview transcript) has a precise function in
contributing to the overall meaning of profession/al/ism (Gaffikin, 2008; Rivkin & Ryan, 2004). Therefore, within
the context of this thesis, the relationship between discourse and text is the fundamental link in forming the themes
that will contribute to the construction of an accounting profession/al/ism.

3.3.2.2

The relationship between text and social subjectivity

The relationship between text and social subjectivity examines the actual subject that is communicating through
the text. This is the developmental stage of the data, in which meaning is given to the text through the individual’s
words. Within the formation of the functional linguistics, consideration is given when forming the themes to how
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the words that are being said consist not only of the words themselves but how they have been said. This can
involve aspects such as cultural influences, accounting-network connections and social institutions in developing
a profession/al/ism (Gaffikin, 2008; Rivkin & Ryan, 2004; Reoch; 2014).

3.3.2.3

The relationship between discourse and social subjectivity

The relationship between discourse and social subjectivity delves into the ideological realm of how a
profession/al/ism is formed. This is done through the interpretation of the discourse within the context of the social
subject’s world; in other words, it is “through ideological rituals that individuals come to ‘interpolate’ themselves
as distinct ideological subjects: ideology is not something we come to ‘believe’ but it is rather something which
prefigures our sense of self” (Reoch, 2014, p. 92). This is augmented through how individuals’ subjective views
(in the case of this thesis, the interviews) highlight how they value profession/al/ism. This particular meaning of
value is conceived by the individual through the social situations in which they are placed through their networks,
work cultures and formal and informal organisations (Gaffikin, 2008).

From these three foundational relationships, an analysis is formed through the theoretical framework. The
interpretative lenses of social semiotics and the discourse will be explored in the next sections based on Gaffikin’s
observations on social subjectivity. This will form the basis of a developmental theory of profession/al/ism.

3.3.3 Discourse: Gaffikin and Social Subjectivity
In defining the concepts of profession, professional and professionalism, it should be taken into consideration
how these terms overlap but are still distinct. For example, a professional is considered to be the individual who
has gained knowledge, expertise and training in accounting. The professionalism that comes from the individual
is from the cultural and contextual setting of accounting, and therefore, accounting is the profession, the
occupation that encompasses them. They differ in that although they rely on each other to induce in producing an
accounting professional, they do not affect the experiences that are to be gained by the individual accountant, due
to differing career objectives and learning curves. These intersections and relationships are outlined in Figure 31 – Figure 3-2 .
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Figure 3- 1: Venn diagram of the basic interrelationships of profession, professional and professionalism
(Progressive Part 1)

Michael Gaffikin formulated the idea that accountants “create concepts, models and systems to make sense of
[their] experiences” (Gaffikin, 2008, p. 153). In other words, conceptualising an accounting professional is a
creative act that encompasses not only the work that is performed by the profession, and therefore by the
professional, but also the way professionals create themselves in the accounting world. This contributes to the
notion of interpretative accounting, whereby constructed knowledge is attained in accounting: “our experiences
are constantly changing so our constructions also have to change” (Gaffikin, 2008, p. 153). Gaffikin (2008, p.
153) considers accounting to be a social science:
Accounting in the 19th century was different from accounting today. Our understanding is therefore
dependent on how we interpret our changed experiences. Such interpretation does not exist in isolation
but depends on social norms, social demands, language and other considerations.

Figure 3- 2: Venn diagram of the interrelationships of profession, professional and professionalism in
accounting, including social demands (Progressive Part 3)

The above Figure 3-2 elaborates the way in which societal views have a relationship within the definition of
profession/al/ism.
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Gaffikin begins to contribute to the definitions of the three concepts of profession/al/ism by acknowledging that
accounting itself is a social science and is reliant on factors of individual experiences, work culture and the social
interest.
Accounting can be included with those disciplines concerned with aspects of human society because,
clearly, it is a “system of thought” designed by humans to assist human decision making and influence
(human) behaviour. Therefore, a social constructionist ontology, rather than a realist ontology, would
seem to be a more appropriate basis for conceptualising accounting. Consequently, rather than attempting
to recreate the methods of the natural sciences, it is more appropriate that accounting turn to the methods
that recognise the human aspects of the discipline rather than claim an intellectual status akin to the
natural sciences (Gaffikin, 2006, p. 1).
Moreover, Gaffikin (2007, p. 13) suggests that “[t]here have been many theoretical positions presented over the
years, yet the issues still remain clouded and open to conjecture and complicated because every suggested position
has strong political overtones”.

These factors, when applied to the profession of accounting and the identity of the accountant as a professional,
begin to define professionalism as a way that accountants conduct themselves.

Gaffikin establishes the characterisation of the term accounting profession as “elusive” and “the subject of
considerable debate over the years” (Gaffikin, 2008, p. 176), but provides an outline of the profession:
Accounting as we know it is based on the system of recording known as double entry bookkeeping.
Although accounting did exist before double entry came to be widely used, since its appearance its use
rapidly spread across the world and today it is difficult to imagine accounting without it. It has been so
important that, to some extent, its appearance may be viewed as the origins of modern accounting
(Gaffikin, 2005, p. 2).
He progressively brings accounting into a social science setting:
…the intention is to draw attention to the fact that accounting has grown in response to social and
institutional developments. Thus, accounting is very much a social construction. It has grown in response
to a demand created by dominant economic and social forces (Gaffikin, 2005, p. 2).
He later writes:
More recently, the discussion has moved away from defining “profession” to an interest in the power
that professions have in societies – that is, the power of professionals to delimit and control the work
(Gaffikin, 2008, p. 178).
Gaffikin focuses on the change that has occurred in the nature of accounting itself, and, therefore, the profession.
He recognises the developmental linear progress of accounting from its consideration in society as a mathematic
form of record-keeping through to its place in the societal environment, suggesting that these mathematical
iterations are objective at best, but the societal elements need to be considered.
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The accounting profession is self-regulated, with an overarching goal of acting in the public interest. Gaffikin
(2008, p. 179) writes:
This is not a simple matter. To some extent the argument is circular in that the state influences what the
public interest is, yet it is the public interest that shapes the form of the state; it is a matter of balancing
individual interest with community or group interest, and this has been a concern for philosophers for
thousands of years.
The term “professional” is the nexus where the profession meets professionalism. The professional is the
individual member of the profession; therefore, the professional is considered as the accountant in the accounting
(profession) world. Gaffikin considers the profession as a self-serving interest by which the power status of the
profession itself is directly linked to “material rewards” (Gaffikin, 2008, p. 179) gained by the individual. This
power status is reinforced by knowledge, which is “presented by those in power positions (accountants) as
objective knowledge about human beings – rationality” (Gaffikin, 2008, p. 180).

Sukoharsono and Gaffikin (1993, p. 6) link this to the ideas of Michel Foucault:
Moreover, Foucault emphasises the ways in which “power” and “knowledge” are interconnected.
According to him, “knowledge” is not only considered as the exercise of “power”, but also “power” itself
can operate systems which produce “knowledge”.
Knowledge and power are the values that underpin the development of accounting professionals not only in
theory, but in the context of their actions and roles in society. The accounting professional has two distinct sets of
professionals: the accounting practitioner and the accounting academic. There is also a third type of accounting
professional: the accounting student, although the student is still undergoing the development phase and will not
make an explicit decision about which profession to pursue until their studies have been completed. Gaffikin does
outline a combination of concepts that should be included in the definition of a professional: practitioners;
academics; professional bodies; the profession; public interest; skill based on theoretical knowledge; provision of
training and education; testing the competence of members; organisation; adherence to a code of conduct;
altruistic service; and shaping the future (Gaffikin, 2009, p. 172-184):
We are all involved. There is a noblesse oblige to the status of professional. My suggestions for moving
forward as a true profession include that we work more co-operatively and recognise the expertise that
each sector of professional accounting has to offer. I do not see this as solely an obligation of the
practitioner sector but also the academic and the professional bodies as well. Academics have to produce
a truly intellectual basis for the discipline. This will involve recognition of a broader range of research
approaches and a deeper appreciation of the richness of our research past. The professional bodies have
to develop and maintain the organisational structure that will facilitate the interaction and co-operation
that will take accounting to the full status of a profession that we have so long tried to claim (p. 184).
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The term “professional” is complex. First, the individual must choose their path within accountancy, such as
practice or academia. Second, the eventual contextual setting in which they are placed and the self-interest that
they, the individuals themselves, hold will form part of their outlook on how they perform as a professional. Third,
attention needs to be paid to the idea that a professional does not operate entirely as an individual, but as part of
a bigger profession (accounting), and that they, therefore, need to consider whether the fundamentals of the actual
profession itself fit in with their self-interest and their societal interests.

The Australian accounting profession uses a principles-based approach, which is “basically [intended] to provide
a conceptual basis for accountants to follow rather than a list of detailed rules” (Gaffikin, 2008, p. 124), to develop
a concept of professionalism. Gaffikin (2007, p. 10) suggests that “[t]he notion of [a] professional body’s codes
of ethics are inextricably linked to the notion of professionalism”. Professionalism is furthermore intertwined with
the idea of ethics: “the degree of professionalism of public accountants is determined by the degree of the
development of their moral reasoning” (Gaffikin & Lindawati, 2012, p. 3). Gaffikin suggests that although the
accounting profession uses a principles-based approach, the ideals of professionalism are conceived by governing
bodies using a more rules-based approach.

Universities, accreditation boards and the accounting industry itself are all considered to be part of a social
subjectivity whereby “social aspects in the life of groups, institutions, communities, and social spheres in general,
are expressed as subjective production” (Campolina & Martinez, 2016, p. 182) that is determined by the
professionals who are practicing it (Hirst, 1976). This idea of identity is formed by what the individual experiences
throughout their studies and on into their working life. This also contributes to the individualisation of the
professional through social formation as theorised by Althusser (Resch, 1992, pp. 36-37):
Economic practice refers to the transformation of nature into socially useful products, political practice
to the reproduction and administration of collective social relations and their institutional forms, and
ideological practice to the constitution of social subjects and their consciousness.
From this, it follows that without the presence of human social interactions, an individual cannot form their own
beliefs and identity. These beliefs of others have an influence, whether positive or negative, on the beliefs of the
individual.

Therefore, the idea of social subjectivity examines the way in which an individual is shaped from the notions of
consequential beliefs that are attained in their environment. The individual observes these concepts and then forms
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their own position. This forms a basis for the concepts of profession, professional and professionalism, which
operate synergistically. Each synergy element relies upon the others to build the individual, but also introduces
its own social demands and cultural impact that further signifies this social subjectivity.

Foucault, through his work, has been able to contribute to the understanding of how institutions are formulating
their own beliefs, but not through the development of accounting functions; rather, he examines the development
of the individual accountant, and thus the professional. Foucauldian analysis delves into this concept of social
subjectivity as the power that is instilled from the belief of the institution and the professions’ work and the
individual professional’s perceptions of how one should act and conduct themselves in the name of the profession.
Foucault’s scrutiny of this social subjectivity of power suggests that within the accounting profession,
professionals themselves feel the “effects of power ‘circulate through progressively finer channels, gaining access
to individuals themselves, to their bodies, their gestures, and all their daily actions’” (Dews, 1984, p. 77). Foucault
examines social subjectivity through the use of discourse and gains a perspective on how a profession,
professionals and professionalism are formed through the knowledge that is gained (Hook, 2001). Although
Foucault does not provide a theoretical framework to govern the presence of phenomena (Stevenson & Cutcliffe,
2006), he does give a basis on how to start examining social constructs, and from this to further develop the
definitions and their interrelation being as “subjects” in the accounting world (Gordon, 1980).

Foucault’s work observes how social and cultural exploration is carried out and how it influences the idea of
power structures as reflected in definitions of profession, professional and professionalism in accounting
(Foucault, 1972). Foucault suggests this idea of power as “not something that is acquired, seized or shared,
something one holds on to or allows to slip away” (Foucault, 1972, p. 94), which suggests that there is a continual
development within the phenomenon of a professional that is influenced by social interactions.

Foucault examines social elements, such as culture and knowledge that are gained from experience as factors that
contribute to subjectivity. Subjectivity is perceived as “intermingled with discourse, forming a new system, the
epicentre of which is the symbolic forms, processes and realities that characterize human existence as such” (Rey,
2019, p. 179). Therefore, in the realm of accounting, subjectivity lies in the way humans interact and form their
own symbolic constructions, which further contributes to how they develop their own characteristics of the
profession, professional and professionalism (Rey, 2019). Subjectivity is the individualisation of these
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characteristics to suit the human social interactions; “[s]ubjectivity is a specific quality of human phenomena
within culture, and its functioning involves individual and social instances as agents who have active, generative
and creative character” (Rey, 2019, p. 179). Therefore, when using both social semiotics with an emphasis on
social subjectivity and discourse through the lens of Gaffikin, as it allows for a comprehensive theoretical
framework to help form the definition of theory of profession/al/ism in accounting, through the accounting
subjects (interviewees).

3.3.4 A Foucauldian View on Ethics
Foucault’s work is the basis for Gaffikin’s thoughts on social subjectivity. This section will examine how Foucault
has influenced the idea of ethics in accounting. Foucault created an imagery of how the world works through the
use of art and conceptualisations of rationality in reality (Saks, 2012). Foucault does not directly use the words
“ethics”, “professions” or “accounting” in his work (Johnson, 1995). He merely suggests how the world is
influenced by visionary elements such as the concepts of power and institutions and how the combination of these
shape an entity such a corporation. From this, the idea of the corporation can be dissected into the elements of
power and institution, allowing an examination of how these elements influence the effect of the corporation in
society.

Accounting is governed by how a professional act within the boundaries of ethics based on their personal,
moralistic views:

A distinguishing mark of the accountancy profession is its acceptance of the responsibility to act in the
public interest. Therefore, a Member’s responsibility is not exclusively to satisfy the needs of an
individual client or employer. In acting in the public interest, a Member shall observe and comply with
this Code. If a Member is prohibited from complying with certain parts of this Code by law or regulation,
the Member shall comply with all other parts of this Code (APES 110, 2008, p. 11).

APES 110 observes the notions of responsibility, integrity and the exclusivity of the accounting service to
contribute to the moralistic outlays and values that the profession should place on the professional: in other words,
the concept of professionalism.

As mentioned above, Foucault’s work can be used to dissect the connotations of each concept and apply it
reasonably to the work of ethics in accounting, and therefore the elements of profession, professional and
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professionalism in accounting, as it “bears on questions of ethics and values” (Cooper & Blair, 2002, p. 511).
Within the context of accounting, one of the major themes that prevails is the influence of social culture in each:
Foucault’s work can benefit scholars interested in the nexus of communication and culture, especially
those interested in how critique exposes limitations in a culture, how a rhetoric of resistance can thwart
the forces of domination, or how oppressed or disenfranchised people can create new forms of
relationship that ultimately alter culture (Cooper & Blair, 2002, p. 512).
Foucault develops the thought of ethics as a genealogy (Cooper & Blair 2002) in two of his last works, The Use
of Pleasure and The Care of the Self, describing it as existing on four levels:

1. Ethical substance: Which is the aspect or part of myself or my behaviour that is concerned with moral
conduct?

2. Mode of subjection: What is the way in which people are invited or incited to recognize their moral
obligations?

3. Self-forming activities: What are the means by which we can change ourselves to become ethical
subjects?

4. Telos: Which is the kind of being to which we aspire when we behave in a moral way?
(Cooper & Blair, 2002, p. 514).

Foucault used this framework to analyse how religion affected the power and institutionalisation of sexuality in
Christian ethics (Cooper & Blair, 2002; Rabinow, 1994), focusing on their structural elements in the contextual
setting in which they are placed. When these ideas are placed in a contextual setting of ethics, they provide an
image that induces “individualization of forms of ethics, and [the] possibilities and constraints of ethics in power
relations” (Córdoba, 2006, p. 1027).

Therefore, within the context of this research, the following can be suggested: that when placing the idea of a
Foucauldian view on ethics within the context of defining accounting profession, professional and
professionalism: there is a situational debate that is based on the culture of these three elements within the
organisation of accounting itself; the idea of subjectivity is questioned in the morality of what ethics means, as
the subjects are the individuals; knowledge can be gained from a review of how ethics are structured within the
organisation and how these factors add to the human capital “by the constant training and re-training of workforces
as new configurations of knowledge arise” (Drummond, 2003, p. 58).

Foucault observes the discourse that is presented through the sociological cultural behaviours of the subjects
studied. Another author that also used this technique was Michel De Certeau. They both suggested that there “is
a privilege given to language over consciousness as the point of intelligibility, a thematic of cultural issues as
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opposed to economic ones, a critique of the unitary authorial subject, a refusal of totalizing categories and
positions of closure” (Poster, 1992, p. 95). However, Foucault and De Certeau also exhibited differences in their
approaches:
....de Certeau was especially concerned with social and cultural history. Foucault most often viewed
himself as outside the discipline of history and refused its titles, but de Certeau did not. Both writers
were equally opposed to the main tendencies of contemporary historiography: its realist assumption
about the past, its totalizing frameworks, and its empiricism. But de Certeau engaged directly with
historical discourse far more consistently than Foucault (Poster, 1992, p. 95).
Though de Certeau is concerned with the social and cultural and elements of historical data, both he and Foucault
are useful when applying current data, as the thematic presence of analysis is the important factor. Althusser
(1976) uses a similar investigative technique, by which he also suggests the inquiry of how cultural beliefs
contributes to a sense of identity (Reynolds & Fitzpatrick, 1999; Colebrook, 2002). All three authors provide a
similar basis for the use of cultural analytical tools, but for the purposes of this research. As Gaffikin bases the
majority of his work on Foucault’s writings, this research will use Foucault and Althusser (1976), who bases his
work in this field of ethics.

Foucault’s work on ethics has been interpreted in a wide variety of ways to suit various areas of inquiry. This
research has provided a summary of these interpretations based on his themes of power and institutionalism, with
a focus on ethical behaviours. The elements of a Foucauldian view on ethics will be reflected upon in the research
in conjunction with Michael Gaffikin’s work, which is influenced heavily by Foucault. Gaffikin’s influence takes
up where Foucault left off, specifically within the ethics of the profession of accounting.

3.4

Theorisation of Profession/al/ism in Accounting

As explored in the literature review, there is no one definition or theory that conceptualises profession/al/ism in
the context of accounting. The theoretical lens will capture this phenomenon of a profession/al/ism and, through
this, define the concepts and explain them through the interview data, creating a developmental theory of
profession/al/ism. This developmental theory will not be done in isolation; rather, it will be articulated using the
interpretative lenses of social semiotics and social subjectivity, and through Gaffikin’s interview discourse.
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3.4.1 The idea of a theoretical view on profession/al/ism
There is no definitive theory of professions and/or professionalism that has been used as to fill the gap in the
literature identified in Chapter 2. Therefore, to propose a developed theory of profession/al/ism, an enlightened
path will be created to develop the idea of a profession within the two paradigms of accounting education and
practice. This concept of a stand-alone theory of profession/al/ism does not contain a categorical grounding for
research, as there is no consensus in the research on its meaning. Therefore, two theories have been employed to
“unpack” this concept: an interpretative evaluation of the interview data in terms of social semiotics and the
analysis of the interview discourse through the lens of Gaffikin and social subjectivity. This research will use the
interview data, which spans the two sectors, to shape a definition of a professional. One concept much of the
research does share is based on the work of Larson and Abbott, who have asserted that “the profession is, in fact,
allowed to define the very standards by which its superior competence is judged” (Larson, 1977, p. xiii) and that
professionalism can be observed as “denoting a general idea that certain kinds of white-collar occupations tend to
move toward a strong occupational control” (Abbott, 1991, p. 355).

This thesis and the grounding of this theory in the literature will draw from Larson’s (1977, p. x) theoretical
structure, which involves three dimensions of professionalism:
•
•
•

The cognitive dimension is centered on the body of knowledge and techniques which the professionals
apply in their work, and on the training necessary to master such knowledge and skills.
The normative dimension covers the service orientation of professionals, and their distinctive ethics,
which justify the privilege of self-regulation granted to them by society and.
The evaluative dimension implicitly compares professions to other occupations, underscoring the
professions’ singular characteristics of autonomy and prestige.

These three dimensions fit in with the notion of the thematic analysis for interpreting the interviewees’ subjective
ideas: the cognitive and normative dimensions will be observed jointly through the way in which professions
idealise how the occupation of accounting sustains education through self-regulation; the evaluative dimension
will analyse the way in which accreditation is affected across the accounting dimensions of academics and
practitioners.

A common conjecture within a theory of professions is that in-service fields like law, medicine, accounting and
engineering have a monopoly on the service that the profession provides (Abbott, 1988; 1991). Larson (1977)
writes that education also promotes and shapes professionals and professionalism by the education’s focus on
how training sanctions social and intellectual orders within the profession. Abbott (1991) further exemplifies
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Larson’s statement by reiterating the idea that acknowledgement of the profession begins at the tertiary education
level.

This rhetoric of professionalism and professionals in a particular service field, such as accounting, is developed
in the sociology of experience. Elliot Freidson (1989) summarises the sociological development of experience
within professionalism by noting that although sociologists have a professional standing, they have not
distinguished the concept of a professional except to say that professions have social prestige embodied in a
dignified status. Thus, the word “profession” is not justified, and the occupations that are using it are not socially
different from others. This is seen in the context of accounting in how graduate accountants are permitted into the
practice sector of accounting. This is initialised through the accreditation process, which accountants who are
already practising must complete to be a fully-fledged practising accountant. Similar professions, such as lawyers
and doctors, administer the same permissions to graduates whereby they are admitted into that profession by
adhering to their accreditation policies.

Accounting education connects intricately to the sociological and professional identity of the individual (both
students and practising accountants). It can be argued that this has become slightly impaired, as the concept of
professionalism itself is also based on sociological concepts. This conveys the notion that the educational
institution has a monopolistic attitude to the concept of professionalism through regulating the occupation by
conducting systematic training and imposing a social order within the industry (Etherington & Richardson, 1994
and Richardson 2017).

Little work has been done on developing a definition of professionalism that applies simultaneously within both
accounting education and accounting practice. However, the search for a workable definition benefits from the
way in which accountants have embedded themselves in organisational settings (Suddaby et al., 2009).

A sense of teamwork and alliances built into the concept of professionalism. This is recognised through how the
idea of professionalism is based on a policy context, whereby, power is imposed upon the members in the
occupation and the value of the service is based on the expense of the services provided by the individuals
(Troman, 1996). Maranon and Pera (2015) propose that there is a horizontal self-discovery through the knowledge
gained in the various stages of becoming a professional in a particular field: particularly during theoretical
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learning, when students can question what they are learning. This will allow them to compare the information,
norms and value that they receive. From these, the students can model their personal needs and demands of their
profession and let this profession form part of their self-identity.

This conception of the discovery of self-identity in professionalism further suggests that there is another role that
needs to be addressed in conjunction with self-identity: integrity. As suggested by Jecker (2004) within the
medical profession, when individuals learn things about themselves that may otherwise have gone unnoticed, this
allows further self-reflection, which will eventually lead in turn to further development (Jecker, 2004). Therefore,
self-identity and team alliances in a work environment are important factors when evaluating the stance and
logistics of how one will form oneself within the boundaries of professionalism. Maranon and Pera’s (2015) study
examines the perception of professionals in a nursing context, which parallels how a theory of profession/al/ism
will be situated in this research within the occupation of accounting. It evaluates what the nursing students learned
in a theory environment at university in comparison to what these students then used in the practical application
of nursing in a hospital. The research was conducted as an ethnographic study, with participant observation
conducted in a hospital setting in Barcelona. Maranon and Pera (2015) also held discussion groups to gain data
on the qualitative characteristics of credibility, transferability, dependability and conformability. The conclusion
of this research was that “[s]tudents believed that both theoretical and practical trainings were indispensable”
(Maranon and Pera 2015, p. 859). It was noted that having clinical placements was vital so that the training nurses
could compare what was taught theoretically to how they would approach situations as a professional in a reallife situation (Maranon & Pera, 2015). West (1996) notes that the process of how professionalism is articulated
and transferred to future professionals is indeterminate. This is linked with the concept how the accounting
profession is subjected to changing advances such as in technological and therefore, these changes contributes to
the progressive nature of the profession.

Gaffikin (2008, p. 30) has written that “[p]rofessionalisation is a process of socialisation”, and hence societal
pressure. Professional bodies have a power that can be used for the benefit of either the service, society or
themselves (Gaffikin, 2008) – the question then arises, who benefits at any given time?

The interview data collected for this study has been analysed through the lens of the social semiotics and Gaffikin
and social subjectivity. This will aid in the development of themes collected from thematic analysis to further
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conceptualise a new understanding of professionalism in the context of accounting education. For example, it will
examine whether the data collected shows that a professional may aim to affect higher education through their
teachings, thus, by extension, having an impact on accreditation.

This thesis is based on assumptions concerned with how the AACSB/CAANZ/CPA accreditation process is
implemented. This will be examined by interviewing selected academic individuals from universities and
accountants in practice to explore how they influence each other. The research methods will examine whether
accreditation guidelines play a role in both academia and practice. By the use of an interpretive assumption and
subjective views, this research will contribute to the knowledge of how each individual has examined the
accreditation texts and how they have, or proposed to have, implemented them in their roles. Qualitative methods
have been used to allow the researcher to examine beyond barriers and to engage with facilitators of change
(Starks & Trinidad, 2007). Qualitative methods also reveal reasons for success and failure in a societal aspect
(Starks & Trinidad, 2007).

Accounting professionalism in the practical sector can be interpreted as certain rules and obligatory guidelines
that are observed as “organizationally and socially rational and valuable” (Cooper & Robson, 2006, p. 415). These
guidelines have further been subjected to the influence of ideas about on the role of accountants in further
generating rules and determining the practices of calculation and accountability (Cooper & Robson, 2006). In the
context of practical accounting, little work has been done to research the idea of how influences shape the identity
of an accountant as a professional. Maranon and Pera (2015) report that in nursing, the formation of nursing
students as professionals includes both what they are taught and what they experience. They suggest that if
significant on-the-job training is provided through clinical placements, those can compare these experiences with
their university teachings in the process of forming their own professional identity.

The term “professionalism” suggests that certain criteria exist for the professional to be employed in their
occupation. Greenwood (1957), cited in Kregon (1978), gives such examples of these criteria as a systematic
theory; authority figures; sanctions within the community for this authority; ethical codes to abide by; and a culture
that is sustained by professional associations. This develops the impression that there is a level of autonomy and
uniform obedience that is to be adhered to within the professional development as a form of the individual’s
identity (as cited in Kregon, 1978); Kornhauser (1962) adapts the definition to allow for professionals to exist in
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organisational settings, considering that a professional status should be connected to a professional competence
that is intellectual in nature and committed to an autonomy that is responsible for this special competence. This
implies that there is a structured organisational formation that defines this concept of professionalism. It is
observed that there is a presence of hierarchical forms that encapsulate the individual due to the specialised skill
sets that they may possess, hence allowing them to have the title of the profession. This hierarchical structure is
reinforced through societal views within and regarding the accounting arena; “accounting values are the product
of societal values and the reinforcement function performed by the various institutions in society” (Shying, 1995,
p. 60). Shafer et al. (2002) suggest that professionals are granted market privileges due to their stature through
key entry points such as obtaining a qualification and meeting certification requirements set by professional
bodies. Moreover, professionals are expected to uphold high moral and ethical standards.

This conception of professionalism in accounting is linked with the various societal perceptions of how a
profession is embedded within the individuals from these societal views. These views include homogeneity,
accountable, transparent and ethical views, all of which have an impact on the way the perception is contrived
(Shying, 1995). It can also be shown that societal values can differ from the fundamental’s idea of a professional,
and this can affect the processes of the organisation; “framing professionalism is based on incorporating the
organisation as an integrative process: the collective dimension of managing people, the purpose of group action
and the means to reach them, i.e., governance (grounding actions in a given context)” (Delattre & Ocler, 2013, p.
19). Traditional theories suggest that professions are given certain monopolistic rights to perform certain services
through judicial consent (Shafer et al., 2002).

A sociological aspect of accounting is how accounting as a profession is formed within society. The expression
“professionalisation” has a double meaning in the sense that there is a social construction of the service activity
that is performed by the profession and that these service activities are performed under organisational structures
by the accounting actors (Delattre & Ocler, 2013). This implies that there is a social structure in place that invites
this idea of a group forming a professional organisation, although this conception cannot be used to analyse the
operational activities within an organisation (Delattre & Ocler, 2013, p. 21). At the same time, as both Larson
(1977) and Abbott (1988) suggest, the meaning of the term “professional” can shift based on society’s opinions,
as opposed to the actual practical work that occupations such as accountancy do.

70

A differentiation in the concept of professionalism needs to occur based on the knowledge and skills set that each
professional holds (Freidson, 1989). Freidson (1989, p. 425) proposes that, “[l]ike the crafts and unlike those
kinds of work that are regarded as unskilled or semiskilled, professional work is represented as work that requires
the exercise of discretionary judgment”. The nature of the work has changed significantly, and so a more
sociological view is now undertaken to account for the change from accounting being considered part of the
industrial sector to part of the service sector (Abbott, 1991; Crankshaw & Boral-Saladin, 2008; Larson, 1977).

The significance of using Larson (1977) and Abbott (1988) as a basis for the theory of profession comes from
their own formation of ideas regarding professions. Larson (1977) interprets the idea of a profession from a
sociological understanding of experiences and how these further shapes the individual into a profession: “[s]ocial
recognition is the crucial feature in defining a profession, for it affords the profession its credit, its distinctive
moral authority” (Schudson, 1980, p. 218). In contrast, Abbott (1988) recognises that there are seminal differences
between the ideas of how different professions are formed, in the sense that there are external factors such as the
market, regulations, technology and organisation changes and internal factors such as new forms of skills or
different approaches to organising professional services. Abbott’s work provides a grounding as to how these
disturbances contribute to understanding the term “professional” (Bresnen, 2013), particularly as newer forms of
knowledge emerge through analysis of the legal ramifications of how a profession’s governance (Bresnen, 2013).
As Schudson (1980, p. 218) writes, “[a] profession is not a particular social evaluation of an occupation but a
particular form of political control over work which an occupation gain”. Despite their differences, Abbott and
Larson intrinsically develop and contribute to different facets of the theory of profession, and together, they
significantly affect the idea of what constitutes a profession from their different perspectives (Figure 3-7).

A developmental theory of profession/al/ism will be used to convey the analysis of the interviews for this study.
This will allow for a conductive analysis that will capture the themes that came across from the initial interviews
as well as from the experiences that were observed during the course of the interviews. This will contribute to a
better understanding of what the notion of a “professional” means in its various forms. Responses about
accreditations undertaken will also illuminate aspects of the institutional structures from the academic staff and
the practising accountants interviewed.
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Table 3- 1: Progressive development of the definition of a professional (Part 2)
Authors
Larson

The meaning of a professional
What they say
The cognitive dimension and normative
dimensions will be observed jointly through the
way in which professions idealise the way
education is sustained through self-regulation
by the occupation of accounting. The
evaluative dimension will analyse the way in
which accreditation is affected across
accounting dimensions of accounting
academics and accounting practitioners.

Factors towards definition
The participants within a
professional form education
and practice. This can be
because this is based on the
social structures by society’s
opinions as opposed to the
actual practical work that
these occupations (such as
accountancy) do.

Abbott

A common conjecture within a theory of
professions is that in-service fields like law,
medicine, accounting and engineering have a
monopoly on the service that the “profession’
provides

Monopolistic views that are
attained within the occupation
of accounting

Freidson

Summarises the sociological development of
experience within professionalism by: noting
that though sociologists have a professional
standing, they have not argued to distinguish
the concept of a professional analytically
enough except to say that professions have a
social prestige towards a dignified status.

So this word ‘profession’ is
not justified and the
occupations that are using
this are not socially different
from others. This is seen in
the context of accounting
through how graduate
accountants are permitted
into the practise sector of
accounting

Troman

Teamwork and alliances built in
professionalism is also recognised through the
impression that professionalism is based on a
policy context (1996)

The value of the service is
based on the prosperity of
the services provided by the
individuals

The above progressive table outlines the thematic connections made by Larson, Abbott, Freidson and Richardson
and now adding in Troman’s work. This table outlines (3-1) how the progressive definition of a profession/al/ism
is influencing more explanation and rhetoric around how societal influences contribute to views around defining
these terms.

3.5

Conclusion

To conclude, this chapter presents the theoretical framework that are to be applied to the data examined. Two
related methodologies were examined: social semiotics and discourse analysis in conjunction with both Gaffikin

72

and social semiotics with a focus on social subjectivity. Social semiotics developed the concept of social
subjectivity, which contributed to the understanding of how the definition of a professional has been developed
within the interviews conducted. A Foucauldian view of ethics was provided to show how Gaffikin drew upon
Foucault’s work on ethics to structure an overview of professionals and how they act.
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Chapter 4: Methodological Framework

4.1

Introduction

This chapter explains how the data for this thesis was collected, analysed and interpreted, and identifies the
ontological, epistemological and methodological concepts used in this process. Chapter 3 described this study’s
theoretical background for the methods of analysis and the methodological framework of social semiotics and
discourse analysis using the lenses of Gaffikin and social subjectivity. It also outlined the theory of professions
and its use and importance within the development of the definition for an accounting professional. This chapter
will detail the methodological framework and its constituent methods employed to conduct this research. A
qualitative thematic analysis is used to establish the relationships in the interview data and the connection with
accounting education, practice and accreditation. The following diagram Figure 4-1 outlines the way in which the
theoretical and methodological framework have been constructed throughout chapters 3 and 4. The
methodological framework will be elaborated.

The theoretical framework that informed this study is discussed in two parts. The first part is the theoretical lens
whereby the theory of professions evaluates and informs the use of semi-structured interviews (discussed in depth
in Chapter 4). The analysis method of thematic analysis will be used in conjunction with Larson’s (1977)
interpretation of the theory of professions, which uses cognitive and normative dimensions (discussed in depth
later in this Chapter 4) when interpreting the interview data. This will allow a holistic analysis of the interviews
that were conducted concerning professionalism and its effects on the accreditation bestowed by AACSB,
CAANZ and CPA. The second part is the examination of the interview content (Gaffikin, 2008) and the
interpretation of the findings using the lenses of social semiotics and Gaffikin’s observations on social
subjectivity.

The following figure summarises the theoretical and methodological frameworks that have been used together to
answer the research questions.
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Figure 4- 1: Flowchart of the theoretical and methodological framework used in the research13.

13

Source: Rodney Clarke and Sheetal Deo, 2021
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4.2

Methods

The data collection method applied within this thesis was the use of open-ended interviews (Appendix 1 contains
the interview questions). The interview data was analysed qualitatively using thematic analysis with an emphasis
on coding themes that have occurred repeatedly in a pattern from the interviews. This was combined with a theory
of professions to form a deeper understanding of the data by gathering homogenous themes from the interviews
(Heaton, 1998; Heaton, 2008).

The primary data source was the transcripts of the open-ended interviews, which discussed the accreditation
process in the realms of accounting practice and accounting education. For the data to contribute to the generation
of new knowledge, it needed to be analysed with a systematic approach that used characterisation distinctions
(Johnston 2014). The use of thematic analysis allows this, as it has a methodical and theoretical underlay that
encapsulates the ideas of how social interactions have been captured within the interviews. The phenomena
explored in this data are the perspectives on accreditation from different stakeholders who are affected by these
accreditors (AACSB/CAANZ/CPA), such as accounting academics and accounting practitioners. These themes
were captured through the interviews, which explore whether the three accrediting bodies examined are effectively
supporting the academic and practitioner fields. Figure 4.2 discusses the summary of the methods undertaken in
this research.
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Figure 4- 2: Summary of Method

Formulation of Interview Questions that capture the essence of what is being
achieved in the thesis: the development of the definition’s profession/al/ism

Ethics Approval Received

Selection of the interviewees from particular areas such as Accounting Practitioners,
Accounting Academics, Accounting Accreditation and Accounting Students – (Key
person approach). All interviewees were treated as anonymous.

24 persons were approach; 17 Interviews accepted
(Practitioners/Academics/Students/Accreditation Persons)
Open-Ended/Semi-Structured (Alvesson 2011a/2011b)

Interviews Conducted over a span of 6 months

Transcripts received, filed according to categories of Accounting Practitioners,
Accounting Academics, Accounting Accreditation and Accounting Students

Thematic Analysis Conducted:
Step 1: read over notes from interviews and transcripts freely
Step 2: start forming themes and add more intricate notes on how these themes are
forming
Step 3: combination of thematic analysis and timeline formation of answers
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4.2.1 Open-Ended Interviews
The interview approaches had a 71% positive response rate, 24 people were approached, 17 accepted the
interviews (Table 4.2). All respondents were de-identified for the analysis of the thesis and for future papers.
Table 4-1 provides a summary of the participants, and their coding and Table 4-3 shows a summary of the amounts
for the types of participants.

Table 4- 1: Interview Participant Summary

Participant
Number

Type of Participant

Type Code

1
2

Industry Senior Accountant CA
Industry Senior Accountant CA

3
4

Academic/Professional Staff
Professional Staff

Accounting Practitioner
Accounting Practitioner
Academic & Professional Staff
(AACSB)
Professional Staff (AACSB)

5

Distinguished Professor of Accounting

Accounting Academic

6

Professor

Accounting Academic

7
8
9
10
11
12
13

Partner in Accounting Firm
Partner in Accounting Firm
Accreditation Consultant CPA
Associate Professor; Director, Accreditation
Accreditation Consultant CPA, Education Policy
Director in Accounting Firm
Professor - Accounting

14

Lecturer

15
16

Lecturer
TAFE Head Teacher Accounting

17

Strategic Projects Coordinator

Accounting Practitioner
Accounting Practitioner
Accreditation Consultant
Accounting Academic
Accreditation Consultant
Accounting Practitioner
Accounting Academic
Accounting Academic &
Accounting Practitioner
Finance Academic & Finance
Practitioner
TAFE Teacher
Student & Professional Staff
(Accreditation in University)
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Table 4-2: Interviewee response rate

Response Rate

%

Total Persons Approached
Persons Interviewed

24 persons
17 persons

100%
71%

Persons Not Interviewed
No Responses from Persons

7 persons
2 persons

29%
8%

Table 4- 3: Summary of coding in analysis

Summary Sheet
Number of
Coding
Participants
Accounting Academic
4
Student
Accounting TAFE Teacher
Accounting Practitioner
Accounting Accreditation
Professional Staff
(Accreditation)
Combinations (Accounting
Practitioner & Accounting
Academic)
Total

1
1
5
2
2

2
17

Open-ended interviews yield a collection of data that are drawn from the immersive experiences of the researcher
(Alvesson, 2011) and provide the researcher with the opportunity to gain insights into the topic under study that
may not have been available from published works on the topic. In this study, the main themes emerged from
interviewees who were crucial players in the arenas of universities and the accounting industry: accounting
academics, practitioners working in the accounting industry and professional staff within the institutions involved
in the accreditation process. The researcher had established contacts in accounting industry who formed the basis
of the areas to be targeted such as accounting practitioners, accounting academics, accounting accreditation bodies
and accounting students. Due to these relationships, a trust was formed initially with the interviewer and
interviewee from the onset once initial contact was made this and put the interviewee at ease. This can be referred

79

to as key person approach which states that an attachment is formed between individuals which allows for a sense
of security so that they feel valued and appreciated that the context in which they are situated (Elfer et al 2003).

The researcher initially contacted potential participants through email to see if they were interested in the research
and willing to be interviewed. Once initial contact was established and it was agreed that the interview was to be
conducted, the researcher sent out the interview questions and the consent form. An interview time was then
organised through a calendar invite, and a reminder was sent to the interviewee one week before the scheduled
interview. The period of the interviews conducted were from March 2018- August 2018. During the interview,
the researcher used a recording device to record the interviews, each of which took approximately one hour. The
recordings were later transcribed (the initial two interviews were transcribed by the researcher but, due to the large
number of interviews that were booked in, the researcher used a reputable online transcription service to transcribe
the other 15 interviews). Saturation point – the point at which the data was observed to stabilise (in other words,
when interviewees’ responses began to resemble those of previous interviewees) and patterns began to emerge –
was achieved within 14 interviews (Fox-Wolfgramm & Mahoney, 1977; Saunders et al., 2017). A limitation of
this approach is that of “confirmatory biases”, where the interviewer’s beliefs may influence their perceptions
(Mahoney, 1977; Saunders et al., 2017). To mitigate the effects of this limitation, the researcher underwent an
initial analysis of the data collected from the interviews and evaluated the outcomes. It could be observed that
saturation was reached within the first 14 interviews, although the researcher wanted to establish a formative
connection with the themes that had emerged from these interviews. A further three interviews were also already
booked in; to gather further confidence that the themes were valid, these interviews were still conducted.

The interviews were formatted to include both semi-structured and open-ended questions. These semi-structured
interviews added to the development of what professional identity means, and how this identity is formed through
both accounting education and accounting work. The purpose of using open-ended interview questions in both
the structured and unstructured format, as opposed to a self-report (Sandelowlski, 2000), was to gain a more
accurate reflection of what participants are doing and what profession/al/ism means to them. Majority of the
interviews that were conducted were face to face so 15 out of the 17, whereas 2 were conducted via telephone
(Farooq and de Villiers 2017). The use of this data-collection method also aimed to explore narratives and themes
that had emerged from the literature review, and to provide a comparative analysis of the narrative that was
provided (Sandelowski, 2000). Alvesson (2011) notes that interviews are a complex avenue of social interactions
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that are non-routine encounters with participants in conjunction with a direct line or purpose in their questioning.
Alvesson and Karreman (2011, p. 80) write that “interviews draw on culture to tease out a situation”, which was
one of the fundamental reasons why interviews were chosen as a method for this study. Interviews capture the
thoughts and feelings of the interviewees, and a fundamental intention was to bring this discussion into the current
context of accreditation in accounting education and practice sectors.

The interview questions were formed once an understanding of professions and accreditation, and the perceived
gaps between accounting education and accounting practice had been identified from the literature. Seventeen
interviews were conducted, which provided rich and in-depth responses that contributed empirical material to
support further analysis (Alvesson, 1996; Alvesson, 2011; Alvesson & Karreman, 2011b). The selected
interviewees included accounting academics and professional staff (involved in the accreditation process) from
several Australian universities14 and accounting industry professionals. The researcher and her supervisors
established contact with the interviewees, who were chosen based on their title or their connection to the
accrediting bodies (AACSB/CAANZ/CPA). Ethics approval was obtained from the University of Wollongong,
which included the approval of the documents that would be emailed to each contact15. The permission form also
noted that the participants’ involvement would be anonymous, to allow for more forthcoming reactions from the
interviewees, as their job titles were the only reference to their interview answers. To ensure a well-rounded study,
the 17 participants represented a range of sectors and role positions (Table 1). The researcher wanted to include a
range of interviewees from sectors influenced by accreditation, as a basis for themes to be formed (FoxWolfgramm, 1997).

The interviews were transcribed and were analysed only at the end of the interview process, to prevent any bias
that may have occurred from the interviewer reviewing the early interviews while the later ones were still being
scheduled and completed. As the interviews were open-ended, bias could have occurred by “leading”16 the
interviewees from the previously conducted interview answers, which would have influenced each individual’s

14

These were Australian universities in the Sydney metropolitan area. They were selected based on their
application of the AACSB process and Accounting Degree structures. Due to ethical reasons and to protect the
interviewees’ privacy, the specific locations are not identified.
15
The separate Volume II Interview Corpus Appendices (p.4-10) of thesis contains these documents.
16
Definition of leading (noun): guidance or leadership, especially in a spiritual context (Oxford Dictionary 2018).
For example, the interviewer should not directly provide a suggested answer that may lead the interviewee in a
different way of thinking from their own. If this means that a question cannot be answered, this is to be taken as
a form of collective data to be analysed further as to why this may have occurred.
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unique responses to the questions. These unique responses allowed the researcher to form other questions that
might not have been considered, and thus discover other significant elements in the data.

The thematic analysis method involved a three-step process. During the first step of the analysis, the researcher
freely read over the transcripts and listened to the recordings, made general notes on the answers given and formed
a loose timeline of the themes that were forming, such as common words, ideas and concepts from the
interviewees. The second step involved the adding of further notes onto the transcriptions themselves, thus
forming the thematic analysis (discussed further below). Briefly, the researcher added notes that were taken during
each individual interview such as “the interviewee shuffled during Question 8 and answered it very briefly”. The
third step of the analysis involved both combining thematic analysis and forming an intricate timeline of the
answers and the formation of the major and subsequent themes. Thematic analysis allowed the data to be explored
by including elements from the interviewees, such as how the interviewee’s tone may have changed when
answering a certain question, body language and whether the interviewee had prepared a response17 for any of the
interview questions. The use of thematic analysis allowed the research to go beyond the surface words of the
interview questions and delve into the phenomenon of how and when a professional is formed in a social
accounting setting (Halliday, 1994; Smith & Osborn, 2007).

An important aspect of using open-ended interviews is to induce “talk”, including aspects not previously
accounted for, such as how the respondents answer certain questions and how they may interpret the questions,
which can be reflected in their responses and the length of their answers. Through the development of the
interview questions, the researcher has avoided those that too easily elicit one-word answers such as “yes” and
“no”. However, sometimes an immediate response of “yes” or “no” elicited by the element of confrontation
inherent in some of the questions can be interpreted by the researcher for further analysis. This allows an analysis
that goes beyond the obvious participant responses and enhances the gathering of information and perceptions
(Alvesson, 1994). “The central element in research then becomes the researcher’s ability to interpret the material
in an interesting way” (Alvesson, 1994, p. 541). This is linked with the concept of thematic analysis by looking
beyond the “talk” of the interviews conducted.

17

Some interviewees had answered the interview questions (by printing and writing a few words or sentences
before the interview) and had told the interviewer of this before beginning the interview.
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The aim of open-ended interviews is to achieve rich data that assists in developing themes. Although themes
informed by an initial review of accreditation literature (Chapter 2) acted as a starting point, as outlined from
background readings on accreditation, further themes were added based on the interview data. This allowed an
informed addition of information about certain key players, experiences, values and feelings about accreditation
in the accounting sectors of education and practice. Thus, the interviews allowed the researcher to delve into the
interviewees’ knowledge gained through their experiences (Alvesson, 2003).

The data that was captured through the open-ended interviews produced enriching evidence to explore how
accreditation affects institutions and to examine the accreditation process. This use of open-ended interviews
allowed an exploration of the relationships between the culture and the structure of the organisations involved and
reflected how control was exercised through accreditation. The link between accreditation and profession/al/ism
was also explored (Karremann & Alvesson, 2004). This method allowed the interviewees to also ask questions to
the interviewer, allowing for a substantive reciprocal interview. Open-ended interviews also provide an
opportunity to link the primary accounts (from the interviewees) and contributions to the secondary data analysis
gained from the literature review of what sort of impact (if any – positive or negative) that accreditation has. These
interviews examined the accounting fields through the tailoring of questions about the accreditation processes to
suit both the accounting-education and the accounting-practice sectors.

The interview data can be interpreted further using system networks, which are “systems of classification that can
be used for representing and understanding domain knowledge of all kinds. Field and system networks can be
usefully applied together, although system networks are used in any situation in which classification is required”
(Clarke, 2020, pers.comm., 23 October, p. 6). This is done through coding and finding relationships in the
interviewee transcripts and investigating the fields that conduce the communication of the semiotics relationship
among accounting professionals. The application of system of networks theory in this thesis began with the
collection of interview transcripts from the targeted accounting occupations/professionals such accounting
academics, accounting professionals, accounting students and accounting accreditation officers, which in turn
became the fields for the system networks. From this a deep taxonomy was formed “over time as expertise builds,
knowledge becomes increasingly more detailed, and relationships between elements become more structured,
orderly and clear. Expert knowledge involves deep taxonomies” (Clarke, 2020, pers.comm., 23 October, p. 11).
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Figure 4.3 conveys this conceptualisation of an accounting profession/al/ism through a system network and deeper
taxonomy.
Figure 4- 3: Categorical overview of the constituents for a theory of profession/al/ism

(Clarke, 2020, pers.comm., 23 October). Source: Rodney Clarke and Sheetal Deo, 2021.
Figure 4-3 above shows accounting linkages along relationship paths according to the interview data.

In this study, open-ended interviews were used in conjunction with thematic analysis (outlined further below).
From this, an examination of the interview data pools was analysed to explore the notion or definitions of
professionalism through the lens of accreditation. The method is applied to support a study design that reflects the
data; the research questions can be altered according to what is learned from the data (Mack et al., 2005). This
allows the creation of knowledge through the social interaction in which people construct common truths, and
helps the researcher determine what is considered to be true and false within this research context (Jorgensen &
Phillips, 2002). The aim of choosing a multi-layered and cross-sectional approach is to capture information from
different aspects of the accreditation process in both the academic and practical realms of the accounting field.
These interviews provided evidence as to what the participants perceive professional to identity means and how
this identity is formed through both accounting education and accounting work.
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4.3

Analysis

The analysis used to interpret and decipher the interview data in relation to the developmental theory of
profession/al/ism was a qualitative thematic analysis. Thematic progression (Aaltio & Heilmann, 2010 and Braun
& Clarke, 2012), was used to supplement a discourse analysis (Chang & Lee, 2019) to develop both a theory
about language as a social process and an analytical methodology (Eggins, 2004). This is described in more detail
in section 4.3.1 and illustrated in section 4.3.2 below.

4.3.1 Qualitative Thematic Analysis – Social Semiotics
Qualitative thematic analysis is a methodological tool that is used to “unlock” the interpretation of social situations
(Braun & Clarke, 2012 and Halliday, 1967). Halliday (1994) establishes a causal relationship between three
“meta-functions”, which he sees as the basic functions of organising the language: the ideational, textual and
interpersonal meta-functions.

Halliday (1994, p. 15) views language as “not as a set of structures but as a network of systems, or inter-related
sets of options for making meaning”. The three levels of meta-function are described as; “ideational; construing
a model of experience, interpersonal textual; enacting social relationships and textual; creating relevance to
context” Halliday (1994, p. 36). In this research, parts of this process was developed to be used for the analysis
of the interviews and accreditation and literature text. In this research, the three levels were pursued to effectively
contextualise and provide meaning for the definition of profession, professional and professionalism. The 17
interviews were transcribed, and their thematic progression was analysed to determine the theme in the following
clause and how the theme is repeated in subsequent clauses (Danes, 1974). Meta-functions are the way in which
words are organised in the contextualised setting in which they are said (Eggins, 2004). The three meta-functions,
which organise words in their setting or context, work cohesively together; they are “not hierarchised; they have
equal status, and each is manifested in every act of language use: in fact, an important task for grammatic is to
describe how the three meta-functions are woven together into the same linguistic unit” (Hasan, 2009, p. 19).

Language forms an intricate base for all communication. The concept of system functional linguistics proposes
that:
[i]nvestigation into language use in these individuals’ social, occupational, and/or academic endeavours
attempts to answer questions involving both theoretical notions regarding the functional organisation of
language and issues of social participation (Armstrong, 2005, p. 138).
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System functional linguistics views the semantic and syntactic preferences that are available to speakers in
different situations from many levels (Halliday, 1994; Armstrong, 2005). Armstrong (2005, p. 140) writes, “The
type of language used is then related to each of these aspects of the situation, a different aspect of the language
realising/constructing each of them (different “systems”).

Therefore, in this thesis, the aspects of system functional linguistics will be used in the conceptualisation of
profession/al/ism as follows:
Field: “what is happening?” development of the term’s profession, professional and professionalism in
accounting;
Tenor: the progression of an accountant from student to practising accountant;

and

Mode: social interactions that have influenced this development.

Within this research, thematic analysis formed a basis for conducting and analysing the interviews, particularly
regarding how interviewees developed their ideas of and defined profession, professional and professionalism in
accounting, and how their careers had influenced their definitions. This is referred to as the semantic approach
(Nowell 2017). Therefore, system functional linguistics adds another layer to this dimension, as it augments the
use of thematic analysis in developing these terms through the functions of accounting and the individuals' career
progression. The use of this additional layer allowed for the gaining of knowledge. As Christie and Martin (2011,
p. 1) write, “[K]nowledge is the focus, and each author reworks ideas from their personal research trajectories to
locate common questions and complementarities, each exploring the possibilities”. Thematic analysis form part
of the language that is to be examined in which “the process of language use is a process of making meanings by
choosing” (Eggins, 2004, p. 20).

This research intricately analysed the interviews in the textual format and conveys the representations of Thematic
analysis through the wordings contained in them. Thematic progression was analysed within the realms of themes
and rhemes of the subsequent clauses (Danes, 1974). The interview data followed a thematic progression that was
used to examine how the themes anchor the text and highlight sub-topics; comments on the theme (Hawes, 2015).
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Thematic progression was employed to understand themes and extract them from interviews. This method allows
for the capturing and discovery of meaning within the data (Aaltio & Heilmann, 2010 and Braun & Clarke, 2012),
which, in this case, emphasised the unique contexts of accounting practice and accounting education. All
discourses experience constant transformation through contact with other discourses (Eggins, 2004; Jorgensen &
Phillip, 2002; Laclau & Mouffe, 1985). The themes from the discourse of the transcribed interviews were aligned
with the way in which the text was to be interpreted to allow them to be examined in line with the research
questions.

Thematic analysis include data from the interviews such as the interpersonal word formats used in the interview
and the emotions that came through from the interviewees when answering particular questions. This allows
“meanings about our role relationships with other people and our attitudes to each other” (Eggins, 2004, p. 12) to
emerge. The literature review established an initial relationship between the concept of a professional and the
overall purpose of the accrediting bodies. The addition of the interview data allowed for a triangulation of analysis.
A preliminary review of data illuminated the discrepancy between accounting academics and professionals in
defining what a professional means.

The use of a thematic progression supplements the open-ended interview questions and Thematic analysis. It
allows for “how a message is connected to both the preceding and successive messages to contribute to effective
flow” (Chang & Lee, 2019, p. 76); it also allows for the ideation of the prevalent themes within the interview
transcripts and provides a basis for how definitions of professionals, profession and professionalism are formed.

Eggins (2004, p. 21) writes that “distinctive to system linguistics is that it seeks to develop both a theory about
language as a social process and an analytical methodology which permits the detailed and systematic description
of language patterns”.

There are similarities between discourse analysis and social semiotics:
Discourse analysis and social semiotics draw upon social and functional theories of language in order to
analyse the production and reception of texts. Social semioticians concentrate on signifying practices
(whether they be linguistic, visual, behavioural, etc.) as regular, repeatable, and recognizable types of
human activity, and investigate how these activities contribute to social structures, to constructions of
the world as we know it. Meaning is always negotiated and so cannot be extracted and dissected by the
analyst and propagated as a stable code. The struggles and contradictions involved in meaning-making
practices, and the contexts which affect them, constitute social semiotics' field of study (Whalen, 1988,
p. 3)
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This methodological analysis will be used in conjunction with a discourse analysis, as they have similarities in
the complementary ideas that they address. However, they also differ, as thematic analysis conveys a
phenomenological (ontological) understanding of an accounting professional, whereas epistemological values are
addressed with the system of networks theory, as this methodological reasoning addresses the value and meaning
of a professional in a social, community setting (Farooq 2018).

Thematic analysis was performed using a three-step process. The first step was to analyse each interview transcript
and go through each sentence to find the theme in that sentence; for example, from participant 1:
“Professional” for me relates to someone having a higher level of education, someone who has trained
as more of a white collar as opposed to vocational courses, they have a greater understanding and more
of a specified intellect on certain topics (Participant 1 Senior Accountant 2018, pers.comm. 14 March
2018) (Volume II Interview Corpus Appendices, lines 7-9, p. 12).
The theme or topical theme (Alvin 2015) in this quote is “professional”; the rest of the sentence contains the
rheme by which the theme of professional is explained, such as “higher level of education, someone who has
trained as more of a white collar as opposed to vocational courses, they have a greater understanding and more of
a specified intellect on certain topics”. In this example, the second step in the process has already occurred: going
back to the original theme of the sentence and eliminating the texts that do not serve any purpose for the rheme
element, such as “for me relates” (Participant 1 Senior Accountant 2018, pers.comm. 14 March 2018).

This process can also be applied to Standard 15: Faculty Qualifications and Engagement:
The school maintains and strategically deploys participating and supporting faculty who collectively and
individually demonstrate significant academic and professional engagement that sustains the intellectual
capital necessary to support high-quality outcomes consistent with the school’s mission and strategies
(AASCB, 2017, p. 42).
In this example, the theme is contained in the ideological meanings of whom is conducting the preparation,
experience and engagement which is the professional (theme).
The third part of the process was to gather these formed themes and to determine the similarities within the 17
interview transcripts and other accreditation texts (CAANZ/CPA/AACSB) and literature texts and how the themes
apply to the interviewees’ definitions of profession/al/ism.
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4.3.2 Interpretations from system networks and Thematic analysis

Figure 4- 4: Methodological Framework

The linkage between the two methodological assumptions of thematic analysis and system networks offers an
interpretation of the interview data. The link focuses on the element of social interactions and the interpretation
of this interaction between the established players in the formation of the accounting professional: accounting,
education, accounting practice and accounting accreditor bodies. Figure 4-4 summarises the data-analysis process
for the interviews. It begins with the written transcripts and their coding using the lens of thematic analysis. It
then moves into an analysis (interpretations), also using the thematic analysis lens. The transcripts and
accreditation documents then undergo a further analysis and development into fields using the concept of system
networks.
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Figure 4-4 categorises the information into systematic tools, such as fields; this allows for a formulaic structure
to form around the phenomena that constitute the development of an accounting professional.

Thematic analysis allows the data to be situated in a social context, and further allows this data to form a
phenomenon18 from this situational context. In the analysis of the interview data under this lens, the information
that was extrapolated was that of the neophyte professional undergoing development though the experiences and
culture19 that the accounting professional is constantly encountering as they progress in their career.

System networks allow this phenomenon from thematic analysis to be further developed as an explanation for the
construction of a professional. This is done in a structured way, primarily by allocating the professional types into
fields such as academic, practitioner, and student and accreditor body.

The analysis of the interview data using the two lenses of thematic analysis and system networks revealed three
significant interpretations. First, a professional is formed through social experiences. Second, each professional
aspect (academic, practitioner and accreditor) relies on the others, intentionally and unintentionally. Third, there
is an intricate interaction among the theory of professions and the phenomenon of the accountant as a professional.

Below are the interpretations that have been made from the interview data under the lens of a system network and
further semiotics.

18

Definition of phenomenon: a fact or situation that is observed to exist or happen, especially one whose cause or
explanation is in question (Oxford Dictionary, 2018).
19
This is in reference to the work culture dynamics, further discussed in section 5.3.2.

90

4.3.2.1

Interpretation 1 – A professional is formed through social

experiences
Larson has suggested that the characteristics of a professional can fall into three dimensions:
•
•
•

The cognitive dimension is centered on the body of knowledge and techniques which the professionals
apply in their work, and on the training necessary to master such knowledge and skills.
The normative dimension covers the service orientation of professionals, and their distinctive ethics,
which justify the privilege of self-regulation granted to them by society; and
The evaluative dimension implicitly compares professions to other occupations, underscoring the
professions’ singular characteristics of autonomy and prestige (Larson, 1977, p. x).

The common denominator in all three dimensions is how the individual experiences aspects of the dimensions
themselves; for example, gaining the body of knowledge that leads to expertise (cognitive dimension); considering
the culture of the profession and how the professions of accounting expectations as a societal norm (normative
dimension); and perceiving these experiences as a basis of how accountants distinguish themselves from others
(evaluative dimension). The interviews lead to these assumptions of how experiences shape the individual, and
how these experiences are not limited to just the working culture in which the individual will spend their career.
For example, one interviewee spoke in terms of the cognitive dimension by stating that experience is fundamental
in gaining expertise in the field of accounting.
You expect somebody on a lower level that there's minimums, but they will learn, and they can't be
expected to know everything. They haven't experienced things to know how to react in certain
circumstances. As they get experience, they will eventually have a higher level. That's probably really
just the experience level, but minimum is probably the care that everybody should have (Participant 7
Partner in local accounting firm 2018, pers.comm. 27 June 2018) (Volume II Interview Corpus
Appendices, lines 4694-4697, p. 93).
I think that whole concept of a professional...I also, I guess from a personal role-development thing, I
think when people join a profession also it's a career path that's different to a job. I have a distinction
between people who like the concept of staying in the profession, say in commerce, I have no problem
with people going to commerce, and I think it's really important that people are CA qualified and degree
qualified and go into commerce, but they're moving out of the profession. The profession is that career
path around the model of firms like ours and the roles that we do (Participant 8 Partner in Big 4 Firm
2018, pers.comm. 30 May 2018) (Volume II Interview Corpus Appendices, lines 4808-4813, p. 95).
Both of these interviewee’s comment on all three dimensions through the idea of gaining expertise and how this
distinguishes the individual from their peers in society.
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4.3.2.2 Interpretation 2 – Each professional aspect (academic, practitioner,
accreditor) relies on the others, intentionally and unintentionally

The three fields of accounting education, practitioner and accreditor build upon each other to develop the
accounting professional. One interviewee’s response suggests that there is a form of unity amongst the three
fields:
…it’s not just the qualities around people and intercultural comments and communication in a personal
sense, and it’s not just emotional intelligence of knowing how to push through and how to get through
to these people in this way and, you know, going – understanding what is going on in the context of the
firm…qualities around a sense of commitment and duty to the client and the community that is beyond
just looking after myself. And so I think it’s the, yes, it’s an education, but so much more, and if we don’t
have good role models in the academia and good role models in professional bodies, then how on earth
are we going to have avoidance of terrible things that even our professional bodies have been incurring
(Participant 10 Accounting Professor; Director of Accreditation 2018, pers.comm. 6 March 2018)
(Volume II Interview Corpus Appendices, lines 6456-6463, p. 123).
The qualities that society values in an accounting professional are having a relevant accounting degree (accounting
education) and the relevant experience (accounting practice) and obtaining further accreditation such as
CAANZ/CPA (accounting professional bodies). However, in reality, career progression is influenced by factors
beyond the control of the individual. For example, changes in career choices can be due to the experiences that
they may have had in accounting practice or their realisation that accounting practice is very different to what
they had studied at university.
When I bring this up with people, a lot of people don’t understand. Unless you have been an accountant
then started working and you get to work and you are, like what is happening? What am I doing? Like
the very basic thing, you do tax law at university, and then you get out to an accounting firm and they
give you a tax return and [say] “Do this,” and then you are like, “I have never seen a tax return before.”
How can you do a three-year course and get an HD in tax law and not have seen a tax return? Not have
completed a tax return. (Participant 1 Senior Accountant 2018, pers.comm. 14 March 2018) (Volume II
Interview Corpus Appendices, lines 302-306, p. 17).
Drastic changes are occurring in accounting education and practice, from the introduction of more online bases
for accounting through to debates about the relevance of accounting as a practical element. These changes in turn
beget yet more changes, such as introducing online accounting software in the education portions of both tertiary
and accreditation education. Another approach is reintroducing and reimaging accounting as a career choice that
goes beyond being a “bean-counter”, moving away from the tax and audit aspects and into areas such as business
advisory.
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4.3.2.3

Interpretation 3 – There is a delicate interaction among the theory of

professions and the phenomenon of the accountant as professional
The theory of professions has been used to “unpack” the interview data and forms part of the analysis along with
thematic analysis and system networks. The theory of professions observes the conditions that are undergone to
form a professional, particularly as analysed by the works of Abbott and Larson. Both authors signify the elements
that systematically conform to concepts of professional qualities, such as expertise in a specific occupation,
monopolistic tendencies amongst the individuals who integrate within the norms of the given occupation and the
deep sociology of experience of the work tasks (Abbott, 1991; Larson, 1977).

All 17 interviews in this study have alluded to these qualities when defining what constitutes a professional:
Someone who has experience, is trained appropriately in the field that they're working in and acts
ethically (Participant 2 Senior Manager, CA and CPA Qualified 2018, pers.comm. 6 March 2018)
(Volume II Interview Corpus Appendices, lines 450-451, p. 20);
Someone who has tertiary qualifications and abides by a set of professional, organisational standards
(Participant 3 Associate Professor and Senior Academic in AACSB 2018, pers.comm. 27 June 2018)
(Volume II Interview Corpus Appendices, lines 1537-1547, p. 38).
Somebody who has undertaken a series of studies and practical work under mentor guidance in order to
be admitted into a profession (Participant 10 Accounting Professor; Director of Accreditation 2018,
pers.comm. 6 March 2018) (Volume II Interview Corpus Appendices, lines 6394-6395 p. 122).
For a professional, I think you need a number of facets to it. So one is that it's got to be a reasonably
highly skilled job. There needs to be some reasonably rigorous sort of an education to go with that. And
some sort of ethical aspect to it, where you expect them to be more or less fairly autonomous and to act
in a way that takes care of the people they're dealing with in an ethical way (Participant 16 Accounting
TAFE Head Teacher 2018, pers.comm. 20 June 2018) (Volume II Interview Corpus Appendices, lines
9703-9706, p. 180).
So, I had a bit of time to think about this. And a few of the points that kind of came out quite strongly
for me [were] someone that is skilled in a particular area, someone that has expertise. And then, based
on that, externals are able to trust in their ability to produce quality outputs. So that's probably a very
general way of that term of professional, and I think it applies to so many spheres of life (Participant 17
Student in Accounting and Finance 2018, pers.comm. 26 June 2018) (Volume II Interview Corpus
Appendices, lines 10429-10432, p. 192).
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Table 4- 4: Table of Data Sources
The below table outlines how a thematic analysis was conducted in the interview transcripts. This was done by
reading and identifying the themes that were prevalent. The themes were not only identified by the exact word
match such searching for the word “experience”, but it was also contextualised through what the meaning of
experience is. These definitions and interpretations of the themes are discussed in depth in Chapter 5. The below
table is a summary of how the data was interpreted.
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Keys
Theme Observed in Interview Transcripts
Categories of Persons

Experience
Evidence
Interview, Transcripts: VOLUME II Interview Corpus
Appendices

Yes pretty much…my experiences at work have shaped me as an accountant,
not so much CA or university.

Reference
Participant 1 Senior Accountant 2018,
pers.comm. 14 March 2018 Volume II
Interview Corpus Appendices, lines 296297, p. 16.

Interview, Transcripts: VOLUME II Interview Corpus
Appendices

No because they did not present themselves as a practical and relatable
experience for working. I do like learning and so I had thought about it but for
learning for learnings sake not to enhance what I am doing at work.

Participant 1 Senior Accountant 2018,
pers.comm. 14 March 2018 Volume II
Interview Corpus Appendices, lines 435437, p. 19.

Interview, Transcripts: VOLUME II Interview Corpus
Appendices

They really should have practical experience, that's the most important thing.
Then the next step would be to have appropriate educational experience or
training in that area.

Participant 2 Senior Manager, CA and
CPA Qualified 2018, pers.comm. 6
March 2018 Volume II Interview Corpus
Appendices, lines 456-457, p. 20.

Interview, Transcripts: VOLUME II Interview Corpus
Appendices

Well I think this applies to all lecturers not just accounting lecturers, I think the
ideal lecturer has an academic background, so they can have a good grasp of
the theory, but they've also got useful experience. I think that's essential for any
lecturer, particularly, probably more so in accounting where they should be able
to bring into the lecture room their experience as an accountant in certain
situations and be up to date with the current accounting standards. I guess
accounting is different to marketing because you have accounting standards
which keep on changing, so staying up to date with those things and taxation
laws is something which I don't think any other discipline, in this faculty
certainly, has to deal with.

Participant 3 Associate Professor and
Senior Academic in AACSB 2018,
pers.comm. 27 June 2018. Volume II
Interview Corpus Appendices, lines
1579-1585, p. 39.

Interview, Transcripts: VOLUME II Interview Corpus
Appendices

Secondly, they've got to be an experienced teacher and understand learning
scholarship. Thirdly, they should have some experience of the accounting
world. And that could be through consulting or through their research so that
they can observe the various facets of what accounting practice is.

Participant 5 Former Professor in
Accounting 2018, pers.comm. 18 July
2018. Volume II Interview Corpus
Appendices, lines 3072-3075, p. 64-65.

Interview, Transcripts: VOLUME II Interview Corpus
Appendices

100%. I completely agree. It is a step back. We don't often employ graduates.
We've probably done that purposely because from a practical perspective, we
will get the same level of work done from a newly into first year student, than a
third year, with a lot less expectations from their part. A less, lower starting
salary based salary. You never know if they're good or not, and if they've got a
future with our team. We can teach the practical and it's up to them. They can
succeed as quickly as they like based on themselves. We're finding that some
of those more really younger people will succeed just as well as somebody
who's actually experienced.

Participant 7 Partner in local accounting
firm 2018, pers.comm. 27 June 2018.
Volume II Interview Corpus Appendices,
lines 4645-4650, p. 92.

Interview, Transcripts: VOLUME II Interview Corpus
Appendices

With all these changes, do you think we're losing that experience side of
things? Because you taught as a leader, as a teacher, with the experience and
the knowledge and you were portraying that through the CA to the students.
We're losing all that now, so do you think that there's a loss there with the CA
program then? To students.

Participant 8 Partner in Big 4 Firm 2018,
pers.comm. 30 May 2018. Volume II
Interview Corpus Appendices, lines
4941-4943, p. 97.

Interview, Transcripts: VOLUME II Interview Corpus
Appendices

What we offer here is the big four experience, the ability to work with a wide
range of clients, the ability to work with most of the name businesses in
Wollongong, and the ability to make a difference in a different way. I've been
here 22 years, but I came here because I wanted somewhere it was big enough
to have interesting and challenging work, but small enough to be part of the
community.

Participant 8 Partner in Big 4 Firm 2018,
pers.comm. 30 May 2018. Volume II
Interview Corpus Appendices, lines
5154-5157, p. 101.

Interview, Transcripts: VOLUME II Interview Corpus
Appendices

Knowing what I know now, I think would preferably want to have somebody
who has both the qualifications in accounting as a practitioner professional and
somebody who has had some experience not too far ago experience, more
recently…

Participant 10 Accounting Professor;
Director of Accreditation 2018,
pers.comm. 6 March 2018. Volume II
Interview Corpus Appendices, lines
6418-6420, p. 122.
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Interview, Transcripts: VOLUME II Interview Corpus
Appendices

And process them you know. So if we get, and for re-accreditation. So I do a lot
of reading and submissions. I also get asked to go on various bodies and
report. Various sort of inquiries within CPA started here so I end up on a
particular committee that's looking at x or y. Mainly because I'm old and I have
a lot of experience.

Other

General search in transcripts for the word "experience", resulting in 156 times
the word was used

Participant 11 Accreditation Consultant
CPA 2018, pers.comm. 1 August 2018.
Volume II Interview Corpus Appendices,
lines 6846-6849, p. 130.

During the interview, the accounting practitioners showed the most
concentration on how experience shapes the formation of an accountant
through the work that is done in industry
The idea of experience is embedded with ethics - experience will show how
ethical you are?
The most engaged interviews were all the accounting practitioners and
accounting accreditors, they handed in additional notes to help research and
provided a space of professional itself, by providing with an office space - it was
an experience itself
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Culture
Evidence
Interview, Transcripts:
VOLUMEIIInterviewCorpusAppendices

We ought to be nurturing, mentoring, into the culture that is a transparent,
accountable and responsible culture into the future. So that we will have a
profession, otherwise we are going to have our boundaries about our
profession cut off by others who are seeking to break them because people
don’t trust us anymore. I think this has already happened you know, to some
extent we have lost financial advice you know, we have lost thing around
financial advice its really unfortunate because we go could have gone down
that track that could have be one of areas of business that we could have
attended too but because we were too busy contemplating our navels.

Participant 10 Accounting Professor;
Director of Accreditation 2018,
pers.comm. 6 March 2018. Volume II
Interview Corpus Appendices, lines
6528-6533, p. 124.

Interview, Transcripts:
VOLUMEIIInterviewCorpusAppendices

Learn about commitment, culture, moving onto a big 4 after. I agree because I
didn’t do that and struggled initially when I started working

Participant 10 Accounting Professor;
Director of Accreditation 2018,
pers.comm. 6 March 2018. Volume II
Interview Corpus Appendices, lines
6679-6680, p. 127.

Interview, Transcripts:
VOLUMEIIInterviewCorpusAppendices

That shows that you've done some work, but that doesn't change your
character, and your culture that you're building to a firm or anything like that.
Just because you've done an ethics course, doesn't mean you're ethical.

Participant 12 Partner and owner in a
regional accounting firm 2018,
pers.comm. 3 July 2018. Volume II
Interview Corpus Appendices, lines
7153-7155, p. 136.

Interview, Transcripts:
VOLUMEIIInterviewCorpusAppendices

We just got to look at what's happening in the financial planning industry at the
moment, regarding accountability transfers in those sort of things, to show that
we've had these ingrained in our culture since how many years. And, here's
financial planning still struggling with it.

Participant 12 Partner and owner in a
regional accounting firm 2018,
pers.comm. 3 July 2018. Volume II
Interview Corpus Appendices, lines
7350-7352, p. 139.

Interview, Transcripts:
VOLUMEIIInterviewCorpusAppendices

It's just money to save the money. That's their end goal because they then train
them up, and they get them into the culture and get them institutionalized in that
big four-way and then become manager and then can move on after that.

Interviewer - open ended question,
conversation with: Participant 14
Lecturer in Accounting 2018,
pers.comm. 15 May 2018. Volume II
Interview Corpus Appendices, lines
8686-8688, p. 162.
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Interview, Transcripts:
VOLUMEIIInterviewCorpusAppendices

Yeah. I think they've really embraced it. And I think it depends on what team
and culture and environment you're in. But definitely in the teams that I've
worked in, being able to challenge the status quo and being able to ask why we
do things, and being able to critically assess and evaluate what it is that we're
doing is really important. So they've really embraced that. And I think definitely
those experiences in second and third year accounting, where you're taught to
...

Participant 17 Student in Accounting and
Finance 2018, pers.comm. 26 June
2018. Volume II Interview Corpus
Appendices, lines 10567-10571, p. 194.

Interview, Transcripts:
VOLUMEIIInterviewCorpusAppendices

I think with that one it depends on how the leadership and the faculty and the
university embrace it. So if we embrace it as a tick the box exercise, it's gonna
provide us with benefits and student recruitment and the like, then I don't know
whether it will have a lasting impact. If it is embraced whole heartedly. If it
means that industry merge into curriculum takes place, that we have complete
links to industry, then absolutely, I think it can have a lasting effect. So I think,
with that one, it really depends on the strategy and the culture of the
organization in embracing it. Yeah. If you can move beyond just your credit, tick
a box, exercise.

Participant 17 Student in Accounting and
Finance 2018, pers.comm. 26 June
2018. Volume II Interview Corpus
Appendices, lines 10980-10985, p. 201.

Other

General search in transcripts for the word "culture", resulting in 8 times the
word was used
Interesting point that the three participants that used it, two of them were based
in the education realm
In accounting practitioners, this word was embedded in experience and the
idea of "culture" and this perception of 'work culture' has evolved from being
just based in a firm and more of the culture of accounting itself?
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Expertise
Evidence
Interview, Transcripts:
VOLUMEIIInterviewCorpusAppendices

Probably responsibility's probably the most important. I'd say because people
are going to you because they expect that you've got a certain level of
professional skills and knowledge and they come to you for very significant
matters. So they expect that you are going to behave in a professional ... In a
trained way, in an ethical way. You'll be honest and open with them and you'll
try and help them at the highest level that you possibly can. And if you can't
well then you can say to them, "Look, I don't have the expertise in this. I can
recommend that you go to this other person for help." Responsible being you've
got the competency to do your job properly and you're doing it the right way.
You're not hiding stuff, you're not doing things that are against the law, you're
not engaging in for example anti-avoidance, anti-tax, tax avoidance practices.

Participant 1 Senior Accountant 2018,
pers.comm. 14 March 2018 Volume II
Interview Corpus Appendices, lines 919926, p. 27-28.

Interview, Transcripts:
VOLUMEIIInterviewCorpusAppendices

Yeah, awesome. So would you also define 'cause in the other previous data
that I've collected, they said the idea of this term expertise, do you think the
idea and the meaning of the term professionalism has this area of expertise in it
as well? Participant 6: Yeah, well that's what I was saying. Body of knowledge
so we need to be an expert at being able to deal with that coherent body
language.

Participant 6 Accounting Professor 2018,
pers.comm. 24 July 2018. Volume II
Interview Corpus Appendices, lines
3652-3654, p. 74.

Interview, Transcripts:
VOLUMEIIInterviewCorpusAppendices

Cause you could have 10 years’ experience and that's your expertise or you
could have degree after degree, degree after degree and that's your expertise
there so it’s very different.

Participant 11 Accreditation Consultant
CPA 2018, pers.comm. 1 August 2018.
Volume II Interview Corpus Appendices,
lines 7032-7034, p. 133.

Interview, Transcripts:
VOLUMEIIInterviewCorpusAppendices

I've got a few comments here. First of all, I think for someone to call themselves
a professional, they need to be a member of an organization that provides
various forms of support, principally technical support, for their areas of
expertise. That organization must subscribe to a code of ethics that the
professional voluntarily adopts and complies to. I think the professional, and
this has been borne out by the Royal Commission into Misconduct, needs to
put the customer first, has to have a service orientation.

Participant 15 Lecturer in Finance 2018,
pers.comm. 3 May 2018. Volume II
Interview Corpus Appendices, lines
9192-9196, p. 171.
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Interview, Transcripts:
VOLUMEIIInterviewCorpusAppendices

I think to be a professional, you also need expertise, knowledge in your field.
You need qualifications, recognized qualifications, or some form of
accreditation and you need to keep those skills up through some form of
continuing professional development.

Participant 15 Lecturer in Finance 2018,
pers.comm. 3 May 2018. Volume II
Interview Corpus Appendices, lines
9307-9309, p. 173.

Interview, Transcripts:
VOLUMEIIInterviewCorpusAppendices

So I had a bit of time to think about this. And a few of the points that kind of
came out quite strongly for me was someone that is skilled in a particular area,
someone that has expertise. And then, based on that, externals are able to
trust in their ability to produce quality outputs. So that's probably a very general
way of that term of professional, and I think it applies to so many spheres of life.
So we have, obviously, World Cup time, we have professional footballers.
They're skilled, they have expertise. You have trust in their ability to perform at
the top level and to provide quality. But then, also applying it to accounting, you
have people that have skills that have had the right education. They've
developed expertise through their on the job learning. And then, clients are
therefore able to place their trust in them actually to provide expert advice,
tailored advice, and to produce something of quality. And then, I think more
broadly society that expects people who have the trust of business and of
individuals and other groups in society to actually deliver on what they're meant
to be doing.

Participant 17 Student in Accounting and
Finance 2018, pers.comm. 26 June
2018. Volume II Interview Corpus
Appendices, lines 10429-10432, p. 192.

Interview, Transcripts:
VOLUMEIIInterviewCorpusAppendices

With CA and CPA, I think I've seen it more as, okay, you've finished your
degree, now you're stepping into industry, and it's that next step for you to
attain that kind of professional status. And I think they're both really important.
And as you said, if they are directly influencing the curriculum, that's also gotta
be a benefit as well. I think AACSB might be a bit stronger in that regard, if it's
directly pulling in industry expertise within the faculty and allowing academia to
spread out into industry as well. But I think they all have important role to play.

Participant 17 Student in Accounting and
Finance 2018, pers.comm. 26 June
2018. Volume II Interview Corpus
Appendices, lines 10656-10661, p. 196.
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Interview, Transcripts:
VOLUMEIIInterviewCorpusAppendices

And I think even that's interesting in itself, because it maybe narrows down our
view of what knowledge and expertise is sourced from. Interviewer: It's actually
interesting 'cause one of the things is you need to have a PhD to be able to be
teaching, say, in undergraduate schools now. But if you have over ... if you are
still connected to industry, you are still allowed to teach and you don't have to
have a PhD. So I actually don't think that's a bad one for accounting.

Participant 17 Student in Accounting and
Finance 2018, pers.comm. 26 June
2018. Volume II Interview Corpus
Appendices, lines 10999-11011, p. 202.

Interview, Transcripts:
VOLUMEIIInterviewCorpusAppendices

So yeah, I haven't dug into those things in particular, but like I know there is still
that focus on "Have you got a PhD?" Great, awesome, your bees knees. But if
not, we'll get some other hurdles for you, which I think, I don't know, it's like
there's such good value in a PhD. But the, I also think for a business faculty
and a business discipline, accounting and finance, it's that real world expertise
that is so crucial and important as well. So whether

Participant 17 Student in Accounting and
Finance 2018, pers.comm. 26 June
2018. Volume II Interview Corpus
Appendices, lines 11026-11030, p. 202.

Other

General search in transcripts for the word "expertise", resulting in 20 times the
word was used
Lots of embedding with experience and expertise
Again interesting note, accounting educators mentioned this more then the
practitioners, noting that there is an expert in a field, whereas, accounting
practitioners said that accountants are not an expert in one area but should be
able to work in tax and audit for example, as some factors overlap. The
accountant chooses to be an expert in a field.
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Marketing and Brand Imagery
Evidence
Interview, Transcripts:
VOLUMEIIInterviewCorpusAppendices

That's right. There is a certified practice in marketing qualification. So it's the
same as a CPA qualification, in that it's industry and you gotta have met certain
standards to be admitted and you've to abide by certain standards as you go
forward. So, yes

Participant 3 Associate Professor and
Senior Academic in AACSB 2018,
pers.comm. 27 June 2018. Volume II
Interview Corpus Appendices, lines
1555-1557, p. 38.

Interview, Transcripts:
VOLUMEIIInterviewCorpusAppendices

Well I'm a certified practicing marketer like everybody is here, but I don't make
a big thing about the accreditation and CPM, it's not as big a thing in marketing
as it is in accounting students, so we don't have here in this faculty for
marketing a group of students who are members of the Australian Student
Marketing or any of those types of things which we had, so it's not like that. So
in teaching it doesn't really impact on me. In terms of my other work it obviously
clearly affects me as international and accreditation because I'm also
responsible, not only for the AACSB, there's CPA and ACA accounting, so that
impacts me trying to shore up to date. As I said before it impacts me because I
sign off on all the advanced standing in this faculty, it certainly impacts me
there when I have a situation because we have had, going back a number of
years, a situation where a student was given credit and then I went to CPA and
CPA wouldn't accept that credit and there was potential lawsuits about the
university giving that credit, etc. So we're extremely, in my day to day
operation, outside of that, it's not a factor where I sit.

Participant 3 Associate Professor and
Senior Academic in AACSB 2018,
pers.comm. 27 June 2018. Volume II
Interview Corpus Appendices, lines
1645-1647, p. 40.

Interview, Transcripts:
VOLUMEIIInterviewCorpusAppendices

It's as simple as that, but I do think it's important for accountants to understand
a little bit about marketing, and a little bit about law. It's really important that
marketing people have some understanding of what a contract

Participant 8 Partner in Big 4 Firm 2018,
pers.comm. 30 May 2018. Volume II
Interview Corpus Appendices, lines
5343-5346, p. 104.

Interview, Transcripts:
VOLUMEIIInterviewCorpusAppendices

Yeah, okay. That's really fascinating because like when we talk about our
student numbers and things like that as well, this is one of the attractions. We
have a branding mission at Uni of X. We have so many marketing people
working at that image and I'm find that really ... like I haven't come across in my
interviews yet this idea of private institutions coming up. So, that's awesome.

Participant 9 Accreditation Consultant
CPA 2018, pers.comm. 9 May 2018.
Volume II Interview Corpus Appendices,
lines 5982-5985, p. 115.
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Interview, Transcripts:
VOLUMEIIInterviewCorpusAppendices

Well it because of my background this is what the idea of a profession would
be, probably if I was a person in marketing, I probably would not have the same
sense of narrow definition, but I think it’s something about studies, being
mentored through some practical induction being brought into a field that has a
way of doing things beyond just the technical. So it’s both the technical and
cultural.

Participant 10 Accounting Professor;
Director of Accreditation 2018,
pers.comm. 6 March 2018. Volume II
Interview Corpus Appendices, lines
6400-6403, p. 122.

Interview, Transcripts:
VOLUMEIIInterviewCorpusAppendices

Look, I think particularly at the lower level, there will always be a demand the
VET qualified bookkeepers and accountants and those sort of things. As the
technology changes, I think we're reasonably well placed because we used the
technology overtime. We exposed the students to it. I'm actually really
surprised someone like the other software publishers just didn't come in and
say use their stuff for free because we have to buy all the stuff, and it's quite
expensive. I'm thinking if I said TAFE New South Wales is going to train
everybody in Quick and awesome thing and they're going to all walk out
knowing how to use Quick or whatever, I think if I was in charge of Quick I'd
say, "Gee, that would be a good marketing employment.

Participant 16 Accounting TAFE Head
Teacher 2018, pers.comm. 20 June
2018. Volume II Interview Corpus
Appendices, lines 10360-10364, p. 191.

Interview, Transcripts:
VOLUMEIIInterviewCorpusAppendices

The concept of what they want you for is actually not really founded. I have
even come from a person let's say business, who wants to come across, and
they'll choose, hopefully potentially for other reason. I don't think that they
would necessarily not acknowledge it at all, but I don't think they actually
communicated it. Clearly, you see a lot of branding and things like that. We're
members of, and heavily involved in the regional institute group and so forth.

Participant 7 Partner in local accounting
firm 2018, pers.comm. 27 June 2018.
Volume II Interview Corpus Appendices,
lines 4492-4496, p. 89.

Interview, Transcripts:
VOLUMEIIInterviewCorpusAppendices

It was definitely related to professionalism. 100%. We're still a reasonably
conservative firm based on the partners who actually see to policy. We're
changing that slightly in the last little bit, but still we are generally more
conservative. Our client base was proved a little bit older, and it could have
been our thoughts on what the client expected, not necessarily what the client
actually expected. We definitely did that so it was more of a branding exercise,
in part, but it was definitely a professionalism thing, where we had one or two
employees push the envelope.

Participant 7 Partner in local accounting
firm 2018, pers.comm. 27 June 2018.
Volume II Interview Corpus Appendices,
lines 4718-4723, p. 93.
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Interview, Transcripts:
VOLUMEIIInterviewCorpusAppendices

So why do you keep marketing it to students then? Because it's good for you to
get a pay rise, it helps you with your level of knowledge, your basic level of
knowledge where you want to go. But for the long-term you've got to keep
building on that knowledge. What you get taught in the CA, that's only for a
year and a half, two years. But as I mentioned before the laws keep changing,
the laws keep changing. What I got taught in CA seven, eight years ago, most
of that except for the tax and accounting, auditing stuff has changed. The tax
laws in that are even changing now too. They've been revised after 10 years.
It's all going to become redundant in a few years. What I learned then, it won't
be much use for me in practice in a few years' time. So it's good for you at that
certain point in time but that's the reason why you've got to keep going to
training and reading journals and practitioner magazines and reading the audit
standards and the ASIC updates and the taxation updates so that you know
what's going on. Because what you get taught in CA, that's not for the rest of
your life.

Other

Interchangeable sometimes with the subject of marketing and the idea of
marketing accounting

Participant 2 Senior Manager, CA and
CPA Qualified 2018, pers.comm. 6
March 2018 Volume II Interview Corpus
Appendices, lines 1407-1418, p. 36.

More in the accreditation fields of AACSB/CAANZ/CPA as they market their
products
Interchangeable sometimes with the subject of marketing and the idea of
branding
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4.4

Conclusion

This chapter has provided the methodology and methods employed in the thesis. The research included openended and semi-structured interviews of 17 people in accounting practice and education. The research used
Thematic analysis to conduct the analysis of the interviews. The interviews were then further read and reread
using a Thematic analysis lens, to support the extraction of themes. The analysis and results of the interviews is
presented in Chapter 5.

Chapter 5: Findings

5.1

Introduction

This chapter will examine the responses from the interviews that have been conducted and explore the themes
that emerge. These themes are drawn from a thematic analysis lens and a theory of professions. The chapter will
then categorise the interpretation of a professional in the accounting realms of education and practice and explore
any gap in perceptions between these realms and how this contributes to a theory of professions.

5.2

Summary of Respondents

The respondents were chosen based on their occupation and skill, such as tertiary teaching in accounting, student
in accounting and practitioner of accounting, as shown in Table 5-2.

107

Table 5-1: Summary of interviewees’ job titles

Participant Type of Participant

Description

Reference

1

Senior Accountant, over
7 years of experience in
accounting industry &
CA qualified

Participant 1 Senior
Accountant 2018,
pers.comm. 14 March
2018.

Senior Manager, both
CA and CPA qualified,
over 10 years
experience, currently
also pursuing
postgraduate study in
research

Participant 2 Senior
Manager, CA and CPA
Qualified 2018,
pers.comm. 6 March
2018.

Industry Senior
Accountant CA

2
Industry Senior
Accountant CA

3

4

5

6

7

Participant 3 Associate
Associate Professor
Professor and Senior
and senior academic in
Academic in AACSB
implementing AACSB
Academic/Professional
2018, pers.comm. 27
in a Business School
Staff
June 2018.
Senior Professional
Staff member involved
in Quality Standards for Participant 4 Senior
the Business School, Professional staff 2018,
who is currently
pers.comm. 12 June
involved in
2018.
implementing AACSB
Professional Staff
in a Business School
Distinguished Professor
in Accounting, was
involved in
implementing AACSB
Distinguished Professor in a Business School,
teaching over 15 years
of Accounting
Accounting Professor in
an AACSB Business
School, teaching over
Professor
20 years
Partner in a regional
accounting firm, CA
qualified and CA
Partner in Accounting mentor, partner in firm
Firm
for over 15 years

Participant 5 Former
Professor in Accounting
2018, pers.comm. 18 July
2018.
Participant 6 Accounting
Professor 2018,
pers.comm. 24 July 2018.
Participant 7 Partner in
local accounting firm 2018,
pers.comm. 27 June
2018.
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8

9

Partner in Accounting
Firm

Associate Professor;
Director, Accreditation

12

13

14

Participant 8 Partner in Big
4 Firm 2018, pers.comm.
30 May 2018.

Accreditation Consultant
for CPA, deals with
Participant 9 Accreditation
tertiary and colleges for Consultant CPA 2018,
CPA accreditation for pers.comm. 9 May 2018.
Accreditation Consultant
accounting subjects
CPA

10

11

Partner in a Big 4
accounting firm, CA
qualified and mentor

Associate Professor,
Director of
Accreditation, involved
in AACSB accreditation
in a Business School

Participant 10 Accounting
Professor; Director of
Accreditation 2018,
pers.comm. 6 March
2018.

Accreditation Consultant
for CPA, deals with
Participant 11
tertiary and colleges for Accreditation Consultant
CPA accreditation for CPA 2018, pers.comm. 1
accounting subjects
August 2018.
Accreditation Consultant
(Forms)
CPA, Education Policy
Partner and owner in a Participant 12 Partner and
regional accounting
owner in a regional
Director in Accounting firm, owner for over 10 accounting firm 2018,
Firm
years
pers.comm. 3 July 2018.
Acclaimed Professor in
Participant 13 Emeritus
Accounting, involved in
Professor in Accounting
accreditation in various
2018, pers.comm. 20
universities, not
June 2018.
Professor - Accounting primarily just AACSB
Lecturer in Accounting
with practical
Participant 14 Lecturer in
experience in
Accounting 2018,
Accounting for over 10 pers.comm. 15 May 2018.
Lecturer
years
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15
Lecturer

16
TAFE Head Teacher
Accounting
17

Strategic Projects
Coordinator

Lecturer in Finance and
Participant 15 Lecturer in
Accounting and over 18
Finance 2018,
years of experience in
pers.comm. 3 May 2018.
the Finance industry
TAFE teacher in
Accounting, involved in
accreditation with CA
and CPA for TAFE
accounting subjects

Participant 16 Accounting
TAFE Head Teacher
2018, pers.comm. 20
June 2018.

Student in Accounting
and Finance

Participant 17 Student in
Accounting and Finance
2018, pers.comm. 26
June 2018.

Thematic analysis20 has been used to explore the prevalent themes in the interview responses, such as experience,
culture, expertise, marketing and brand imagery, and their contribution towards defining the terms “professional”,
“profession” and “professionalism” in accounting. Under the umbrella of thematic analysis, the interviews were
analysed with the aim of discovering meaning from the interview data utilising a social semiotic approach that
emphasises semantics (Halliday, 1994; Tesch, 1990; Fairclough, 2003).

5.3

Themes21

The themes that have been observed to have a major influence in the development of the concepts of
profession/al/ism from the interviewee’s viewpoints were experience, culture, expertise, and marketing and
branding.

20

Table 5.4 Progressive development of the definition of a professional (Part 3) and Table 5- Progressive
development of the definition of a professional (Part 4) contain the findings of the thematic analysis undergone.
21
For the themes; experience, culture, expertise and marketing and branding, in the context of the interview
transcripts these findings of how each theme comes about have been put in italics.
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5.3.1 Experience
Experience can be defined as “the knowledge and skill that you have gained through doing something for a period
of time; the process of gaining this” (Oxford Dictionary n.d.). Experience is the product that is gained from
learning a skill; the lessons that the individual gains from performing their work. Whether this is
obtained from a theoretical or a practical perspective, all professionals in the workplace base their careers on it.
The concept of experience is embedded in the way the hierarchical structures are formed; for example, the more
experience that is gained, the more knowledgeable that individual will be at higher-level tasks, and the more that
they can generally expect to move up the hierarchical structure. The interview data in this study reflects this:
… [f]or me I think there’s value in your experiences, more valuable than saying that you have just
graduated with an advanced diploma with CA or CPA, because you know people can test well, people
can be able to retain knowledge well but then they are not able to apply it well to the practical world
(Participant 1 Senior Accountant 2018, pers.comm. 14 March 2018) (Volume II Interview Corpus
Appendices, lines 473-476, p. 23).

5.3.1.1

Education

Practitioners are not arguing that obtaining a solid accounting education in the beginning of the graduate’s career
is not a good foundation. Rather, they are arguing that experience needs to be added to that education to get a full
and fair understanding of how accounting works in practice. Maranon and Pera (2015) suggest that there is a
socialisation of skills attained during placements, such as observing and interacting within certain norms, values,
attitudes and culture. This is then exemplified in the identity that is formed for (or by) the individual in a social
setting, which is the objective of gaining the experience. One interviewee laughed when answering the question,
“Would you think that a lecturer in accounting should have some accounting experience?” They responded that
the university sets the standard, because the teacher can influence how future accountants approach certain
subjects. That is, if they hated a subject in university because of the way it was taught, they may continue to hate
it during both practice and further accreditation subjects such as CA. In contrast, engaging teachers are able to
accept other viewpoints and are able to be challenged, which allows students to be more engaged and forthcoming
in trying to understand and develop within the subject (Participant 1 Senior Accountant 2018, pers.comm. 14
March 2018). This interviewee was from industry; this is important to note as, when the researcher asked the same
question to a full-career academic (that is, one who had not worked in the industry), they answered in a different
tone and with more admiration in their answer for the actual teaching of accounting:
Very good question. If I were an accounting student, I'd be very happy. As with any teacher I would look
for someone who sees more in their students than the students see in themselves. I think that's the key to
a good teacher. I've had several students where that's been true, and it's worked quite well. Secondly, I
have to recognize [that] the teacher knows more than I do. I would never tolerate a teacher who played

111

this game of keeping the students happy by keeping it easy for them (Participant 13 Former Professor in
Accounting 2018, pers.comm. 20 June 2018) (Volume II Interview Corpus Appendices, lines 7854-7859,
p. 148).
One of these contrasting answers is from an accountant who primarily gained all their experience in the accounting
industry within the socialisation setting of accounting firms; the other is from an accounting academic who
obtained their experience within an academic socialisation setting.

5.3.1.2

Professional Identity

Experience also shapes the way individuals do the work of accounting: the identity of a professional is constructed
in the workplace and through interactions with other workers (Caballero, 2009). When asked about this
construction of identity and when it is more mouldable, Participant 7, Partner in local accounting firm (2018,
pers.comm. 27 June 2018), answered:
We don't often employ graduates. We've probably done that purposely because from a practical
perspective, we will get the same level of work done from a newly into first year student than a third
year, with a lot less expectations from their part. A less, lower starting salary-based salary. You never
know if they're good or not, and if they've got a future with our team. We can teach the practical and it's
up to them. They can succeed as quickly as they like based on themselves. We're finding that some of
those more really younger people will succeed just as well as somebody who's actually experienced
(Volume II Interview Corpus Appendices, lines 4645-4650, p. 92).
Experiences are different for all individuals, who model their experiences to reflect the status toward which they
want to progress. This is the way experience is constructed within the mindset of the individual. Status is symbolic
and the values that it instils are based on how it is perceived. Expectations play a role in status. For example, the
status of accreditation signifies prestige and expertise that the unaccredited individual does not have:
“What should I do, CA or CPA?” I'll tell them, “If you want to work in Australia you have to get your
CA. If you want to have more options, there are more firms that prefer to have someone who's got their
CA than their CPA.” CPA firms tend to be only tax firms and financial planning organizations. Some
private companies will want the CPA, but most of them on the border level prefer their CA. But I've told
them, too, “If you want to go to America, they prefer that you have a CPA. If you go to England, it's the
CA as well. The rest of the world, it doesn't really matter. Asia, I think they prefer that you have your
CPA” (Participant 2 Senior Manager, CA and CPA Qualified 2018, pers.comm. 6 March 2018) (Volume
II Interview Corpus Appendices, lines 814-822, p. 30).

5.3.1.3

Teaching

This idea of experience is not only limited to the experience that is attained by the practitioners, who are then able
to communicate this through teaching. The ability to gain experience in teaching itself is also a vital tool in
defining a professional in the teaching realm. Participant 6 responded to the question, “If you were a current
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student, what qualities and/or qualifications would you look for in an accounting lecturer?” with a laugh. Their
response was:
…having been a student quite a while ago, but a student nonetheless, I would've just assumed that one
of the universities has made sure that they've got the appropriate qualifications to be teaching me. And I
have to tell you, as an academic, I'm a little bit horrified at the amount of people that don't really have
the qualifications to be teaching (Participant 6 Accounting Professor 2018, pers.comm. 24 July 2018)
(Volume II Interview Corpus Appendices, lines 3681-3684, p. 75).
Another respondent said:
…for me it's more important that they've got their accounting degree and practical experience is the
most important. And also teaching experience, and that they can teach (Participant 2 Senior Manager,
CA and CPA Qualified 2018, pers.comm. 6 March 2018) (Volume II Interview Corpus Appendices, lines
713-715, p. 24).
Experience also shapes how the theory is communicated and conveyed through the teaching method of the
lecturer, as suggested by the following respondent:
Adding one more thing to Q2: I think the qualities around intellectual problem-solving – and it’s not just
the qualities around people and intercultural comments and communication in a personal sense, and it’s
not just emotional intelligence of knowing how to push through and how to get through these people in
this way and, you know, going understanding what is going on in the context of the firm…qualities
around a sense of commitment and duty to the client and the community that is beyond just looking after
myself. And so, I think it’s the, yes, it’s an education but so much more, and if we don’t have good role
models in the academia and good role models in professional bodies then how on earth are we going to
have avoidance of terrible things that even our professional bodies have been incurring (Participant 10
Accounting Professor; Director of Accreditation 2018, pers.comm. 6 March 2018) (Volume II Interview
Corpus Appendices, lines 6455-6463, p. 158).
This response highlights the notion of storytelling. Many interviewees said that they would like a story to be told
as part of teaching the elements of accounting. This idea of storytelling introduces the experiences that the student
would like to hear about and how accounting actually functions in the practical world. However, this is not the
only factor that contributes to an experiential accounting lecturer:
I think I'd like my lecturer to be able to relate to us as people, so therefore world experience around
travel and opportunities and experience I think is valuable, but in terms of an accounting lecturer I'd
want to, I'd prefer them to have had experience actually working in accounting, for some part of their
career. That could be advising, it doesn't need to be an employee of a big four firm or a ballot, but
something that actually shows, demonstrates that I know that they've applied the theory that they're
teaching me, not just understand the theory (Participant 8 Partner in Big 4 Firm 2018, pers.comm. 30
May 2018) (Volume II Interview Corpus Appendices, lines 4847-4851, p. 96).
The interviewee also noted:
Actually, I think the best way to get critical thinking, if I take accounting and accounting standards in
particular, the best way to get critical thinking is to actually have discussions with clients. About their
business and what they're trying to achieve, and a principled approach to what the accounting standards
are trying to achieve. When we adopt new standards, so right now conversations, the easier
conversations around why we're adopting new standards to deal with the new leasing standards, and
particularly the concept of bringing operating leases on balance sheets. With most of my clients I can
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have a really sensible discussion around the principles of that standard and why it actually makes sense,
and then how we adapt it to their business. In terms of critical thinking, to really understand what the
standard is trying to achieve, and to work as much as.... As much as the rules are getting longer and
more detailed, we're still a principles-based profession, so we still need to be able to understand it
(Participant 8 Partner in Big 4 Firm 2018, pers.comm. 30 May 2018) (Volume II Interview Corpus
Appendices, lines 4858-4879, p. 96).
The student interviewee said the following with regard to this:
So, there was one lecturer in my first subject. And the experience I had essentially set me on the course
of completing [an] accounting major. So, when I reflect on those qualities, I think it's bringing the
material to life. I think anyone can teach double-entry bookkeeping, but actually applying it to how it
works in the real life and making it interesting – so applying it to interesting scenarios for students. I
think being able to clearly communicate subject matter is an absolute given. But then, I think what's
really important is being able to link the theory to practice, and not just the present but also the future
(Participant 17 Student in Accounting and Finance 2018, pers.comm. 26 June 2018) (Volume II
Interview Corpus Appendices, lines 10511-10516, p. 193).
Responses from teaching academics in relation this included how they implemented this storytelling element:
Interviewer:
Interviewee:

You're a tutor and you work in practice, so do you find when you talk about this is
what you do in practice, this is what you're going to expect from clients, so on and so
forth, do you find the students are more engaged in your class because of that?
Yeah, and they tend to ask a lot more questions when they become more familiar with
you. They'll start asking questions: "Is this what a company would do in real life? Why
do they do this, why don't they do it this way?" And I'll tell them. It makes them realise
that what they actually are learning, they have to actually know it because they're going
to use it. So, a lot of my students, when they don't come to class prepared for a subject,
they haven't done their homework, I remind them every week, "This is what you will
do in practice. What you have studied in the first couple of years of financial
management accounting, you have to actually do that in real life. I don't care whether
you work as a financial accountant, management accountant, tax agent or an
accountant, auditor, you're going to have to know this in some way (Participant 2
Senior Manager, CA and CPA Qualified 2018, pers.comm. 6 March 2018) (Volume II
Interview Corpus Appendices, lines 666-677, pp. 23).

Similarly:
Interviewer:
Interviewee:
Interviewer:
Interviewee:
Interviewer:
Interviewee:
Interviewee:
Interviewer:
Interviewee:
Interviewer:
Interviewee:
Interviewer:
Interviewee:

Do you use personalised stories?
of my own –
Yeah.
Mostly my own experiences. I also draw on case studies in the industry. Just like –
Enron.
– the failure of Enron, the failure of Barings and so on.
So, I constantly pep up the lectures through storytelling.
Do the students find it more engaging?
Definitely, it consistently comes through the end-of-teaching surveys.
So, you're saying in the surveys, the students are saying that if you give that real-life
example –
Correct.
– they relate more to it?
Not only do they relate more to it; it helps explain the theory and it becomes much
clearer to them when they see it supported by case studies or stories. Yeah
(Participant 15 Lecturer in Finance 2018, pers.comm. 3 May 2018) (Volume II
Interview Corpus Appendices, lines 9212-9239, pp. 171-172).
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Students seem to achieve clarity when they are told about first-hand experiences from industry. It also gives the
students a sense of belonging and, in some ways, admiration, for the work that accountants can achieve.
Experiences give a grounding to the person who is learning the task at hand, as it gives the learner a basis and a
mentor in someone who has already been through the demands of the workplace.

Teaching is also influenced by how the educators communicate information and whether a perception of criticism
is involved in it, thus, changing the interpretation of the information presented to the student;
Participant 2:
No. What I was struggling with was when I began doing my masters' degree the
theories that we were being taught, yes. I remember now what he meant by that. A lot of the research
academics who criticized the accounting profession didn't make sense to me because what they're
criticizing, it's easier to say when you are not working in the field in practice.
Interviewer:

So we were the same. [Crosstalk 00:56:45].

Participant 2:
Criticizing academic, accounting professionals and saying that we are all responsible
and we're doing the wrong thing because we are a part of creating this reality well not necessarily. A lot
of us are being honest and doing the right thing. We're reporting numbers, we're reporting by the
accounting standards. A lot of the papers are saying that we're at fault for the global financial crisis.
Not all of us were. Australia was immune to a lot of that because we weren't doing the wrong thing. I
remember when all that was happening, that's what I got very upset about was I was doing the auditing
subject at uni when the GFC happened. Before we got hit with it I was working in forensic accounting
at that point. I remember when we got the notifications from ASIC that the auditors in America and
England were failing to identify certain things and that there was a [inaudible 00:57:47], we might have
the same problem if we didn't look at these particular things.
Like the default mortgage swaps, collateralized debt obligations and things like that. And we
were advised if we had any companies who had things like that to get rid of it right away and to not even
deal with that because that was very dodgy. Because before that warning came out everyone thought that
that was a really good asset to have. But then when we began to see that the financial institutions were
collapsing and that the housing market in America was collapsing ASIC here were great to notify
liquidators and forensic accountants to be careful of this. And then they were warning the big four firms
to not enter into these arrangements. So right away we all got sent to training to not do this kind of
accounting. Which meant that we were swift in avoiding the GFC here. So the impact we had here was
very minimal.
The only effect here was what we had was on the share market because the share market
collapsed because of the effect from America and England. But apart from that we didn't really have any
companies collapse because of the poor audit profession here or the accounting profession here, we
didn't really do anything dodgy. But what upset me was having these accounting academics writing
papers criticizing us that we were doing the wrong thing here. When no, go out into the practice and see
what really goes on and then criticize. Then talk about us. That's why I was upset, because it didn't make
sense to me. What was being written is different to what's happening in practice. Yeah, there's always
someone's going to be dodgy out there. I agree with that. But not everyone's like that. (Participant 2
Senior Manager, CA and CPA Qualified 2018, pers.comm. 6 March 2018) (Volume II Interview Corpus
Appendices, lines 1427-1460, p. 36-37).

Figure 5-1 below shows the relationship paths according to the interview data with the theme experience and the
constituents that refereed to them, forming a system network.
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Figure 5- 1: Categorical System Network for Experience; Expertise and Marketing and Branding

5.3.2 Culture
The definition of culture is a concept that has been discussed at length in many different contextual settings. For
the purposes of this chapter, the definition to be used will holistically draw upon collective meaning and
understanding of culture. Culture is collectively seen as holistically encompassing social norms and behaviour in
human society which can be contextually based upon societal realms such as religion, arts, law and individual
groups such as work occupations (Oxford Dictionary, 2018; Spencer-Oatley, 2012; Davies et al 2000 and Sinclair
1993). This is contextually based in the accounting arena through the idea that accountants are subjected to this
idea of normalising and participating in activities that form their self-worth through the way individuals value the
meaning of a professional tertiary and post-tertiary education. One interviewee commented in relation to this idea
of work culture:
…so, by being part of a profession is some concept of something greater than the individual role and the
individual client relationship, but having an important role for society, I guess in its broadest terms
(Participant 8 Partner in Big 4 Firm 2018, pers.comm. 30 May 2018) (Volume II Interview Corpus
Appendices, lines 4802-4804, p. 95).
Another said:
…we, from a firm perspective, really reinforce that to the staff level so that they are aware that what they
do impacts the firm from a reputation point of view, but also just a client service or quality point of view
(Participant 7 Partner in local accounting firm 2018, pers.comm. 27 June 2018) (Volume II Interview
Corpus Appendices, lines 4319-4321, p. 86).
Both of these responses were from partners in regional accounting firms, and both conform to the idea that culture
is formed at all levels of education and practice and is introduced early on in tertiary education and sustained
within the work environment.
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5.3.2.1

Belonging and Allegiance

In the theme experiences, it was said that students felt a sense of belonging from hearing stories and experiences
that may have occurred in the industry from their lecturers. This concept of belonging is also carried into the
theme of culture by influencing graduate accounts of why they sought an accreditation; for example, “I only got
my CA because my work required me to get it and also work paid for it. That’s why I did it” (Participant 1 Senior
Accountant 2018, pers.comm. 14 March 2018) (Volume II Interview Corpus Appendices, lines 176-177, p. 14).
Partners and managers in accounting firms have said that they influence conformity to the CA program, if the
firm is CA recognised:
Interviewee:
Interviewer:
Interviewee:

Yes, we only promote CA.
CA, why?
I have had these discussions before, and it comes up regularly with the semi-regular
discussions around merging the two professions. It's difficult, because I didn't do the
CPA. I did a CA, so I know part of it is the natural allegiance to the product that we
have come through. I liked the breadth and depth of the CA. My view is my personal
view has always been that CA is the designation for being an auditor. For working in
a firm like ours CA I think is the best designation, and then also it's a great sounding,
a basis for working in commerce. I think CPA is also suited to someone working in
commerce, but I don't think CPA is as rigorous and far for the actual profession. I know
that there's bias in that, and I know I don't fully understand the CPA. It's linked a little
bit to the fact that it's...1993 is when I qualified... (Participant 8 Partner in Big 4 Firm
2018, pers.comm. 30 May 2018) (Volume II Interview Corpus Appendices, lines 48894901, p. 96-97).

Other accounting partners said that they did not want to emphasise a particular accreditation, preferring instead to
focus on individual career projections:
Interviewee:
Interviewer:
Interviewee:
Interviewer:
Interviewee:

Interviewee:

That's a very topical question. What one of my staff members has got here, is that she's
just failed a CPA subject for the second time, so we basically had to sit down and say,
"Is CPA for you?"
Mm-hmm (affirmative).
"Yes, or no?" And we've come to the conclusion that, "No, it's probably not."
Yeah, and that's fair enough.
But she's struggling with the concept of not having that next to her name in a few years’
time, whereas I'm trying to show her those other skills we were talking about before,
is gonna actually make you a better accountant, and better for this firm, and better for
our clients. And she can't see the value in that, she can only see the value in [the CPA
accreditation].
So, again, situation, but again she was worried about not having those letters next to
her name, whereas I'm sitting there with a smile on my face, saying, "No, I can train
you better” (Participant 12 Partner and owner in a regional accounting firm 2018,
pers.comm. 3 July 2018) (Volume II Interview Corpus Appendices, lines 7642-7663,
pp. 144).

Another interviewee said:
It depends on what you want. Generally, I would say CA. I am one. But at the same time, we do evaluate
that at union, and did evaluate when we came into the practice I'm currently in, and it was recommended
given that we're a CA firm. I know I was pushed in a particular direction, but going forward, we've
actually reconsidered that over the last few years.When we're hiring employees, we generally, when they
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came in, would say, "When you're finishing studies, what do you think the next would be? The CA
program?" We really want long-term people. We don't expect people to be with us forever, but during
the.... Say you’ve travelled the world and it's recognisable, it's probably a bit more prestigious and more
difficult to actually pass, so I think we actually recommend. There's actually less of them in the scheme
of things. It's harder to get through when there's more of an elite group, where there's nothing wrong with
it, and it will give you everything that you want, but potentially more in commerce. In commerce, it's
more suited (Participant 7 Partner in local accounting firm 2018, pers.comm. 27 June 2018) (Volume II
Interview Corpus Appendices, lines 4408-4421, p. 88).
These conversations suggest that there is a dignified allegiance to the accounting practical accreditation.
Allegiance is defined as “loyalty or commitment to a supervisor or to a group or cause” (Oxford Dictionary n.d).
Allegiance is associated with the accreditation (group) that is undergone during the individual career progression:
“I tell them all to do your CA because it's good for your career” (Participant 2 Senior Manager, CA and CPA
Qualified 2018, pers.comm. 6 March 2018) (Volume II Interview Corpus Appendices, Line 607, p. 22). However,
allegiance is shown through the interactions of firms and their employees, which contribute to their idea of a
profession: “Yes, pretty much…my experiences at work have shaped me as an accountant, not so much CA or
university” (Participant 1 Senior Accountant 2018, pers.comm. 14 March 2018) (Volume II Interview Corpus
Appendices, lines 296-297, p. 16). Allegiance is a factor that contributes to how the interviewees perceives the
hierarchy in both education and practice:
So that's why most tax accountants or people who know they want to do tax will go off and do their CPA.
They don't want to touch CA. Management accountants that I've worked with, other accountants, they've
started doing their CA and they've gone, "No, this is too hard. I'm going to do CPA” (Participant 2 Senior
Manager, CA and CPA Qualified 2018, pers.comm. 6 March 2018) (Volume II Interview Corpus
Appendices, lines 646-648, p. 23).
In contrast, an academic interviewee viewed allegiance and the relationship with professions in different way:
But you get clerks who have done accounting who say, “Well, I'm an accountant.” Well, they're not.
They're an accounts clerk and you may find that their history is merely debtors and managing
reconciliations and that sort of thing, which falls well short of the professional body of knowledge. So,
my definition of a profession excludes those sorts of people quite deliberately. And I think the body of
knowledge owned by the profession actually builds on the general body of knowledge which comes from
universities or types or whatever to go to professional accreditation within the organisations. You
actually mentioned a few organisations there which I would not necessarily say are part of the professions
(Participant 14 Lecturer in Accounting 2018, pers.comm. 15 May 2018) (Volume II Interview Corpus
Appendices, lines 8283-8289, p. 155).
It is interesting to note how images of cultures are perceived, trained and at times adhered to by individuals. Career
progression seems to be a major factor, and the influence of the community that forms the working environment
has an important role.
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5.3.3 Expertise
Expertise is observed as the knowledge, training, education and skills that are attained to execute tasks within a
working environment (Bonner & Lewis, 1991). In the context of accounting, this is prevalent through the tertiary
education that students complete to begin their accounting career and is further exemplified with postgraduate
education within the realms of CAANZ and CPA. These levels of training form a boundary for the concept of a
professional, as noted by these interview responses:

…they need to be a member of an organisation that provides various forms of support, principally
technical support, for their areas of expertise. That organisation must subscribe to a code of ethics that
the professional voluntarily adopts and complies to… (Participant 15 Lecturer in Finance 2018,
pers.comm. 3 May 2018) (Volume II Interview Corpus Appendices, lines 9192-9196, p. 171).
And;
…applying it to accounting, you have people that have skills that have had the right education. They've
developed expertise through their on-the-job learning. Then, clients are therefore able to place their
trust in them actually to provide expert advice, tailored advice, and to produce something of quality
(Participant 17 Student in Accounting and Finance 2018, pers.comm. 26 June 2018) (Volume II
Interview Corpus Appendices, lines 10436-10440, p. 192).
Both of these responses make the assumption that an expert has sound knowledge in a certain field, beginning at
the student level and continuing to evolve over the expert’s entire accounting career.

5.3.3.1

Prestige

A major factor in the definition of an expert is the prestige associated with the perception of expertise; for example,
expertise can be expressed, and prestige gained, by the designation of accreditation (CAANZ, CA or CPA) after
one’s name:
Interviewer:
Interviewee:

We did talk about the prestige and the idea of the premise of the first question.
I would say that a lot of clients don't really know. I would think that most of our clients
come to us really from a referral, and a referral from the service and the quality of the
work, rather than necessarily our title. Having said that, there have been only a handful
of people who've ever called up and said, "I want to see this person. Is she a CA?"
They want to see a partner, or they want to see a director, or they want to see a
qualified person. They want to come in for the most ridiculous things, like a personal
tax return. You don't need a CA (Participant 7 Partner in local accounting firm 2018,
pers.comm. 27 June 2018) (Volume II Interview Corpus Appendices, lines 4482-4488,
p. 89).

Prestige also outlines how individuals recognise their own worth in their career progression. Some individuals do
believe that career progression is correlated to the prestige they can obtain:
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I'm a member of both and I'm moving from CPA to CA. I was invited to join CA. I was one of the Spillers
of the original Spillers of CPA. I wrote articles for the Fin Review and a number of other things. I wasn't
as prolific as X or some of the others. Because I didn't have time. Because I was finishing my PhD, and
also some other stuff. And I don't overly support everything that they say. But there was obviously a huge
issue in the way CPA being management-captured and management-stroke-board captured and so the
corporate governance had gone right off the rails (Participant 14 Lecturer in Accounting 2018,
pers.comm. 15 May 2018) (Volume II Interview Corpus Appendices, lines 8325-8330, p. 156).
And the distinction of expertise and experience can be observed as;
Interviewer:
Yeah you've got like the expertise area in definition but that's about it really.
Participant 11: Yeah and level of expertise is not defined anywhere.
Interviewer:
No, no no no, no. Cause you could have 10 years’ experience and that's your expertise
or you could have degree after degree, degree after degree and that's your expertise there so it’s very
different (Participant 11 Accreditation Consultant CPA 2018, pers.comm. 1 August 2018. Volume II
Interview Corpus Appendices, lines 7029-7033, p. 133).

5.3.3.2

Reputation

Extending from this concept of prestige, the notion of reputation also contributes to the concept of a professional
being an expert in a field such as accounting. Reputation is not solely based on the expert as an individual. It can
also affect by how accreditor bodies signify their reputations and whether these are factors in their worth:
And that's what I'm saying. They're accrediting student programs. Students are like, "Okay, I want to be
an accounting professional so I'm gonna go and do a CAANZ or CPA accredited course." They don't go
and say, "I wanna go to a great business school so I'm gonna go an AACSB." They want to go to a
university either that's local to them that they think has got a good reputation or something like that.
AACSB does not mean anything to students (Participant 6 Accounting Professor 2018, pers.comm. 24
July 2018) (Volume II Interview Corpus Appendices, lines 3742-3746, p. 76).
And;
Participant 2:
Yeah, because at the end of the day if something happens to that company the first
person to blame is you as the accountant. They're going to say, "Well I went to the accountant for advice
..." It's the same as being a doctor. If something goes wrong in the surgery they're going to blame the
doctor. They'll blame the lawyer; they'll blame all the professionals. It's your fault. I went to you for help
and this is what you've told me to do. But then your argument will be, "Well no, I gave you advice. You
signed on this paper, you decided to implement it. I just gave you advice on what you can do but I didn't
tell you to do it." But everyone's going to still say, "Well no, you're the professional. You know what to
do. You know all the loopholes; you've told them that. They then have gone off your advice so it's your
fault."
So you've got to look after yourself, your reputation. You don't want to lose your accreditation
and yeah, looking after the community. Because having worked in forensic accounting as well you see
how companies have failed to pay billions in tax and I ... Again, I understand and I agree that we all want
to minimize how much tax we pay. But seeing how many companies out there have not paid tax and
they've made millions and billions of dollars and they've transferred that money offshore somewhere,
particularly to Asia, that means that the government has lost billions in revenue which means that we
don't have enough money to fund Centrelink for the unemployed or to pay pension as their benefits or to
pay for things like basic roads, et cetera. Hospitals suffer. So we feel the consequences but in practice
you see the consequences.
And then when you see that the directors get away with it and they don't go to jail or they don't
get banned from being a director for the rest of their life, why? So we have a responsibility as well to
behave ethically so that we minimize this sort of behaviour from going on. Because ASIC can't do all
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the work on their own. They don't have enough resources. So you as the accountant or the lawyer,
whichever profession you work in, it's your job to also try and help out society in that way too (Participant
2 Senior Manager, CA and CPA Qualified 2018, pers.comm. 6 March 2018) (Volume II Interview
Corpus Appendices, lines 950-972, p. 28).
The reputation of the university itself is also a factor when it comes to how accreditation influences the
professional:
All right, let's say you start an organisation and pitch an accounting program. You're not going to get
anywhere unless people think it's a good program, if the perception is this program is very, very good.
And I can get that perception from what I read the in the newspapers, from talking to people, from
students that I've met that have studied there. All these things are about perception, so the best
advisement for an accounting program its graduates (Participant 11 Accreditation Consultant CPA 2018,
pers.comm. 1 August 2018) (Volume II Interview Corpus Appendices, lines 6909-6913, pp. 131).
An expert is an individual who can abide by the rules and regulations that are placed on them in their profession.
To become an expert in a profession involves not only education but also the individual’s attitude towards what
they consider an expert to be.

5.3.4 Marketing and brand imagery
Marketing gives rise to various ideals and brings into light issues such as connection with various stakeholders,
product differentiation and all of these concepts have been associated with the accrediting bodies explored in this
thesis (CAANZ, CPA and AACSB). Interviewees were asked what their personal view was on the various
professional bodies and whether these bodies will have a lasting impact into the future or be considered as simply
another set of measures to abide by.
…I would hope that it [AACSB accreditation] would have a lasting effect, particularly on the faculty.
For the faculty, I think it will have a lasting effect. I think that if the faculty gets accredited, then it will
become just another set of measures to abide by (Participant 4 Senior Professional staff 2018, pers.comm.
12 June 2018) (Volume II Interview Corpus Appendices, lines 2990-2992, p. 62).
…it's made our journey, and having to look at all these things we do and say, “Are they best practice,
can they be improved?” I think it's had an enormous impact. which the average academic won't see in
terms of how we do things and how we deliver our education to our students (Participant 3 Associate
Professor and Senior Academic in AACSB 2018, pers.comm. 27 June 2018) (Volume II Interview
Corpus Appendices, lines 1828-1832, p. 43).

5.3.4.1

Connection

Both of these responses rely on the belief that there is a connection between the perception of what is to be
achieved and how this will further affect the stakeholders once implemented. The marketing and branding of an
image to uphold these guidelines far outweigh the negative impacts that could occur within the professional
bodies.
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Marketing, from the value of accreditation point of view, is limited in regional firms:
You market your own firm, but CPA do provide you with marketing information. It's funny you mentioned
that, because I just had a meeting last week with an accountant who's just around the corner, and he's
been there for two or three years and we've never spoken to each other, we just happened to be talking
about a mutual client that we had. And we said, "Oh, we should get together sometimes, and just talk
about what we actually do." And we did that. And it's something that we don't do as an industry very well
(Participant 12 Partner and owner in a regional accounting firm 2018, pers.comm. 3 July 2018) (Volume
II Interview Corpus Appendices, lines 7391-7396, p. 139-140).
Brand image is not only relevant to the targeting of university students. Targeting recent graduates to join either
the CAANZ or CPA begins at the commencement of their degree and continues heavily as they choose the path
of their career progression:
With CA and CPA, I think I've seen it more as, okay, you've finished your degree, now you're stepping
into industry, and it's that next step for you to attain that kind of professional status. And I think they're
both really important. And as you said, if they are directly influencing the curriculum, that's also got to
be a benefit as well. I think AACSB might be a bit stronger in that regard, if it's directly pulling in industry
expertise within the faculty and allowing academia to spread out into industry as well. But I think they
all have important roles to play (Participant 17 Student in Accounting and Finance 2018, pers.comm. 26
June 2018) (Volume II Interview Corpus Appendices, lines 11639-11645, p. 253).
Career Progression and targeting students through marketing begins early on;
Participant 4:
That's what I think is really important. In some ways you could sort of say well maybe
there is a connection. I don't think that we have looked at it in that respect. It's a really good point that
you're making, I think, because if they were smart, but I think they are so overloaded in stuff that they're
not even thinking about this. I think it wore them down. You know? (Participant 4 Senior Professional
staff 2018, pers.comm. 12 June 2018) (Volume II Interview Corpus Appendices, lines 2798-2801, p. 59).

5.3.4.2

Influence

The imagery of a brand also affects how graduates are influenced by the firm they are working for:
It was a long time ago, but it was just something about the brand of CPA at that time. Not necessarily –
again, we're talking 12 or 15 years ago. So, I do remember talking, then coming to uni and having
workshops and stuff like that, and I became a student CPA thing, so I just basically followed on from
that (Participant 12 Partner and owner in a regional accounting firm 2018, pers.comm. 3 July 2018)
(Volume II Interview Corpus Appendices, lines 7276-7280, pp. 138).
It was interesting to note that both partners of accounting firms commented on how clients will notice the letters
after their name and ask them to perform the accounting tasks required, but the tasks that are to be performed
could be done by a graduate or senior accountant.
…in a smaller firm, and when I engage with a smaller firm, I get the part of their differentiation and part
of proving to the outside that they have quality is the CA designation and that they, that's why most of
them actually have the CA on the bottom of their letterhead. Because to them, to the outside world that's
really important. I think it depends a little bit on where you see it. Then, so I think, certainly in whatever
model you're in, ongoing annual training is critical because things change regularly and interpretations
change, standards change. If you're working in accounting you need to keep up to date (Participant 8
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Partner in Big 4 Firm 2018, pers.comm. 30 May 2018) (Volume II Interview Corpus Appendices, lines
5535-5540, p. 107).
I would say it's just a parcel of our work, except the only real difference is that, because of the CA
program and the requirements of that, we as a firm, and in our role as partner or director, sign up to
actually mentor the staff member who's actually going through the CA program. There's lots more, to be
able to help them with the assignments, so it's just to keep in touch with them so that they can sign off
that they're being employed by a CA firm for a minimum period of time. The point is that the assistance
with them throughout the program, it's not a lot of it, and it's probably dependent on the student, but that
part is what really affects our employees and our workload, is fitting the extra responsibility of having a
person going through the CA program at the time. I would say it has no other impact. We just work within
the standards of the institute (Participant 7 Partner in local accounting firm 2018, pers.comm. 27 June
2018) (Volume II Interview Corpus Appendices, lines 4468-4475, p. 89).
Marketing and brand imagery play a role in how a professional is established at the beginning of their career.
Accreditation begins at the tertiary level, by which universities markets themselves to prospective students. The
student is then influenced by marketing and brand imagery from the practical accreditation bodies such as CAANZ
and CPA. All of this shapes individuals’ ideas of what they want to achieve in their career progression.

The term “professional” has undergone very little change over the years. Generally, the term signifies a level of
prestige and significance within the wider society. A professional gains the title once they have gone through
significant education and training in the particular occupation. Society perceives that professionals have gained
something in their education or training that makes them superior to those in occupations that are (rightly or
wrongly) perceived not to be professional, such as labourer work (Abbott, 1991).
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The below table summarises how the data for the themes were sourced from the interviews conducted;
observations, the transcripts from VOLUMEII Interview Corpus and various ideas that came up during the reading
of the transcripts.

Table 5- 2: Progressive development of the definition of a professional (Part 3)

The meaning of a professional
Interpretations through System Networks
A professional is formed through social experiences

Factors towards definition
Social, Culture, Experiences,
Status

Culture, Ethics, Marketing
Each professional aspect (academic, practitioner, accreditor) relies and Branding, Experience
on the others, intentionally and unintentionally
There is a delicate interaction among the theory of professions and A professional is a
the phenomenon of the accountant as professional
phenomenon due to the
changing nature of social and
societal interactions.

5.5

The formation of a professional

Students are seen as subjective beings with personal lives and ambitions who can make adult choices. Thus, the
attributes that contribute towards their professional stance are within the parameters not only of work, but of
personal well-being (Participant 16 Accounting TAFE Head Teacher 2018, pers.comm. 20 June 2018). The
formation of a professional is a reflection on the identity that is constructed from when they begin their degree to
when they begin practising accounting. Larson (1977) suggests that a professional is formed by the norms of the
society in which the individual is situated (Larson 1977).

The formation of a professional is a function of both how the individual defines a professional and their own
response to this definition.
I believe that the term professional means a couple of things. That to be called that, you'd require
qualification and special training to be in that industry. If there's a higher standard of service and quality
that's required by somebody who would call themselves a professional, with being a professional I would
expect that there's CP – continuous professional education required so that it's not as stagnant, that it's
been learned, an ongoing commitment to learning. In addition, I'd say that it comes with expectations of
reliability, trustworthiness, being knowledgeable, and to deliver on what is actually expected of
somebody who would call themselves a professional in whatever industry (Participant 7 Partner in local
accounting firm 2018, pers.comm. 27 June 2018) (Volume II Interview Corpus Appendices, lines 42834289, p. 86).
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I think professional for me comes down to something that's… it's around, effectively, a code of behaviour
type approach, so something beyond, so by being part of a profession is some concept of something
greater than the individual role and the individual client relationship, but having an important role for
society, I guess in its broadest terms. Particularly when the majority of my day job is audit, I guess that
the audit profession needs to be, it's that concept of independence and really adding value to society, in
addition to, but not in place of, adding value to the client (Participant 8 Partner in Big 4 Firm 2018,
pers.comm. 30 May 2018) (Volume II Interview Corpus Appendices, lines 4801-4806, p. 95).
That point of view, and I probably would say that I also think a professional is someone that upholds
the...I want to say the moral side of the professional side of things. Yeah, okay, because I'm not any better
than that…. They uphold the professional standards in terms of the integrity, credibility and objectivity
in terms of how they conduct their work (Participant 6 Accounting Professor 2018, pers.comm. 24 July
2018) (Volume II Interview Corpus Appendices, lines 3647-3650, p. 74).
Professional for me relates to someone having a higher level of education, someone who has trained as
more of a white collar as opposed to vocational courses, they have a greater understanding and more of
a specified intellect on certain topics (Participant 1 Senior Accountant 2018, pers.comm. 14 March 2018)
(Volume II Interview Corpus Appendices, lines 7-9, p. 12).
Two major sub-themes emerge from these responses about the formation of a profession. The first is the idea of
the professional having the concept of trust instilled in them over time so that they can communicate this concept
effectively to the community they serve:
Again, that comes back to that word trust, that these are the things that you must have for the clients to
trust you. That's what it is. Clients don't come back if they don't trust what you're doing. We build our
reputation on that, we get the majority of our clients from referrals, so therefore, we're not out there
advertising, so they must trust us to be able to then tell someone about us. So, yeah, without those things
it definitely doesn't happen, like from a marketing point of view in this industry, that's where I think it
should be. Whereas you see a lot of firms are out there spending big dollars on advertising and stuff.
That's not because they don't have that trust, I would think (Participant 12 Partner and owner in a regional
accounting firm 2018, pers.comm. 3 July 2018) (Volume II Interview Corpus Appendices, lines 73787384, p. 139).
The second sub-theme is that of obtaining soft skills such as effective communication, including email writing,
and adhering to different clients’ needs in the working arena. Recognising that, in general, training in soft skills
was lacking in university education, regional firms themselves now undertake this sort of training:

Interviewee A:

Accounting involves talking to clients, communicating with clients, writing emails,
phone calls, all that sort of stuff. And people come out of university with none of those
skills, especially this day and age with technology, most of the debits and credits and
all that sort of stuff is gone. It's just ticking a box, identifying things, identifying needs,
objectives, why clients do things, all those sorts of things.

Interviewee B:

And that's where we're spending the last six months training all our staff, and that's
where we focus on our training. All these soft skills.

Interviewer:

Do your staff members appreciate this training?

Interviewee A:

Yeah, they definitely do. Because now they're getting to actually talk to clients, and
email clients, and clients are actually ringing and asking for them now, instead of
asking for me all the time. So, they're getting used to it.
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Interviewer:

How did you come up with that concept? And how did you know that was a gap that
you needed to [fill]?

Interviewee A?

We do [work with] our business coach that obviously identified that. But it was just
also from where we're at with our staff as well, we don't have any highly experience
staff talking to clients. So, we knew we had to get the skills up to that level, and that
was the thing we identified back in January or December to do for the next six months.
So that's what we focused on (Participant 12 Partner and owner in a regional
accounting firm 2018, pers.comm. 3 July 2018) (Volume II Interview Corpus
Appendices, lines 7457-7460, p. 141).

An accounting academic expressed a similar view:
But they don't need technical skills. What they need is thinking skills, what they need is language skills,
what they need is social skills, what they need is critical thinking. These are things that they can apply
to problems, and on their journey, they get equipped with some technical skills.... With a hundred
thousand accounting students in Australia, in their journey [they] have to do a unit on consolidation. I'm
told now there's only a handful of people [who] understand consolidation and it's all done through
algorithms. Who needs to read the consolidation? Who needs to be able to put one together? (Participant
5 Former Professor in Accounting 2018, pers.comm. 18 July 2018) (Volume II Interview Corpus
Appendices, lines 3421-3426, p. 70).
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5.6

What is the Gap?

When articulating Question 7 – “Do you think that there is a gap between the accounting education world and the
accounting practical world? Can you please expand and give examples?” – The researcher expected that the
interviewees would formulate answers from their own societal and contextual setting: accounting practitioners in
industry, accounting academics working in universities and those who had been exposed to both realms in their
work. This would allow the data to include comprehensive answers and relationships between the contexts.

The data that was collected met those expectations. The anticipated answers from the contextual setting were
expected. For example, practising accountants agreed that there is a discrepancy between what is taught at
university level and what is taught in industry, especially concerning the soft skills such as communication:
I think to do our job, and to be a good finance person within an organisation and understanding the basic
principles of accounting and why things work the way they do, is fundamentally important. How often
do any of my team do debits and credits? When we write an audit statement schedule, and they don't
always get it right.... I'm not one who says, "Well as soon as they hit the ground running, they should be
able to do absolutely everything." No, they should be able to, they should understand the accounting
standards. I don't actually want them to know the accounting standards perfectly, because they change
(Participant 8 Partner in Big 4 Firm 2018, pers.comm. 30 May 2018) (Volume II Interview Corpus
Appendices, lines 5317-5322, p. 104).
To turn it back to the qualities of what an accounting lecturer might have, again, I've been out of uni for
a while, but we have had a lot of students through as our employees [go] through uni in that meantime.
There's always been a big gap. Uni is very theoretical, really not too practical, but we always say, it's
generally called grounding. Concepts, but you actually learn more of how to investigate, how to research,
how to have time management, have those skills of a commitment to yourself learning and your own
professional development, and taking control of your own career, not waiting with somebody else to do
everything for you. It provides you every opportunity, but to take on and look for other opportunities
(Participant 7 Partner in local accounting firm 2018, pers.comm. 27 June 2018) (Volume II Interview
Corpus Appendices, lines 4570-4576, p. 90-91).
Even CPA accreditor advisors agreed with these opinions:
There is a gap. Some of the criticism that employers give is that they say that the graduates aren't workready, and they complain about things like soft skills, working in groups, writing skills and presentation
skills. A lot of universities are putting those sorts of things into their programs to try and improve this
(Participant 9 Accreditation Consultant CPA 2018, pers.comm. 9 May 2018) (Volume II Interview
Corpus Appendices, lines 6181-6184, p. 118).
That's a very, very valid question. It's a good question. I think that there's always been a difficulty
between what, actually, accountants do in practice and what is taught, if we can call it that, by accounting
academics and their lectures and tutorials. It's very difficult to give students a really good idea of what
accounting practice actually implies and – it's very difficult. And part of the reason it's difficult is because
accounting practice is a generic term. There's a whole lot of different things (Participant 11 Accreditation
Consultant CPA 2018, pers.comm. 1 August 2018) (Volume II Interview Corpus Appendices, lines 69316935, p. 132).
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It is interesting to note that accounting academics shared this sentiment, but reiterated that this gap is, in fact,
necessary, and hence, why this gap is handled the way it is within University education systems:
Yeah, I get feedback from students of other lecturers and they say they draw the difference between my
lectures and their lectures and the difference between the other lecturers, maybe because they're younger,
they haven't worked in industry, can't relate the theory to practice. They tend not to story-tell, or they
tend to lecture out of a textbook and students find lesser value in that. Even the way that some of the
content is structured, there's an over-emphasis on models and formulas and strict ways of doing things,
which detracts from allowing a student to use some creativity in solving a problem (Participant 15
Lecturer in Finance 2018, pers.comm. 3 May 2018) (Volume II Interview Corpus Appendices, lines
9523-9529, p. 176).
We can do things in accounting education and expect students to follow what we're doing and believe
what we're saying because we assign you to them whatever it is with their.... We have power over them,
whereas there's much more negotiation in practice because you've got that inherent conflict of interest
about who's paying you for what you're doing. Doesn't matter whether you're a local guy doing tax
returns, or you’re [at the] big end of town doing huge transactions and mergers and acquisitions. Who
is paying you? We have the conflict of interest removed because the university is paying us so we're not
dependent on the outcome of students for our pay, but if you're working in practice, you're depending on
your clients to pay you. Simple as that (Participant 6 Accounting Professor 2018, pers.comm. 24 July
2018) (Volume II Interview Corpus Appendices, lines 3892-3897, p. 78).
Absolutely, and well there should be, because for this reason the accounting profession tends to want to
occupy all the space of what counts as practical in accounting. It's what they do. Excuse me, when you
make an employee stand [up to] their knees in a pickle factory in pickle juice for 12 hours a day, that's a
practical aspect of accounting too. The answer sort of is no, because I'm not gonna give the term
“practical accounting” over to the accounting profession. [The] accounting academic's responsibility is
to everyone affected by [the] economy. The accounting profession has no sovereign role to play in that
process (Participant 13 Former Professor in Accounting 2018, pers.comm. 20 June 2018) (Volume II
Interview Corpus Appendices, lines 8094-8099, p. 152).
Well, I think that's inevitable because where we're preparing students for and where they're going is a
diverse group of employers, and they're going to be doing a whole range of different thing[s]. I don't
think you can expect an educational institution to prepare people for every workplace. It's just
impossible. They're too diverse (Participant 16 Accounting TAFE Head Teacher 2018, pers.comm. 20
June 2018) (Volume II Interview Corpus Appendices, lines 10098-10101, p.186).
Interviewee:
Interviewer:
Interviewee:

Of course, the gap should exist, because accounting practice is changing so quickly.
But shouldn't accounting education try and keep up with this, then?
No, because accounting education is not there to teach technical skills. Accounting
education is there to teach graduate schools, which will prepare people for a lifetime
of community service, employment and contribution to society (Participant 5 Former
Professor in Accounting 2018, pers.comm. 18 July 2018) (Volume II Interview Corpus
Appendices, lines 3408-3414, p. 70).

Only one interviewee made the interesting point that the gap between academia and practice was one of
remuneration.

Interviewee:
Interviewer:

The gap is salary.
Okay. That's a different answer. I haven't got that answer before.
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Interviewee:
Interviewer:
Interviewee:

Obviously there's a gap between the two because if you're talking about accounting
education, you're wanting good people to be teaching the accountants of the future.
They're not going to come in because they're in a much more money-adding industry.
Yeah.
I think that's a huge gap because if you could close that gap then you might actually
have more people from industry being prepared to come in and teach (Participant 4
Senior Professional staff 2018, pers.comm. 12 June 2018) (Volume II Interview
Corpus Appendices, lines 2712-2723, p. 58).

The question of whether there was a gap between the accounting education world and the accounting practical
world triggered giggles, eye-rolls and “well, of course” sentiments from all interviewees, and all interviewees
thought that the answer that they had given was obvious.

When questioned, “Do you think accreditation can help close this gap? Please explain your response”; the answers
were mixed, with only 20% of respondents saying that it can.
Yeah, so I think that, so, if the gap is the practical real world, then I think what the accreditation, so
what the CA program, using that as an example, what it should do is just take the same principles to a
higher level. Then the more complicated application, and I get that accounting subjects will still be in
isolation, and so I get that you'll...I like the breadth of a commerce degree and the different exposures
that people will have, but I get that they're still taught quite separately. I think the accreditation process
through the CA program is the right way to continue to integrate them (Participant 8 Partner in Big 4
Firm 2018, pers.comm. 30 May 2018) (Volume II Interview Corpus Appendices, lines 5457-5462, p.
106).
I think if it encourages innovation in the curriculum and if it encourages industry perspectives into the
curriculum, and then academics to immerse themselves with industry through research and the life, then
definitely, I think it has the potential to close that gap, yeah (Participant 17 Student in Accounting and
Finance 2018, pers.comm. 26 June 2018) (Volume II Interview Corpus Appendices, lines 11950-11952,
p. 201).
The other 80% said it cannot.
I don't think it closes the gap. It just enhances your knowledge that you've already got (Participant 2
Senior Manager, CA and CPA Qualified 2018, pers.comm. 6 March 2018) (Volume II Interview Corpus
Appendices, lines 1139-1140, pp. 31).
Well, I think the way that we have it in academia or in the academic world, where we're paid by a certain
party to perform our task, is not going to change, and I can't see how it's going to change in the
professional world, so it's completely two different environments and it's so.... Why would we need it to
close? I don't think that has an impact. Out there in the practice world, that's what they do, that's what
the practice is, whereas here, what we need to do is we need to have that, like a conflict of interest about
what we do and how we do it. If you’re talking about accounting education, the only way we can achieve
that is not to have that conflict of interest. The only way that accountants out there in the real world can
make money is to have clients (Participant 6 Accounting Professor 2018, pers.comm. 24 July 2018)
(Volume II Interview Corpus Appendices, lines 3919-3924, pp. 79).
Nope. Because CA and CPA are aimed more at a higher level, they want a more technical level. So, CA
and CPA, it’s more when you have graduated and you are in a job, you are working and you want to
step up to, like, management. Whereas it’s not for someone who has just finished university as they want
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to start a job, they [CA/CPA] don’t teach you MYOB, it’s expected and assumed knowledge. It’s not for
job-ready (Participant 1 Senior Accountant 2018, pers.comm. 14 March 2018) (Volume II Interview
Corpus Appendices, lines 352-355, p. 17).
Accreditation is seen as a cornerstone for both universities and practitioners. Accrediting bodies provide semistructured guidelines that aim to incorporate the educational and practical side of accounting and communicating
them fairly and impartially to the individual. This is intended to allow the individual to make a decision based on
the needs of their career progression and not on the ideals that the accreditation body may uphold in theory. In
essence, it can be proposed that there is not full disclosure, or that there is an inequality in power between the
person undertaking the studies and the accrediting body (Larson, 1977; Smith, 1996; Trapnell, 2007).

5.7

Relationship with a developmental theory of profession/al/ism

Accounting as a profession is based on factors such as expertise, practical experience and the effect of
accreditation on career progression of the individual. A major factor in the shaping of a professional is the
influence that the individual has on their own career objectives.
To me, I don’t think the accounting firms (Big Four or practical accountants) seem to be very happy with
what we are doing because I don’t think the professional bodies are running a ruler across us [university
very well, and I think what they are saying is, [they’re] going, “We take what we get [graduates] and we
fix them when they start working for us, and we will only take the brightest graduates anyway.” And I
think that’s unfair to a whole bunch of graduates. I think accounting education is a great education no
matter which field you are going in, it’s a great background, this only worked well if you do it properly,
as opposed to learning to pass an exam which has been made easy for you to pass (Participant 10
Accounting Professor; Director of Accreditation 2018, pers.comm. 6 March 2018) (Volume II Interview
Corpus Appendices, lines 6631-6637, p. 126).
In a theory of professions based on Larson’s (1977, p. 45) work, the concept of standardisation is introduced as
an aspect of becoming a professional:
…the basic cognitive unification achieved by the profession as a whole legitimises this specialised talent:
individual reputations cannot be dismissed as mere personality cults, for they are granted by professional
peers whose credentials allegedly stamp them as superior (though standardised) talents.
A number of the interviewees mentioned that professionals associate themselves with the occupation in an
objective manner. Dressage22 also comes into this context, but only two of the partners offered comments that
could be considered to fall under this theme.

22

Definition of dressage: the art of riding and training a horse in a manner that develops obedience, flexibility,
and balance. (Oxford Dictionary, 2018). Foucault uses the term “dressage” to refer to the taming of animals.
Disciplinary practices decompose human life and recompose it on the support of a very powerful structure (Harrer
2005, p. 80). NB: Foucault does not provide a generalist meaning of dressage; therefore, this meaning is pieced
from another author’s interpretation.
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Well, I'd say it would be in my second group of professional rank and professional office and just looking
professional. It's like the same as when you have, sometimes here you’ve got to wear a collar, a tie and
a coat to look more professional. Yeah, so I think there's probably three practices, the academic
qualifications, there's looking professional and all those implied things and then there's also the
operations of a professional in terms of transparency and accountability (Participant 3 Associate
Professor and Senior Academic in AACSB 2018, pers.comm. 27 June 2018) (Volume II Interview
Corpus Appendices, lines 1804-1808, p. 42).
I think that it's the accounting knowledge that's the most important. Calculations anyone can do. For me
it's important…because I had one employee who didn't understand debits and credits and then did
everything in accordance with what the bank statements had got. So, bank statements, their debits and
credits are the reverse to what accounting debits and credits are. So that student would do everything,
all the accounting entries in accordance with how a bank statement will be. So, if you've got an asset,
you debit the asset account. But who would actually credit the asset account? Because in a bank statement
when you're increasing your bank balance, you're crediting the account. So that's how I knew at a junior
level that student had no idea (Participant 2 Senior Manager, CA and CPA Qualified 2018, pers.comm.
6 March 2018) (Volume II Interview Corpus Appendices, lines 1326-1333, p. 34).
I would say that those things have definitely changed in the times based on society in some respects.
From the point of – practical examples are full suit, tie, no visible piercings, and trying to cater to what
the clients will expect and what their perceptions of those things were. As times have changed, and tattoos
and piercings, or hairstyles, or more casual dress, or stuff like that, as our society has accepted that
more. We’ve seen whole changes in firms and in industries in general, where it's no tie and it's not suit
jacket. We still have the expectation. If you're going to wear [something to] an out-of-office function,
you bring your jacket to work. You might have been using it to mop the back of your seat, but you show
that you care about those things (Participant 7 Partner in local accounting firm 2018, pers.comm. 27 June
2018) (Volume II Interview Corpus Appendices, lines 4702-4708, p. 93).
The theory of professions outlines contextual and theoretical requirements that a professional undergoes in their
career. The theory of professions also outlines that there are many experiences that the individual undertakes as
they develop into a professional. The theory of professions anticipates that individuals want career progression
and recognition for their careers but asserts that this is highly dependent on not just the personality traits of the
individual, but also the contextual setting in which the individual is based. It can be observed that social semiotics
with an emphasis on social subjectivity and discourse through the lens of Gaffikin (as discussed in Chapter 3 and
Chapter 6), as it allows for a comprehensive theoretical framework to help form the definition of theory of
profession/al/ism in accounting, through the accounting subjects (interviewees).
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Table 5- 3: Progressive development of the definition of a professional (Part 4)

Authors
Participant 1
Senior Accountant
2018, pers.comm.
14 March 2018.

Participant 2
Senior Manager,
CA and CPA
Qualified 2018,
pers.comm. 6
March 2018.

The meaning of a professional
What they say
Factors towards definition
Professional for me relates to someone having a
Education, Experience, Expertise
higher level of education, someone who has trained
as more of a white collar as opposed to vocational
courses, they have a greater understanding and
more of a specified intellect on certain topics.
Someone who has experience, is trained
Education, Experience
appropriately in the field that they're working in and
acts ethically.

Participant 3
Someone who has tertiary qualifications and abides Education, Experience
Associate
by a set of professional, organisational standards.
Professor and
Senior Academic in
AACSB 2018,
pers.comm. 27
June 2018.
Participant 4
Senior Professional
staff 2018,
pers.comm. 12
June 2018.

If you had asked me that question ten years ago I
would have said that professionals are engineers,
doctors, or teachers. I don't know. When I was
young you didn't have to go to university to be an
accountant.

Cultural and Societal Status
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Participant 5
Former Professor
in Accounting
2018, pers.comm.
18 July 2018.

The term professional means belonging to a
Education, Experience, Expertise
profession. Then we've got to define what a
profession is. Professions I suppose we can think
about accounting, medicine, teaching, engineering.
And then we sort of start to fade into what they
might call trades. Builders, is that a profession?
What are the characteristics of a profession? And
that's the interesting part because I would have
thought being a politician is a profession. But what
characteristics do you need to be a politician? It
hinges around that notion of professionalisation.

Participant 6
Accounting
Professor 2018,
pers.comm. 24
July 2018.

I sort of quite understand theoretically what a
Education, Experience, Expertise
professional is and in terms of that you have to
have a coherent body of knowledge, you have to
have structures that limit entry, those kind of things
so I understand what a professional is from that
point of view and I probably would say that, I also
think a professional is someone that upholds the
moral side of the professional side of things. Yeah,
okay because I'm not any better than that. My
words are escaping me. They uphold the
professional standards in terms of the integrity,
credibility and objectivity in terms of how they
conduct their work.

Participant 7
Partner in local
accounting firm
2018, pers.comm.
27 June 2018.

I believe that the term professional means a couple Education, Experience, Expertise, Ethics
of things. That to be called that you'd require
qualification and special training to be in that
industry. If there's a higher standard of service and
quality that's required by somebody who would call
themselves a professional, with being a
professional I would expect that there's CP,
continuous professional education required so that
it's not as stagnant, that it's been learned, an
ongoing commitment to learning. In addition, I'd say
that it comes with expectations of reliability,
trustworthiness, being knowledgeable, and to
deliver on what is actually expected of somebody
who would call themselves a professional in
whatever industry.
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Participant 8
Partner in Big 4
Firm 2018,
pers.comm. 30
May 2018.

I think professional for me comes down to
Education, Experience, Expertise, Ethics
something that's, it's around, effectively a code of
behaviour type approach, so something beyond, so
by being part of a profession is some concept of
something greater than the individual role and the
individual client relationship, but having an important
role for society, I guess in it's broadest terms.
Particularly when the majority of my day job is
audit, I guess that, the audit profession needs to
be, it's that concept of independence and really
adding value to society, in addition to but not in
place of adding value to the client. I think that
whole concept of a professional ... I also, I guess
from a personal role development thing, I think
when people join a profession also it's a career path
that's different to a job. I have a distinction between
people who like the concept of staying in the
profession, say in commerce, I have no problem
with people going to commerce, I think it's really
important that people are CA qualified and degree
qualified and go in to commerce, but they're moving
out of the profession. The profession is that career
path around the model of firms like ours and the
roles that we do.

Participant 9
Accreditation
Consultant CPA
2018, pers.comm.
9 May 2018.

To me, it has to do with how you conduct yourself Education, Experience, Expertise, Ethics
during your business activities. And a number of
things are being courteous, honest, and responsible
when dealing with individuals or companies. Having
a high level of excellence. Going above and beyond
basic requirements. Having a good work ethic,
including completing tasks in a timely manner with
the highest quality possible. And finally, being
transparent, honest and acting with integrity.
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Participant 10
Somebody who has undertaken a series of studies Education, Experience, Expertise, Ethics
Accounting
and practical work under mentor guidance in order
Professor; Director to be admitted into a profession.
of Accreditation
2018, pers.comm.
6 March 2018.
Participant 11
Accreditation
Consultant CPA
2018, pers.comm.
1 August 2018.

Well it depends on the circumstances. I mean I
Education, Experience, Expertise, Ethics, Status
consider myself to be a professional and I believe
that my behaviour is professional. So it can be used
in different context and I don't know what this
proves and all that sort of stuff. I don't know the
technical terms for it, but I am a professional is
used in a word in one form and I will behave as a
professional is describing my behaviour so I'm
behaving professionally. I think that's an adjective,
descriptive. So it depends on the circumstances
and who you are that its got a bit of morality in it in
my mind as well. If you behave professionally or
you are a professional then you have a strong
sense of morals in my opinion.

Participant 12
Partner and owner
in a regional
accounting firm
2018, pers.comm.
3 July 2018.

Trust is probably the biggest thing. Obviously we Education, Experience, Expertise, Ethics
have our professional obligations and all that sort of
things, but there's building a trust which then
comes off the back of that as things like, ethics
and morals. All those other things that need to be
built into someone, which will then become a
professional. And, then the term professional then
identifies us an industry versus other industries.
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Participant 13
Emeritus Professor
in Accounting
2018, pers.comm.
20 June 2018.

It's a way to suggest professionalism is a strategic Education, Experience, Expertise, Ethics
aspect of a particular profession or vocation. Even
car salesmen call themselves professionals. It's
part of a managerial rhetoric that's really vulgar and
tacky. I think anyone who doubts that relation to
accounting should read the book Final Accounting,
which was written by an Arthur Anderson insider on
what it was like in Anderson. The accounting
profession's claim now to professionalism in the
substantive sense of professionalism is completely
vulgar. It's almost pornographic. I have no use for
the textbook sense of professionalism. It's
mindless and pays not attention to the substantive
conditions of a practice.

Participant 14
Lecturer in
Accounting 2018,
pers.comm. 15
May 2018.

What is my idea of the term professional?
Education, Experience, Expertise, Ethics, Status
Professional comes from being a member of a
profession and a member of profession is built on
barriers to entry so that it's not a everyman thing.
Now, those barriers to entry are form by a body of
knowledge and practice which is owned by the
profession so it's distinctive. So a professional by
extinction is someone who is a member of that
group and who poses the knowledge and skills that
are owned and promulgated by that group.
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Participant 15
Lecturer in Finance
2018, pers.comm.
3 May 2018.

First of all, I think for someone to call themselves a Education, Experience, Expertise, Ethics
professional, they need to be a member of an
organization that provides various forms of support,
principally technical support, for their areas of
expertise. That organization must subscribe to a
code of ethics that the professional voluntarily
adopts and complies to. I think the professional,
and this has been borne out by the Royal
Commission into Misconduct, needs to put the
customer first, has to have a service orientation.

Participant 16
Accounting TAFE
Head Teacher
2018, pers.comm.
20 June 2018.

for a professional, I think you need a number of
Education, Experience, Expertise, Ethics
facets to it. So one is that it's got to be a
reasonably highly skilled job. There needs to be
some reasonably rigorous sort of an education to go
with that. And some sort of ethical aspect to it,
where you expect them to be more or less fairly
autonomous and to act in a way that takes care of
the people they're dealing with in an ethical way.

Participant 17
Student in
Accounting and
Finance 2018,
pers.comm. 26
June 2018.

So we have, obviously, World Cup time, we have Education, Experience, Expertise, Ethics
professional footballers. They're skilled, they have
expertise. You have trust in their ability to perform
at the top level and to provide quality. But then,
also applying it to accounting, you have people that
have skills that have had the right education.
They've developed expertise through their on the
job learning. And then, clients are therefore able to
place their trust in them actually to provide expert
advice, tailored advice, and to produce something
of quality. And then, I think more broadly society
that expects people who have the trust of business
and of individuals and other groups in society to
actually deliver on what they're meant to be doing.
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The above progressive tables (Table 5.3 and 5.4) outline the thematic connections made by the outlay of
interpretations from system networks and interviewees. This table outlines how the progressive definition of a
profession/al/ism is directing more explanation and rhetoric around how the societal view around defining these
terms is now put into practice form the perceptions of the interviewees (such as practitioners, academics and
students).

138

5.8

Conclusion

The term “professional” has many dimensions, including level of education, on-the-job experience and the societal
expectations of a professional. From a semiotic approach, the concept of a professional includes the sociological
meaning of being of a professional, because of the social interactions within it. The combination of system
networks and thematic analysis points out that a professional has to undergo the specifics of a formal education
and also gain training within the occupation.

This chapter outlined the main themes from the initial thematic analysis of what interviewees said forms a
professional: education, experience, culture, expertise and marketing. The theory of professions was examined to
conclude the analysis of the interviews conducted, and it was observed that there was consistency in the outcomes
of the prevalent themes amongst the interview data. Chapter 6 will summarise the study’s findings and discuss
these themes in light of the research questions that have been posed and provide an expansion on how a
professional is developed within the sectors of accounting education and accounting practice.
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Chapter 6: Discussion
6.1

Introduction

Chapter 6 draws upon the theoretical framework of semiotics; Gaffikin and social subjectivity and the theory of
professions to outline why certain perceptions and interpretations may have been discussed in the interviews with
participants from each of the accounting industry’s sectors. It then focuses on the significance of the how the term
“professional” is used by various interviewees and how this use suggests both their interpretation of the word and
the constraints around its use. This may play a part in the implementation (or lack of implementation) of specific
guidelines when defining a professional. The focus of the chapter is to expand on the inferences that were made
in Chapter 5 that profession/al/ism is formed through the social interactions, experiences and education (discussed
through the interpretations on pages 139-143). This will be in relation to the content of the data; for example, the
implementation and thematic analysis of the themes that have come from the interviewee data. This chapter then
identifies the effect of these themes and their ramifications for the accounting profession, including its
practitioners, institutions and accrediting bodies.

This chapter will summarise the research undertaken and advise on the research contributions. It will also include
a cumulative development of the term “accounting professional” through the relevant authors, participants and
literature influences (Figure 6-3). The chapter is structured around the collective group responses and opinions
from the practitioners, academics and the accreditation bodies from the various participants in the interviews.
From these points of views, an examination will be presented using the lenses of the theory of professions and the
interpretative lenses of social semiotics and Gaffikin, as outlined in Chapter 3.

The underlying research problem that is addressed is how the concept of a professional is formed within industry
and how accounting education and accreditation affect the professional The results indicated that the environment
in which the individual is situated influences the perception of the development of a professional, including factors
such as the work culture, the influence of a mentor’s own experience, the expertise that is gained during the
working career of the individual and marketing and brand imagery (both within individual firms and across the
accounting industry).
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6.2 Practitioners’ responses
Accounting practitioners view themselves as having expertise and niche knowledge in a service field. They have
undergone formal education and on-the-job training in the form of an accreditation such as CAANZ and CPA
(Participant 1; Participant 2; Participant 7; Participant 8; Participant 12). From the interview responses of these
participants, the development of a professional within the context of a practical setting is associated with
knowledge developed in the practical performance of accounting. Carey (1968, p. 2) writes that “[t]hey provide
leadership in accounting research and education. In the practice of public accounting CPAs bring competence of
professional quality, independence, and a strong concern for the usefulness of the information and advice they
provide…”

The thematic analysis outline specific ideas that the practitioners observe from their own career progressions or
from the way in which the graduate accountants who have come into work undergo the transformation into a
professional. This transformation includes their interaction with the work environment, as well as training in soft
skills such as communication, email writing and responses to clients’ needs. Practitioners have implemented this
sort of training in conjunction with the educational training required from accreditation bodies such as CAANZ
and CPA:
I think the requirement of accreditation and maintaining training is important, but I think it's actually
more important to drive...it’s more important [as] the driver of behaviour in a smaller firm. In a Big Four
firm our training is mandatory, developed nationally, some of our audit training is developed
internationally. Now that accounting standards are mostly international, they're fairly standard. We have
no problem meeting the CPE requirements because we have mandatory training, and even as partners we
are being updated as regularly and some are updated even more regularly (Participant 8 Partner in Big 4
Firm 2018, pers.comm. 30 May 2018) (Volume II Interview Corpus Appendices, lines 5543-5548, p.
107).
…a person who is ready to start workday one – they've got to do some training. They've got to do their
bit too. I mean, we've got an important job to give them the basics, give them the skills, how-to pick-up
things so they know what to look for. And if we've done our job, their training will be a lot shorter than
what it would have been if they're picking someone up who has got no educational background. So,
obviously we've got to start with things like debits and credits and accounting equations and ledgers and
journals. They'll know all of that (Participant 16 Accounting TAFE Head Teacher 2018, pers.comm. 20
June 2018) (Volume II Interview Corpus Appendices, lines 10125-10130, p. 187).
It has been observed the practitioners interviewed were very passionate in their answers to the questions posed.
With particular note, when responding to Question 2, “If you were a current student, what qualities and/or
qualifications would you look for in an accounting lecturer?”, the five accounting practitioners contributed from
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a prepared answer and were very passionate in the way they conveyed their answers; for example, they answered
in a direct and sometimes prepared manner without hesitation or shuffling, and some laughed sarcastically.

A professional is considered to be an integral part of the community they serve. This service is based not only on
the skills attained by the professional but also on how they maintain these skills in their career progression through
accreditation. As Carey (1968, p. 2) writes, “The professional quality of their services is based upon the
requirements for the CPA certificate-education, experience and examination-and upon the ethical and technical
standards established and enforced by their profession.” 23

The interviewees were quick to indicate that the purpose of accounting as a set of techniques is to help the
community in their accounting needs such as financial reporting, tax advice and audit procedures. The important
element in that context is the word “advice”. Accountants are assumed to provide trustworthy advice to the
community, as this is a core task within the discipline (Participant 7 Partner in local accounting firm 2018,
pers.comm. 27 June 2018). From this, it is observed that accountants are part of structural processes themselves
from the circumstances they are put in such as due to their stature of their education the public can sometimes
view them as more than giving them advice: “…professionals not only advise whether services are necessary, but
they are also the providers of the service” (Swinney & Elder, 2012, p. 95). Interviewees noted that the higher an
accountant progresses through the career chain, the less they are actually involved in doing the bank
reconciliations, and the more involved with work involving advice and consultancy (Participant 8; Participant 12).

The idea of professionalism was also one of interest to the practice-based interviewees, who discussed a range of
concepts in their definitions of professionalism: from productivity to dressage24 and interactivity with others in
their firms. The interviewees showed no commonly held definition that clearly bound this group of accountants
in practice (Clark et al., 2016) and therefore, Question 9, “What does the term ‘level of professionalism’, mean to
you? Please explain your response”, raised different viewpoints and provided a basis for a contextual definition
of professionalism. Some interviewees discussed the way in which the dressage of the employees has changed to

23

However, this could be from a desire for the interests of the public or for the personal interests of the individual
and their career progression.
24
Definition of dressage: the art of riding and training a horse in a manner that develops obedience, flexibility,
and balance. (Oxford Dictionary, 2018). Foucault uses the term “dressage” to indicate disciplinary practices that
decompose human life and recompose it on the support of a very powerful structure (Harrer, 2005, p. 80). NB:
Foucault does not provide a generalist meaning of dressage; therefore, this meaning is pieced from another
author’s interpretation.
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suit the changing community environment, such as that it is more common to have tattoos and visible piercings
now than 10 years ago (Participant 12 Partner and owner in a regional accounting firm 2018, pers.comm. 3 July
2018).

I think there's a whole...there's whole lot of things that come into that. There is an element that
is...behaviour and posture. I'm a professional, so I need to look like a professional. In our business that's
partly as simple as, people pay quite a bit of money for us to do work for them, they need to feel that
they've got a professional firm helping them. That does mean dressing professionally, because they're
paying, and they know what our hourly rates are, they don't want them making the wrong – you can be
the best technical person in the world, but if you don't look professional, and there's a way to look
professional (Participant 8 Partner in Big 4 Firm 2018, pers.comm. 30 May 2018) (Volume II Interview
Corpus Appendices, lines 5483-5488, p. 106).
The above comment suggests that the concept of professionalism goes beyond that of dressage, although dressage
still holds a significant relevance in the accounting world. The other aspect of professionalism it points to is the
actual interactivity among employees and between them and their clients. Firms undergo personality tests to see
what personality types they have and how they are then able to work together:

But it's not also just to clients, it's also towards each other in terms of staff, and those sorts of things as
well. So, yeah, treating everyone the way they're supposed to be treated, and all those sorts of things. So,
we have taught in the past, I think what sort of character each person is within the staff. So, we've done
a training to find out what's the best way to communicate with different people depending on their
personalities, and stuff like that (Participant 7 Partner in local accounting firm 2018, pers.comm. 27 June
2018) (Volume II Interview Corpus Appendices, lines 7544-7549, p. 142).
This aspect of interactivity allows the accountant to grow and develop themselves in a team and to understand
how they work and what they require to become a professional through training and career development
opportunities. It can be considered as the way in which the individual evaluates their own decisions in an ethical
manner and how they exercise and reflect this in their professional life amongst their colleagues (Swinney &
Elder, 2012).

Productivity is the most crucial task to be achieved by all practising accountants (Bui & Porter, 2010; Ahmed,
2019). This is due to the factor of how time is treated as billable time for the client, and, therefore, turned into
income for the firm and, by extension, the professional themselves. Bui and Porter (2010, p. 34) write that “the
ability to maintain a good work-life balance, and to switch readily between different tasks/assignments, is central
to work productivity”. However, conflicts can arise between work-life balance and the professional’s perceived
obligations to the firm (Bui & Porter, 2010; Freidson, 1988; Freidson, 2001). This is suggested to be because of
the difference of the goals of the business and the practitioner “[the] aspirational goals for professional behaviour,
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the importance of mentoring and self-regulation, as well as the formation of professional identity through renewed
dedication to the profession’s important role in society in its definition of professionalism” (Swinney & Elder,
2012, p. 102).

Individual practitioners achieve self-discovery and self-identity during their career progression through the
profession. The sense of belonging inherent in the profession itself is one of self-awareness.
The fact that a doctor is an employee of a clinic does not change his professional status as a doctor. The
fact that college professors in recognized schools are employees and are not licensed, does not alter their
recognition or professional status. Professional status appears to hinge on certain specific criteria,
including a very intangible factor of recognition or acceptance (Bower, 1957, p. 196).
This adds to the professional’s development and constructs their awareness of their position in the firm and, to
some extent, in the community:
It depends – are you talking about a person’s conduct, the way they act professionally or the level of
education? For instance, I would think conduct, the way someone acts. To me it doesn’t actually come
to me as you have studied more, you have learnt more, so you should know more. It’s just all the way
that you should act (Participant 1 Senior Accountant 2018, pers.comm. 14 March 2018) (Volume II
Interview Corpus Appendices, lines 395-397, p. 18).
An accounting practitioner is more than just someone who observes the numbers and aims to get a good tax break
for their client. Accountants are in the service area. They provide advice, build a story from the numbers they are
given and conduct themselves in a manner that not only conforms to government regulations, but also meets
community expectations. The concept of a profession must include components such as expertise, experience,
culture, marketing and brand imagery and a holistic outlook on the conduct that the individual should display to
society.

6.3 Academics and universities’ responses
It seems obvious to say that the education members of a profession receive shapes the direction
of that profession (Gaffikin, 2009, p. 181).

Academics and institutions shape the theory and format of the accounting education that is presented to accounting
students. However, the interview data suggests that practitioners and educators value teaching qualifications and
practical experience differently. For this study, four academics were interviewed in varying academic positions
from emeritus professor to lecturer in accounting. Their teaching experience totalled more than 25 years.
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These interviewees felt that lecturers should be required to have experience in teaching. This is very interesting
to note as the practice-based accountants insisted that experience in practical accounting should be a fundamental
requirement for accounting lecturers. This suggests that the experiential element in teaching at a tertiary level is
fundamental to the students’ education. Students want to capture these lived experiences, so that when they do
enter the accounting industry, they can build on these experiences as their own:
So, if you look at future ways of accounting and future technologies, I think the lecturer that I'd like to
have is someone who's able to say, "Well look these are...this is bookkeeping. This is what you need to
know. This is how it's done now. But in the future with things like block chain, with things like AI, this
is how we expect things will tend to happen." (Participant 17 Student in Accounting and Finance 2018,
pers.comm. 26 June 2018) Volume II Interview Corpus Appendices, lines 10518-10523, p. 193).
The concept of experiential teaching enables academia to “capture by business of the teaching agenda in
accounting, with a curriculum that reflects a narrow set of interests substantially grounded in the elevation of
private property rights” (Boyce et al., 2012, p. 48. As a result, “the likely effects of a simulated out-of-classroom
experience are limited unless students are exposed to real-world situations rather than simulated environments”
(Dellaportas & Hassall, 2013, p. 25) that “achieve students’ abilities to develop personal and professional qualities
(skills, learning processes, and engagement in learning through inside and outside classroom experiences) required
by accounting professional bodies” (Ahmed, 2019, p. 85).

An area of interest is how the idea of ethics is taught within higher education and its contribution to influencing
professionals’ conduct and furthering their professionalism. Ethics is covered across most subjects in tertiary
accounting curricula, and the professionals are highly influenced by the ethics to which they are introduced at the
start of their education, as it prepares them for moral dilemmas that they may face in either their work or personal
life. This adds to the notion of experiential teachings as students learn and develop their own ethical grounding
through the initial experiences of others and highlights the fact that.
…an educational process that inhibits students’ abilities to develop an increasing sense of ethics, integrity
or moral beliefs during the college years suggests that liberal learning in college may be an important
factor in the development of students’ and accounting practitioners’ moral reasoning (Ponemon &
Glazer, 1990, p. 204).
However, how to teach ethics effectively and incorporate ethics into the actual business practice is continually
evolving:
…the traditional study first, work later approach was no longer sustainable.... [W]ithout entry-level work,
it is difficult for accountants to understand where the “numbers” come from, how they are put together
and by whom? Moreover, graduates need a period of “apprenticeship” to observe the outlooks and
dispositions of seasoned professionals, thereby absorbing the practices and ethical behaviours associated
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with being a trusted professional inside business: in other words, to become work-ready (Herbert et al.,
2020, p. 3).
It is suggested that education and practice can learn from and complement each other in the teaching of ethics:
… [in] business ethics education, place became an important part of education, particularly when place,
empathy and emotional development are interrelated elements…. The place in which education takes
place appears to have influenced the way in which students engage with the issues in accounting ethics
education (Dellaportas & Hassall, 2013, p. 26).
Ethical reasoning and teaching form a boundary that helps individuals set their own ethical guidelines. For
example, when teaching the ethical ramifications of the collapse of Enron, the lecturer can present the stories from
the whistle-blower perspective by outlining the ethical dilemmas inherent in the consequences they faced for
coming forward and not coming forward. This illustrates the way in which the whistle-blowers’ professional
integrity and identity were formed from this event. The students can relate to specific ethical examples to engage
with the sorts of issues that an accountant will likely deal with.
For example, I'm sure there'll be situations, particularly if you're a tax accountant, where your client
wants you to minimise their tax through non-ethical ways, and I think in that situation, a true professional
will exercise their judgement to ensure they stayed on the ethical side of the fence (Participant 15
Lecturer in Finance 2018, pers.comm. 3 May 2018) Volume II Interview Corpus Appendices, lines 92029205, p. 171).
Ethics are also formed by the profession itself:
Once established, a profession offers an environment for an ethics code with a number of self-serving
attributes. It is self-regulated – a privilege granted by society out of deference to the learned stature of
the members. The members form a community with specific interests and general loyalties. This
community views outside evaluation as both illegitimate and intolerable. Within this community, status
depends primarily upon the status of the clientele served (Scribner & Dillaway, 1989, p. 49).
This falls in line with Larson’s (1977) suggestion that a profession is formed as a community of like-minded
individuals with similar goals and ethical values grounded in achieving these goals. This then flags the social and
moral responsibility that the profession must have and how it must communicate this to its members, rather than
merely providing some sort of theoretical “just society” imagery to the community they serve.

In a surprising response to Question 5, “What value do you perceive in the terms ‘accountability’, ‘transparency’
and ‘responsibility’ in accounting?”, 82% of all interviewees said that these terms are invaluable in accounting
(Participant 1 Senior Accountant 2018, pers.comm. 14 March 2018; Participant 2 Senior Manager, CA and CPA
Qualified 2018, pers.comm. 6 March 2018; Participant 3 Associate Professor and Senior Academic in AACSB
2018, pers.comm. 27 June 2018; Participant 4 Senior Professional staff 2018, pers.comm. 12 June 2018;
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Participant 5 Former Professor in Accounting 2018, pers.comm. 18 July 2018; Participant 6 Accounting Professor
2018, pers.comm. 24 July 2018; Participant 7 Partner in local accounting firm 2018, pers.comm. 27 June 2018;
Participant 8 Partner in Big 4 Firm 2018, pers.comm. 30 May 2018; Participant 9 Accreditation Consultant CPA
2018, pers.comm. 9 May 2018; Participant 11 Accreditation Consultant CPA 2018, pers.comm. 1 August 2018;
Participant 12 Partner and owner in a regional accounting firm 2018, pers.comm. 3 July 2018; Participant 15
Lecturer in Finance 2018, pers.comm. 3 May 2018; Participant 16 Accounting TAFE Head Teacher 2018,
pers.comm. 20 June 2018; Participant 17 Student in Accounting and Finance 2018, pers.comm. 26 June 2018).
This indicates an area of strong agreement between the practising accountants and accounting academics. The
interviewees took this question quite seriously: many had prepared their answers before the interview, and three
had even given their pre-written notes to the researcher for additional information.

These three concepts interlink with the definition of accounting profession/al/ism. This was reflected in how
interviewees spoke about them:
All have great value in them. The answer to the next question, which is, do these terms describe your
profession? I would say, I think that they're a given, and I would expect a profession to uphold them
unconditionally. I think they have a lot of value, but I expect that they are the norm. That's not that they
should go out of their way to be this way, they should just uphold it (Participant 7 Partner in local
accounting firm 2018, pers.comm. 27 June 2018) (Volume II Interview Corpus Appendices, lines 45124515, p. 90).
? I don't know. I think those three terms are loaded. I just think they're loaded terms and we need to be
careful about when and how we use them because you can't have responsibility for something that you
can't control, so we're talking about AACSB, assurance of learning requirements from something, you
don't control those (Participant 6 Accounting Professor 2018, pers.comm. 24 July 2018) (Volume II
Interview Corpus Appendices, lines 3808-3816, p. 77).
Well, accountability, if someone's not accountable to a higher body, then where is the control of the
quality for performance? Transparency – if someone is not transparent, then how can things be effectively
assessed or judged? Responsibility, well, we all have responsibility over students as lecturers. We have
responsibility over our teaching, over our research, so we can't fly through life without taking on
responsibility and expect to be remunerated (Participant 15 Lecturer in Finance 2018, pers.comm. 3 May
2018) (Volume II Interview Corpus Appendices, lines 9449-9453, p. 175).
Thematic analysis allowed the academic interviewees to prepare for their interviews, and therefore, they were
able to articulate their deeper understandings in a planned manner. This allowed the researcher to ask further
questions, and to form an analytical review from not just what was communicated during the interview but from
the interviewees’ notes as well.
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Accounting academics contribute to a deeper understanding and interpretations of accounting from a theoretical
level. Students value these insights and communicate the accounting foundations to future accountants.
Storytelling and experiential learning are of utmost importance for them to be able to connect with the material
that the academics are teaching.

6.4

Accrediting bodies’ responses

Accreditation in the space of accounting is a factor that contributes to the construct of an accounting professional.
The performance of institutions such as by business schools is measured through accreditation by such bodies as
AACSB. In contrast, CAANZ and CPA require that an individual undergo a series of exams to obtain accreditation
as members.

The value that accountants and education institutions seek in accreditation is that of belonging to an exclusive
group of like-minded persons. This exclusivity gives the individual a sense membership in a “club” based on their
skill level that allows the individual to form a professional persona. Moreover, this exclusivity inhibits the
profession and professional into a monopolistic state (Larson, 1977). The allowance of validation from the
accreditation in the form of entry and acceptance into the accredited state contributes to this sense of belonging
(Prince, 2004).

The influence accreditation has on accounting education is that of a bonded, continually evolving link, that aims
to meet the profession’s changing environmental needs. The accounting profession has undergone significant
changes in the way it conducts its business. It has adapted to the technological changes in the environment to cater
to working on accounts and tax matters whilst also including a wider range of roles to be able to keep up to date
with its own accounting needs. Constructing a professional requires the accrediting body to encompass the needs
of the individual through education and obtaining professional skills, “…including those related to teamwork,
problem solving, analytical assessment, and communication, have been identified by employers and professional
bodies (the profession) as critical prerequisites for graduates’ successful entry into the workplace” (Bayerlein &
Timpson, 2017, p. 305). In response to Question 10, “How does accreditation (AACSB/CA/CPA etc.) impact
your work? Do you think it will have a lasting effect or will it just be another set of measures to abide by? Please
expand on the how and why depending on your response”, the interviewees were consistently mindful of whether
accreditation has a lasting effect:
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Then I guess it'll have some lasting effect on graduates that undertake the accredited programs if this is
their pathway to our membership. So, the double AACSB has an impact as well because they all have
certain things that we allow, and if they get that AACSB, we'll have a streamlined submission. We accept
that some of the high-quality things they do, we don't expect (Participant 9 Accreditation Consultant
CPA 2018, pers.comm. 9 May 2018) (Volume II Interview Corpus Appendices, lines 6264-6267, p. 119).
Oh, I think it'll continue on. I think there'll be an accreditation process for a long time to come, I'd suggest.
If it changed, I mean the government, the profession in Australia and New Zealand, the government
relies on professional bodies to look after accounting, right? Now there was a time in my lifetime when
the government was pretty much going to take over. So, we wouldn't have accreditation, just the
government would do it all. Now that has not occurred. Professional bodies made an argument to say,
“No, no, no, that's not the way to go, we will do it.” There is that hanging over the head of the whole
profession. Push comes to shove and there's another major disaster, financial disaster around the world,
governments could step in and say, “Well, we can't trust you lot, obviously, you haven't done a good job.
We're taking over, we're taking it all back” (Participant 11 Accreditation Consultant CPA 2018,
pers.comm. 1 August 2018) Volume II Interview Corpus Appendices, lines 7049-7056, p. 134).
Accreditation allows for professionals to form a relationship with the occupation of accounting from both an
educational and practical point of view; this ensures that accreditation will have a continuing presence within the
accounting sector in both areas. The underlying connection is the experience and entry into a niche expertise field:
“[p]rofessional undergraduate degree programmes in accounting are expected to produce graduates who possess
the skills and knowledge required to enter the accounting profession successfully” (Bayerlein & Timpson, 2017,
p. 305).

One major critique of accreditation is the nature in which accrediting bodies self-regulate and the effect of this on
transparency, responsibility and ethics. It has been questioned whether accreditation as a whole has “a ‘profession
protection’ as opposed to a ‘society protection’ role aimed at insulating the profession from inspection and
assessment from outside parties” (Canning & O’Dwyer, 2001, p. 725). Significant changes may be necessary to
protect consumers from being overridden by the needs and wants of accrediting bodies: “[t]his role is reflected in
their concern with protecting the economic interests of professional members’ clients and third parties who place
reliance on the pronouncements and advice delivered by professional accounting bodies and their members”
(O’Dwyer & Canning, 2008, p. 645). Accreditor bodies do impose regulations on their members’ conduct
(Canning & O’Dwyer, 2003), although no regulation is currently imposed on the accreditor body through
government or other parties.

Accreditation processes should function as the link between accounting education and accounting practice in
ensuring professionals’ continuing development of the aspects of accountability, transparency and responsibility.
As shown in Table 6-2, there is substantial agreement on what factors should define profession/al/ism.
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Table 6-1: Progressive development of the definition of a professional (Part 5)

The meaning of a professional
Participants

Factors towards definition

Accounting Practitioners

Education, Experience,
Expertise, Ethics, Culture,
Marketing and Branding

Accounting Academics

Education, Experience,
Expertise, Ethics, Culture,
Marketing and Branding

Accounting Accreditation

Education, Experience,
Expertise, Ethics, Culture,
Marketing and Branding

Figure 6-1 illustrates how the factors of education, statutes, expertise, experience and marketing and branding
(from the viewpoint of accreditation) influence and establish the formations of the profession; the practice of
accounting, the professional; the accountant and professionalism; the work culture; and the profession’s ethics.
This produces a developed theory of profession/al/ism. All of these factors have an interrelationship with each
other and help to progress each element; for example, professionalism is developed within the work and ethical
culture that is sustained on the accountant who has worked within the accounting profession, and their education,
experience and expertise is fostered here.

The interpretative lenses of social semiotics, Gaffikin’s work and social subjectivity used in this thesis have
allowed a new theory of professionals to emerge. The three interpretative lenses and the theory of professions
form an intricate relationship that illuminates the way in which an accounting professional is formed under the
conditions of education, practical work and accreditation.

The above progressive table (Table 6.2) outlines the thematic connections made by the participants in the data
collection; accounting practitioners, accounting academics and accounting accreditation. This along with the
previous tables in chapters have been condensed below in Figure 6.1 to show the influences in determining the
terms accounting profession/al/ism. This has then further been exemplified into Figure 6.2 which is the developed
theory of profession/al/ism.
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Figure 6- 1: A developed theory of profession/al/ism

6.5

Summary of the research

The literature review in Chapter 2 of this thesis identified the major themes used to develop the interview
questionnaires, to form the baseline of a theory of professions and to contribute to what had already been written
about the definition of “professional”. It also revealed a need to study professionalism in the context of accounting
education and accreditation practice, and a significant gap between how the education and practical sectors define
the term “professional”. This is due to the social implications that are attained within each environment. The
literature review also raised the question of whether accrediting bodies also influence this gap within the
accounting community, and if so, how.

The theory of professions was introduced as the theoretical framework for this research, which included openended and semi-structured interviews of 17 accounting professionals and academics. The interviews were read
and re-read, as required for the thematic analysis methods, to support the extraction of themes. These themes were
further analysed under the umbrella of a theory of professions with particular regard to Larson’s (1977) three
dimensions. From this, the main themes that were extrapolated from thematic analysis were experience, culture,
expertise and marketing. To further justify these themes, a further analysis was conducted using system networks.
The concept of professional/al/ism was formed based on the idea that this is a sociological term. This is due to the
social interactions within it. Within the unique combination and use of social semiotics, Gaffikin’s view on social
subjectivity and analysis under thematic analysis, the term “professional” has been determined to imply that an
individual must undergo the specifics of a formal education and gain training within the occupation. The themes
of education, experience, culture, expertise and marketing form the phenomenon of the accounting professional.
The development of a professional forms an intricate relationship with education and practice, as depicted in
Figure 6.2. Although previous research has viewed this relationship between the two areas of practice as a gap,
each relies on the other to develop the individual into a professional. This relationship can be seen from the
development of an accountant who progresses in industry through the completion of accreditation such as CAANZ
and CPA. The development of an accountant can also be seen through an academic progression from an
accounting graduate into scholarly work.

This phenomenon of a professional contains elements, such as experience, culture, expertise and education that
provide a clear baseline for the definition. The idea of a professional also contains different layers such as level
of education, on-the-job experience and the societal expectations of a professional, which add to the intricate

definition of a professional within a social context of accounting that allows for sociological developments within
the accounting sector.

Figure 6- 2: Representations of the major themes in the definition of profession/al//ism from theorists,
accounting practitioners, accounting academics and accounting accrediting bodies
The charts below details the percentages of the major themes when defining profession/al/ism within the realms
of accounting education and accounting practices form the interview data.

Theorists on the Definition of Profession/al/ism

Theorists on the Definition of Profession/al/ism

9%

Education

4%
4%

Experience
Expertise

4%
45%

5%

Ethics
Culture

3%

Marketing and Branding
Social
26%

Status
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Accounting Practitioners on the Definition of Profession/al/ism

Accounting Practitioners on the Definition of
Profession/al/ism
4% 5%
3%
3%
5%

Education
20%

Experience
Expertise
Ethics
Culture

15%

Marketing and Branding
Social

45%

Status

Accounting Academics on the Definition of Profession/al/ism

Accounting Academics on the Definition of
Profession/al/ism
Education
3% 6%
3%
3%
10%

Experience
Expertise
40%

Ethics
Culture

15%

Marketing and Branding
20%

Social
Status
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Accounting Accrediting Bodies on the Definition of Profession/al/ism

Accounting Accrediting Bodies on the Definition
of Profession/al/ism
Education
10%

8%

10%

Experience
20%

Expertise
Ethics

12%

Culture

2%
3%

Marketing and Branding
35%

Social
Status

Below are the progressive summaries from each chapter for the definition of an accounting professional from
various authors, the interviewees and the interpretations from thematic analysis and system networks under the
lens of a theory of professions. These summaries show a common baseline of factors that are present in the
definition. The development of an accounting professional is undertaken in a social context, in which the
individual is influenced by factors such as education and expertise in the field, and, once in the field, the work
culture, status of career progression and overall working environment, societal expectations and the way in which
the career is projected and marketed to the individual.

Table 6-2: Cumulative development of the definition of a profession/al/ism
The below are the tables that have been used in the progressive development of a profession/al/ism.
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Authors
Larson

The meaning of a professional
What they say
Factors towards definition
"the profession is, in fact, allowed to
Cultural influences from work influence the
define the very standards by which its
definition.
superior competence is judged” (Larson
1977, p. xiii), •The cognitive dimension
is centred on the body of knowledge and
techniques which the professionals apply
in their work, and on the training
necessary to master such knowledge
and skills;
•The normative dimension covers the
service orientation of professionals, and
their distinctive ethics, which justify the
privilege of self-regulation granted to
them by society and;
•The evaluative dimension implicitly
compares professions to other
occupations, underscoring the
professions’ singular characteristics of
autonomy and prestige (Larson 1977, p.
x).

Abbott

“denoting a general idea that certain
There are elements of structure and composure
kinds of white-collar occupations tend to within the definition.
move toward a strong occupational
control” (Abbott 1991, p. 355)

Freidson

“[t]o debunkers, this means that the
word is merely a symbolic facade that
obscures the fact that occupations using
it are no different than any others” (1989,
p. 423).

Professionals are formed and defined within the
occupation itself, therefore the individuals
contribute to the definition as per the occupation
such as accounting.

Richardson

(1987) expression ‘professional’,
indicates that there is a nature of
diversified control from the given
occupation.

This is similar to Freidson in that the individual
contributes to the meaning of a professional
through the occupation they are in.
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Authors
Larson

The meaning of a professional
What they say
Factors towards definition
The cognitive dimension and normative The participants within a professional form
dimensions will be observed jointly
education and practice. This can be because this
through the way in which professions
is based on the social structures by society’s
idealise the way education is sustained opinions as opposed to the actual practical work
through self-regulation by the occupation that these occupations (such as accountancy) do.
of accounting. The evaluative dimension
will analyse the way in which
accreditation is affected across
accounting dimensions of accounting
academics and accounting practitioners.

Abbott

A common conjecture within a theory of
professions is that in-service fields like
law, medicine, accounting and
engineering have a monopoly on the
service that the “profession’ provides.

Monopolistic views that are attained within the
occupation of accounting.

Freidson

Summarises the sociological
development of experience within
professionalism by: noting that though
sociologists have a professional
standing, they have not argued to
distinguish the concept of a professional
analytically enough except to say that
professions have a social prestige
towards a dignified status.

So this word ‘profession’ is not justified and the
occupations that are using this are not socially
different from others. This is seen in the context
of accounting through how graduate accountants
are permitted into the practise sector of
accounting.

Troman

Teamwork and alliances built in
professionalism is also recognised
through the impression that
professionalism is based on a policy
context (1996).

The value of the service is based on the
prosperity of the services provided by the
individuals.
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Jecker

The discovery of self-identity in
professionalism further suggests that
there is another role that needs to be
addressed in conjunction with selfidentity, the role of integrity (2004).

Self-reflection which in turn will eventually lead to
further development.

Gaffikin

The theory of professionalism can be
articulated as “[p]professionalisation is a
process of socialisation” (Gaffikin 2008,
p. 30).

This idea of authority comes in and how the
accreditation/professional bodies are able or not
able to provide constringent authority within a
profession that is formed through societal
pressure.
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The meaning of a professional
Authors
What they say
Factors towards definition
Participant 1
Professional for me relates to someone having a
Education, Experience, Expertise
Senior Accountant higher level of education, someone who has trained
2018, pers.comm. as more of a white collar as opposed to vocational
14 March 2018.
courses, they have a greater understanding and
more of a specified intellect on certain topics.

Participant 2
Senior Manager,
CA and CPA
Qualified 2018,
pers.comm. 6
March 2018.

Someone who has experience, is trained
Education, Experience
appropriately in the field that they're working in and
acts ethically.

Participant 3
Someone who has tertiary qualifications and abides Education, Experience
Associate
by a set of professional, organisational standards.
Professor and
Senior Academic in
AACSB 2018,
pers.comm. 27
June 2018.
Participant 4
Senior Professional
staff 2018,
pers.comm. 12
June 2018.

If you had asked me that question ten years ago I
would have said that professionals are engineers,
doctors, or teachers. I don't know. When I was
young you didn't have to go to university to be an
accountant.

Cultural and Societal Status
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Participant 5
Former Professor
in Accounting
2018, pers.comm.
18 July 2018.

The term professional means belonging to a
profession. Then we've got to define what a
profession is. Professions I suppose we can think
about accounting, medicine, teaching, engineering.
And then we sort of start to fade into what they
might call trades. Builders, is that a profession?
What are the characteristics of a profession? And
that's the interesting part because I would have
thought being a politician is a profession. But what
characteristics do you need to be a politician? It
hinges around that notion of professionalisation.

Education, Experience, Expertise

Participant 6
Accounting
Professor 2018,
pers.comm. 24
July 2018.

I sort of quite understand theoretically what a
Education, Experience, Expertise
professional is and in terms of that you have to
have a coherent body of knowledge, you have to
have structures that limit entry, those kind of things
so I understand what a professional is from that
point of view and I probably would say that, I also
think a professional is someone that upholds the
moral side of the professional side of things. Yeah,
okay because I'm not any better than that. My
words are escaping me. They uphold the
professional standards in terms of the integrity,
credibility and objectivity in terms of how they
conduct their work.
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Participant 7
Partner in local
accounting firm
2018, pers.comm.
27 June 2018.

I believe that the term professional means a couple Education, Experience, Expertise, Ethics
of things. That to be called that you'd require
qualification and special training to be in that
industry. If there's a higher standard of service and
quality that's required by somebody who would call
themselves a professional, with being a
professional I would expect that there's CP,
continuous professional education required so that
it's not as stagnant, that it's been learned, an
ongoing commitment to learning. In addition, I'd say
that it comes with expectations of reliability,
trustworthiness, being knowledgeable, and to
deliver on what is actually expected of somebody
who would call themselves a professional in
whatever industry.
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Participant 8
Partner in Big 4
Firm 2018,
pers.comm. 30
May 2018.

I think professional for me comes down to
Education, Experience, Expertise, Ethics
something that's, it's around, effectively a code of
behaviour type approach, so something beyond, so
by being part of a profession is some concept of
something greater than the individual role and the
individual client relationship, but having an important
role for society, I guess in it's broadest terms.
Particularly when the majority of my day job is
audit, I guess that, the audit profession needs to
be, it's that concept of independence and really
adding value to society, in addition to but not in
place of adding value to the client. I think that
whole concept of a professional ... I also, I guess
from a personal role development thing, I think
when people join a profession also it's a career path
that's different to a job. I have a distinction between
people who like the concept of staying in the
profession, say in commerce, I have no problem
with people going to commerce, I think it's really
important that people are CA qualified and degree
qualified and go in to commerce, but they're moving
out of the profession. The profession is that career
path around the model of firms like ours and the
roles that we do.
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Participant 9
Accreditation
Consultant CPA
2018, pers.comm.
9 May 2018.

To me, it has to do with how you conduct yourself Education, Experience, Expertise, Ethics
during your business activities. And a number of
things are being courteous, honest, and responsible
when dealing with individuals or companies. Having
a high level of excellence. Going above and beyond
basic requirements. Having a good work ethic,
including completing tasks in a timely manner with
the highest quality possible. And finally, being
transparent, honest and acting with integrity.

Participant 10
Somebody who has undertaken a series of studies
Accounting
and practical work under mentor guidance in order
Professor; Director to be admitted into a profession.
of Accreditation
2018, pers.comm.
6 March 2018.

Education, Experience, Expertise, Ethics
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Participant 11
Accreditation
Consultant CPA
2018, pers.comm.
1 August 2018.

Well it depends on the circumstances. I mean I
Education, Experience, Expertise, Ethics, Status
consider myself to be a professional and I believe
that my behaviour is professional. So it can be used
in different context and I don't know what this
proves and all that sort of stuff. I don't know the
technical terms for it, but I am a professional is
used in a word in one form and I will behave as a
professional is describing my behaviour so I'm
behaving professionally. I think that's an adjective,
descriptive. So it depends on the circumstances
and who you are that its got a bit of morality in it in
my mind as well. If you behave professionally or
you are a professional then you have a strong
sense of morals in my opinion.

Participant 12
Partner and owner
in a regional
accounting firm
2018, pers.comm.
3 July 2018.

Trust is probably the biggest thing. Obviously we
Education, Experience, Expertise, Ethics
have our professional obligations and all that sort of
things, but there's building a trust which then
comes off the back of that as things like, ethics
and morals. All those other things that need to be
built into someone, which will then become a
professional. And, then the term professional then
identifies us an industry versus other industries.
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Participant 13
Emeritus Professor
in Accounting
2018, pers.comm.
20 June 2018.

It's a way to suggest professionalism is a strategic Education, Experience, Expertise, Ethics
aspect of a particular profession or vocation. Even
car salesmen call themselves professionals. It's
part of a managerial rhetoric that's really vulgar and
tacky. I think anyone who doubts that relation to
accounting should read the book Final Accounting,
which was written by an Arthur Anderson insider on
what it was like in Anderson. The accounting
profession's claim now to professionalism in the
substantive sense of professionalism is completely
vulgar. It's almost pornographic. I have no use for
the textbook sense of professionalism. It's
mindless and pays not attention to the substantive
conditions of a practice.

Participant 14
Lecturer in
Accounting 2018,
pers.comm. 15
May 2018.

What is my idea of the term professional?
Education, Experience, Expertise, Ethics, Status
Professional comes from being a member of a
profession and a member of profession is built on
barriers to entry so that it's not a everyman thing.
Now, those barriers to entry are form by a body of
knowledge and practice which is owned by the
profession so it's distinctive. So a professional by
extinction is someone who is a member of that
group and who poses the knowledge and skills that
are owned and promulgated by that group.
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Participant 15
Lecturer in Finance
2018, pers.comm.
3 May 2018.

First of all, I think for someone to call themselves a Education, Experience, Expertise, Ethics
professional, they need to be a member of an
organization that provides various forms of support,
principally technical support, for their areas of
expertise. That organization must subscribe to a
code of ethics that the professional voluntarily
adopts and complies to. I think the professional,
and this has been borne out by the Royal
Commission into Misconduct, needs to put the
customer first, has to have a service orientation.

Participant 16
Accounting TAFE
Head Teacher
2018, pers.comm.
20 June 2018.

for a professional, I think you need a number of
Education, Experience, Expertise, Ethics
facets to it. So one is that it's got to be a
reasonably highly skilled job. There needs to be
some reasonably rigorous sort of an education to go
with that. And some sort of ethical aspect to it,
where you expect them to be more or less fairly
autonomous and to act in a way that takes care of
the people they're dealing with in an ethical way.
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Participant 17
Student in
Accounting and
Finance 2018,
pers.comm. 26
June 2018.

So we have, obviously, World Cup time, we have Education, Experience, Expertise, Ethics
professional footballers. They're skilled, they have
expertise. You have trust in their ability to perform
at the top level and to provide quality. But then,
also applying it to accounting, you have people that
have skills that have had the right education.
They've developed expertise through their on the
job learning. And then, clients are therefore able to
place their trust in them actually to provide expert
advice, tailored advice, and to produce something
of quality. And then, I think more broadly society
that expects people who have the trust of business
and of individuals and other groups in society to
actually deliver on what they're meant to be doing.
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The meaning of a professional
Participants

Factors towards definition

Accounting Practitioners

Education, Experience,
Expertise, Ethics, Culture,
Marketing and Branding

Accounting Academics

Education, Experience,
Expertise, Ethics, Culture,
Marketing and Branding

Accounting Accreditation

Education, Experience,
Expertise, Ethics, Culture,
Marketing and Branding

The meaning of a professional
Interpretations through System Networks

Factors towards definition

A professional is formed through social experiences

Each professional aspect (academic, practitioner, accreditor) rely
on each other, intentionally and unintentionally
There is a delicate interaction of theory of professions and the
phenomena of accountant as a professional.

Social, Culture, Experiences,
Status
Culture, Ethics, Marketing
and Branding, Experience
A professional is a
phenomena due to the
changing nature of social and
societal interactions.
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6.6

Implications

The above sections detail the major contributions that theorists, accounting practitioners, accounting academics
and accounting accrediting bodies have made in defining profession/al/ism.

This research has identified prevailing factors that contribute to the definition of profession/al/ism based, first, on
the developing terminology of a profession from Abbott and Larson, who suggest that the body of knowledge
that distinguishes a profession is made up of the technical skills applied to their work, training that is needed to
acquire these technical skills and the occupational hold that the profession can therefore maintain because of these
factors (Abbott, 1991; Larson, 1977). This is further signified from other theorists, who have examined the social
implications from an internal work perspective, such as teamwork and the formation of alliances and how
education and experiences can lead to a societal view of prestige and status within the profession (Troman, 1996)
and accompany the evolution of an individual’s self-identity (Jecker, 2004) through a “process of socialisation”
(Gaffikin, 2008, p. 30). Freidson (1989) does argue that this implication of a “socialisation” can be construed as
an analytical concept to justify the notion of prestige and the status of a profession and does not imply any
difference in how the work is to be perceived from profession to profession. Therefore, these responses in
conjunction with a thematic analysis, give the following data that in turn form the prevalent themes of education
(45%), experiences (26%) and status (9%). These also form the grounding of what majority of the theorists say in
constructing the terms profession/al/ism.

The interviews were shaped by accounting practitioners, academics and accrediting-body consultants. During the
interview stage, the first question posed to the interviewees was “What is your idea of the meaning of the term
professional?”25 This was placed first intentionally to encourage the interviewee to contemplate the concept of a
profession/al/ism. As the interview structure was open-ended, this also allowed both the interviewer and
interviewees to ask questions or raise any concerns they may have had during the interview process. This question
illuminated a few beliefs about what the term “professional” meant to each interviewee; common themes included
education, experience and expertise. It also supported the belief that a certain level of prestige is associated with
being a professional due to the nature of the work in the occupation and the level of education that is required to
carry it out (Participant 4 Senior Professional staff 2018, pers.comm. 12 June 2018; Participant 11 Accreditation

25

Volume II Interview Corpus Appendices, p. 9
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Consultant CPA 2018, pers.comm. 1 August 2018; Participant 14 Lecturer in Accounting 2018, pers.comm. 15
May 2018; Freidson, 1989). An interesting viewpoint raised in the interviews was the function of ethics and how
this influences the formation of a profession/al/ism. This is important in the construction of an individual and how
they develop their knowledge and skills, but also in how they convey reliability, trustworthiness and the conduct
of business to their clients through their ethical behaviour (Participant 7 Partner in local accounting firm 2018,
pers.comm. 27 June 2018; Participant 8 Partner in Big 4 Firm 2018, pers.comm. 30 May 2018; Participant 12
Partner and owner in a regional accounting firm 2018, pers.comm. 3 July 2018). Therefore, the application of
thematic analysis to the interview data suggests that the important factors in defining a profession/al/ism are
education, experiences, expertise, ethics and marketing and branding.

Do the opinions of theorists regarding professionalism support the interviewees? In some ways, yes, theorists do
support the interviews, especially in the recurring themes of education, experience and expertise. The differences
occur in the fields of ethics and status, as some theorists suggest that the status associated with being an accounting
professional is a mere façade, whereas the interviewees do not note that status is a foundation to becoming a
professional, and a societal view placed on them. The foundation of ethics is important to both the theorists and
the interviewees, but more so in the interviews, as the interviewees are able to provide examples of ethics
conundrums that have occurred in their work life and relate how they have approached them, attesting to how this
experience has shaped their view of [a] profession/al/ism.

6.7

Conclusion

A professional is defined as someone who acquires income from a given talent or expertise and is trained in this
area in some way. They also form part of a professional body that encompasses the same beliefs of the occupation,
and society which they serve (Australian Council of Professions, 2018). The development of a professional is an
intricate relationship within the individual themselves and between them and the occupation in which they are
undergoing this development. It is affected by the practical, educational and accreditation realms. It should be
noted that this is a limited discussion for the purposes of the research and there is still opportunity for interpretation
and for further research into the findings. Chapter 7 will be an overview of what was achieved in the research.

This research has aimed to outline the factors that contribute to the development of an accounting professional.
The research’s aim was to develop a definition for the sectors of accounting education, accounting practice and
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accounting accreditation. This definition has been developed in conjunction with what has been said by theorists
and the interviewees. Although each participant brought in different viewpoints, consensus was reached on the
major features such as education, expertise, experience, culture and marketing and branding in the definition of
profession/al/ism. Further research is possible due to the changing nature of the social and societal norms that
exponentially influence the definition of a professional.
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Chapter 7: Conclusion
This chapter concludes the fundamental aspects of this research and its conclusions. It outlines what research
problem was; the context within which the research is placed; discussions of the findings and original contribution.
This chapter also presents a summary of how the research was undertaken. The policy implications and limitations
of this research will also be discussed.

This research has provided an examination of how the definition of profession/al/ism is formed based on
interviews with the individuals who either work in, or teach, accounting.

7.1

Findings

From the data collected and from the work of theorists such as Abbott and Larson, a divide was discovered
between what accounting academics and accounting practitioners perceive in terms of profession/al/ism. The
practitioners prefer a more practical approach with life-based examples and wished for this to be incorporated into
accounting academics’ teaching skills. Both groups agree on the importance of the sociological elements of
education, expertise, experience, culture and marketing and branding in defining profession/al/ism. The research
questions outlined in chapter one of this thesis as follows:

1.

How are the concepts of profession, professional and professionalism defined and used?
This was answered using insights from the literature, notably from the work of Abbott and Larson, and
using insights from the interviewees’ comments. The interview data formed the basis of how the terms
profession/al/ism are defined within accounting practice and accounting education, showing that there
is an overlap between how the two groups both observe and interpret the terms.

2.

To what extent do these concepts affect accounting in practice and accounting accreditation?
This research question emphasised the impact of the concepts of profession/al/ism within accounting
practice and the influence these terms have in forming the work of accreditation within the accounting
industry. The research revealed that a fundamental sociological element influences these terms and how
they are then portrayed within the work culture that is sustained in the accounting industry. The
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importance of experience, expertise, work culture, marketing and branding is highlighted within the
articulation of profession/al/ism.

3.

To what extent do these concepts affect the teaching of accounting in higher education?
This question focuses on how the concepts of profession/al/ism are addressed within accounting
education. The research showed that there is a strong correlation between accounting practice and
accounting education: accounting education is the fundamental branch that starts the formation of an
accounting professional, and education is an element that is continually built on from the beginning
throughout the career of an accountant.

7.2

Contributions

This research has contributed to the methodology and theory of studying accounting, and to the accounting
literature. The above Figure 6-1 A developed theory of profession/al/ism, conceptualises the definition of an
accounting profession, professional and professionalism through the continuous development of factors that have
contributed to the definition. These factors are the prevalent themes that have been prevalent in the literature of
Abbott and Larson and conceived in the interview data. The contributions are outlined below in relation to
methodological and theoretical contributions.

7.2.1 Methodology Contributions
The research analysed 17 open-ended interviews using the lens of thematic analysis. From this analysis, the
interviews were contextually based in accounting education and accounting practice. The interview data was
interpreted under a triangulation lens of thematic analysis, the work of Michael Gaffikin and social semiotics.

The methodological component includes what techniques and approaches were used to analyse the interview data.
The study made three methodological contributions:
1.

The use of thematic analysis in relation to the definition of an accounting professional.

2.

The use of social semiotics within the field of accounting; and

3.

The triangulation and comparison of analysis methods used: thematic analysis, the work of Michael
Gaffikin, and social semiotics.
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The use of thematic analysis in the context of defining an accounting professional allowed for a holistic approach
that included not just an analysis of the verbatim interview transcripts, but also included an overview of the way
the interviewees presented and conducted themselves during specific questions. This allowed for the structure of
the definition of a professional to be based on Larson’s socialisation values (Larson, 1977). This further
contributed to how a professional is shaped within societal views and how this shaping process can also be
interpreted differently between accounting education and accounting practice. It also allowed for a comparability
to be achieved with other works from Gaffikin.

Social semiotics is an analysis tool that, in this study, examines the functions of the field of accounting by placing
the relationship of how a professional is formed amongst the field of accounting. This analysis was an extra layer
of justification to observe if the interview data revealed the same themes as factors towards the definition of a
professional as had the thematic analysis technique: expertise, education, culture, experience and marketing, and
branding. System networks confirmed that these themes did, in fact, emerge from the interview data through
coding and further deep taxonomic analysis.

The use of a theory of profession under the umbrella of Gaffikin’s work and social semiotics to analyse the data
and contribute to an understanding of professionalism in a social context has allowed for a unique triangulation
within the methodological analysis of this research. These three all are underpinned by a sociological framework,
providing an exclusive combination of similar values that contribute to the concept of a professional.

7.2.2 Theoretical Contributions
The theoretical contribution that has been made is how the analysis of system networks is applied to the concept
of professionalism. As noted previously, although the concept of the professional has been more generally defined
by Abbott and Larson, this research formulates this concept of a professional specifically within the field of
accounting based on primary data collected through interviews with particular parties from both accounting
education and accounting practice who were involved in the development of this definition.
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7.2.3 Literature Contributions
The contribution made to literature is the concept of the gap observed between accounting practice and accounting
education. From this, the research observes the impact this gap has on the definition of an accounting
profession/al/ism. It adds to the current literature by triangulating the viewpoints of theoretical authors with
primary data from open-ended interviews conducted with accounting academics, practitioners, accreditation
consultants and students. This provided a rounded contribution of what the participants were saying in the realms
of accounting education and accounting practice. This research highlights the sociological implications of
definitions of profession/al/ism within the context of accounting and how sociological influences articulate the
formation of a profession/al/ism.

7.3 Limitations
The primary limitation of this research is the changing nature of education and practice. During the writing of this
thesis, a global pandemic occurred that changed the face of tertiary teaching and how academics work in service
areas such as accounting. During this time, new teaching methods such as web-based learning, teaching and
training became widespread. This has broadened the horizons, not only of how business is conducted, but of how
it is taught. It has also provided new contexts within which profession/al/ism can be considered and defined, and
which can form the basis for further research on how the outlooks of people involved in both accounting education
and accounting practice may have changed as well.

7.4

Calls for future research

This study aimed to link the various developments in institutional approaches to the use of accreditation and to
bring to light whether there is a perceived disconnect from the original problem of the study within the definition
of (a) profession/al/ism in accounting education and accounting practice. As mentioned in Section 7.4, the
question arises of whether the changing environment of accounting as a whole is due to environmental factors.
This is also a call for future research, to reflect on changes, such as technological advancements, in the accounting
environment, and to determine the impact these changes have had on definitions of profession/al/ism on an
international scale.
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As has been previously noted, the thematic analysis developed within systemic functional linguistics (Halliday
1985, Martin 1992), Eggins was not utilised in this thesis. The reason for this was that the Foucauldian Accounting
tradition within which this thesis sits, universally employs qualitative thematic analysis. In order to promote a
conversation with that disciplinary tradition, conducting a standard qualitative thematic methodology seemed to
be the best course of action given that this study is not intended as a linguistic characterisation of
profession/al/ism/.

Despite this however, a methodological connection can be drawn between the qualitative methodology employed
in this thesis and that of thematic analysis with systemic functional linguistics. Specifically, the large-scale themes
identified qualitatively are in fact equivalent to the larger scale thematic structures that Martin (1992) invoked in
order to account for large scale thematic drift across non-trivial texts. These are referred to as macrothemes and
indeed the large-scale themes that organise the system network diagrams in the results chapters of this thesis,
operate as macrothemes because of their broad scale applicability across the interview corpus in Volume II. The
identification of these corpus wide themes as macrothemes represents a novel methodological association for
these kinds of accounting studies and therefore function as a methodological contribution for this thesis.

In developing a definition for the concept of the accounting professional, elements of education, expertise,
experience, culture and marketing and branding are the foremost major themes, according to the interviews
conducted for this research. This fits with Larson’s sociological views of a professional and substantiates her
contention that a professional is formed through a collection of factors; Gaffikin’s work, and the analysis under
social semiotics that induces to social meaning suggest similar results. Accounting academics, practitioners,
accreditor bodies and students all tend to value the same basic things in association with profession/al/ism:
education, expertise, experience, culture and marketing and branding, with the major difference between the two
groups being how they rank these factors in importance.
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APPENDICES (Part 8-9)
Appendices 1 – 7 contain all the interview data such as the interview email script, ethics application, interview
questions and the interview transcripts: Due to the size of these interview data, they are contained in a separate
document volume (VolumeII Interview Corpus Appendices).

Appendix 8: Interpretative Phenomenological Analysis (IPA)
IPA is an analytical method that identifies the various ways in which things appear to individuals when they have
or are experiencing them (Pietkiewicz & Smith 2012). It aims to analyse the essential components of phenomena
or experiences to determine what makes them unique (Pietkiewicz & Smith 2012). IPA is shaped through an
individual’s perception of events, in this case the researcher’s perception of an event and phenomena, in the
interviews that were conducted. This allows for an expansive and vastly subjective distinct exploration and further
understanding to be made of the interview data (Smith & Osborne 2004). Whilst IPA aims to understand the value
of these subjective notions from the individual perceptions (interview data), IPA will also attempt to incorporate
the researcher’s own interpretive viewpoints. It is viewed that this approach of IPA will also be influenced by the
researcher‘s own view of the subjects interviewed; this will add value to the interpretative part of IPA
methodology (Smith & Osborne 2004).

Phenomenology maintains that certain phenomena can be captured from the data that is analysed (Smith 1996).
IPA was first introduced in health psychology to try to encapsulate the patients’ impression of their medical past
and what they may have encountered during their medical processes. For example, in medicine there has been a
gradual progression to not only examine the bodily functions that occur during the condition suffered. With an
IPA lens, they medical field will also observe the perceptions of the patients’ feelings towards the condition and
how they are coping with its symptoms. This leads to an understanding of why a body experiences a particular
phenomenon and how that is interpreted (Brocki & Wearden 2006).

An IPA analysis requires an initial review of the interview data to identify themes. The themes are observed from
the interpretive ideas of the subject matter, in this case the interviewees. This requires decoding the interviews
conducted, by adding additional information such as the contextual situation revolving around the interviews.
When saying contextual situations this means things such as gaining a background knowledge on the interviewee,
for example, past work and education experiences. IPA involves capturing verbal and non-verbal instances in the
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interview such as recording when the individual may have ‘paused’ when answering certain questions (Smith
1996). The way the research questions have been poised may influence how the interview is conducted and how
the interviewee responds. For example, a high-status person might feel the need to answer questions in a dignified
manner that reflects their social position (Smith 1996). This contributes to IPA and how and/or what various
influences the respondents are subjected too and how they can be attributed to the experience and phenomena.
IPA homogenises accounting profession into sub-groups (Pietkiewicz & Smith 2012)... An “education” group
comprises academics and a “practice” group contains the practitioners.

Semi-structured interviews allow flexibility and space from the original questions for unexpected issues to rise. It
offers an opportunity for the interview to raise questions from both the interviewees and interviewer’s point of
view that may not have been previously considered (Pietkiewicz & Smith 2012). Noon and Sheffield (2018) have
noted that semi-structured interviews suited the combination of IPA. This engages both the interviewee and
interviewer to be present which helped to establish confidentiality, participant comfort, less interruptions and
helped further improve the chances for less contamination to occur to the data through the presence of others
(Noon & Sheffield 2018). To evaluate the themes, semi-structured interviews are suggested as the best method
for under IPA. They permit the researcher and the participant to be engaged in a real-time dialogue.

The use of IPA is limited in accounting academic research. Andrews (2017) applied IPA to examine the
psychological factors that have influenced the sustainability of professionals within a working environment. He
considered how these conditions have affected their decisions making due to environmental factors and whether
this had shaped the individual’s decision-making (Andrews 2017). Using IPA, Andrews (2017) evaluated the
respondents’ answers to provide awareness on how psychological processes interact and impact the understanding
of implications of the organisation dynamics. This process allows a mindfulness of organisation structures formed
from the professional’s point of view in a sustainable manner (Andrews 2017). Whilst, IPA is dominant in
psychology studies, Andrews (2017) provides evidence of its viability in the business research.

IPA is a contemporary qualitative methodology that allows immersions to occur between the research and the
researcher’s target audience (Smith & Osborne 2004). Human and social interactions can be developed and
examined beyond what is suggested in the writings of the data alone (Noon & Sheffield 2018). IPA uses the aspect
of studying the phenomenology, which studies how human experience certain perceptions through their
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consciousness (Langdridge 2007). The main purpose of IPA is to have rich data which is through discovering a
given phenomenon. That is, by drifting away from the interview schedule and exploring related but unanticipated
topics allowing the researcher to uncover intriguing phenomena that may have not been considered in the initial
development of the research questions. This enriches the capacity in which the data has been collected (Noon &
Sheffield 2018).

IPA is that it lets the data to speak for itself. While the researcher does the talking IPA, becomes more of a tool to
encompass the data (Griffiths, 2009). This endorses self-reflection, and self-interpretation by the researcher
(Clarke, 2010). Analysis of the data is for the interpretation and articulation of the themes. IPA has evolved as a
methodology and in somewhat a methodical tool. It is used for both data analysis and as a defined method for data
collection through interviews. IPA enables findings to be developed which will create and add to knowledge
(Lopez & Willis 2004) by augmenting the researcher’s investigations, of how individuals make sense of their realworld experiences (Pietkiewicz & Smith 2012). This IPA development can play an active role in attaining the
meaning behind the participants experience (Pietkiewicz & Smith 2012). This promotes insight into thoughts and
feelings of the participants that may have otherwise been unattainable.

IPA is particularly suited to this thesis as it aligns with the choice of a topic based on the researcher’s experience.
Thus, the researcher should have considerable knowledge of the topic being studied. This leads to the line of
enquiry to form a meaningful conclusion (Lopez & Willis 2004). Researchers are often influenced by their
research topic. It is the researcher’s knowledge base on the topic being studied, which leads to specific ideas about
how the inquiry needs to proceed to produce useful knowledge (Lopez & Willis 2004). This practical awareness
and knowledge are, therefore, integral to how IPA is approached and eventually used. It allows the involvement
of the researcher and the participant to be shared on a deeper level because of familiarity on the research topic.

IPA employs two schools of thought; descriptive and interpretative/hermeneutic. The difference between these
lies with what the researcher aims to gain from the data and eventually what the outcome of the data is. Matua
and Van Der Wal (2015) suggest; descriptive research is used to illuminate poorly understood aspects of
experiences. Interpretative/hermeneutic approach examines the contextual differences of experiences in relation
to other influences such as culture, gender, employment and well-being of groups in relation to phenomenon
(Matua & Van Der Wal 2015). From both approaches to IPA, research is developed to further investigate the
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phenomenon that may have not been previously examined. IPA is about finding the phenomenon, which will be
the themes found in the data.

IPA is a unique approach in qualitative research methods that tries to do something that is different from other
qualitative methods (Larkin, Watts & Clifton 2006). Its repertoire is to “be very powerful when it is carried out
with the requisite care and commitment” (Larkin, Watts & Clifton 2006, p. 103); it is a method that requires the
researcher to be involved intimately with the data. This is observed in the way the interactions are perceived
between ‘human beings’ (interviewees). This directs the way reality is formulated by both the interviewer and the
interviewees (Brocki & Wearden 2006). IPA aims to evolve these perceptions into themes that can then be further
examined to demonstrate tangible outcomes and add to new knowledge.

IPA is applied in this research to develop a deeper understanding of why there may be a difference between sectors
of practical and educational accounting. This will aid in the contextualisation of a professional in accounting
practice and education. IPA research engages the use of the expressions to tell the story from the participants
(interviewees) experiences. This interpretative nature is where previously unilluminated pieces if data such as
expressions used, voices were raised, become illuminated (Brocki & Wearden 2006). It does this by, being used
as a methodological analytical tool, that integrates the interviewee’s perceptions from which, then it is interpreted
and contextualised with their responses (Smith & Osborn 2004). Overall, IPA allows for a rich, transparent mode
of data collection that will lead to further interpretation. The use of IPA achieves this through the way the
subjective notions are handled by stating and acknowledging the interpretations that had been made to the data
(Pringle 2011). This research uses IPA by analysing interview data and exploring themes within it.

IPA research is conducted to find a homogenous sample (Chapman & Smith 2002). As in the case of accounting
professionals in the forms of academics and practitioners’ samples. Through conducting seventeen (17) semistructured interviews these groups were identified into samples that contained participants from accounting
academics and practitioners. IPA will be used with aim of having the experiences from the interviewee’s speak
out and obtain the comprehensive descriptions to portray essences of their experiences as a professional
(Moustakas 1994). This begins with the simple reflective descriptions obtained from the open-ended questions.
The researcher listens to the dialogue but also makes comprehensive noted on body language, the way answers
are said and how the answers are interpreted from the interviewees too. This captures the experiences and tell a
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story not just from the dialogue of the answers to the interview questions but also from the researcher’s
interpretations of the conduction of the interviews too.

IPA allows for a baseline to be formed from the interviewees. They are able to articulate and say things that they
may have not previously anticipated in saying. For example, the way in which they respond to their answers; ‘one
of the interviewees (senior practising accountant) laughed cynically when asked whether he perceived that there
is a gap from what is taught at university to what is expected from the accountants in industry’. This suggests that
this question, did not require a dignified response, as the answer of ‘no’ should have been obvious to the researcher
asking it. The researcher was then able to further expand on the answer and ask them why they felt this way about
this question and also about their answer. This then led to a more comprehensive understanding as to why the
interviewee had laughed loudly. The application of IPA in this scenario captures the two concepts of interpretation
and understanding. This leads to identification or empathy and making sense of each other from the interviewee’s
point of view. The ability to do this will allow for the data to give a completeness to the interviewee’s
interpretations and experiences, acquiring the “warts and all” (Smith & Osborn 2007, p. 54).

IPA is linked with a Theory of Professions/Professionalism (discussed in section ii. A Theory of
Professions/Professionalism). IPA will evolve the themes collected from the interviews and establish connections
between what the theory of professions says to what is said by the interviewee. This connection provides for “an
interesting theoretical alliance with the cognitive paradigm” (Smith & Osborn 2007, p. 54). IPA uses a thematic
analysis (as noted in the methods section 5.2; this is a good pairing in the data analysis (Alvesson 1996; 2011a;
2011b; 2018 and Smith and Osborne 2007). A pre-analysis of the seventeen (17) transcribed interviews data was
completed to gather the initial themes from the transcribed interview data as per IPA. IPA combines the quotes
and metaphors used by the interviewees and their reactions to the interview questions. The interviewees will be
analysed as their professional title for example, ‘Senior Accountant in medium -sized firm’, ‘Professor in
Accounting’ etc.; these titles or descriptions will add to the investigations (Pringle 2011) and provide further
insight to how they have responded to the interviewee questions. In this respect, IPA aims to go beyond a ‘standard
thematic analysis’ granting an informative, illustrative direct accounts from the participants (Pringle 2011). Malim
et al (1992) considers such research as addressing the wholeness and uniqueness of the individual, ‘which aims
to give a thorough and comprehensive picture (Pringle 2011). This will allow for a degree of completeness in the
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data analysis that will enact and contribute to the research of professionalism and accreditation impacting the
accounting education and accounting professional sector.

Appendix 9: Comparative Analysis of IPA and thematic analysis
Both analysis methods of IPA and Thematic analysis collectively analysed the transcriptions of the seventeen
(17) interviews that were conducted.

The similarities and differences between the two are listed in the below table:
Similarities/Differences

Interpretative Phenomenological

Thematic analysis

Analysis (IPA)
Themes Analysis through sentence
analysis as per interview transcripts
Results of major themes from
transcripts after analysis
The theme is the beginning of the
sentence and the rhemes are the
definition or add-on of the sentence
for the theme
Includes the contextual setting of the
interview i.e., how they answered
certain questions
Provided a coherent link to theory of
professions through the analysis
Suits the semiotic functional
theoretical framework
Analysis has a significant
methodological contribution as work

26

26

There is one paper from Andrews (2017) which is in business related field, though not specifically in
accounting related to the ideas of profession, professional and professionalism.
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has not been conducted in accounting
research as of yet

Both analyses as shown by the table above are very similar though the major difference in them is that IPA
includes the contextual well-being and analysis of how the interviewees interacted with the interview questions
whereas thematic analysis focussed primarily on how the sentences were structured/communicated to the
researcher. They both analysed the sentences in the interviewee transcripts and furthermore, added to how the
notions of profession, professional and professionalism are formed within the interviewee’s minds and how their
individualistic backgrounds have contributed to these terms. Both analysis methods came up with the same
constant themes discussed when tabulating the definitions. These themes were experience, culture, expertise and
marketing and brand image. An interesting note is that ethics though it was implicitly noted when conducted the
analysis under IPA, the concept of ethics was observed more explicitly through the sentence structured in thematic
analysis when discussing the elements of experience and expertise.
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Appendix 2: Interview Email Script
Dear [Participant Name],
I am commencing the research component of my doctoral studies and due to your expertise in the accounting
profession; I would like you to participate in an interview with me.
The purpose of this research is to investigate professionals’ perceptions on the ideas of accounting
professionalism, accounting education and the impact of accreditation on these themes. This project will also
improve subsequent teachings in accounting education in both a tertiary level and at an industry level.
I understand that your availability may be limited; therefore, I have included a sample of the suggested questions
that I would like to ask you. I will require an hour of your time to conduct the interviews if possible and I am able
to accommodate your work schedule.
Please be ensured that this is an invitation, you are under no obligations to take part and if you choose not to be
involved this will not affect your relationship with the University of Wollongong or researcher.
I hope the above will be feasible and I look forward to a positive response from you.
Kind regards, Sheetal Deo
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Appendix 3: Participant Information Sheet
PARTICIPANT INFORMATION SHEET FOR PROFESSIONAL PARTICIPANTS
TITLE:
Exploration of an Accreditation Process: The Impact on Accounting Education and the Accounting Profession
For Submission as a Doctor of Philosophy
PURPOSE OF THE RESEARCH
You are invited to participate in this research as a practicing professional accountant. This project is being
conducted by Miss Sheetal Deo who is conducting research for her PhD and is a student project. The aim of this
research is to investigate professionals’ perceptions on the ideas of accounting professionalism, accounting
education and the impact of accreditation on these themes. This project will also improve subsequent teaching in
accounting education at both a tertiary level and at an industry level.
INVESTIGATORS
Dr Ciorstan Smark Dr. Stephanie Perkiss Miss Sheetal Deo
METHOD AND DEMANDS ON PARTICIPANTS
This research comprises an anonymous interview. If you choose to participate in the interview, you will be
provided a link to the proposed interview questions and then you can arrange a time with the interviewer (Miss
Sheetal Deo) when it suits you to complete the interview. This survey will ask you questions about your experience
in the accounting realm of either education, practice or both. You will be asked to describe your experience
contributing to accounting professionalism, accounting education and the impact of accreditation on these themes.
You will be audio recorded during this interview. This interview will take approximately 1 hour. The data obtained
will be used in a doctoral thesis.
POSSIBLE RISKS, INCONVENIENCES AND DISCOMFORTS
Apart from the 1 hour to complete the interview we can see no foreseeable risks for you. Your participation in
this research is voluntary. You are free to decline to participate or to withdraw your responses from the research
at any time before (24 hours before the interview), during the interview or after the interview has been conducted
(72 hours after the interview). You are under no obligations to take part and if you choose not to be involved this
will not affect your relationship with the University of Wollongong or researcher. The data collected will be stored
on two primary devices – a transcription device to store the verbal interview answers then the actual transcription
of this on a computer. All information will be password protected and if printed, shredded in a confidential bin
after use. No names will be used in conjunction to your name or the organisation that you are affiliated with within
the written dissertation. Continual supervisory meetings every fortnight, emails with supervisors and collective
meetings after the interviews have been conducted for monitoring of the interviews and the interviews will be
conducted specifically for 1 hour.
Primary
Supervisor Co-Supervisor
PhD
Student/Interviewer
Work: (02) 42215220 Email: Work: (02) 4221 2588 Email:
sd851@uowmail.edu.au
csmark@uow.edu.au
sperkiss@uow.edu.au

Email:

FUNDING AND BENEFITS OF THE RESEARCH
This study is not supported by funding. The findings of this research will inform future iterations of the subject
and may be published in conference papers or journals.
ETHICS REVIEW & COMPLAINTS
If you have any enquiries about the research, please contact Miss Sheetal Deo sd851@uowmail.edu.au or
sheetal@uow.edu.au. If you have any concerns or complaints regarding the way the research is or has been
conducted, please contact the Ethics Officer, Human Research Ethics Committee, Office of Research, University
of Wollongong on 02 4221 3386 or email rso-ethics@uow.edu.au. This research project has been reviewed by the
Human Research Ethics Committee, Ethics No: 2017/526.
Thank you for your interest in this study.
Kind regards, Sheetal Deo
Ethics No:HE16XXX Participant Information Sheet V4 29 November 2017
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Appendix 4: Consent Form for Professional Participants
Research Title: Exploration of an Accreditation Process: The Impact on Accounting Education and the
Accounting Profession
Researcher’s Name: Sheetal Deo
I have read the participation information sheet and have had the opportunity to ask the researcher any further
questions I may have had. I understand that my participation in this research is voluntary and I may withdraw at
any time from the study without affecting my relationship with the University of Wollongong in any way.
I understand that the risks to me are minimal in this study. I have read the information sheet and asked any
questions I may have about the risks. I understand that I will be involved in one 60-minute audio recorded
interview, which will be later transcribed.
My name will not be used to identify my comments or work in the study.
If I have any concerns or complaints regarding the way the research is or has been conducted,
I can contact the Ethics Officer, Human Research Ethics Committee, Office of Research, University of
Wollongong on 4221 3386 or email rso-ethics@uow.edu.au.
By signing below, I am consenting to (please tick):
* Having one audio recorded interview for 60 minutes each with the researcher asking me about my work and
learning experiences.
By signing below, I am indicating my consent to participate in the research. I understand that the data collected
from my participation will be used primarily for a PhD thesis, and will also be used in summary form for journal
publication, and I consent for it to be used in that manner.
Signed

Date
....................................................................... ......./....../......
Name (please print) .......................................................................
Consent Form
V1 29 November 2017
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Appendix 5: Interview Questions
Open Ended Interview Questions:
Professionalism in Accounting Education and Practice
1.

What is your idea of the meaning of the term professional?

2.

If you were a current student, what qualities and/or qualifications you would look for
in an accounting lecturer?

3.

Are you aware of the accounting higher education accreditation process? If not, what
accreditations are you aware of; ether in accounting education or accounting practice?

4.

How or (does) accreditation affect your workload/your teaching/your employees?

5.

What value do you perceive in the term’s “accountability”, “transparency” and
“responsibility” in accounting?

6.

Do these terms influence your idea of a profession? If so, how?

7.

Do you think that there is a gap between the accounting education world and the
accounting practical world? Can you please expand and give examples?

8.

Do you think accreditation can help close this gap? Please explain your response.

9.

What does the term “level of professionalism”, mean to you? Please explain your
response.

10. How does accreditation (AACSB/CA/CPA etc.) impact your work? Do you think it
will have a lasting effect or will it just be another set of measures to abide by? Please expand on the how
and why depending on your response.

Researcher: Sheetal Deo Wednesday, 29 November 2017 v5 1
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Appendix 6: Interview Key: Descriptions and References
Participant
1

Type of Participant

Description

Reference

Industry Senior
Accountant CA

Senior Accountant, over
7 years of experience in
accounting industry &
CA qualified

Participant 1 Senior
Accountant 2018,
pers.comm. 14 March
2018.

Industry Senior
Accountant CA

Senior Manager, both
CA and CPA qualified,
over 10 years
experience, currently
also pursuing
postgraduate study in
research

Participant 2 Senior
Manager, CA and CPA
Qualified 2018,
pers.comm. 6 March
2018.

2

3

4

5

6

7

Participant 3 Associate
Associate Professor
Professor and Senior
and senior academic in
Academic in AACSB
implementing AACSB
Academic/Professional
2018, pers.comm. 27
in a Business School
Staff
June 2018.
Senior Professional
Staff member involved
in Quality Standards for Participant 4 Senior
the Business School, Professional staff 2018,
who is currently
pers.comm. 12 June
involved in
2018.
implementing AACSB
Professional Staff
in a Business School
Distinguished Professor
in Accounting, was
involved in
implementing AACSB
Distinguished Professor in a Business School,
teaching over 15 years
of Accounting
Accounting Professor in
an AACSB Business
School, teaching over
Professor
20 years
Partner in a regional
accounting firm, CA
qualified and CA
Partner in Accounting mentor, partner in firm
Firm
for over 15 years

Participant 5 Former
Professor in Accounting
2018, pers.comm. 18 July
2018.
Participant 6 Accounting
Professor 2018,
pers.comm. 24 July 2018.
Participant 7 Partner in
local accounting firm 2018,
pers.comm. 27 June
2018.

9

8

9

Partner in Accounting
Firm

Associate Professor;
Director, Accreditation

12

13

14

Associate Professor,
Director of
Accreditation, involved
in AACSB accreditation
in a Business School

Participant 10 Accounting
Professor; Director of
Accreditation 2018,
pers.comm. 6 March
2018.

Accreditation Consultant
for CPA, deals with
Participant 11
tertiary and colleges for Accreditation Consultant
CPA accreditation for CPA 2018, pers.comm. 1
accounting subjects
August 2018.
Accreditation Consultant
(Forms)
CPA, Education Policy
Partner and owner in a Participant 12 Partner and
regional accounting
owner in a regional
Director in Accounting firm, owner for over 10 accounting firm 2018,
Firm
years
pers.comm. 3 July 2018.
Acclaimed Professor in
Participant 13 Emeritus
Accounting, involved in
Professor in Accounting
accreditation in various
2018, pers.comm. 20
universities, not
June 2018.
Professor - Accounting primarily just AACSB
Lecturer in Accounting
with practical
Participant 14 Lecturer in
experience in
Accounting 2018,
Accounting for over 10 pers.comm. 15 May 2018.
Lecturer
years

15
Lecturer

16
TAFE Head Teacher
Accounting
17

Participant 8 Partner in Big
4 Firm 2018, pers.comm.
30 May 2018.

Accreditation Consultant
for CPA, deals with
Participant 9 Accreditation
tertiary and colleges for Consultant CPA 2018,
CPA accreditation for pers.comm. 9 May 2018.
Accreditation Consultant
accounting subjects
CPA

10

11

Partner in a Big 4
accounting firm, CA
qualified and mentor

Strategic Projects
Coordinator

Lecturer in Finance and
Participant 15 Lecturer in
Accounting and over 18
Finance 2018,
years of experience in
pers.comm. 3 May 2018.
the Finance industry
TAFE teacher in
Accounting, involved in
accreditation with CA
and CPA for TAFE
accounting subjects

Participant 16 Accounting
TAFE Head Teacher
2018, pers.comm. 20
June 2018.

Student in Accounting
and Finance

Participant 17 Student in
Accounting and Finance
2018, pers.comm. 26
June 2018.

10

Appendix 7: Interview Transcriptions
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Participant 1:
Q1. What is your idea of the meaning of the term professional?
Interviewer: What is your idea of the meaning of the term professional?
Participant 1: Professional for me relates to someone having a higher level of education, someone who has trained
as more of a white collar as opposed to vocational courses, they have a greater understanding and more of a
specified intellect on certain topics.
Interviewer: So, would you count us in the accounting industry as a professional? Yes.
Why?
Participant 1: For the fact that accounting is the translation and collection of financial data into something
meaningful for other people. You know, not everyone can walk in and look at receipts and understand how this
receipt relates to something useful for another person. So, we have the responsibility to get business information
and find out more relatable and useful for other people.
Interviewer: But in saying that, do you think that all the accountants we have come across have that ability?
Participant 1: To a degree yes. Obviously, the more time that they spend in practical sense and the more education
that they have, they can pick up things easier, especially when they put it into practise, they have greater
knowledge of how things can be more useful to reader.
Interviewer: Because you were training, you trained a few graduate accountants, what was your ideal graduate
accountant? Like did you prefer a HD average graduate or say 3 years practical experience?
Participant 1: Someone with a broad basic knowledge. For us in financial accounting and tax really. There was a
lot of stuff that we learned (I) learned in practise then I did in education, so it’s hard to say that we want them to
have you know HD average or whatever because I have trained persons with HD averages and sometimes when
it comes to it, it didn’t matter how well they can define what accounting is and define what the tax legislation is
if they don’t know how to apply it to a tax return.
Q2. If you were a current student, what qualities and/or qualifications you would look for in an accounting
lecturer?
Interviewer: If you were a current student, what qualities and/or qualifications you would look for in an accounting
lecturer?
Participant 1: 100% they need to be engaging. That’s the most important.
Interviewer: Engaging in what specifically? Communication, education, presentation?
Participant 1: In all aspects. Like I remember doing the finance subject in my CA, and everyone that I talked to
said it was one of the most hardest topics out of the modules in CA but I found it one of the most easiest and I
actually got the highest score in finance because the tutor that we had he was so engaging with his students, he
knows how to do and engage them into doing the practise questions, he can draw out the intention and he is
passionate about what he is teaching. So, you really need that, and I remember doing auditing in university and
the auditor, they were monotone, they seemed bored giving lectures and they were just reading notes like from
the board or from the book. Like it didn’t feel like they had the passion for it. Auditing was my worst and auditing
should be one of the easiest because it’s you know tick and flick, it’s by the book, you know you can’t stray too
far from the module. Auditing was my worst!
Interviewer: Was it the same in the CA audit?
Participant 1: I think it was and I think it was stemmed from back from university.
Interviewer: That’s what my question was intending, could you have hated it that much from University to start
off on that once you did it in CA, it felt the same?
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Participant 1: Yes, I was so bored in doing in the CA as well. It sets the standard, if you find it boring from the
beginning, the onset because of that person, every aspect from like when I did it at work and then I did in the CA
I was still like “ugh” not this again. And like I said auditing is very by the book so because of the constraint….
Interviewer: The idea of how not liking something is transferred from University to industry and eventually further
accreditation.
Participant 1: Like I said they were reading just the lecture notes, they were just reading from the book, they had
a monotone, and they didn’t engage the students by “hey what did you, how does this relate to you”. Our finance
tutor in CA, got us up, we hated but we loved it because he got us up to go onto the whiteboard and write out and
work as team and work out answers and stuff and it made the whole team and the whole class engage.
Interviewer: Engagement was a huge factor for you at a CA and university level, what about at a practical level?
Because you at one point were a trainee accountant, so you would have had someone teach you, how did you find
your teacher?
Participant 1: Well…some were good, and some were bad.
Interviewer: Why because of the engagement factor?
Participant 1: Engagement factor yes and relevance. Like I said some people were very by the book and when
they were by the book, they were kind of rigid in their way of understanding and the way of teaching as well.
Whereas I find that when the teacher was more engaged in what they were doing they had more knowledge and
they can accept other factors like, when I would question them and say what about this way or that way can it be
wrong because of this or can it be right because of this way? They knew the topic enough and engaged in the topic
enough to be able to say this could work. Whereas the other person who would teach me would be like “oh no
sorry I’ve only seen it this way”. So, they were very rigid in their way.
Interviewer: But isn’t the CA accreditation process also very rigid? Like in your final exams it’s like one correct
answer? But in the practical world there are many variables to be considered which can change the answer to be
of more than one answer.
Participant 1: Yes, that’s right.
Interviewer: So how is CA practical?
Participant 1: It can be, because the CA sets up the foundations. But CA isn’t as rigid as, like it can show you
other avenues to deal with the one answer. It’s not always one line, one path, one answer. It can show you several
answers, but it is still rigid in a sense, compared to like practical. With practical, there’s certain variable depending
on your client and depending on what you are doing, you can pick up anything and completely different.
Interviewer: Like with the teacher example, if that’s the only thing you have seen, then when they see a different
variable, they can get panicky.
Participant 1: They back away and don’t know what to do.
Interviewer: Whereas, if you get an engaging, complex and though out teacher then they are like looking at things
from a different perspective.
Interviewer: Q3. Are you aware of the accounting higher education accreditation process? If not, what
accreditation are you aware of; ether in accounting education or accounting practice?
Participant 1: am aware of CA.
Interviewer: Are you aware of CPA? Yes. Have you undergone it? No. Why not?
Participant 1: Well, when I first, well at the very beginning of university I wasn’t even interested in doing CA or
CPA but when I went to work, they wanted to do and have CAs.
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Interviewer: Why weren’t you interested in doing CPA or CA at university?
Participant 1: I didn’t find value in it.
Interviewer: Why not?
Participant 1: I didn’t at the time; I didn’t know what they were for (university time). I just knew it as a step.
Interviewer: Didn’t they promote that at University, saying that if you get your CA etc. you will be able travel
with your accounting degree etc.?
Participant 1: Not necessarily.
Interviewer: Really? Wow! I am very surprised with that answer!
Participant 1: They tell you that there is a CA and CPA, and they tell you that there is an MBA and a PHD, but
they don’t say let’s do this, let’s do that.
Interviewer: How did you then figure out to do the CA?
Participant 1: Well, that’s why I wasn’t really interested in it because, I didn’t know more about it, I guess.
Interviewer: But then how did you pick the correct subject that is you have to do Bus Law to be able to do the CA
later? Did you get the right subject advice?
Participant 1: Yeah, they do tell you that if you do do, the CA, you should be doing these prerequisites and such.
Interviewer: So, you knew at that stage that you were going to do the prerequisites?
Participant 1: Yeah. The syllabus was always directed, like you know you should be completing this to be able to
get your degree or to get your major in something, they can always direct you. And they always set the foundation
and then electives you choose whatever you wanted. And if you wanted CPA and CA then you needed to do those
needed subjects. It wasn’t highly promoted or anything.
Interviewer: Which university did you go too?
Participant 1: University of Western Sydney.
Interviewer: Q4. How or (does) accreditation affect your workload/your teaching/your employees? For you
this question will be poised a bit differently, once you got your accreditation, do you think you taught/trained
differently? Do you think you gained a different set of knowledge skills after completing your CA? Or did nothing
change?
Participant 1: I guess only to a slight level, because the things I was teaching wasn’t necessarily related to what I
actually had learnt in the CA.
Interviewer: No?
Participant 1: Like I said you learn how to…in what we were doing I don’t think it was necessary (CA skills).
Interviewer: Why do you think that? You are not the first one to say this and I don’t think you will be the last one.
Participant 1: In saying that the CA is not relevant to what we practise?
Interviewer: Nope.
Participant 1: I only got my CA because my work required me to get it and also work paid for it. That’s why I did
it.
Interviewer: So, you don’t think the CA has enhanced your skills in anyway?

14

180
181
182
183
184
185
186
187
188
189
190
191
192
193
194
195
196
197
198
199
200
201
202
203
204
205
206
207
208
209
210
211
212
213
214
215
216
217
218
219
220
221
222
223
224
225
226
227
228
229
230
231
232
233
234
235
236
237
238

Participant 1: I learnt more but, in the job, I was doing, I don’t necessarily think I have technically applied
specifically more than what we should have learnt anyway.
Interviewer: So, was CA that technical do you think? Or do you think more like what you said before, tick and
flick and you go through the motions?
Participant 1: It wasn’t necessarily tick and flick, but you know the stuff that we learnt we didn’t really apply to
what we were doing.
Interviewer: Do you think if you worked in an international company/different work environment you could apply
more from the CA? Would it be more applicable?
Participant 1: Some subjects but not the whole topic, and not the whole CA. Like when you work for larger
companies and international companies, you don’t work the entire accounting field whereas in the CA you do
auditing, you do like the management, tax and ethics etc. but when you work you are really only working one
field like you work tax, you work accounts payable, you are working on the management side, you are not going
to be working the whole thing so you might you like one field or sorry you will obviously be using ethics
throughout but as in terms of the four other subjects so you will be using like one fourth and even then you know
like we use tax when we were doing accounting in our work but we wouldn’t be doing TOFO or any of the other
subjects.
Interviewer: Q5. What value do you perceive in the term’s “accountability”, “transparency” and
“responsibility” in accounting?
Participant 1: Well like I said it’s so important these terms, like when I read the question, I was just like yes that
is accounting. Those three terms, you can’t one without the other really, and like I have said before accounting
really is getting the collation of raw data and presenting them into something meaningful and useful for other
people. So, you have to have the responsibility to be able to get this information and present it in a way that’s true
and fair view. You have to have accountability and say yes you know, like what you are collecting and what you
are presenting can be true and fair. The transparency is highly important because you have to be able to show,
you can’t just say yes, you know I take responsibility for making this financial report like what I am trying to say
here is like personal expenses for example, I know of so many people that try and claim personal expenses as
business expenses and as accountants yes I can take that data and let’s say “hide it” in a general expense account
or I can hide it in some motor vehicle account or whatever it is, or even if its relating to something personal so
you have to have that accountability so to say wait a minute I am responsible for this. I am going to take
responsibility and I will show you that this is technically a personal expense, or I will take it out. There needs to
be that responsibility.
Interviewer: You have interrelated those terms. What shaped you to do that? Work? Education? CA?
Participant 1: In work. In work you get it. You learn about it and you touch on it when you are doing university
and when you are learning the CA and whatever. You are supposed to know that you are supposed to present this
in a true and fair view, you are supposed to know, and you are supposed to present this in a certain way. Well,
when you start working in the field with all the clients and stuff and they present you all this information and
suddenly you are looking at this data and your motor vehicle expenses are really high, and you found out that they
bought a car and are trying to claim it. And then hey you’re a farmer, why are you trying to claim a luxury car
for? Like it’s not related.
Interviewer: What would you do?
Participant 1: You have to explain to them that this has to be a personal expense. Or Div. 7A it, you know. You
can’t just claim everything as a business expense, there’s costs and just as you can’t take money out of a business.
You learn more of the importance of it when you are working. Yes, you know it when you are studying.
Interviewer: But why is it so much more important at work though?
Participant 1: Because now you are dealing with clients. Now you have to explain it to them.
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Interviewer: But why are their flaws more important to you as a practitioner? I’m a farmer but just put through
my car it’s a mistake, whatever do it?
Participant 1: Well, we have to explain it to them.
Interviewer: But I want you to do it, I’m the client, I’m paying you the money.
Irrespective, that’s, if I was the one signing off on the accounts, I have to say look I am the one that presented and
prepared these financial reports. I put my name or the company’s name or whoever it is, so I need to have the
accountability to say that I am doing the right thing.
Interviewer: But I am giving you $5000 per month to do this. I know that you have a strong ethical ground but
what I am trying to say is that time is money and sometimes money is the last value.
Participant 1: Yes, I saw at work, there were practitioners who said that we should work our way around this and
let’s see what we can do (for a valued paying client).
Interviewer: So, what give you this strong sense of self as a practitioner? What makes you different from them?
What shaped you to be different, CA, education?
Participant 1: I guess this is the reason why I wanted to do accounting in the first place, was because…when I
first wanted to do this, I was tossing u between law and accounting and I said accounting because I wanted
something black and white, I wanted something that I can say yes this is the answer.
Interviewer: Did you find something black and white though in accounting?
Participant 1: There are things that are black and white compared to law 100%.
Interviewer: Because law is another professional and we are very much in line with law as accountants.
Participant 1: This is true. But I find more accountability, transparency and responsibility in accounting. Even
learning from university in law it was all about interpretation of the law and I just hated that. I hated that someone
could do something but still be termed good by the interpretation of the law, so I want to account.
Interviewer: But could you also argue that the higher you go, you were manager before you left, that the higher
you rose in industry, the more interpretive work you did in accounting?
Participant 1: The people wanted it to be that way, but I think the higher you got the more of a relationship you
pick up with the clients. The more expectations to get profit from upper management, the more they want fees to
come in, the more they stronger relationships they want you to get with clients. The more leniencies they had
towards certain transactions and that’s why they were more maybe we can do this for and do that for you and yes
that can happen.
Interviewer: Because it was always the seniors that made that decision?
Participant 1: Yes. Well at the beginning, juniors would always ask the intermediates and it was more of a learning
basis.
Interviewer: Q6. Do these terms influence your idea of a profession? If so, how?
Participant 1: Between the accounting and the legal profession yes. It does yes.
Interviewer: So, if it does influence that going forward would you teach from this angle now?
Participant 1: To me yes. You have to.
Interviewer: Again, no other influence but your experience has shaped you in that answer?
Participant 1: Yes, pretty much…my experiences at work have shaped me as an accountant, not so much CA or
university.

16

299
300
301
302
303
304
305
306
307
308
309
310
311
312
313
314
315
316
317
318
319
320
321
322
323
324
325
326
327
328
329
330
331
332
333
334
335
336
337
338
339
340
341
342
343
344
345
346
347
348
349

Interviewer: Q7. Do you think that there is a gap between the accounting education world and the
accounting practical world? Can you please expand and give examples?
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Interviewer: Q8. Do you think accreditation can help close this gap? Please explain your response.

Participant 1: When I bring this up with people, a lot of people don’t understand unless you have been an
accountant then started working and you get to work, and you are like what is happening? What am I doing? Like
the very basic thing, you do tax law at university, and then you get out to an accounting firm and they give you a
tax return and do this and then you are like I have never seen a tax return before. How can you do a three-year
course and get a HD in tax law and not have seen a tax return? Not have completed a tax return.
Interviewer: Have you come across this when you were teaching gradates?
Participant 1: Yes! Even I was like that when I first started working.
Interviewer: What threw you when you first started working?
Participant 1: When they said to this tax return. The boss would also come up and say oh this is a really simple
tax return for a couple; it’s really easy, here do it, you should be done in like two hours and you sit there going I
have never done a tax return before.
Interviewer: Could you also argue that you didn’t know the software to be used too and it hindered you?
Participant 1: That’s another thing, like back to basics you don’t get presented a tax return or a tax pack or anything
in back when I went to university. So, you don’t know where to apply like you know yes assessable income minus
the deductions equal the taxable income, you know that formula but when you apply it to a tax return it doesn’t
correlate to the labels on the actual tax return. There is no relationship between the practicalities and to what you
have learnt to putting it into a tax return.
Interviewer: Do you think you would have benefited if we introduced those technologies and simple tax returns
in university degrees?
Participant 1: Yes, it makes you more job ready and the other thing that you brought up was the software. We had
one subject at university that was about MYOB, in which they pretty much said get, the textbook and follow
through the prompts in a computer lab and do the asked questions and do it yourself. I think we had a project or
something or rather and it was worth 70% of the grade and they didn’t really teach us the software because they
said to just follow the textbook because the textbook teaches you pretty much what to do such as click this and do
this whatever, so we had an assignment that was pretty much 70% of the grade and they never taught us and
luckily I had been taught because I did TAFE in my high school as part of my HSC, so I knew MYOB and for me
it was easy. Whereas everybody else was like I don’t understand this software.
Interviewer: Do you think TAFE students are more job ready? Why?
Participant 1: Yes. Because they have learnt the software, they’ve learnt….
Interviewer: Why do you think there is a discrepancy between TAFE and University?
Participant 1: Well because university wants whiter collar, they go for the academic whereas you know, TAFE is
vocational, they want you to be job ready, they get you, you know, they get you ready for MYOB and starting out
and that’s where you when you graduate from university, they want you to start out at junior levels to know the
basics and they don’t teach that at university. They teach more like ethics in accounting and theories of accounting
but when you get out and look for a job you don’t look for a theoretical accounting job.

Participant 1: Nope. Because CA and CPA are aimed more at a higher level, they want more technical level. So,
CA and CPA it’s more when you have graduated and you are in a job, you are working, and you want to step up
to like management. Whereas it’s not for someone who has just finished university as they want to start a job,
they (CA/CPA) don’t teach you MYOB, its expected and assumed knowledge. It’s not for job ready.
Interviewer: It’s very interesting what you are saying about the discrepancy between TAFE and Universities…
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Participant 1: Only because I have done TAFE, University, CA so…
Interviewer: So, did TAFE promote further education?
Participant 1: It was a Cert IV, and it was part of my HSC…they obviously did promote that these were like the
next steps and with an advanced diploma, you can go for a degree.
Interviewer: You could also argue that University fluffs it up? Whereas TAFE doesn’t fluff it up as much? From
what your responses are telling me?
Participant 1: Yeah, it doesn’t really…
Interviewer: TAFE seems more straightforward than University especially University in second and third year
when the work becomes more critical and interpretative.
Interviewer: Do you think numbers are subjective or objective?
Participant 1: Depends on how they are presented.
Interviewer: What do you mean?
Participant 1: Having worked in practise I know that there’s always a story behind the numbers. It’s not as black
and white anymore as I thought. When I first started, I always wanted black and white, income is income now I
know it’s not because some people defer income like what we did in practise and what can happen in practise, is
that we are going to defer some income so we don’t want to inflate your income this financial year or quarter, we
will delay it for next year or accrue some income so what you are presented as a financial report isn’t necessarily
true and fair – as at! Because they have now allowed for things to be accrued or deferred income, especially when
you get to a tax return, you can see that when you remove all of these things down to the ground, it is completely
different from what was presented from the original’s financial statements or tax returns.
Interviewer: So that answer has formulated from your work in industry not from your university education?
Participant 1: Yes.
Interviewer: Q9. What does the term “level of professionalism”, mean to you? Please explain your response.
Participant 1: It depends are you talking about a person’s conduct, the way they act professionally or the level of
education? For instance, I would think conduct, the way someone acts. To me it doesn’t actually come to me as
you have studied more, you have learnt more, so you should know more. It’s just all the way that you should act.
Interviewer: So again, your response, more from University or work?
Participant 1: No, it’s more experience and practical yes.
Interviewer: Q10. How does accreditation (AACSB/CA/CPA etc.) impact your work? Do you think it will
have a lasting effect or will it just be another set of measures to abide by? Please expand on the how and
why depending on your response.
Participant 1: On the impact of work, getting the CA I know that it’s kind of half and half, there’s like a level of
expectation that you should know certain things now, that you have done your CA or that you have done your
CPA or whatever, they expect you to know more professional and act and be more professional and have more
knowledge. At the same time in a firm that I worked at it was standard for them to all become CAs and it wasn’t
as specials as it just became a status symbol just to get it.
Interviewer: Please explain status? Do you mean moneywise?
Participant 1: Sorry no for the firms’ status.
Interviewer: But doesn’t that make the firm to top heavy?
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Participant 1: Still the CAs, but when you present the firm to the clients, they can say we are CA qualified etc.
you know we have people with CAs so with broad knowledge that can do your returns, do your financial reports.
Interviewer: Does this affect your idea of professionalism?
Participant 1: It does. It was seen more as a status symbol as opposed to actually acting in a certain way or having
a higher level of education.
Interviewer: If you didn’t have your CA would you regret it? Where would you be if you didn’t have your CA?
Participant 1: I never introduce myself as a CA. For me I think there’s value in your experiences more valuable
in saying that you have just graduated an advanced diploma with CA or CPA, because you know people can test
well, people can be able to retain knowledge well but then they are not able to apply it well to the practical world.
Interviewer: Will you go back to university to get any further accreditation such as MBA etc?
Participant 1: No because they did not present themselves as a practical and relatable experience for working. I
do like learning and so I had thought about it but for learning for learnings sake not to enhance what I am doing
at work.

19

441
442
443
444
445
446
447
448
449
450
451
452
453
454
455
456
457
458
459
460
461
462
463
464
465
466
467
468
469
470
471
472
473
474
475
476
477
478
479
480
481
482
483
484
485
486
487
488
489
490
491
492
493
494
495
496
497
498
499
500

Participant 2:
Interviewer:

Q1. What is your idea of the meaning of the term professional?

Thank you again Participant 2 for doing this interview with me. If any time during the interview, if there is any
time you don't want to continue let me know and we'll stop doing the interview and we'll discontinue. There is
nothing held against you for that. Q1. The first question is what is your idea of the meaning of the term
professional?
Participant 2:
acts ethically.

Someone who has experience, is trained appropriately in the field that they're working in and

Interviewer:
So, when you say experience what do you mean by experience? Like they need to have practical
experience or education experience?
Participant 2:
They really should have practical experience, that's the most important thing. Then the next step
would be to have appropriate educational experience or training in that area.
Interviewer:
You've trained a lot of accountants. Do you prefer someone who is actually studying at the
moment while you're training them, or do you prefer that they finish their university education and then they come
into the industry and work with you?
Participant 2:

Either way it doesn't matter.

Interviewer:

Have you seen any differences in between the two?

Participant 2:
Well, if they've got their degree already, the university degree, and then they go to work it's
easier in that way because they've already gotten at least a basic understanding of the accounting principles and
rules and they're quicker to pick up on what they have to do at work. Whereas someone who is working in practice
and studying, whether it's going to TAFE or unit at the same time their learning progresses at the same level as
what they're studying. So, they can't really ... Generally, I find that they can't really progress to much more difficult
stuff until they've learned more at uni or at TAFE.
Interviewer:
Do you not find them more accelerated after they've completed the degree then? For example,
when they start their CA do you not find them more accustomed to doing a CA and working whereas opposed to
people who had finished their university degree and then started their working experience and then the doing the
CA, there's a bit of a lag between all of their studies, between the two groups?
Participant 2:

What do you mean by that?

Interviewer:
So, if you had two different employees and one employee was working part-time and then they
finished the degree and now they're going to move onto the CA. Do you see any difference between this person
and as opposed to someone who has finished their degree and then they started working and then they're doing
the CA. Like the rights of passing and things like that, like understanding the CA concepts. Does the person who's
finished their university degree find it harder? And the person who was training whilst doing their university
degree, do they find it easier? Have you found any instances of that?
Participant 2:

No. I find it to be pretty much similar.

Interviewer:

So, the failure rate isn't different?

Participant 2:

No. The failure rate depends on how they've gone at uni.

Interviewer:

That's a different answer, yep.

Participant 2:

If they have had a very low pass rate at unit they struggle with CA.

Interviewer:

Why do you think that is?

Participant 2:

Because the CA is much more difficult.
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Interviewer:

But the C is more practical.

Participant 2:
No, CA is still very theoretically based but relates to real life experiences and examples, just
like uni or TAFE are. But the CA, the concepts that you look at there are much more complex than what you do
at university level.
Interviewer:

Are they too complex? Are they too complex for-?

Participant 2:
Which is good because it applies to what you would do if you work for ... It applies more for
large companies. So, if you work for a big four firm for example and you have to do tax record, accounting record,
audit work for a listed company for example everything that you learned in CA would apply to them. But if you
work for a smaller firm that doesn't do large corporates, the listed companies it's much harder for them because
the CA doesn't apply accounting concepts and rules to what a small company would do. So, the ones who come
from just a smaller accounting firm, they struggle a lot as well because they don't understand the more complex
stuff. Like for example when they look at consolidations and equity accounting for consolidated groups, they don't
understand that because they've never done any practice.
And you probably won't do it in practice unless you do work for a listed company or for a large private
company which has got multiple and complex group structures. So, for me CA was easy because I did that when
I worked at the big four firm. But then people who did CA with me who were working in smaller accounting firms
who have never done that before didn't understand it one bit.
Interviewer:

Keep going, sorry.

Participant 2:
well.

So, for them, they pretty much failed it or just passed it maybe. So, it's very hard for them as

Interviewer:

Did you find the CA difficult?

Participant 2:

Yeah.

Interviewer:

Why?

Participant 2:

I think when-

Interviewer:
You did fairly well at uni, you were fairly ... Just give me a little bit of background about your
experience. So, you did your BCOM?
Participant 2:

Yeah.

Interviewer:

Were you working at the same time while you were doing a BCOM?

Participant 2:

Yeah. I already had about 10 years of working experience.

Interviewer:

In accounting?

Participant 2:

In accounting.

Interviewer:

So, you were pretty well familiar before you go into the degree.

Participant 2:

Yeah.

Interviewer:

Then you did your CA after you got your degree.

Participant 2:

Yeah.

Interviewer:

Why did you find it difficult, the CA program?

Participant 2:

I think because-
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Interviewer:

Could it be mentoring that as well could be ...

Participant 2:
No. I think it was just the way that CA was structured. It was just very difficult because at uni
what you studied is what you're examined on and you had to have an understanding of everything to answer the
questions. But at CA level when we did it the unfair thing was, the way that they structured it was they had one
cohort where they would make the exam much easier. Then if they had a very high pass rate, they would then
make it much more difficult for the next cohort. That way the failure rate was about between 30 to 40%. So then
with my cohort they made it very, very hard to pass it. What they did was the year that I did it, that I first did it, I
did it, they made it really, really hard where they examined us a lot on hedging and derivatives which we didn't
really do too much of. And accounting in fine transactions and working with fine currencies, converting things
between Euro, the Pound, the Australian, American Dollar and on certain days and then hedging for that.
And then using swaps. A lot of it was finance stuff, not actually accounting stuff. And then the other
problem we had too was they all said to us, "You'll get examined on consolidations but not joint ventures." And
none of us had any experience in accounting for a joint venture. We looked at it in a very basic way in the module
but in the exam, it was much more complicated. And so, then I couldn't answer the question and then I nearly
failed it purely because of that. Whereas at uni I was a HD student, and then going to this and almost failing it.
For me it was really upsetting. I just passed it, but I was upset with myself because I thought, "What did I do
wrong here?" But it wasn't me. They made it just so hard that what you had given in the study materials, that was
nowhere near enough to give enough information to adequately answer the questions.
So, then they realized in that one big question that was worth 25 marks about derivatives and hedging.
But they then realized that they actually made a mistake in the question. They gave us the wrong information
which is why we couldn't get the answers. And then with the joint venture question they said to us, "Oh, you're
never examined on that. You're always examined on the equity method of accounting and consolidations for
subsidiaries. You don't ever get examined on joint ventures." So, we didn't look into it in that much detail. But
then it was a 25-mark question for that but nothing on consolidations. So, what we were taught and what we were
given to study was different to what we were actually examined on. And then for management accounting the
module for that was really, really hard because the exam was actually more about management theory and it wasn't
actually about management accounting.
So, there wasn't anything about, it came from manufacturing, direct, indirect materials, overheads,
calculating width, doing your various analysis. It was none of that stuff, it was hardly any maths. It was mostly
theory. So, what we were examined on was different to what we were actually taught. For me I enjoyed CA, the
studying part of it. But the examination component didn't make any sense because it wasn't realistic to what we
were actually learning.
Interviewer:

And what you were doing?

Participant 2:

Yeah.

Interviewer:
How do you explain that to ... Do you use these examples when you're training someone and
they're asking about CA and they're going to undergo their CA program? Do you want them, or do you go, "Yep,
this is a perfect path for you.”? Like CS, do you market it or what do you do?
Participant 2:

I tell them all to do your CA because it's good for your career.

Interviewer:

Why?

Participant 2:

It's a big wake up call to teach-

Interviewer:

Why is it good for your career?

Participant 2:
Because quite often employers want you to have your CA and it gives you a higher pay. If you
don't have a CA a lot of employees don't want to know you.
Interviewer:

You can't do the experiencing anymore?

Participant 2:

Yes, you still have to do it as part of your CA.
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Interviewer:
No, in the sense that you can't just be based on your wage, on the number of years you've been
working [crosstalk 00:10:07]Participant 2:

It's not enough anymore.

Interviewer:

Not anymore? Okay.

Participant 2:
A lot of them want you to do your CA. If you have your CPA, they're okay with that, but they
prefer your CA.
Interviewer:

Why is there a difference between CA and CPA?

Participant 2:
Because CPA isn't ... It's not technically difficult enough, it's too easy. It's more for tax
practitioners. It doesn't have enough accounting technique work in it. It didn't have enough auditing work in it,
management accounting techniques in it either. It was more tax-based.
Interviewer:
Could you say it was more practical though? Because it is a bit more real-life question or no?
[Crosstalk 00:10:44]
Participant 2:
of accountant.

It was more practical if you're going to be working as a tax accountant but not any other kind

Interviewer:

So [inaudible 00:10:51] specialization.

Participant 2:
Yeah. So that's why most tax accountants or people who know they want to do tax will go off
and do their CPA. They don't want to touch CA. Management accountants that I've worked with, other
accountants, they've started doing their CA and they've gone, "No, this is too hard. I'm going to do CPA."
Interviewer:
Q2. If you were a current student, what qualities and/or qualifications you would look for
in an accounting lecturer?
Well in our university with all our faculty management accountants they have CAs ... CPAs, sorry. They have
CPA not CA credentials. And because the university doesn't require them to have CA pretty much, yeah. They
were really good answers, thanks Participant 2. So Q2 if you were a current student what qualities and/or
qualifications would you look for in an accounting lecturer?
Participant 2:
Well, the first thing is I would want them to have, and you know I'm going to say this, is practical
work experience.
Interviewer:

It's all anonymous. Practical work experience, why?

Participant 2:
Because then when they're talking about particular topics, they can apply that to real life work
experiences. This is what people do in practice, this is why you need to know this.
Interviewer:
You're a tutor and you work in practice so do you find when you talk about this is what you do
in practice, this is what you're going to expect from clients, so on and so forth, do you find the students are more
engaged in your class because of that?
Participant 2:
Yeah, and they tend to ask a lot more questions when they become more familiar with you.
They'll start asking questions. "Is this what a company would do in real life? Why do they do this, why don't they
do it this way?" And I'll tell them. It makes them realize that what they actually are learning, they have to actually
know it because they're going to use it. So, a lot of my students, when they don't come to class prepared for a
subject, they haven't done their homework, I remind them every week, "This is what you will do in practice. What
you have studied in the first couple of years of financial management accounting, you have to actually do that in
real life. I don't care whether you work as a financial accountant, management accountant, tax agent or an
accountant, auditor, you're going to have to know this in some way.
Even if you work at the taxation office as an investigator or as a commissioner you have to know all of
this stuff. So, it's not just a matter of you learning it and then you forget about it.
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Interviewer:
To have use in a difference in accounting lectures that teach from industry experience versus
no industry experience, like when you were a student?
Participant 2:

Yeah.

Interviewer:

Because you would have had some lectures who had it and some lectures who didn't.

Participant 2:
Well, most of mine didn't have any experience, which made it really hard. I only had one who
had experience. So, when heInterviewer:

You never had Kisden as a-

Participant 2:
life.

No. And then with that teacher it made things a lot easier because he would apply things to real

Interviewer:

You never had Ian? I interviewed [crosstalk 00:13:38]-

Participant 2:
No, he came after. And so, then when I'd ask him for help and stuff he knew where I was coming
from because from working in practiceInterviewer:
Speaking of this person as well, this person was actually very much in [inaudible 00:13:53] as
well because he was like, "Go talk to Participant 2 because she totally gets where you're coming from. Like you’re
writing and all of that stuff," and I thought that was kind of cool. What else would you look for in a lecturer then
besides the industry experience, would you want in a ... Not in a perfect, but you know, in a perfect world what
would you want?
Participant 2:
Of course, they've got to have an accounting degree, and if they've done their CA or CPA that
would help too.
Interviewer:

Is that a major factor?

Participant 2:
Not really. For me it's more important that they've got their accounting degree and practical
experience is the most important. And also teaching experience, and that they can teach.
Interviewer:

That's a different one.

Participant 2:

And that they can communicate clearly.

Interviewer:

Yeah, that's a different one.

Participant 2:
00:14:38]-

Because I nearly failed a couple of subjects at uni purely because I could not teach. [Crosstalk

Interviewer:

In accounting though or in other subjects?

Participant 2:
In accounting, yeah. So, some are really, really good at working in practice but just can't teach
it. And that's fine. Or some are really good at doing just research but they're no good at teaching.
Interviewer:

And you get those ones that are straight, straight, straight.

Participant 2:

Yeah.

Interviewer:
Q3: Are you aware of the accounting higher education accreditation process? If not, what
accreditation are you aware of; ether in accounting education or accounting practice?
Fair enough. Are you aware of accounting high education accreditation process? If not, what accreditation are you
aware of either in accounting education or accounting practice? We've touched on CPA and CA. Is there anything
else that you want to bring about for CA and CPA like you want to mention? Like why you chose CA instead of
CPA.
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Participant 2:
your CA.

I had to do CA because the role I was working, you were going to have CPA, you had to have

Interviewer:
them about-

Did you do it for a career choice like you mentioned before, for students when you were advising

Participant 2:
Oh yeah. If they ever asked me, "What should I do, CA or CPA," I'll tell them if you want to
work in Australia you have to get your CA. If you want to have more options, there are more firms that prefer to
have someone who's got their CA than their CPA. CPA firms tend to be only tax firms and financial planning
organizations. Some private companies will want the CPA but most of them on the border level prefer their CA.
But I've told them too, if you want to go to America, they prefer that you have a CPA. If you go to England it's
the CA as well. The rest of the world, it doesn't really matter. Asia, I think they prefer that you have your CPA. I
asked them which country you want to work in and if they say, "I want to stay here," I'll then say, "CA." If they
say, "I want to go overseas," I will then sayInterviewer:
When will you say CPA then? Like if I came to you and I go, "I want to stay here and I ..." And
you would just go automatically ... Recommend CA to me?
Participant 2:
Well, a lot of them say, "I want to work for a big four firm." And then I'll tell them, "If you want
to do that, you're going to have to get your CA."
Interviewer:

CA, yep, for sure.

Participant 2:
If they say, "I want to work as a financial advisor," then I'd say, "You're probably going to have
to get your CPA plus your FPA, your financial planning certification."
Interviewer:

How about FCA? Have you ever recommended that to ...? No, CFA, sorry.

Participant 2:

Which one's that one?

Interviewer:

That's the charted financial accreditation, I think.

Participant 2:

No.

Interviewer:

It's like a CA but it's like the CA equivalent to the finance world.

Participant 2:

I think that I've only got one friend who got that because she does-

Interviewer:

It's hard.

Participant 2:

A lot of the accounting for superannuation funds.

Interviewer:

It's a hard one.

Participant 2:
I only ever suggest that if you're going to work as a financial advisor. So, some students who
work as a ... Not the financial, perhaps a level below that. Not a para planner. Yeah, para planner. If they're
working as that I'll then suggest that they get their FCA too because to have your own financial planning firm
now you need to have that as well.
Interviewer:
Do you find that a lot of students come to you for this kind of advice once they know you've
got that experience in the industry?
Participant 2:
Yeah, because at the start of my ... The session I tell the students that I've got ... What I do,
where I work and what experience I've got. They'll [inaudible 00:18:01] to believe that what I'm telling you is
actually credible, don't write me off. Come to classInterviewer:
Do you fight that a lot? Like do you find a lot of students going, "She's just another tutor who's
just done her research [inaudible 00:18:14] and she's just going to be teaching us. She doesn't really know
anything."
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Participant 2:

I [crosstalk 00:18:18]-

Interviewer:

Is that why you do that in your first week?

Participant 2:
I do."

Yeah. Because some of them have that attitude like, "What do you know? You don't know what

Interviewer:

Yeah, [crosstalk 00:18:26].

Participant 2:
And then after a few weeks they sort of get more into it. Even when they do the evaluation
survey at the end of the semester there's always at least four or five students who are like, "She knows her stuff."
Interviewer:

And she knows her practical stuff.

Participant 2:
That they appreciate ... They'll either write on that or they'll come at the end of the session and
they'll thank me personally for incorporating my practical experience into the class because it helps them
understand the reality of working in practice. Those who already work in practice, they appreciate it because it
means that what they're learning is actually valid and they know that they're on the right path with where they
want to go and what they're doing. Because some of them find that they're uncertain with where they're working.
Are they getting taught the right way, are they learning it the right way, are they doing it the right way? They
might come and talk to me after class about what they're doing. Is what they're doing right and all that? Or they'll
ask me, "I'm working here now but I want to get to there. What else can I do?" Their attitude changes, yeah.
Interviewer:

Q4. How or (does) accreditation affect your workload/your teaching/your employees?

That's awesome. How or does accreditation affect your workload teaching or your employees? So, has CA
impacted the way you teach in industry? Do you teach from a more CA knowledgeable background or do you still
teach like you would teach at university?
Participant 2:

No, not CA because CA is too complex to teach them at university level. There's no need for-

Interviewer:
What do they do in the CA? Like in audit. Like if you're teaching someone audit would you ...
Because you've done your CA do you go, "Okay, in CA they're going to expect this so let's try to do this. It's going
to prepare you for your exam or ..."
Participant 2:
In a CA because the CA, they change the format of that every two or three years. So how I did
it, which was now eight years ago nearly, they've changed it, overhauled it completely. The only advice I ever
give to them is practice past exam papers to get into the practice of how to explain an answer or how to calculate
an answer. Because it's much more different to the university level. The problem with CA is at university level
what we teach, it doesn't really change that much from year to year apart from in maybe financial accounting
where the standards might change. Then they might incorporate a new standard into the curriculum.
Interviewer:

Or the tax one.

Participant 2:
Yeah. But for management, accounting and for audit nothing really changes. The concepts that
are taught are pretty much the same. Whereas at CA level they changed everything with every subject, every
module based on the new and current structure. So, everything is always totally new.
Interviewer:

Would you ever become a CA tutor?

Participant 2:
Wollongong.

I was going to but down here I think that they stopped doing the classes down here in

Interviewer:

They have, sorry, yes.

Participant 2:

They used to have them on the weekend and-

Interviewer:

The weekend classes, yeah.
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Participant 2:

Yeah. There's no more of that so no.

Interviewer:

If they did would you do it?

Participant 2:

Yeah, because I really liked ... I enjoyed it and I think that-

Interviewer:
Would you teach CA ... Then will you teach CA differently as opposed to teaching it at a
university level because the requirements are different then?
Participant 2:
I teach the curriculum that we've got so it'd be a much higher level. But I would teach it in the
same way that I teach at university level because you've got to break things down. Doesn't matter what you're
learning, you've got to break it down for all the students to understand it correctly. If you make it really hard, they
won't understand you. So, CA level is, even though it's much more complex than at university level students that
do CA still quite often don't have enough knowledge to understand what's been taught at CA level. So, you still
have to break it down into smaller components and teach them at a very basic level so that they can understand
what they have to know in the CA. Because I used to go to the CA classes and my students are sitting there shaking
their head, holding their head in pain because they just didn't get it and then the teacherInterviewer:

[Crosstalk 00:22:47], yeah.

Participant 2:

Would explain everything at a very high level and they didn't get it.

Interviewer:

Why do you think they teach that way, [crosstalk 00:22:57]?

Participant 2:
practice-

Because they just don't know how to teach. They would just employ people who worked in

Interviewer:

But they had to train an employee at one stage, right?

Participant 2:
I think they might have had a couple hours' training but no-one ... They're not being assessed
on their training, on their teaching skills.
Interviewer:
what I mean?

Isn't teaching the same as training an employee? Like the teaching is the same, do you know

Participant 2:
Yeah, but when you're employed you have your own performance review and your employer's
watching you to see what you're doing, and your work is being reviewed to see how you're performing. And if
you're not performing up to standard, well then you get a warning. Three warnings you're out. But with the
teaching, no-one's sitting there observing how they teach and then no-one's commenting on their teaching style to
say, "We need to improve here or there." Like I asked my students for feedback on how I'm teaching. If I'm doing
something wrong let me know. And I never really get negative feedback, but I always look to see how I can
improve to make things easier for the kids. But at CA level there's never that assessment of, "All right, you're
teaching in the right way, or you're not, or this we need to improve."
Interviewer:

That's a good answer, yeah.

Participant 2:
So, you can be taught how to do something but at the end of the day someone has to actually
look to see if you're actually doing it correctly which is the problem.
Interviewer:
Q5. What value do you perceive in the term’s “accountability”, “transparency” and
“responsibility” in accounting? And Q6. Do these terms influence your idea of a profession? If so, how?
Good. That's a really good answer. So, what value do you perceive in the term’s accountability, transparency and
responsibility? As you know these terms come from the qualitative characteristics in the accounting framework,
that's why I've chosen them. And they're also very applicable to industry as well. So, what value do you perceive?
Do you find accountability more valuable, transparency more valuable or responsibility or are they equal for you
and why?
Participant 2:
Probably responsibility's probably the most important. I'd say because people are going to you
because they expect that you've got a certain level of professional skills and knowledge and they come to you for
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very significant matters. So, they expect that you are going to behave in a professional ... In a trained way, in an
ethical way. You'll be honest and open with them and you'll try and help them at the highest level that you possibly
can. And if you can't well then you can say to them, "Look, I don't have the expertise in this. I can recommend
that you go to this other person for help." Responsible being you've got the competency to do your job properly
and you're doing it the right way. You're not hiding stuff, you're not doing things that are against the law, you're
not engaging in for example anti-avoidance, anti-tax, tax avoidance practices.
You see initial transfer pricing as an example. You want to advise your client not to do that because of
the taxInterviewer:
Implications of it. But could you also argue that you're doing your job? Like if you're going to
do transfer pricing as an accountant, if I want to come to you for that I want you to get me the best way to ... Best
tax outcome possible. So, isn't your responsibility to find me that loop? I'm your paying client.
Participant 2:
It's your responsibility to find the best way to minimize your tax, but not to find loopholes where
you avoid paying it. So, the problem we have now is clients want to go to you to find ways to avoid paying tax,
not to minimize the tax. So, transfer pricing is a way of avoiding paying tax, not necessarily minimizing your tax.
So many companies here like, which you probably would have heard now, Google is in big trouble now for not
paying tax in Australia.
Interviewer:

Apple.

Participant 2:
Yeah, because they've avoided paying it. They haven't minimized what they're paying, they've
just avoided it. So, the taxation office allows you to minimize your tax but not avoid paying it. That's the big
difference that we have now.
Interviewer:
So, responsibility for you is very much stemmed in the ethics of it, like it's very much what you
would portray to the client isn't always the best outcome for the client but is the best outcome for the community.
Participant 2:
Yeah, because at the end of the day if something happens to that company the first person to
blame is you as the accountant. They're going to say, "Well I went to the accountant for advice ..." It's the same
as being a doctor. If something goes wrong in the surgery, they're going to blame the doctor. They'll blame the
lawyer; they'll blame all the professionals. It's your fault. I went to you for help, and this is what you've told me
to do. But then your argument will be, "Well no, I gave you advice. You signed on this paper, you decided to
implement it. I just gave you advice on what you can do but I didn't tell you to do it." But everyone's going to still
say, "Well no, you're the professional. You know what to do. You know all the loopholes; you've told them that.
They then have gone off your advice so it's your fault."
So, you've got to look after yourself, your reputation. You don't want to lose your accreditation and yeah,
looking after the community. Because having worked in forensic accounting as well you see how companies have
failed to pay billions in tax and me ... Again, I understand, and I agree that we all want to minimize how much tax
we pay. But seeing how many companies out there have not paid tax and they've made millions and billions of
dollars and they've transferred that money offshore somewhere, particularly to Asia, that means that the
government has lost billions in revenue which means that we don't have enough money to fund Centrelink for the
unemployed or to pay pension as their benefits or to pay for things like basic roads, et cetera. Hospitals suffer. So,
we feel the consequences but in practice you see the consequences.
And then when you see that the directors get away with it and they don't go to jail or they don't get banned
from being a director for the rest of their life, why? So, we have a responsibility as well to behave ethically so
that we minimize this sort of behaviour from going on. Because ASIC can't do all the work on their own. They
don't have enough resources. So, you as the accountant or the lawyer, whichever profession you work in, it's your
job to also try and help out society in that way too.
Interviewer:
Could you be selfish though? Because you said you need to look out for yourself, but could
looking out for yourself just be like, "Well I'm going to get $10,000 from this so whatever."
Participant 2:
You could but you're only thinking in the short-term. What's the long-term consequence going
to be then? I'm speaking just from experience is, long-term is the companies end up going into liquidation for
some reason because quite often the Taxation Office finds out that they have wrongly declared their income for
many years and then the agent does the tax assessment and says, "Well you owe us millions of dollars because
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you have wrongly claimed your tax for this period, so you owe us millions of dollars." The company goes into
liquidation and then the first place they go to is the accountant. And the accountant gets investigated and the
accountant gets stripped of their license, they might go to jail, they might keep practicing but their reputation
suffers. So, when I do all this sort of work and I've been asked if I behave unethically.
And I've said no because I think of what will happen to me in the long-term because I've seen what can
happen in the long-term having had that experience in working in forensic accounting. It's much more different
to working as an accountant and the consequences are much more dire and severe. So, you've got to be careful.
Interviewer:
Q7. Do you think that there is a gap between the accounting education world and the
accounting practical world? Can you please expand and give examples?
Yeah, especially because there's a one-to-one so much in the forensic accounting world as well. And they're bigger
clients, network clients as well that you're dealing with. I think you've answered this question but I'm going to ask
it anyway. Do you think there is a gap between the accounting education world and the accounting practical
world? Can you please expand and give examples?
Participant 2:

When you say gap what do you mean by gap?

Interviewer:
Do you think there is ... What you learn at university do you think is transferable to what you
actually do in industry? And/or with the accreditation process, what you learn in CA which you've already
answered before that is sometimes what you learn at CA depending on the mid-tier firms and the bigger firms, it's
not that transferable. So now take it back to university, is it transferable when you go out in the real world?
Participant 2:

Yeah, for me it was.

Interviewer:

Really?

Participant 2:
Yeah. A lot of students don't believe me when I say that. Look, again I don't like to brag but I
was a high distinction student, right?
Interviewer:

Yes, I've seen your grades.

Participant 2:
So, when you're a high distinction student you've studied everything really thoroughly and you
know everything off by heart. So, I knew all the accounting [inaudible 00:31:48] off by heart which meant that
when I began working in audit right away, I could see what the clients were doing wrong, and I was already
advanced compared to my peers who might have just got a pass.
Interviewer:

How did you put the theory into practice though?

Participant 2:
It's easy. You get taught in the very early years your debits and your credits, what's your interest
to raise when you have for example an accrued expense, when you have a payable, what's depreciation. You look
at what a client does, you look at their journal entries to see what they've done, and you can see if they've done it
right or wrong. You learn all about the accounting standards. For example, learning about goodwill at uni and
intangible assets. That was huge for me when I used to audit listed companies who had goodwill and intangible
assets but were wrongly capitalizing them. So, you can't capitalize internally generated goodwill. Many clients
were. So, if I hadn't learned that at uni, I wouldn't have had a clue what the clients were talking about.
Interviewer:
So, when students say that what they learned at uni isn't transferrable to industry who do you
think they say that then?
Participant 2:
accounting.

Probably because they haven't got the accounting practice yet, they haven't got a job yet in

Interviewer:
Because you had the 10 years before you started your degree so maybe that did ... Could you
argue that that helped you up a bit at the university level then?
Participant 2:
No, because back then I was doing pure data entry accounting and forensic accounting which
was different again. When I began working in audit what I learned then at uni really applied in audit because I
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have to know all that stuff to be able to tell the clients what they were doing wrong. Learning all about management
accounting at uni really helped because then when I had to audit manufacturing companiesInterviewer:

You knew that [crosstalk 00:33:33]-

Participant 2:
And having to audit how they calculated the work in progress, that really helped. Having Ollie
as a teacher, that was really beneficial. And Anura too, and Graeme. They were all [crosstalk 00:33:47] tutors for
that. Audit didn't make sense at all at the university level, the subject.
Interviewer:

Why?

Participant 2:
Because the textbooks were terrible back then, the theory was terrible. It was way too complex
the way it was taught. It was focusing on things that ... Which is what I try and explain now. It was looking at
things that were way too complex that shouldn't be taught for someone who is working or is going to work at a
junior to intermediate level. What was being taught then was something that you will do if you're a senior or a
manager in audit. So, the things that were being taught were far too hard, far too complex. What she'd been taught
was something at a more junior level which is what we're trying to do now which means that more students are
now understanding the audit process more as the years go by.
Interviewer:
Because I've taught with you in audit, my students still have that stigma with audit though. They
go, "Oh, so boring." Why do you think that's still around?
Participant 2:
Why is the stigma around? Because it's a very unknown practice, very unknown profession.
They don't get taught at university that this is a career path that you could go to.
Interviewer:

How do you go around that though with the students in your teaching?

Participant 2:
A lot of them when they hear me talking about it in class, they become enthusiastic and then
they say, "I want to do audit." They always say, "I've had this interest because it's something really unusual and
my mind tends to go in that direction. But then I'm not sure because it sounds really hard. But then when I hear
you talking about it, I want to do it more and more because it's a lot of investigative work and it's something I
really want to do, and I want to give it a go." And then every year I see more and more students who come to me
and say, "I've applied for an audit job, or there are these jobs going in Sydney or Melbourne for this company.
Should I apply for a job there? Can I get a job in that department working audit?" And I go, "Yeah, give it a go."
And then quite often they do get the job, but they get it overseas or wherever.
Interviewer:
I recommend students to do tax before they do audit because I've always found that if you have
that tax knowledge when you do start doing audit stuff, like I know tax is a little bit of a component in the audit
scheme of things. But it gives you that other background that a lot of I find first year auditors that are working in
industry don't have because they kind of glance over, like if there's the GST stuff component then they kind of
glance over it and go, "Okay, this sum is 1.1 or whatever, it's balancing." But it's like you've got to dig more into
it.
Participant 2:
No, it's actually been taught for everyone at first year. The problem I find is that, and that was
I think I wanted for it to be taught when I was a student there was, there was no teaching on GST or how to
complete business activity statement.
Interviewer:

[inaudible 00:36:39], yeah.

Participant 2:
Yeah, which I still find astounding when students graduate uni and they still don't know what a
bass is. Never heard of one.
Interviewer:

You know what? My favourite one is they don't know quarters.

Participant 2:

No, they don't, and they wouldn't know.

Interviewer:

[inaudible 00:36:52], wait what?

Participant 2:
No, they wouldn't know, because they don't have the exposure to it. And it's the fault of the
university for not teaching it. There should be a subject called tax practitioners.
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Interviewer:

But see in TAFE they're all over it.

Participant 2:

No, TAFE is cut back now too-

Interviewer:

They've cut back? Okay.

Participant 2:
Because of the funding. The government funding cuts to accounting subjects and they've had to
slash pretty much half of the curriculum at TAFE level now too. The argument I've had with teachers at university
level is that it's not their job to be teaching them at university.
Interviewer:

Why?

Participant 2:

Their teaching role for them at uni level is to teach theory.

Interviewer:

Critical thinking.

Participant 2:
And if they want kids to learn all that stuff they should go and get a job and learn it in practice.
My argument is they need to get the basic foundation, the basic building blocks. Then when they go into practice,
they'll know what we're talking about.
Interviewer:
Obviously you didn't have any struggle but because you were saying coming from your HD
background and everything, so if students are coming from a passing background they're going to struggle with
things like quarterly statements and things like that because they don't have the foundations?
Participant 2:
Unless they already work in practice. If they're working in practice they won't. But those who
have been working in practice, a lot of them haven't got a clue.
Interviewer:

Q8. Do you think accreditation can help close this gap? Please explain your response.

Cool. So, what does the term ... Sorry, I missed a question. Do you think accreditation can help you close this
gap? Please explain your response.
Participant 2:

When you say accreditation do you mean CA?

Interviewer:
CPA or CA. Do you think that this gap that we've explored now in a previous question, do you
think that going and doing your CPA and CA actually closes the gap? Which I should think you're going to say
no because in your previous answers you've said that CA actually expanded the gap a little bit as well.
Participant 2:
[inaudible 00:38:36], yeah go for it. I don't think it closes the gap. It just enhances your
knowledge that you've already got.
Interviewer:

But at a different level.

Participant 2:
Yeah. It requires you to be a bit more experienced to better understand what's being taught. And
if you don't understand it you've got no chance, you've got no hope of passing. People thatInterviewer:
Could you argue that the reason why people don't understand is because they talk in a totally
different level though? And it's not going to happen in reality. Like you're not going to be faced with your foreign
exchange UK Pound transfer whatever. Like you're not going to be faced with those kinds of scenarios, like the
blue moon scenario really. Unless you're working in that area like you're working for Macquarie Bank and you
deal with those kinds of things or something like that.
Participant 2:
Well, the reason why they teach that is because they want everyone to be taught consistently to
have the understanding that this is what can happen. And then if you get a client who needs help with that particular
area you've got some basic understanding of it.
Interviewer:
answer.

But it's a right or wrong answer in the exam. You know in industry it's not a right or wrong
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Participant 2:
The problem with the CA, yeah. At university level you know that in a final exam we have
leeway. So, I know when I mark an exam paperInterviewer:

It's not right or wrong. It is right or wrong-

Participant 2:
The calculations are going to be either right or wrong. We give half a mark if they've got the
right calculation but the [crosstalk 00:40:03]Interviewer:

But the wrong answer, yeah.

Participant 2:
Because they're in a hurry, they've written the wrong number, whatever reason. And if there's a
theory question, if they're along the right track or even if it's not the right answer in the solution but from a practical
experience viewpoint it's the right answer I'll give them marks for that. Whereas in CA they're very inflexible in
marking their exams. They don't do consequential marking. So, if your final answer is wrong you get a zero for
the whole question. You don't get any marks after calculations. With the theory questions, if you don't write
exactly what is in their module, if you write in a different way you don't get full marks for it. So, it's a very
inflexible system which is why people are so scared to do it and it needs to change. And that's the problem and
that's why we have that big gap.
With the way it's taught they need to bring it down a level, not make it so corporate. Maybe incorporate
the big corporate stuff but incorporate the smaller stuff too. Like the CAPS module for example, that basically
just focuses on international tax which is great because we need to know it. It looks at your harbor tax provisions
which is important, we need to know that too. But it doesn't look at taxation for a small business, it doesn't look
at your capital gains tax concessions if you want to have a small business or if you're a pensioner. I learned all
that in financial planning. The problem again we have now too is when I ... Because I did a double degree in
financial planning and accounting.
Interviewer:

I didn't know that, okay.

Participant 2:
So, the benefit I had from doing financial planning subjects is all of that information there, I
needed that to do my superannuation fund audits. If I hadn't done that, I wouldn't know what I'm doing. The other
problem I found too was in the accounting degree you're not being taught the financial planning stuff. And you
need to know that now too because a lot of your clients are going to you for financial planning advice. So that's
the other issue that we don't have at university level, is you're not taught the practical stuff either. Like accounting
for a business, doing your taxation, financial planning advice, superannuation advice. We need to know that now
too. But the taxation stuff is changing all the time, especially corporate tax. So, the tax rate for companies dropped
two years ago. They're looking at dropping it now again to 25%.
So, this is what is not being taught at university level. It's easier to keep teaching the financial accounting
standards. Management accounting never changes. There's no laws really for that, it's always the same. But the
tax seems to be incorporated and we need to start teaching that. That's really important. We also need to start
teaching how to use software. So, in our subject now we incorporate how to use basic Zero and MYOBInterviewer:

MYOB. Sorry, but we're doing MYOB now in auditing. [Crosstalk 00:43:05].

Participant 2:

But we need to the first year teach MYOB Zero QuickBooks.

Interviewer:

We used to, we used to.

Participant 2:

I know we did. But they scrapped that.

Interviewer:

They scrapped it because the students-

Participant 2:

Because the TAFE can teach it.

Interviewer:
And students weren't taking to it, so they scrapped it. But I think it's actually part of the CA
because all subjects are accredited by CA at university level as well. I think it's actually part of the CA to have
some sort of software, hence why they've brought it back into auditing because as part of AA, CSB, CA and CPA
we need to have that in there.
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Participant 2:

Yeah, but that's not enough, what we do.

Interviewer:

No, it's not enough but it's enough to scrape through.

Participant 2:
But it's still not enough because students can look at that in their own time. They won't look at
it in their own time. Only the ones that are hardworking and want to achieve a really good mark will look at it.
Interviewer:

But they usually have it in the final ... Like that's what they did last year.

Participant 2:
No, it won't be in this year's final exam. No. We need to have a practical class like what we used
to have. Now the problem we have with the practical classes is I think in [inaudible 00:43:58] management again
they have to do on Excel a manufacturing spreadsheet, right?
Interviewer:

They do, yep.

Participant 2:
Now the complaint I get from a lot of students is the curing staff are terrible because they're
international students, they can't speak English. I'm not being racist here, but when you're a student at any
university you want to be taught by someone who can speak the language and clearly. So, I've had students come
to me crying because they're scared, they're going to fail their exam or that component because they don't get what
they're doing. And they've gone to the teacher for help and the teacher has said, "Work it out for yourself."
Interviewer:
I'm not trying to argue on that point, because I used to do the Excel stuff, we actually do get
told not to teach because we're not tutors. So, for example if you were the tutor in management accounting for
like the management accounting and I was the Excel tutor I teach Excel so I'm teaching how to use Excel, how to
use the formulas and things in it. But I'm not going to teach them how to actually do a width formula, how to do
an overhead cost formula, whatever it is. I'm not going to teach them that because that's your responsibility as the
tutor. So, there is a separation of duties if you want to call it that. I'm teaching the fundamentals of Excel.
Participant 2:
Yeah no, but what they need to have is an actual accounting tutor who can teach them the theory
part of it and then the practical part of it. They need both.
Interviewer:

In the lab class you mean?

Participant 2:

Yeah.

Interviewer:

That's fine yeah.

Participant 2:
We need to have computer labs again where we have an accountant who teaches them how to
use MYOB, Zero, QuickBooks, whatever, any of those plus how to do manufacturing in a spreadsheet. Because
the problem is, I said to my students is a lot of them will say to me, especially for consolidations, "I don't need to
know this because my software does it for me at work." But I always tell them, "Okay, well then explain this
calculation to me. What does it mean?" And they can't explain it. And they'll say, "Oh, it works it out for me at
work." And I'm going, "Yeah, but that's why we teach you in a manual way at uni because you need to understand
what all this means. Because if your client asks you what this means, you can't explain it, you look like an idiot.
So, we need that where they start from the basics and they are learning the practical part of it at uni at a very basic
level.
So that when they get to working practice, they've already got a basic idea and they're not lost. I've had
juniors come to work with me now, they don't know how to use basic Excel. And I've gone, "But you've gone to
school. You've learned computers more than what I have. I'm teaching you how to use it?"
Interviewer:
I've had students who use Excel, and they have a calculator next to them in [crosstalk 00:46:44]
one of the exams is you go on Excel; you do it and we mark you on it and that's your exam. They had the calculator,
they do the calculation and then put the number ...
Participant 2:

Oh no.

Interviewer:
And it's like, but you can't take the calculator away from them because then that's a different
issue that will develop if you do that with a student. So, there are a lot of interesting habits that students pick up.
And I think it is very transferable into industry as well, those habits as well. I actually had a partner say to me
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once, "You start working here we're going to take your calculator away." Because you've got your calculator
which is on Excel.
Participant 2:
No that's wrong, because sometimes a spreadsheet will not calculate things correctly or cannot
do everything that a calculator can do. I don't use a spreadsheet for calculations, I use a calculator.
Interviewer:

Oh really? Okay.

Participant 2:

Mm-hmm (affirmative). I'll still use a proper calculator for everything.

Interviewer:

Like an old school ... Or a scientific one?

Participant 2:
If it's a finance question I'll use a scientific calculator but for regular accounting I use a proper
tax accountant's calculator.
Interviewer:
response.

Q9. What does the term “level of professionalism”, mean to you? Please explain your

With the tax [inaudible 00:47:51] on it. What does the term level of professionalism mean to you? Please explain
your response. So, if I go to you Participant 2, I expect a certain level of professionalism from you.
Participant 2:
I guess you expect me to work to a certain degree of knowledge to my level. If I'm going to be
a senior accountant, you don't expect me to have a certain level of knowledge and practical experience.
Interviewer:

How will I test that though?

Participant 2:

I mean if you're an employer or a client?

Interviewer:

Yeah, if I'm the employer how will I test that you're saying what you're doing?

Participant 2:

Well, I would-

Interviewer:
How will you test it if you were the employer? If I came in and go, "Oh, I'm a senior accountant,
I've got 11 years' experience, I've got my ... CA you can test, not the actual degree. But how will you test my
experience?
Participant 2:
Well before you start working there, I'd ask you about things like what have you done, where
have you worked, what sort of clients have you worked on, what were your tasks? And I'd ask them a few
accounting-type questions and ifInterviewer:

Will you test their maths?

Participant 2:

[Crosstalk 00:49:04]

Interviewer:

Basic level maths?

Participant 2:
Is so important. I think that it's the accounting knowledge that's the most important. Calculations
anyone can do. For me it's important [inaudible 00:49:17] debits and credits because I had one employee who
didn't understand debits and credits and then did everything in accordance with what the bank statements had got.
So, bank statements, their debits and credits are the reverse to what accounting debits and credits are. So that
student would do everything, all the accounting entries in accordance with how a bank statement will be. So, if
you've got an asset, you debit the asset account. But who would actually credit the asset account? Because in a
bank statement when you're increasing your bank balance, you're crediting the account. So that's how I knew at a
junior level that student had no idea.
Interviewer:
Would you frown upon that or would you just go, "Oh, it was just a teaching mechanism that I
need to change or redo with him."
Participant 2:
Well, this went on for a whole year and I kept teaching that person for the whole year, they still
didn't get it. And then maybe towards then they slowly got the hang of it, but the level of understanding was not
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happening. After one year of constant teaching, I didn't see much improvement. So, in the end likely that person
left. But you expect to see a certain level of knowledge at each level, and I know that some people take a bit longer
to learn. Some people are quicker at picking up things which is fine, I give people time. They make mistakes
which I expect. They might make the same mistake two or three times which is fine. But if they keep making the
same mistake over and over again and they don't learn from it and they don't understand what they're doing wrong
there's a problem. They don't belong in the profession, maybe.
Maybe they should be that kind of accountant. So, for example, I mentioned to you before, some people
are good at doing tax accounting, they're great at tax. They know capital gains, they know fringe benefits, they
can calculate all that, they know the dates, they know the income tax assessment act, they know all the sections,
they know everything. But then when it comes to doing accounting, they don't understand depreciation, they don't
understand immortalization. There are people I work with who don't understand immortalization. They don't
understand how superannuation works. That's beyond them. But then you might get someone who works as an
auditor and they're great in accounting, they're great in audit. But they've got no idea when it comes to capital
gains tax. They just don't understand that.
But then you've got some people who understand everything, they're good all-rounders. So, everyone's
different and you have to just work to their ability. And their professional level, well that will depend on what
they enjoy doing, what they excel at, what they understand. And then their level of knowledge and professionalism
will improve over time. Yeah.
Interviewer:

Sorry, I didn't mean to [inaudible 00:52:13].

Participant 2:

I think that's all I have to say, yeah.

Interviewer:
Q10. How does accreditation (AACSB/CA/CPA etc.) impact your work? Do you think it
will have a lasting effect or will it just be another set of measures to abide by? Please expand on the how
and why depending on your response.
Last question. How does accreditation, so CA, CPA in your realm, impact your work? Do you think it will have
a lasting effect or will it just be another set of measures to abide by? Please expand on how and why depending
on your response.
Participant 2:
The problem with accreditation is for most of us we say it's a waste of money because we pay
so much money every year for the membership fee. We don't get much out of it. We're supposed to have so many
hours of training every year but to go and attend training we have to pay a thousand dollars per course. How can
people afford that? And thenInterviewer:

You don't get the ... Your work paying for any, like 50% or 40% of it? No?

Participant 2:

No, not for a lot of its no. A lot of it we have to pay ourselves.

Interviewer:

You can claim it back on your tax.

Participant 2:
And you don't get much back for it and you only get six credit points per thing. So, a lot of
people don't see the value in it. You're paying this much in fees, $700 a year. Why don't we get free training?
We're paying all that much in fees to get what, a magazine every quarter? And then I've got to pay $700 a year to
maintain my membership which I worked so hard for three years to get it. And then now I've got to keep paying
it to keep it and then if I have a break, I think for three or four years I might then lose it. Why can't I have it for
the rest of my life? I've worked hard for it. Why not keep it?
Interviewer:

And you've paid for each module and so on and so forth.

Participant 2:
And then we're required for the training, which I don't need them to tell me that. I know in
myself that I have to do it to keep up to date with what's happening in the accounting world. I don't need them to
tell me that I need to do this in order to keep my profession, my accreditation, my level of knowledge. I know that
there are unscrupulous people out there who won't do it, they don't care. They're stuck in 20 years ago. Some
people have to be taught to do that, fair enough. But I think that the requirements are too strict.
Interviewer:

Do you think they are just a set of measures to abide by then?
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Participant 2:

Yep.

Interviewer:

It's not going to help you in the future?

Participant 2:

Hasn't really helped me all that much now, no.

Interviewer:

So why do you keep marketing it to students then?

Participant 2:
Because it's good for you to get a pay rise, it helps you with your level of knowledge, your basic
level of knowledge where you want to go. But for the long-term you've got to keep building on that knowledge.
What you get taught in the CA, that's only for a year and a half, two years. But as I mentioned before the laws
keep changing, the laws keep changing. What I got taught in CA seven, eight years ago, most of that except for
the tax and accounting, auditing stuff has changed. The tax laws in that are even changing now too. They've been
revised after 10 years. It's all going to become redundant in a few years. What I learned then, it won't be much
use for me in practice in a few years' time. So, it's good for you at that certain point in time but that's the reason
why you've got to keep going to training and reading journals and practitioner magazines and reading the audit
standards and the ASIC updates and the taxation updates so that you know what's going on. Because what you
get taught in CA, that's not for the rest of your life.
Interviewer:
This is a different question. Why do you think, because like I said our friendship started with
me coming back to uni and a common lecturer said to us that we need to get in contact because we both come
from the same background? What were you struggling with when you came to uni? Like what was he just saying
that there was a difference in what you learned to what you were doing? Because I found my struggle, when I
came back, I'm like, "Oh my God, this is not what we do though. This isn't what we do." Did you ever have that
thought? Because from the answers you've given me so far it doesn't seem like you've had that thought.
Participant 2:
No. What I was struggling with was when I began doing my masters' degree the theories that
we were being taught, yes. I remember now what he meant by that. A lot of the research academics who criticized
the accounting profession didn't make sense to me because what they're criticizing, it's easier to say when you are
not working in the field in practice.
Interviewer:

So, we were the same. [Crosstalk 00:56:45].

Participant 2:
Criticizing academic, accounting professionals and saying that we are all responsible and we're
doing the wrong thing because we are a part of creating this reality well not necessarily. A lot of us are being
honest and doing the right thing. We're reporting numbers, we're reporting by the accounting standards. A lot of
the papers are saying that we're at fault for the global financial crisis. Not all of us were. Australia was immune
to a lot of that because we weren't doing the wrong thing. I remember when all that was happening, that's what I
got very upset about was I was doing the auditing subject at uni when the GFC happened. Before we got hit with
it, I was working in forensic accounting at that point. I remember when we got the notifications from ASIC that
the auditors in America and England were failing to identify certain things and that there was a [inaudible
00:57:47], we might have the same problem if we didn't look at these particular things.
Like the default mortgage swaps, collateralized debt obligations and things like that. And we were
advised if we had any companies who had things like that to get rid of it right away and to not even deal with that
because that was very dodgy. Because before that warning came out everyone thought that that was a really good
asset to have. But then when we began to see that the financial institutions were collapsing and that the housing
market in America was collapsing ASIC here were great to notify liquidators and forensic accountants to be
careful of this. And then they were warning the big four firms to not enter into these arrangements. So right away
we all got sent to training to not do this kind of accounting. Which meant that we were swift in avoiding the GFC
here. So, the impact we had here was very minimal.
The only effect here was what we had was on the share market because the share market collapsed
because of the effect from America and England. But apart from that we didn't really have any companies collapse
because of the poor audit profession here or the accounting profession here, we didn't really do anything dodgy.
But what upset me was having these accounting academics writing papers criticizing us that we were doing the
wrong thing here. When no, go out into the practice and see what really goes on and then criticize. Then talk about
us. That's why I was upset, because it didn't make sense to me. What was being written is different to what's
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happening in practice. Yeah, there's always someone's going to be dodgy out there. I agree with that. But not
everyone's like that.
Interviewer:

It's not a blanket rule.

Participant 2:

Yeah. So, the papers that were written made us all look really bad and that's not fair.

Interviewer:
and all of that.

And that numbers are subjective and there are guidelines and things like that, accounting theory

Participant 2:
Yeah. And the numbers are not so subjective because ... It's not. It can be but not always because
we have ... This is what I always say to my auditing students. We have two rules for capitalizing assets, how we
value it. Historical costs or evaluation method. Anyhow the method is incorrect and you as an auditor have to tell
your client what you're doing is wrong. If you don't use the right technique, you're going to qualify the audit report
and your [years 01:00:05] of the financial report are going to know about it. So, if the auditor's doing the right
job, they'll identify it and report that. So, you've got two lines of accounting for that. So, it is subjective because
they've got that choice but it's subjective too because they're being told how to do it. But that's not our fault, that's
the fault of the FASB, the IASB, the creators of the accounting [inaudible 01:00:27] who say, "All right, this is
how we're going to account for it."
How did they come up with these valuation techniques? Why are they using these two methods? What's
so good about them? Why aren't we using just market value? This is the market value of it today, we're going to
just use the market value as a [inaudible 01:00:44] every year. We have to abide by what they're saying so how
can it be purely subjective? It's a bit of both. With valuing inventory, we have to use a lot of cost net [inaudible
01:01:01] value method. Then others use FIFO LIFO weighted average. We've got these rules which [crosstalk
01:01:09]. Straight line or diminishing method. You guys, the creators of the rules make it subjective. You give
us that choice. But it's subjective too because we've been given these rules. So, a lot of the writing, the research
out there, yeah. It does have some good points about it, it does try to help improve the practice.
But it's too harsh, too critical. I suggest that go out and do some practical work first before they criticize
it. And if you do criticize the profession, fair enough if you have got that accounting background. Prem Sikar, he
was really good and honest because he goes out there and he actually goes into the field to actually see what's
going on. So, whatever he writes is credible. But a lot of the other ones who have never set foot into an accounting
officeInterviewer:

[inaudible 01:02:04] very honest about it too.

Participant 2:
Yeah. Well, you can criticize all you want but I think that from a realistic perspective a lot of
what is being written is quite unfair and quite unrealistic. It's easy to sit there and criticize from a desk when you
are reading papers and newspaper articles. But go out there and see what you are exposed to, the pressure that you
have from unscrupulous clients and you have unscrupulous partners who force their employees to do these
unethical things. Some people are strong and can say no, I won't do it. Others who have got pressure, like they've
got pressure to keep their job, pressure to earn money or whatever pressure they've got in their life, they will then
do it or because they're scared that they'll lose their job or they're scared of their boss, they will just do it. So, it is
not as black and white as these academic researchers make it out like it is.
Interviewer:
Cool. Thank you, Participant 2, thanks so much for participating in my data collection. If there's
any questions about it like give me the form so just let me know about it. Thank you.
Participant 2:

No problem.
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Participant 3:
NB: Participant 3 was heavily involved in the accreditation process, so their answers contained the basis
on this concept and hence a few questions could be combined and skipped.
Interviewer:
... let's give you a quick background, thank you, I'll give you a quick background on what my
purpose is for this interview and also my dissertation.
Participant 3:

Sure.

Interviewer:
So, I want to explore this idea of accreditation and whether it's going to mend a gap, a perceived
gap, between the accounting world, industry world, and the accounting educational world.
Interviewer:
Now, I know that you're very much familiar with the AACSB, but I also know you're aware of
CANCPA gaps, as well. I mean, so their accreditation as well. I just want to see how this rule has influenced your
workload, how it has influenced the way the university is undergoing the accreditive process, and then whether
CANCPA have been considered, as well, in that aspect.
Interviewer:

So, if you're happy to start, I'll start with the first question.

Participant 3:

Go for it. Yep.

Q1. What is your idea of the meaning of the term professional?
Interviewer:

So, what is your idea of the meaning of the term 'professional'?

Participant 3:
standards.

Someone who has tertiary qualifications and abides by a set of professional, organizational

Interviewer:
Mm-hmm (affirmative). This idea of the professional, where has this idea come from, for you?
During your undergraduate days? Did it come from industry experience?
Participant 3:

Well, not being an accountant, so I'm giving you-

Interviewer:

But you-

Participant 3:

A non-accountant view.

Interviewer:

But you have worked in industry, haven't you?

Participant 3:

Yes. I've worked-

Interviewer:

So, the idea, there's professions in the marketing field, as well.

Participant 3:
That's right. There is a certified practice in marketing qualification. So, it's the same as a CPA
qualification, in that it's industry and you got to have met certain standards to be admitted and you've to abide by
certain standards as you go forward. So, yes.
Participant 3:
But in terms of where I've encountered where it comes from, and obviously, I've encountered it
in professional life, but it's been more so here, particularly in the accounting, around the accreditation. So, you
don't see that in economics and you don't see that in, well, you see it in HR, but you don't see it in general
management. So, it's those things where you've got those external pressures, and those external pressures certainly
impact on how I do my job here at the university.
Participant 3:
For example, if we have a student applying for credit, and if it's said a student who's doing a
credit in management, we'll probably be a little bit more, not lenient, but we won't scrutinize the application as
much as if the student is applying to do an accounting program and would probably err more on the conservative
side and not give them any credit, in many cases, because we don't want it to see upset people when they apply
for accreditation.
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Interviewer:

Okay. All right. Good.

Q2. If you were a current student, what qualities and/or qualifications you would look for in an accounting
lecturer?
Interviewer:
So, if you're a current student, what qualities and/or qualifications would you look for in an
accounting lecturer?
Participant 3:
Well, I think this applies to all lecturers not just accounting lecturers, I think the ideal lecturer
has an academic background, so they can have a good grasp of the theory, but they've also got useful experience.
I think that's essential for any lecturer, particularly, probably more so in accounting where they should be able to
bring into the lecture room their experience as an accountant in certain situations and be up to date with the current
accounting standards. I guess accounting is different to marketing because you have accounting standards which
keep on changing, so staying up to date with those things and taxation laws is something which I don't think any
other discipline, in this faculty certainly, has to deal with.
Interviewer:
Yep. Could you also argue that the accreditation process will help an accounting lecturer as
well? So, if they have COCPA background, that could also help them in their teachings?
Participant 3:
Well, when it comes down to accreditation, particularly AACSB accreditation you have to stand
at 15, which means you've either got to stay up to date as an academic, essay or scholarly academic, by continuing
to do academic research. But to stay in any of the other remaining three categories you've also got to be linked to
new industry. So, yes, I think AACSB would force you into keeping up to date with your disciplineInterviewer:
Reading further into that standard, sorry, the link to industry though, it doesn't specify if you
need to have a COCPA background, it just says link in the sense of your still working in industry.
Participant 3:
It does say if you're working within industry, because we're obviously trying to cover not just
accounts but a full spectrum of lecturers in this faculty, but I think there is, in my mind there is an implied
implication that you're an accounting lecturer, or if you're teaching financial planning, for example, then you are
staying abreast and you are continuing to be registered with the professional body and you are attending
professional body seminars etc. When I see those applications coming across my desk to do with classification
that's certainly something which is in the back of my mind. It's also in the back of my mind that I probably won't
be here, well I know I won't be here soon, but more and more universities resemble University Sydney, you can
have this AACSB, a general accreditation, or you have the accounting accreditation. Now I can see a time when
universities will have to have the accounting accreditation as well as AACSB and under those rules it's going to
be even more important that you're linked to industry.
Interviewer:
Yep. So, you touched on another question that I wanted to ask you although it's not on the
planned question list, because there's the general [inaudible 00:05:35] accounting, why do you think they have
focused so much on accounting?
Participant 3:
Well, it's the whole thing of, well, AACSB is North American based and when it was kicked
off, and as Dan LeClair said the other week it's an organization which is over a hundred years old, but if you go
back through history, in the 60s and 70s it was mainly dominated by accountants, by the accountant faculty. And
they at that stage pushed for their own separate accreditation and it's just stayed ever since.
Interviewer:

So, it's just more of a push, it's a push because we are linked more into industry.

Participant 3:
Yeah, and I don't know, I haven't looked at the numbers, the number of universities which have
both the accounting and general accreditation. I don't whether that number's increasing or whether that number's
decreasing, but I know certainly as more and more universities get accreditation and AACSB is used certainly to,
if you've met the standards then you're in so they're expanding at a fairly rapid rate. I can imagine as universities
and business schools try to continue to differentiate themselves going for that second AACSB accounting, maybe
away you go.
Participant 3:
The other option is to pursue EQUIS, and we're pursuing that although I suspect it's going to be
a hard journey, if we get there at all. Because EQUIS portrays themselves as an elite European based club, so they
may want the GA here in Australia's members and what the deacons of [inaudible 00:07:18] and Newcastle’s, I
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doubt that somehow, that's my personal view. They're getting their second accreditation, probably another way of
distinguishing yourself from other business schools.
Skipped Q3: Are you aware of the accounting higher education accreditation process? If not, what
accreditation are you aware of; ether in accounting education or accounting practice?
Q4. How or (does) accreditation affect your workload/your teaching/your employees?
Interviewer:
Alright, awesome, I'm going to skip question three because we've answered question three, how
does accreditation affect your workload and your employees, and maybe even your teaching? Are you still
teaching subjects? Yep? So
Participant 3:
Well in marketing, it doesn't affect me in marketingInterviewer:
When you're teaching do you not make your marketing students aware of the accreditation
process, that they're aware how it's marketed, even?
Participant 3:
Well, I'm a certified practicing marketer like everybody is here, but I don't make a big thing
about the accreditation and CPM, it's not as big a thing in marketing as it is in accounting students, so we don't
have here in this faculty for marketing a group of students who are members of the Australian Student Marketing
or any of those types of things which we had, so it's not like that.
Participant 3:
So, in teaching it doesn't really impact on me. In terms of my other work, it obviously clearly
affects me as [inaudible 00:08:27] international and accreditation because I'm also responsible, not only for the
AACSB, but there’s also CPA and ACA accounting, so that impacts me trying to shore up to date. As I said before
it impacts me because I sign off on all the advanced standing in this faculty, it certainly impacts me there when I
have a situation because we have had, going back a number of years, a situation where a student was given credit
and then I went to CPA and CPA wouldn't accept that credit and there were potential lawsuits about the university
giving that credit, etc etc. So, we're extremely [inaudible 00:09:05], in my day-to-day operation, outside of that,
it's not a factor where I sit as a [inaudible 00:09:11].
Interviewer:
So, in the event, standing on the side of things when you are giving credit to students, you're
saying that the CPA rejected this particular student with their credit. How will you now, going forward, try to be
in line with the CPA, or CA even?
Participant 3:
Well, we regularly, if an application comes to us, and when I'm going to tell us, I mean the
international unit, because they process itInterviewer:

Yes, and also, everything's anonymous, so yeah.

Participant 3:
So, it goes to the team and they then bring it to me. If they've got doubts about whether it aligns
or we can't defend it what I'll generally do is send it off to someone in accounting, used to be Cathy because Cathy
used to be a link to CPA, now it'll go to Lee Moore or someone like that, and ask them for their view on whether
we should give the credit or whatever, so we get a second opinion. But as I said before I probably err more on the
side of not giving the credit than giving the credit to make sure we don't have that problem, but if it aligns well
and we think we can defend it then we're happy to give it.
Q5. What value do you perceive in the term’s “accountability”, “transparency” and “responsibility” in
accounting? And Q6. Do these terms influence your idea of a profession? If so, how?
Interviewer:
Right, awesome. So, what value do you perceive in the terms 'accountability transparency' and
'responsibility in accounting'. Now these three terms I picked is because it's part of the [inaudible 00:10:25] in
accounting but I think it's also there's value putting in work as well, so it fits in with the accounting industry and
fits in with accounting education. So, what value do you yourself perceive in these terms? Not so much even just
from an accounting point of view, just in general.
Participant 3:
Well, it cuts to the very core of what we're trying to do with this faculty. If you look at the vision
statement and the mission of this faculty and the Executive Dean's plotted the faculty's research and teaching, etc.
It comes down to responsible, sustainable business, and those three words are synonymous with responsible,
sustainable business. You can't have a responsible, sustainable business if you aren't also accountable, transparent
and responsible. So, to me there's a tie-in at this faculty.
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Participant 3:
It's also what type of graduate we want to see walk across that stage. So, when someone walks
across the stage at graduation, I hope there're going to go out in their professional life, as an accountant for
example, and they will carry with them through their career those elements of realizing you're accountable to a
whole range of stakeholders. Not just to your boss but also to society and also to yourself actually, in terms of
your action.
Participant 3:
Transparent so they can justify, and everything I do around accredit etc., and we do in the
international unit, I always tell the guys it needs to be transparent in what we're doing and also responsible, as I
said, and I think that responsibility stretches beyond just responsibility to your organization and your boss, but
also responsible to society and to your host of stakeholders.
Interviewer:
Yeah. Do you think AACSB has made these terms a little bit more, well, transparent? I guess,
in another word, or more visible to the outside consumers, so, for example, students?
Participant 3:
I think it's a number of factors have converged at this point in time. I think you're got EQUIS in
Europe and their accreditation and these things are synonymous with their accreditation, they're synonymous with
AACSB's accreditation in terms of them bring in other engagement, impact and those types of things, and also
with the sustainable development goals of PRME, which all come together. Plus, the general mistrust, I think, of
business generally in society, things like the Banking Royal Commission and showing the banking and financial
planners and how they haven't been acting in what you would say an ethical, and with a social conscience. I think
this whole thing is convalescing to create a society where these are more important. I think it's also important,
probably for your generation, you should tell me, but I don't know if you're aware that there is a study done by
one of the academics in the [inaudible 00:13:17] Graduate School of millennium generation graduates and they,
of business schools, and they said they were prepared, or I forget the percentage, more than 60, 70%, were
prepared to forgo a salary pay if they were working for an ethical company.
Interviewer:

Oh, wow.

Participant 3:

So, yes, that shows you for your generation how these things are resonating and important.

Interviewer:

Oh wow, that's a really good study, I'll definitely look up that article.

Interviewer:

So, these terms influence your idea of a profession?

Participant 3:

Yeah, yeah.

Interviewer:

How?

Participant 3:
In terms of the fact that I think you cannot carry the label professional unless you're adhering to
those three elements. So, it's incongruous to say that I'm a professional accountant if you're not prepared to be
accountable, if you're not prepared to be transparent with your clients in terms of what you're doing, and if you're
not prepared to be responsible and think that the client is more important, perhaps, than anything else. So
[inaudible 00:14:22] professional if you aren't adhering to those three terms.
Q7. Do you think that there is a gap between the accounting education world and the accounting practical
world? Can you please expand and give examples? And Q8. Do you think accreditation can help close this
gap? Please explain your response.
Interviewer:
Yeah, awesome. Do you think there is a gap, within all the work that you've done, between the
accounting education world and the accounting industry practical world? Have students come up to you and said
this, have you had conversations with other lecturers about this? Like have you come across this.
Participant 3:
I'm probably not a qualified one to talk about that, accounting in particular, but I would generally
say there's a huge gap between what we do in a university and what's happening in the real world.
Interviewer:

Why do you say that?

Participant 3:
I think that nowadays with technology and with standards changing, the accounting standards
changing, and things happening, it's moving at a much faster pace in the real world and business schools are still
back here. I've just came back with Charles from the EFMD conference in Europe and this was a major thing with
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the conference, and you had people like the CEO of Siemens, worldwide, he's got over 600,000 employees round
the world and he basically said they have at any one time over 200,000 employees they're retraining in the
organization. And you retrain them in the organization and not send them to universities because universities
aren't keeping pace with the change in the workplace. And I think this is a major issue that business schools are
going to have to wrestle with in the next five to ten years in terms of staying abreast of those changes, so I think
that gap between the real world and what we're teaching has potentially grown much larger. Unless we start doing
something about it, and I don't know what that may be.
Interviewer:
So, in last week's seminar Dan LeClair did mention about the two buckets, so you've got the
accounting industry bucket and you've got the accounting education bucket, he goes, '[inaudible 00:16:14], in
consideration with Standard 15, is trying to mend this breach', do you see this breach happening, or mending?
Participant 3:
Working with Dan, Dan LeClair didn't say that, I mean he used that there are moves afoot to
change the standards. So, the last lot of standards came out in 2013 so they're due for renewal. And the general
consensus, according to Dan LeClair when he's sitting in private at a dinner is that the AACSB executives are
getting concerned that some of the standards are restricting business schools to move at the necessary pace, so
Standard 15 is putting too many constraints on them in terms of the type of staff they want, and how he thinks
there should be more industry-based people working within faculties and so on, so that's constraining. [inaudible
00:17:09] is constraining the curriculum evolving at a faster pace, so there's move within AACSB to change the
standards, to give more flexibility so that business schools can move at the pace they need to move at.
Q9. What does the term “level of professionalism”, mean to you? Please explain your
response.
Interviewer:
Okay, yeah, fair enough. What does the term 'level of professionalism' mean to you? Explain
your response. I've also skipped Eight, because you've answered Eight as well. So, if you go to a student or even
a colleague, this level of a certain professionalism we need to maintain here, what would you mean when we say
that to that person?
Participant 3:
I would say it's the unwritten level at which we're prepared to do things. I'll give you another
example, alright? I was coming back from the airport the other day and I was being driven and the driver that was
driving me back was saying that he works for Mazda. And I didn't know this because I've got a Mazda car and it's
due for a service this week and I was sorting out booking the car in and he was saying that Mazda will bill me for,
say, two mechanics working on that car. And I'd say they were professionals who know how to fix my car, when
in reality they're not mechanics, they're likely to be two service technicians who haven't been through an
apprenticeship, but they'll be charged out at mechanic's rates. So, I'd say there's a distinction between the level of
professionalism of that person and the mechanic has, because of the gap in training.
Participant 3:
The same as I'd say there's people here who work in an accountant's office who may have a
diploma from [inaudible 00:18:53] or whatever it is in accounting, and I'll have a level of academic qualifications
which sets their professionalism at that as opposed to the person like Mike Young, Lou who did his Bachelor of
Commerce here at the University of Long that I'd sat there, so I think there's an element of level of professionalism
around the qualification.
Participant 3:
There's also a level of professionalism in terms of how they conduct themselves and I would
see no distinction between their academic qualifications and how they conduct themselves as a professional, in
which case I expect them to, once again going back to those terms, particularly be accountable because you're
talking about my money and my [inaudible 00:19:30], how they conduct themselves in the office, how they just
run the entire thing, is a professional operation. Dunno whether that answers the questionInterviewer:
No, it does, because with this particular response as well because everybody has a different
level of professionalism, like I spoke with a partner today in one of my old firms I used to work at and she had a
different, it was more about dressage and it was about piercings and tattoos, like you cover that up with a certain
client and things like that.
Participant 3:
Well, I'd say it would be in my second group of professional rank and professional office and
just looking professional. It's like the same as when you have, sometimes here you got to wear a collar, a tie and
a coat, to look more professional. Yeah so, I think there's probably three practices, the academic qualifications,
there's looking professional and all those implied things and then there's also the operations of a professional in
terms of transparency and accountability.
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Interviewer:
Yeah, perfect. Awesome. So, last question, how does, well we know how it impacts your work,
but the question that I want to ask; do you think AACSB, CSB, CAACP, any of them, do you think it will have a
lasting effect or will there all just be other measures or set of rules that we need to abide by?
Participant 3:
I think I'd draw a distinction between CPA and chartered accountants, but they are professional
body accreditations for the benefit of our students, so students can go in and do their professional year, et. I can
see a time, having just AACSB isn't good enough anymore, we're playing catch-up. Those universities which have
AACSB, like Newcastle, Deacon or Trove, etc. They're all going for their second accreditation and so you're
collecting accreditations like you're collecting stars.
Participant 3:
However, and I don't think the staff here have probably seen this yet because, well it's a right
strategy or a wrong strategy, I've tried to keep AACSB confined in a small group at the moment so I'm not
labouring AACSB work on all the staff, so it becomes a burden. However, if we go to the final stage of
accreditation which is [inaudible 00:21:38] staff will then become very much involved because they're likely to
be interviewed. So that's yet to come.
Participant 3:
But so far, it's the journey, and this is where everyone tells me, like Peter [inaudible 00:21:49]
now who've been through it, etc. It's the journey that counts, it has certainly made us look at our offshore
operations which have been the biggest problem and to make sure the student over there in Malaysia in particular
gets the same level of education as the student that comes here. So, it's made our journey, and having to look at
all these things we do and say, 'Are they best practice, can they be improved?' I think it's had an enormous impact
which the average academic won't see in terms of how we do things and how we deliver our education to our
students. Particularly at the offshore sites because that's where most of the problems have been. So, I think there's
been a dramatic improvement.
Interviewer:
I've got just a follow-up question from what you've just said in there. You said that we're going
to have a level of consistency, pretty much, within, but how are you measure the level of consistency in teaching?
Because you and I could go into a classroom, we could present the data differently.
Participant 3:
But we have [inaudible 00:22:46], we have assurance of learning. So that assurance of learning,
which we think of as the course learning outcomes, including [inaudible 00:22:53], are assessed here on campus,
they're also assessed on each of the offshore locations, and we actually compare them back across all the locations
to make sure they're consistent. So, for example, in Singapore we had the assurance of learning came up with
something like 80% of the students failed the course learning outcomes. That's a major step back and now we've
actually changed the entire entry into our program in Singapore. Whereas students went from a diploma into our
second year, from next year they'll be doing a foundation program and going to our first year. So, it's made us
actually change the entire way we approach Singapore.
Participant 3:
So that's just one example. That's how we're gaging what's happening, but things like admissions
we have to for AACSB, we haven't done it yet because it's not the final stage, put up on our website the attrition
rates in the faculty, so we have to be transparent and open to other people. So those things are going to make the
way we do things different.
Interviewer:
Yeah, okay, awesome, is there any questions that you want to ask me or any questions before
you go? Thank you again so much again, like I said everything will be anonymous, so I'll just take a title in my
dissertation and thank you again for your time.
Participant 3:
NoSkipped: Q10. How does accreditation (AACSB/CA/CPA etc.) impact your work? Do you think it will have
a lasting effect or will it just be another set of measures to abide by? Please expand on the how and why
depending on your response.
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Participant 4:
Interviewer:
Won't be used in my thesis. It will just be accreditation manager at an institution. Institutions
won't be mentioned either.
Participant 4:

Mm-hmm (affirmative)

Interviewer:
If there's any time during this you want to stop, Participant 4, just let me know and we'll just
continue then and there'll be nothing held against you for that as well.
Participant 4:

Okay.

Interviewer:
So, we'll start with the first question. What is your idea ... Okay? Well, let me just give you
some bit of a background as well. My PhD topic is looking at the idea of a professional and how it's formed in an
accountant and how accreditation effects that formation.
Participant 4:
Mm-hmm (affirmative)
Interviewer:
So, is it formed during university studies and during that process of accreditation or is it formed
after the graduate has started working in the accounting practice world through CA and CPA? How does
accreditation form it? Does it form it? Does it not form this idea of a professional in the accounting arena? Is the
general idea of what I'm trying to explore in my PhD?
Participant 4:

Yeah. Yeah.

Q1. What is your idea of the meaning of the term professional?
Interviewer:

Okay. So, the first question is your idea of the meaning of the term professional?

Participant 4:
If you had asked me that question ten years ago, I would have said that professionals are
engineers, doctors, or teachers.
Interviewer:

Mm-hmm (affirmative)

Participant 4:
Okay? I suppose in a lot of respects now, I would say now, nursing as well, because you have
to be registered in order to practice in any of the health areas. Or in teaching, and as an engineer you have to be
accredited with the engineering bodies as well.
Interviewer:

Yeah.

Participant 4:
Accounting is not something that I had ever thought about until I started work, I suppose, even
basically on accreditation.
Interviewer:

Why didn't you think accounting as a professional?

Participant 4:

I don't know. When I was young you didn't have to go to university to be an accountant.

Interviewer:

Okay. Okay.

Participant 4:

You did account at tape.

Interviewer:

Yeah.

Participant 4:

At college.

Interviewer:

Yeah.

Participant 4:
Interviewer:

Accounting was ... a lot of the business degrees didn't exist in those days.
Mm-hmm (affirmative)
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Participant 4:
through CPA.

So, you could do it at college. If you did a diploma in accounting, you could probably still go

Interviewer:

Yup.

Participant 4:
Whereas for engineering, you have to do a four-year degree. Teaching used to be a four-year
degree on stage two. Medicine, six years. Whereas an undergraduate degree in accounting is only three years.
Interviewer:
Do you think accreditation has formed your opinion that accounting is now a profession?
Because of accreditation like CPA and CA and now you need to undergo a university degree to get that
accreditation in the practical world.
Participant 4:

What I think is that the MPA or the Master Professional Accounting has destroyed that.

Interviewer:

Okay.

Participant 4:

Is what I think.

Interviewer:

Okay.

Participant 4:
I think that accountants are professionals. I certainly agree with that, but which accountants are
professionals is probably a thing for me.
Interviewer:

When will you consider an accountant to be a professional, in your opinion?

Participant 4:
In my opinion, I think that someone who runs their own business and someone who works for
any of the multi nationals in the corporate world. I think that they're professionals.
Interviewer:

Okay. Big four? Say you've got ...

Participant 4:

Probably the same. That has changed so much.

Interviewer:

Yeah.

Participant 4:
I think that there are so many people, as you know, particularly in the international student
market, who are doing professional or accounting just simply to get permanent residency in Australia.
Interviewer:

Mm-hmm (affirmative)

Participant 4:

How professional does it become, then, in terms of from a university perspective.

Interviewer:

Yeah.

Participant 4:
I think that if you had someone ... There are cases where there've been international students
have come in at undergraduate level whop then decided to stay in Australia and have done really good things and
are working in the corporate world and have their own business. But all too often how many of the students who
are doing accounting are not even working in the industry.
Interviewer:

Yeah.

Participant 4:
I think that's kind of an issue because for engineers, that's not the case for engineers. If might at
the post graduate level. If you've got people who've got undergraduate degrees from overseas who come in and
do a Master of Engineering Management, you've got to ask yourself how professional that is really. I'm not
convinced that that is.
Interviewer:
It's actually very interesting that you use an education prospective and an engineering
prospective. Engineering do have accreditations.
Participant 4:

Yes.
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Q2: If you were a current student, what qualities and/or qualifications you would look for in an accounting
lecturer?
Interviewer:
That they need to adhere to after they graduate. Education, they do, yes, but it's more of a "we'll
pay a fee, and we get into the accreditation." Not so much they need to continue as ... they do continue as work,
but not in regard to another CPA or CA program like the accounting profession does. So, I just find your answer
very interesting because it's just a different overlap that I haven't seen before in an answer. That's an awesome
answer. If you're a current student, what qualities and qualifications would you look for in an accounting lecture?
If you were doing a bit com or master subject. Not even an accounting lecture, just in a lecture in general. What
would you look for?
Participant 4:

In just any kind of lecture?

Interviewer:

Any. Any, yeah.

Participant 4:

Someone I didn't know.

Interviewer:

(laughing)

Participant 4:
Interviewer:

(laughing)
So, there's no bias. (laughing) That's going to be very hard.

Participant 4:

In other words, I wouldn't study here.

Interviewer:

Yeah. Or University of Sydney. Or University of ...

Participant 4:

No, no. That would be alright.

Interviewer:

Oh, okay.

Participant 4:

You wouldn't know ... I don't know anybody there.

Interviewer:

You know X- ... Oh, he's retired now. You can ...

Participant 4:

Yeah.

Interviewer:

(laughing)

Participant 4:
Yeah, but I don't know them well enough, but when you're working with them and then you
form bias. Absolutely.
Interviewer:

Yeah.

Participant 4:
When I think of really good accounting lectures and I think of people like Michael Gaffigan.
Not because I personally knew him when he was lecturing, but because of the stories that people have told being
his students.
Interviewer:

Yeah. He used to transcend.

Participant 4:

Yes.

Interviewer:
He used to transcend from ... it doesn't matter if you're a domestic or international student, he
would ... and accounting would just come out of it. He could transcend it to any individual he was teaching.
Participant 4:

That's the ultimate that you'd be looking for.

Interviewer:

Yeah. Have you met X?

Participant 4:

Yes.
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Interviewer:

He's another one.

Participant 4:

He's another one.

Interviewer:

Yeah. Yeah.

Participant 4:

Exactly.

Interviewer:
I find them [inaudible 00:07:28].
Participant 4:
Exactly, but these people are proper professors. There are some professors in other disciplines
and they're not like that.
Interviewer:
You know what the funny thing is when you mentioned Michael Gaffigan. The thing I found
with them is they would never up themselves. There's another way to put it. I remember I had a class with Ed, and
I love it. I'm actually going to be interviewing him in a couple of weeks. He has no practical accounting experience
and he's very forthcoming with that in one of our classes.
Participant 4:

Yeah.

Interviewer:
So much so that he goes to when you talk can you go please just explain this order concept in a
practical way and then we can rewind. It's so rewarding, I don't know if that's the word, but it's just not to find a
lecture that meets that and that's not like well it's wrong, and critical is this, and this, and that. Okay. I don't know
this. Can you please explain it and we'll put it back into an academic prospective?
Skipped: Q3: Are you aware of the accounting higher education accreditation process? If not, what
accreditation are you aware of; ether in accounting education or accounting practice? As Participant 4
answers this throughout the interview.
Participant 4:
But I don't think that there's anything wrong with someone just having an academic
understanding of accounting because what they're doing is, they're digging and they ...
Interviewer:
Do you think it's holistic?
Participant 4:

No. It's not.

Interviewer:
Again, if we go back to that question. If you were a student, would you prefer someone who
had just straight bit com, honours, PhD, and they've got no accounting experience in the real world. Do you think
that's going to make a difference if you're being taught by this lecturer?
Participant 4:
I don't think I could make that judgment on day one. I think you would need to participate in
the class and then make up your mind. If you're being challenged and you're learning as you go. Even if you may
not use the information that they give you in a practical basis, it gets you thinking maybe critically around
everything.
Interviewer:

Yeah.

Participant 4:

I think that's a good thing.

Interviewer:

Mm-hmm (affirmative) Okay.

Participant 4:

I really do. On the other hand, there's some great teachers in accounting that are here.

Interviewer:

Mm-hmm (affirmative)

Participant 4:
Interviewer:

X is one.
Yeah. She worked maybe about six months in the industry, and she came down here.

Participant 4:

Yes. Yeah, but she was a great teacher of accounting.

Interviewer:

Yeah.
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Participant 4:
Something that I do think that is a little bit unfortunate here is that there are no corporate people
who come in to teach and I don't know whether accounting uses guest speakers.
Interviewer:

X is now introducing it.

Participant 4:

Good.

Interviewer:

I interviewed X.

Participant 4:

Yes. Yes.

Interviewer:

He's coming in now.

Participant 4:

Good.

Interviewer:

And doing guest speaking.

Participant 4:
Good. I really think that that's important. I think students need to get some sort of exposure to
professionals because they bring out a whole different perspective in and around accounting. Because there's so
much money being made out there in accounting, if you're a professional accountant, their getting so much money.
You're not going to get them to come in and be able to teach a whole subject.
Interviewer:

Yup.

Participant 4:
I'm thinking of it also from a AACSB prospective or whatever where they really want
engagement with industry. Unfortunately, in accounting the best you can do is have those guest lectures. It's great
that is happening.
Interviewer:
With AACSB, could you have ... I think one of the standards has been saying that if they have
practical experience that's a bonus kind of thing. Like you're got to have your PhD, you've got to have all this
other ...
Participant 4:

No, you don't have to have your PhD.

Interviewer:

To be a lecturer?

Participant 4:
No. You can have, for example, what we say is under special circumstances, if you have a
bachelor’s degree and this amazing amount of experience etc, then we can classify you as an instructional
practitioner. In fact, in terms of you can call someone who doesn't have a PhD, like X, who has a law degree so
he's capable of teaching taxation law. We can call him a scholarly academic.
Interviewer:
I'm not going to try and defeating to rumours, but there have been rumours that certain lecturers
have been let go because they didn't have that PhD.
Participant 4:
At casuals?
Interviewer:

I'm not sure what position here. If I mention the names this is between us.

Participant 4:

Yeah.

Interviewer:

Steve Gulick.

Participant 4:

Yes, but he hasn't done anything since he got his PhD.

Interviewer:

Oh, okay. You still need to be research active.

Participant 4:

If you have your PhD you absolutely need to be research active.

Interviewer:

Yup. Okay.

Participant 4:

Right?
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Interviewer:

Yeah.

Participant 4:
But there are special circumstances. While we're talking, I'll find the provision in the standards
that I will explain it to you about being a tax ...
Interviewer:
Could someone with my background become honours since experience? I know I wouldn't up
to get a lecturing job, but even lecture on ...
Participant 4:

No.

Interviewer:

Okay.

Participant 4:
No. Once you're in the writing up stages of your PhD, when you're within two years of
completing, we can call you a scholarly academic.
Interviewer:

Oh, okay. So, there are exceptions to the rule.

Participant 4:
heart though.

Here we go. I'll find it. Standard fifteen, I know this standard so well, forty-two. Not off by

Interviewer:
This is the standard that I was going to focus on, but now with all the interviews I'm conducting,
my focus is kind of changed a little bit.
Participant 4:
Yup. Curriculum, standard fifteen. Okay. Basis for judgment. For scholarly academic, normally
a doctoral degree emphasizing advanced foundational discipline-based research is appropriate. Is appropriate
initial academic preparation for SAMPA status. This is on share point, if you want it. In the public space. There
must be ongoing sustaining substantive academic and/or professional engagement activities supporting SAMPA
status. So, in X case, if he was working at an industry, and he was in a reasonably senior position, and had his
PhD, even if the PhD was five years out, then we could still classify him as something because he's out there
engaging. He's working within the system as long as it's within his area of work. Right?
Interviewer:

Yeah.

Participant 4:
Individuals with a graduate degree in law were normally considered SAMPA for teaching
business law and legal environment of business. Subject to ongoing sustain and substantive academic and/or
professional engagement activities demonstrating currency and relevance related to the teaching field. For
example, Brian Andrew had an accounting degree and law degree, but he did them separately and he had a masters,
I think, in law. Whatever.
Interviewer:
Yeah. I thought he was finance.
Participant 4:

No. He's an accountant.

Interviewer:

Oh.

Participant 4:

He was made finance discipline later on because they didn't have anybody else.

Interviewer:

Right.

Participant 4:

They wanted professors.

Interviewer:

Right. He was a professor, too.

Participant 4:
Yeah. Because he had that distinguished career, and he was supervising students and all of that
and because of the law and accounting qualifications. For accounting, it's kind of different for AACSB because I
think they know how hard it is to get accounting academics.
Interviewer:

Really?

Participant 4:

Did you know that there's actually accounting accreditation? AACSB accounting accreditation.
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Interviewer:

Yes. Yes. Yes. Yeah.

Participant 4:

Yeah.

Interviewer:

You mentioned that to me before.

Participant 4:

It might be worthwhile just having what those requirements are.

Interviewer:

Yeah.

Participant 4:
Anyway, getting back to what I would be looking for. As a mature age student, I'd be looking
for someone who is going to make me think. I wouldn't care whether it was a professional or whether it was an
academic as long as they made you think and they're engaging in what they do and that it was relevant. That it
was obviously relevant to the topic. There's nothing worse than sitting in front of someone and all they do is feed
overheads at you.
Interviewer:
Yup.
Participant 4:
There should be some examples. There should be some stories that are intermingled so that you
can understand the concepts etc.
Interviewer:

Stories from the practical world or stories even from the academic?

Participant 4:

Doesn't matter.

Interviewer:

Doesn't matter?

Participant 4:

Doesn't matter as long it explains the concepts and that at the end of it you are yeah, I get that.

Interviewer:

Okay.

Participant 4:

I understand that.

Interviewer:

Okay.

Participant 4:
It wouldn't matter whether it was academic or professional because I think that they each have
... To have a mix would be really interesting. To have a mix of professional and academic people because they
can give two sides to a situation anyway. A profession can call on their experience to explain a concept. Academics
can rely on their research to explain a concept.
Interviewer:
Do you think it could get lost though with an academic using their research to explain a concept
because it may not be real?
Participant 4:

Undergraduate level, probably.

Interviewer:

Yeah. Postgraduate, no.

Participant 4:

Yeah.

Interviewer:

Yeah. Okay.

Participant 4:

Maybe it's worthwhile to bring some professionals in at the undergraduate level.

Q4. How or (does) accreditation affect your workload/your teaching/your employees?
Interviewer:
Yeah. Definitely. I'm not going to ask you question three because I know you're aware of
accounting higher education accreditation processes, so I'm going to move on to question four. How or does
accreditation effect your workload teaching all your employees? For you or more of your workload. Could you
just give me a background on what you do with you AACSB accreditation for your W?
Participant 4:

You just want AACSB? I'll do it all. I'll do it all.
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Interviewer:

Please explain.

Participant 4:
Originally, I was just doing the accounting accreditation. The faculty has a number of programs
that are accredited. Accounting is accredited by the Australian accounting bodies. CPA, chart accountants, ANZ,
IPA.
Interviewer:

CIMA?

Participant 4:

CIMA.

Interviewer:

For management accountants.

Participant 4:

CIMA have accredited our program without us asking about it.

Interviewer:

Okay.

Participant 4:

Did you know that?

Interviewer:

No.

Participant 4:
The accounting program was accredited with CIMA a long time ago. For some reason they
stopped it. I don't know because that was before my time. They actually wrote a letter to Nelson the year before
last, I think, and said ... This is when they set up in Australia and said, "we've had a look at what other bodies are
doing and we're going to give you this accreditation." So, we didn't even have to go for it and it's just up on the
web. Yeah. We didn't have to do anything. The British ones as well. ACCA and the association of international
accountants, but they accredit ate any degrees that are accredited my CPA anyway.
Interviewer:

Yeah. Overlap.

Participant 4:
Because we've got students in Malaysia, the Malaysian qualification's authority or the
accounting body does the same thing, reciprocal.
Interviewer:

Okay.

Participant 4:
I don't have to worry about those. The ones that I do do are CPA, chart accountant, ANZ, and
IPA. The programs are re accredited every five years.
Interviewer:

What do you do? Like what is your role? Do you facilitate the re accreditation?

Participant 4:

I do the applications.

Interviewer:

Okay.

Participant 4:

I do the entire applications.

Interviewer:

Yeah. Do we have like a go to person with the CPA and CA that you work with closely?

Participant 4:

No.

Interviewer:
Participant 4:

No? Okay. So, you just do like an online form.
Yeah. The forms are standard.

Interviewer:

Yeah. Okay.

Participant 4:
They don't change. The five yearly one is a lot more in depth and they're changing. It's been a
really interesting process. When I started looking at AACSB early when it first came in, and at the same time
when I was first reading about it and what was involved etc. then in 2012, we did the accounting re accreditation
and that was my first exposure to a big application.
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Interviewer:

What was involved, Participant 4? Did you have audit class?

Participant 4:
No. You just have to provide information on the current status of the programs. Who are the
people teaching? What are the qualifications? What professional development have they done?
Interviewer:

Did you interview the lecturers or anything like that?

Participant 4:

No. Didn't need to.

Interviewer:

Okay.

Participant 4:
I just fill the form in. You provide the structure of the program, all the subject outlines, you look
at the number of graduates over the last five years. Within higher education, there are a number of things that have
happened all at once, from my perspective. We decided to go to AACSB accreditation. Texa came in, AQF came
in. Texa, I remember, X, when I left an Anspran meeting, that's an Australian and New Zealand quality and
accreditation network meeting in Perth. Mike Freeman said, I think I told you about that. That this woman who
was ahead of Texa, she wanted to bring the higher education bodies and accreditation bodies closer together
because she didn't want the accreditation bodies standing over the universities saying you have to develop your
degrees according to this. There had to be a lot more interruption. Right?
Interviewer:

Yup.

Participant 4:
Then, what happened was the Australian business dean's council and industry bodies or the
accrediting bodies formed working parties to look at the threshold standards for various disciplines, and
accounting was first. Right? In looking at the accounting threshold, the other thing is that with engineering, what
happens is that the review of their course coincides with the re accreditation. That doesn't happen here. It probably
should. It probably should so that once the ... if there are any changes, once they're agreed on, that goes into the
re accreditation application. It might be worthwhile even, I think, to have the professional bodies involved.
Interviewer:

Yeah.

Participant 4:

So that you're getting feedback from them as well.

Interviewer:
Mm-hmm (affirmative)
Participant 4:
Yeah. So, all of this sort of happened at the one time. So, I'm reading the applications that have
to be prepared and I'm going "this is new, this different." Because Texa, the committee that set up Texa, that
actually wrote the brief of Texas, that committee was made up of a number of academics from AACSB accredited
business schools. Suddenly you had Texa with all these requirements on teaching staff, having to have certain
qualifications, and the course learning out comes, and the insurance of learning. All of this was coming in together
with AQF as well as the professional bodies changing their requirements to align with that and AACSB was
coming in and so it all just kind of ... You just see it all heading in the same direction. That kind of has happened
within the last five years.
Participant 4:
When I look at an application ... For example, in 2012, the financial planning major was up for
re accreditation. They've changed their accreditation requirements and when I looked at it, I thought "there's no
way we're going to meet this." Because they were asking what's our mission. I'm thinking this sounds just like ...
Actually, it was before I was looking at AACSB because I'm thinking there's no way, we can meet this. No way
in the world.
Interviewer:

Yeah.

Participant 4:
There was a small committee. X decided we wouldn't go for re accreditation because we didn't
think that we would ever hope to get it. Then a couple of years later when I went back to revisit that, I'm thinking
after now knowing of the AACSB I'm going "this is all the requirements from AACSB." They want the same
thing.
Interviewer:

Yeah.

Participant 4:
requirements.

That's why this time around when we did it last year it was easier to say that we align with their
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Interviewer:

So, you have a task force. You mentioned a few other members that are part of this accreditation.

Participant 4:
In the first one, because I was new to it, X brought together to discuss what was going on.
Basically, I just walked away and did what I needed to and came back to them and said I need some guidance on
this, I need some guidance on that. The next time around, I just did it.
Interviewer:

Okay.

Participant 4:
Because it's standard. X signs off on it. They will all get a copy of it. They will see what's going
on. If I've got big questions, then X used to meet. It's sort of fairly standard.
Interviewer:

Is it the same thing with AACSB or was that different? That's a bit broader than just accounting.

Participant 4:

There was a task force set up last year which met twice.

Interviewer:

Yeah.

Participant 4:
standard.
Interviewer:

There were members of that task force that were tasked with doing a gap analysis on a particular

Participant 4:

Yeah.

Interviewer:

Okay. How did that pan out? Did it work?

Participant 4:

They only met twice. Once was in the introductory thing and the second was reporting back.

Interviewer:

Was the reporting up to yours and X standards?

Participant 4:

Some of them were. Some of them went overboard.

Interviewer:

Yeah.

Participant 4:

Others were ...

Interviewer:

Interesting.

Participant 4:

Yes.

Interviewer:

Okay.

Participant 4:

Yes.

Interviewer:

Okay.

Participant 4:

If, in a perfect world, they would meet on a regular basis.

Yeah. Yeah.

Interviewer:
Yeah. Because it's accreditation, what I'm hearing from the other accreditation boards that
you've done work on, you've kind of met at certain points to gather the information. If you don't meet at these
certain points, two times isn't sufficient, in my opinion.
Participant 4:
That was for the accounting one. For the financial planning one we had also had a visit from the
financial planning association.
Interviewer:

That was my other question because I know that CPA do spot audits, have we ever done a spot?

Participant 4:

Not to my knowledge.

Interviewer:

Okay.

53

2461
2462
2463
2464
2465
2466
2467
2468
2469
2470
2471
2472
2473
2474
2475
2476
2477
2478
2479
2480
2481
2482
2483
2484
2485
2486
2487
2488
2489
2490
2491
2492
2493
2494
2495
2496
2497
2498
2499
2500
2501
2502
2503
2504
2505
2506
2507
2508
2509
2510
2511
2512
2513
2514
2515
2516
2517
2518
2519
2520

Participant 4:

I think that CPA has ...

Interviewer:
Not doing too well anymore? No. So, in your opinion, because you worked both accreditations,
because I've asked this to a few people as well in accounting, CPA or CA?
Participant 4:

CA, I think, much more professional.

Interviewer:

Why?

Participant 4:

A couple of things. The first thing is it's recognized internationally.

Interviewer:

Not in the US that much.

Participant 4:

CA is. I think they are.

Interviewer:

They're getting up there now?

Participant 4:

I think they are.

Interviewer:

Okay.

Participant 4:
My son did a lot of research on this. That's when he was considering accounting. He felt that
CA was much more recognized. I can't remember now there was something that came up. It wasn't anything that
Michael said, but there was something that came up that made have a look on the internet to see what people
thought about CA and CPA.
Interviewer:
professionally.

You get different. In the accounting practice world, you get CA is classier, more classified

Participant 4:

I think so.

Interviewer:

Whereas CPA is considered not as hard to obtain.

Participant 4:

No.

Interviewer:
I've always thought it was a personal opinion until I started collecting my data whereas they do
view CA in a certain different light. There was some rumour, again, of this idea that they are going to join the two
together. What was you?
Participant 4:

I don't know.

Interviewer:

No?

Participant 4:

No.

Interviewer:

Wouldn't it make it easier from your point of view [crosstalk 00:30:07]?

Participant 4:

No, because I only do one application and send it to the two bodies.

Interviewer:

Oh. You were saying that it was different. When do they start changing the questions?

Participant 4:

No. They don't.

Interviewer:

They don't? Okay.

Participant 4:
Interviewer:

It's the same application.
Okay.

Participant 4:

What I can tell you is ...
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Interviewer:

That's okay. If there's anything in privacy ...

Participant 4:
I'll just show you the application form and then you can ... I think it even has CA. No, that's
CPA. CPA accreditation. All the accreditation stuff is on the CPA ...
Interviewer:

I think you put CAP. (laughing)

Participant 4:
Whenever we submit an application for accreditation ... Where are the stupid accreditation
process? I want the application forms. Oh, here you go. Diagram, diagram. No, I want to template. You can have
a look anyway and you'll see that it's combined. Whenever we submit anything to the bodies for accreditation, do
you know it comes back to us every single time?
Interviewer:

CPA.

Participant 4:

Charted accountants.

Interviewer:

Oh.

Participant 4:

Every single time.

Interviewer:

Why?

Participant 4:
Because they have a retired professor who gets all the applications and goes through them with
a fine-tooth comb.
Interviewer:

But this is a good thing. You would like him.

Participant 4:
Of course, it is. Of course, it's a good thing. But every single time I can guarantee you that he
comes back with a comment or a question. There have been times where and Connie, particularly around MPA,
have just one email after another, after another. He doesn't get it, so he comes back and asked another question,
another question, another question and he go "Oh, now I see what you mean. Thanks for that. I appreciate it."
Interviewer:

Nice.

Participant 4:
It's not that he's anti, anti, he just wants to understand. That tell you that he's looking at it really
closely. CPA just ...
Interviewer:

Okay.

Participant 4:
use this.

I think that they ran into a lot of trouble with the CEO. This is between you and me. Don't you

Interviewer:
No.
Participant 4:
When we did the accreditation 2012, I was supposed to do the anti-one as well. I was waiting
for subject outlines. I was waiting for all sorts of things. Anyway, they didn't send it to us, so we decided just to
go ahead with ours. After we submitted ... When did we submit? I think it was about September ours was approved.
Early the next year X, when she was head of school, got a letter from CPA saying that the inter Malaysia programs
have been accredited. I'm going "how is that possible?"
Interviewer:

You haven't touched anything,

Participant 4:
We decided I'd go back to anti and say, "Can you send us your application, please." They put
management subject outlines in their application. They submitted it themselves to a guy in Singapore, who then
took it to a meeting in Mullen, and it was approved. So, what does that tell you?
Interviewer:
Okay. Could you also argue that with a new breed of employees coming into the CPA there'll
be more finer tooth comb people coming in? No? Okay. Just an idea.
Participant 4:
I don't know. I don't know.
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Interviewer:
I spoke to two people from CPA and there are a lot more older members who look after the
program and things like that. They've been focusing a lot more on the private institutions because that's where all
the issues have been arising. Private colleges, sorry.
Participant 4:

Yeah.

Interviewer:
Because that's where the issues have been arising. I'm not trying to make up excuses, but I think
they have flagged them as opposed to flagging a known university.
Participant 4:

Okay. Just let me give you an example. Again ...

Interviewer:

I'm not going to use this. Yeah.

Participant 4:

The university wants to set up accounting in south west Sydney.

Interviewer:

Mm-hmm (affirmative)

Participant 4:
X is the sort of go between between building, for courses and that. Sent me an email asking
about it and I said we just need to send me an application for accreditation at the appropriate time. Then Nelson
came back with an email saying we would need two-point two staff appointed to be able to teach in Liverpool. I
thought hmm. So, I checked the application form we have to submit, and it said we have to provide a list of the
teaching staff class C qualifications and professional development. I went back and copied everyone in, and I said
there might be an issue around the accreditation given that we need to include all this teaching staff, etc. Anyway,
I assume X got involved. She sent me an email and I read it backwards and forwards, backwards and forwards. I
said we need to fill in an application that says provide a list of your teaching staff. Nelson and I agreed that if we
put the people down, they're already teaching in Sydney. Surely CPA is going to say how can you spread your
staff so thin to go between three locations.
Interviewer:
Yeah.
Participant 4:
If it was me, I'd be questioning that. Anyway, I said to Sue, we have to include the teaching
staff in this. This could be an issue, could be a risk. She went over my head to CPA and then sent me an email
saying "I've received advice from CPA. You just have to fill out this form and send it in." She said it takes about
forty-five days. I went back and I said I'm well aware of the form that needs to be completed. This is the one that
I told you about where we need the teaching staff. Anyways, I spoke to Nelson about it. He ended up sending an
email to CPA saying this is the issue. They've come back and said no, it's fine. How serious are they? How serious
are they? I don't think charted accountants would say that.
Q5. What value do you perceive in the term’s “accountability”, “transparency” and “responsibility” in
accounting? And Q6. Do these terms influence your idea of a profession? If so, how?
Interviewer:
What's going to happen when this professor retires at charted accountants? So, it's just ... Yeah.
Okay. What value do you perceive in the term’s accountability, transparency, and responsibility in accounting?
The reason why I've chosen the term accountability, transparency, and responsibility is because it forms the
qualitative characteristics in accounting. These are the terms that I've chosen for value in my thesis.
Participant 4:

Accountability, transparency, responsibility.

Interviewer:
I think these terms will relate very well in the work that you do. How do you value it in
consideration with the work that you conduct within the university?
Participant 4:

I've just given you my answer. Haven't I?

Interviewer:

(laughing)

Participant 4:

(laughing)

Interviewer:
I think you like transparency and you have to be very accountable in the work that you do. And
the responsibility that you do take on. You take it on very seriously.
Participant 4:

In terms of accountancy (whispering) [inaudible 00:37:58]. Rural commission into banking.
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Interviewer:

(laughing)

Participant 4:

Shall I say anymore?

Interviewer:
though?

No. That's a perfect answer. Do you think these terms influence your idea of a profession

Participant 4:
Influence my idea. No. If I'm looking for an accountant, then accountability, they need to be
accountable for their decisions and the recommendations they make.
Interviewer:
Mm-hmm (affirmative)
Participant 4:
With my accountant, he will give me some advice, but he'll explain it properly and sort of the
pros and cons and all that sort of stuff. I think at the end of the day he would hold himself accountable if there
was an issue. He's transparent as well.
Interviewer:
Yeah.
Participant 4:
To me, all of those three things are so important. Responsibility in accounting. An accountant
is dealing with money for god's sake.
Interviewer:
Do you see these in your area of work as well? The idea of a profession. Let's say like a lecturer.
If you're going to be employing a lecturer in an accounting field.
Participant 4:

Oh, do I see it in that respect?

Interviewer:

Yeah.

Participant 4:

No.

Interviewer:

No?

Participant 4:

No.

Interviewer:

Why not?

Participant 4:

I don't have that much to do with it from that perspective.

Interviewer:
teaching.

From a perspective you would assume that this lecturer would have these qualities in their

Participant 4:

Yes, but you're asking for my perspective.

Interviewer:

Okay.

Participant 4:
I don't really have a perspective on that. I'm so far removed from that decision making process
that I guess I would think that I would have an expectation at the powers of be would appoint someone who has
those qualities.
Interviewer:

okay. Alright.

Participant 4:

I can't always be guaranteed.

Interviewer:

It happens.

Participant 4:

I would have an expectation. I have a very moral high ground. You know?

Interviewer:

Yeah.

Participant 4:

To me, honesty, I hate dishonesty. I hate chunkiness.
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Interviewer:

Yeah.

Participant 4:
It eats me up. It really does because it goes against everything that I stand for. I witness it on a
daily basis. I have to tell you.
Q7. Do you think that there is a gap between the accounting education world and the accounting practical
world? Can you please expand and give examples?
Interviewer:
Do you think there is a gap then, between the accounting education world and the accounting
practical world?
Participant 4:

The gap is salary.

Interviewer:

Okay. That's a different answer. I haven't got that answer before.

Participant 4:
Obviously there's a gap between the two because if you're talking about accounting education,
you're wanting good people to be teaching the accountants of the future. They're not going to come in because
they're in a much more money adding industry.
Interviewer:

Yeah.

Participant 4:
I think that's a huge gap because if you could close that gap then you might actually have more
people from industry being prepared to come in and teach.
Interviewer:
Why do you think, besides the salary though, that we've got people who are really ... Like
Warren Shanks. He's a really good teacher. Like interviewing him I could tell he'd be really good at teaching
auditing, but he won't give up that position. Do you think it's also a position that he's not giving up because he is
a partner in a big forefront?
Participant 4:
Of course. Why would he give that up? You might, as you get close to retirement, and the fact
that he's prepared to come in and do a guest lecture makes you wonder if he's looking at opportunities.
Interviewer:
Yeah, but he'll have to go through all the processes still to get through masters by research to
get into a PhD, do his PhD and then [crosstalk 00:41:51].
Participant 4:

That's assuming you're going to appoint someone who's got a PhD

Interviewer:

Mm-hmm (affirmative)

Participant 4:

He might do it casually.

Interviewer:

Okay.

Participant 4:
After someone retires ... If you're looking at it from a AACSB perspective, I bet you Warren
Shanks has got an MBA.
Interviewer:

He's got everything.

Participant 4:

Yeah.

Interviewer:
CPA.

He's got MBA. No, MPA. No, MBA. You're right, it's MBA, and he's got CA. He hasn't got

Participant 4:
If he were to retire tomorrow, then we could employ him for five years based on him
professional experience and his qualifications.
Q8. Do you think accreditation can help close this gap? Please explain your response.
Interviewer:
I really need to look into that because I didn't realize that could happen. Do you think
accreditation could help close this gap? Your answer was salary. Do you think?
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Participant 4:

No.

Interviewer:

No?

Participant 4:

No.

Interviewer:

Just no. (laughing)

Participant 4:

No. Wait a minute. I kind of think they are two separate things.

Interviewer:

Mm-hmm (affirmative)

Participant 4:

The accreditation is about quality.

Interviewer:

Mm-hmm (affirmative)

Participant 4:
That's what the accreditation is really about. And continuous improvement. Quality and
continuous improvement.
Interviewer:
Also, AACSB, very vague, but it does say bridging the gap between the practitioner world, like
in the accounting perspective.
Participant 4:
Yeah, but I don't know if what you're saying is because we're AACSB accredited, that we will
encourage more people to come in from the corporate world to teach.
Interviewer:

There'd be an influx more of students if you look at it from just the ...

Participant 4:

No, you think there might be. Let's just see if that actually happens.

Interviewer:

Yeah.

Participant 4:
I'm not sure that that would attract people from industry to come in. I think what would attract
someone from industry to come in are the connections that they have within the school.
Interviewer:

Okay. Okay.

Participant 4:
That's what I think is really important. In some ways you could sort of say well maybe there is
a connection. I don't think that we have looked at it in that respect. It's a really good point that you're making, I
think, because if they were smart, but I think they are so overloaded in stuff that they're not even thinking about
this. I think it wore them down. You know?
Interviewer:
They are all very tired.
Participant 4:
Yeah, exactly. But I think that if, as a head of school or head of discipline, you were saying
really need a mix here. I haven't got enough people to teach. Maybe I need to bring, because I want to engage
with industry. I want to bring people from industry in. Maybe it would encourage them to go out and actually find
someone who's in industry locally who could come in and do something X is a really good example that she's
done that. Maybe that is working for that reason because of the accreditation. If they were to see it that way, but
I don't think that they see those opportunities. I'm not sure that it's embedded enough into the faculty.
Interviewer:

Yeah.

Participant 4:

That's what I think.

Q9. What does the term “level of professionalism”, mean to you? Please explain your
response.
Interviewer:
Okay. What does the term level of professionalism mean to you? Please explain your response.
Already, Participant 4, you have a sense or level of professionalism that you pass on to your staff members. What
would you say that it?
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Participant 4:

I think ethics.

Interviewer:

Mm-hmm (affirmative)

Participant 4:

Responsibility.

Interviewer:

Mm-hmm (affirmative)

Participant 4:

And accountability and transparency.

Interviewer:

Yeah.

Participant 4:

Honestly.

Interviewer:
If you were teaching this work to someone else, this is what you would expect them to be
learning from you?
Participant 4:

Yeah.

Interviewer:

Yup. Okay.

Participant 4:
Yeah. I think if you were to ask X, because X and I go back a long way. There are a couple of
things I think she would say about me is that I work hard. I used to work harder. I don't work quite as hard as I
used to.
Interviewer:

Off the record. (laughing)

Participant 4:
fool.

(laughing) That I try and do the right thing. I don't stand fools wisely. I don't like being made a

Interviewer:

I remember all these.

Participant 4:

And that I'm honest. Like I said, I hate liars. I have a really, really strong work ethic.

Interviewer:
Yup. You do. Yup. Speaking from experience like when I was working with you, that's one
thing that I got a lot from you, was the work ethic. If you're going to commit to something don't give ninety
percent, you've got to give a hundred. If you have to give that extra ten percent, you better give a hundred and ten
percent. You just have to do it.
Participant 4:

What it is, it's an asset, but it's also a liability.

Interviewer:

Mm-hmm (affirmative)

Participant 4:

The work ethic.

Interviewer:
Actually, I was thinking about this because, this is going to sound really random, but I'm at
work and right now there's a new person in this job. I was thinking like you know what, god forbid something
happen to me like I walk out and get hit by a bus or something. They're going to replace me. It's going to be sad
she died, but that's the way the work works. I can give a hundred and ten percent all the time and commit to it, or
I can give a hundred and have my ten percent of sanity back.
Participant 4:

Yes.

Interviewer:
I actually thought about you when I had this thought. I was like Participant 4 always taught to
give a hundred and ten, hundred and twenty, but sometimes you just get worn out if you're going to do that all the
time. I think, especially right now, I'm a bit like that. I can give a hundred, but until things get settled and things
like that, I'm not going to give a hundred and twenty again because it's just not working right now.
Participant 4:

But I don't do it to get kudos or to get ...
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Interviewer:

Oh, no. Same. Same.

Participant 4:

I do it for me.

Interviewer:

Yeah, same. I do it because the work needs to get done.

Participant 4:

Yeah.

Interviewer:

Yeah.

Participant 4:

Yes, exactly.

Interviewer:
If there is a task and it's a responsibility I need to make and I'm going to do it. I would go above
and beyond when I first started, but right now it's kind of like taking a step back especially with this new
employment. It's kind of like she's not my replacement, but there is a replacement there if something happens. It's
given me that kind of reality check that I shouldn't be focusing everything on that. Like I forgot to transfer my
phone over to this said person.
Participant 4:

God no. Don't worry.

Interviewer:
morning.

I was coming along, and I was like you know what, no. They can just transfer it on Tuesday

Participant 4:

I learned a very, very long time ago, no one is indispensable.

Interviewer:

Yeah.

Participant 4:

Okay?

Interviewer:

Yeah.

Participant 4:
You might think that you are fantastic and you're the best person and no one else can do this
stuff. I guarantee you I will walk out, but I learned to hard way because I had a very, very tough training period.
When I first started work, I worked at Stuart's and I worked in a training pool because we were doing better than
the pool next door. Right?
Interviewer:

Oh, okay.

Participant 4:

We were destined for bigger and better things. Okay?

Interviewer:

Yeah.

Participant 4:
I ended up working with accountants in the commercial building at the Stuart's. There were two
of us in the office. We used to ger called out to do shorthand because that's what you did, and then typed it all up
and everything. If the other person was away because they were sick, I had to pick up her shorthand pad and I had
to transcribe it. We couldn't wait for her to come back. I learned very early on that I care. I just want to get to
work and get the work done and that's the training that I had, and it's taken me through my entire working life. I
don't consider myself indispensable. Another boss said to me when I worked for the general manager, then he
retired and another guy came in and he said the king is dead, long live the king. I never knew the meaning of what
that was, but it's one person is gone, so the king is dead, and then you're loyal to the next person. I learned loyalty
as well. I'm not loyal to a person, I'm loyal to a position.
Interviewer:

Yeah.

Participant 4:
I can separate the two. The position is important. The person might be a, you know. You've got
a what are you doing in this role, but you're loyal to the position.
Interviewer:
Yeah.
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Participant 4:
I've worked for a very, very long time and no, I don't ever consider myself indispensable. Never
ever, ever. The other thing when I was at the Stuart's, one of the things I learned was, because I used to go out and
relieve people when they're on holidays. I had to pick up the job really quickly. The skills you have already. You
have to learn all the other stuff. So, I didn't focus on this. What I focused on was the important stuff that I needed
to know.
Interviewer:

Yeah.

Participant 4:
How do you keep his diary, what do they like, what is this. I had to serve questions and that's
why I was able to step into a role and just take it on board.
Interviewer:

And do it.

Participant 4:
Yes, I have a very strong work ethic, but it's a personal thing. I don't expect other people to
work the same as I do because they can't. Everyone works.
Interviewer:

That's something I need to learn.

Participant 4:

Sorry?

Interviewer:
I need to learn that second part because I have a very strong work ethic too, but if someone
doesn't meet that, I need to be okay with that.
Participant 4:

It's hard. It's hard and it really annoys me.

Interviewer:

Oh, god. Irritates.

Participant 4:
do.

It does annoy me, but I have learned over the years, people don't work in the same way that you

Interviewer:

They get away with it. Anyway.

Participant 4:

And they do get away with it unfortunately.

Interviewer:

I'm not even going to get started.

Participant 4:
I understand that, but then I think I can't do anything about that. It's not my responsibility. It's
the responsibility of their supervisor to make sure that they're working. That's probably a good reason why I need
to work on my own because when people do report to me then I like to see ...
Interviewer:

Particular things from them. Yeah. Yeah.

Participant 4:

Yeah.

Q10. How does accreditation (AACSB/CA/CPA etc.) impact your work? Do you think it will have a lasting
effect or will it just be another set of measures to abide by? Please expand on the how and why depending
on your response.
Interviewer:
Last question. We discussed how accreditation impacts your work. Do you think accreditation
will have a lasting effect or will it just be another set of measures to abide by?
Participant 4:
For AACSB, I would hope that it would have a lasting effect, particularly on the faculty. For
the faculty, I think it will have a lasting effect. I think that if the faculty gets accredited, then it will become just
another set of measures to abide by.
Interviewer:

Yeah.

Participant 4:
I've talked to people from other universities who have gone through this and a friend of mine at
Newcastle, I know that she was looking for another job, but then they decided to go for [inaudible 00:54:16] so
she's now working on that.
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Interviewer:

Mm-hmm (affirmative)

Participant 4:
But they were already accredited. I think that it's such a long process to get through for AACSB
and I just wish we were heading forward instead of in this freaking hole where I can't see. I worry me.
Interviewer:

We've got that X coming in. We've got people helping.

Participant 4:

What's he going to do?

Interviewer:

That's what X said.

Participant 4:

I'm going to turn off.

Interviewer:

Thank you so much, Participant 4, for everything. (laughing)
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Participant 5:
Interviewer:
Thank you so much, Participant 5, again for doing this interview with me. Like I was saying
before, if there's any time during the interview that you would like to stop or discontinue the interview, please let
me know and we'll do so.
Interviewer:
I'll just give you a brief background into what my research is about. Pretty much, I'm looking at
how accreditation impacts accounting education in the accounting practical world. I've identified that there's a
difference in there is a gap if you want to say between the two particular worlds and what we teach to what is
actually founded in what you do in industry.
Interviewer:
Why I'm doing this particular topic and my motivation behind it is because I worked six years
in industry and when I was training accountants, I could see this gap develop. And I want to focus more on that
because it is something, I do love teaching and I want to also be able to implement this is an industry level as well.
Q1. What is your idea of the meaning of the term professional?
Interviewer:
We'll start with the first question if you're happy to start. The first question is what is your idea
of the meaning of the term professional?
Participant 5:
The term professional means belonging to a profession. Then we've got to define what a
profession is. Professions I suppose we can think about accounting, medicine, teaching, engineering. And then
we sort of start to fade into what they might call trades. Builders, is that a profession?
Participant 5:
What are the characteristics of a profession? And that's the interesting part because I would have
thought being a politician is a profession. But what characteristics do you need to be a politician? It hinges around
that notion of professionalization.
Interviewer:
What do you mean hinders? The term professionalization is a big, broad term as well. If you
look at it from a sociological point of view like Lawson has suggested or from [Abba's 00:02:05] point of view
which is a bit more succinct ... time sheets, black and white, blue collar versus white collar. What do you mean
by hindering on that?
Participant 5:
That's the debates in the literature. Traditionally in accounting, professionalization was
belonging to a professional accounting service. And then professionalization became an accounting body. A
registered accounting body, which gave you a certain title.
Participant 5:
Since that we're starting to find that there's these areas called advisory consulting. They don't
have any of these characteristics. What makes them a profession? Is it the practice? Or is it that they have a
professional body?
Interviewer:

In your opinion, what do you think it is?

Participant 5:
I think in the post-modern world, it's a group of people naming themselves, that they have a
certain skill set and they apply that skill set. They don't need a professional association. They don't need
registration. They don't need legal backing.
Q2. If you were a current student, what qualities and/or qualifications you would look for in an accounting
lecturer?
Interviewer:
Okay. If you were a current student, what qualities and or qualifications would you look for in
an accounting lecturer?
Participant 5:
The first one has to be they have to be qualified as per AQF. I think that's the standard we have
in Australia now.
Participant 5:

Secondly, they've got to be an experienced teacher and understand learning scholarship.
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Participant 5:
Thirdly, they should have some experience of the accounting world. And that could be through
consulting or through their research so that they can observe the various facets of what accounting practice is.
Interviewer:
We do have a lot of academic world where they don't have that third element that you
mentioned. Do you think that's a hindrance? Or do you think that they can try, and get this particular skill in other
ways?
Participant 5:
I think the issue becomes if they've never had any training, where us old guard, and Elaine
Evans has written a book on this. We came through the great boom periods of the 70s and 80s, where the CAs
were turned into universities and they reached out to profession accountants and we trained up.
Participant 5:
The new world is that they take them in honours and do PhD and then they teach accounting. I
would think an important part of that is that they need to have research that engages with real accounting practice
somehow.
Interviewer:
How will they go about that though if they don't have that particular connection to the
accounting world? Or practical world, sorry.
Participant 5:
They should have a connection to the accounting world which will introduce them to the
practical world.
Participant 5:
The issue you've got is with the idea of what is the practical world of the accountant? Do you
define the practical world of the accountant as what is taught in the CA program and CPA program? Or do you
define it as to the actual work that qualified accountants do?
Interviewer:
I think that's a major debate as well because it just depends who you speak to. Because I've
spoken to a few other Interviewers and depending on which area they sit in, the practitioner will always say that
the CA and CPA is going to be founding what we teach to trainee accountants. But if you speak to an academic,
it's going to ... you need to look at the critical accounting. You need to look at the exploration ofParticipant 5:
And if you speak to the Big 4, they say it's a waste of time doing the CA program.
Interviewer:
Actually, sorry, I spoke to a partner in the [inaudible 00:06:29] ... again, everything is
anonymous, and no names will be mentioned ... but, I spoke to him from KPMG, and he is the biggest supporter
of CA. I was actually very taken aback by that.
Participant 5:

He'd be an ordered partner.

Interviewer:

Yes, he is, yes.

Participant 5:

Ordered is 15% of their business.

Interviewer:

Yes. So, money. You're looking at what's making you the biggest.

Participant 5:
Yeah. This is an important issue and we tackled that in one of our papers in the Emerging
Pathways because there's only a small group of accountants now actually do traditional accounting work, being
tax, financial, small business where the majority of CA members actually work in commerce. And working in
commerce, they manage outsourcing functions. They manage accounting finance, a whole lot of different
functions. But they don't actually practice accounting. That's 60% of their membership now, 20% of their
membership is in the Big 4. Most people that work in the Big 4, they start off in order and then they go off
everywhere else.
Participant 5:
The problem you've got is trying to work out how you're going to identify what accounting
practice is in 2018. One way you might be able to do that is look at job ads at one point of time. And just see what
they ask people to do.
Interviewer:

And what skills they need and things like that. Qualifications.

Participant 5:
Yeah, that then gives you an idea of the accountant and what sort of things they're expected to
do, and the various types of organizations they work in, and the various roles they do and it's not traditional tax
insolvency financial reporting. It's a whole range of other stuff.
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Participant 5:

Do you get the Accountancy Daily? The email?

Interviewer:

No.

Participant 5:
I guess. It is an industry newsletter called Accountancy Daily. If you read that you get the real
feel for the variety now. Okay?
Q3: Are you aware of the accounting higher education accreditation process? If not, what accreditation are
you aware of; ether in accounting education or accounting practice?
Interviewer:
Okay. Are you aware of the accounting higher education credit [inaudible 00:09:14], which we
have discussed previously that you are? You're also a CPA and CA.
Interviewer:
I'm going to change question three for you slightly. In your opinion, CPA or CA, which one do
you think is more advanced in their teachings? And how has AACSB impacted your teaching as well?
Participant 5:
Okay, you're very complicated. Let's just break it down.
Interviewer:
The difference between, we'll start with the accounting practical side. What do you think the
main difference is between CPA and CA and do you think there's one that is a bit more powerful than the other?
And if so, why?
Participant 5:

In accounting education sense?

Interviewer:
No, in the accounting practical sense. The accounting education, I'll link that one back to the
AACSB and I'll link the accounting practical CA and CPA.
Participant 5:
I'm an insider. I've studied both programs. I would think at this point in time, the CPA program
is the better program because it's provided by a third party [inaudible 00:10:28] and they employ academics, and
they have a pretty structured approach. Their program is tailored to be international and global where the CA
program in is a mess. No academics or very few academics are involved in it. And it's practitioners and it's very
technically focused and it's very 1970s.
Interviewer:
You said you're an insider in the two programs and it's funny because in the media, it's saying
that CPA is a little bit more, what's the right way to term it? It's got more issues at the moment, currently in the
media.
Participant 5:
No, no. What you'll find over the last two or three years if you study the media closely, you'll
find that CPA had issues and continue as but CA has significant issues. There's been a takeover by New Zealand
of Australia, and they've run losses for three years and they've reduced their staff by a third.
Interviewer:

Okay.

Participant 5:

I would argue they've lost their way.

Interviewer:
Okay so you wouldn't argue that the CPA because of what happened previously with the ethical
issue that have happened before with theParticipant 5:
It's just the government's issue. But systems and processes and people ... life goes on. It's just
the government's issue and leadership issue.
Interviewer:

And do you think that has had an impact on the CPA and CA programs individually?

Participant 5:

No.

Interviewer:
No? Okay. We link it back to accounting education AACSB, what output is AACSB bringing
to your teaching now? Has it impacted it?
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Participant 5:
Okay, one of these papers and I don't know who it was ... someone explored the impact of
AACSB and how it was distorting business schools. Who wrote that? It was the one where we had the lady from
America. Here we go. It was in here.
Participant 5:

Okay you got a couple You've X.

Interviewer:
He's such a lovely person.
Participant 5:
And Phil Hancock. These are the pathways of the professional bodies. And this is the story
about the pathways commission. I tried to establish one of these in Australia, which tackles many viewer issues.
They spent a lot of money on trying to understand the difference between accounting education and practice. And
that's the history of the pathways. That's Elaine on the history. That's your accreditation and your pathways.
Interviewer:

Thank you.

Participant 5:
AACSB has distorted so you've got a competition going on between the various bodies. This is
just one of the education qualities bodies that all have vested interest. They're in competition with the professional
bodies. The AQF, AACSB, European bodies, all to insert their standards and their language and receive a big
registration fee.
Interviewer:

Do you think it's worth it? That's a loaded question.

Participant 5:

The deans think it's very good, so it becomes competition between the deans.

Interviewer:
It does put us in the ranking. International students do see this particular accreditation when
they're applying for universities.
Participant 5:
That's a myth. You need to read some of the work ... There's a special issue of AAAJ that will
be coming out in two years. You should put a paper in. It'll be looking at these rankings. And actually, what the
students actually use.
Interviewer:

Are you allowed to say on maybe a little bit of the findings? No.

Participant 5:

No, its special issue. People are going to put papers in.

Interviewer:

Oh, it hasn't been written. Okay. It's still undergoing.

Participant 5:
[crosstalk 00:15:24] You look at the call and there's some references in there that you might
tackle. Ann, who was in this office before, said she was doing a research project and they're finding her university
... Google. It's the one that's directing.
Participant 5:
What you find in these ranking schemes is a big competition with commercial players and
they've all got different ... There are three or four big players in the world. And their main argument for existing
and making money is that students actually use this stuff.
Interviewer:

But do they?

Participant 5:

Where's the evidence?

Interviewer:

How are we measuring that for sure?

Q4. How or (does) accreditation affect your workload/your teaching/your employees?
Interviewer:
How does accreditation affect your workload; you’re teaching or your employees? As you said
you've been inside in the CA and CPA and you've also been impacted in your teaching through the AACSB. Has
if affected you any other ways when you teach?
Participant 5:
Accounting programs since the 70s have been impacted significantly by the accreditation
requirements of the two professional bodies. You've got to remember now that they're joint. They do joint
accreditation. There are only a couple little differences, but the impact they've had is that they forced accounting
degrees to teach certain technical subjects. And they haven't moved to thinking about how different accounting
practice is now and how different the accounting graduate needs to be. They're caught in the old world.
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Interviewer:
When you say the differences in what the accounting practice world is now and how the
graduates are different now, do you mean through technology? Do you mean through their own critical thinking
development? Which area are you sitting on when you say that?
Participant 5:
I'm thinking about everything an accountant got to do now. A graduate now has to have all the
skills. Let's just see if I can ... okay. When you talk about this, these two projects were really important because
they were talking about graduate attributes. And their whole argument, and they spent years on it, was saying how
different, how different it is now ... what the graduate attributes are as to what we're teaching.
Participant 5:
The article Impact of Accreditation on Accounting Education by Margaret Lightbody is very
good. And Susan Rome was a PhD student of mine and she's written a lot about the future of universities and what
it's about. They're the ones thatSpeaker 3:

Sorry to interrupt. Hello.

Participant 5:

Are you happy with that? Just PDF that.

Speaker 3:
I'm going to PDF that in there and then send it to [Charmaine 00:18:43] and she's going to
manage it all for us.
Participant 5:

That's my wife X.

Interviewer:

Hi. Nice to meet you.

Speaker 3:

And research assistant ... and, and, and ...

Participant 5:

And forces me to do 4000 km on the bike.

Interviewer:

I'm sure she didn't force you.

Q5. What value do you perceive in the term’s “accountability”, “transparency” and “responsibility” in
accounting?
Interviewer:
What value do you perceive in the term’s accountability, transparency and responsibility in
accounting? Now these three terms, as you know, are part of the qualities and characteristics in accounting, but
they also form part of the practical world as well because we do adhere to the term’s accountability, transparency
and responsibility in the practical also. That's why I've chosen these three terms. What value do you perceive in
these terms?
Participant 5:
This is very interesting because I've written a couple papers on this. My story is that in the 90s
we won a big scholarship 100000 Euros, and we did a project which ended up being a book called Global Warning:
New Public Financial Management. And what we found, and this is translation.
Participant 5:
AAJ has just had a new special issue that will be coming out soon on translation in accounting,
which is about language. What we found ... I stood up and started to talk about accountability and new public
management blah, blah blah ... and 50% of the audience had no idea what accountability was.
Interviewer:

I mean ...

Participant 5:
Accountability is an Anglo-Saxon term. And accountability is more organization where 50% of
the audience, the ones that came from Germany, Japan, and Korea talked about responsibility.
Interviewer:

They got their terms interchanged.

Participant 5:
No, responsibility is about individual responsibility. The Anglo Saxon has taken responsibility
and put it into accountability which takes it to the organization level which we are not responsible. Where the
Japanese and the Germans and all the others say, "At the end of the day, the individual is personally responsible
for their actions".
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Participant 5:
If we think about that, we've got debates going on at the moment in regard to audit and
professional scepticism. They're saying the auditors shouldn't be accountable, they should be sceptic. They should
bring their personal responsibility to play, which is an important part.
Participant 5:
And I noticed in the press in the last week, I think it was KPMG said that the woman who is the
CEO in Australia has gone to Singapore to run the Asian KPMG and her whole mantra was our employees need
to be responsible because we've got these problems in South Africa, we've got problems in the Netherlands, we've
got problems in these nation states. They don't talk about brand but if affects their personification.
Participant 5:
I wrote a paper on that and it was published in the European Accounting Review. It'll be [X
00:22:16] something or someone. It's called the Evaluative Trap. And we tackle that whole issue of the differences
in language, and we mention this accountability versus responsibility stuff.
Participant 5:
These terms if I'm correct in this special issue I edited last week, these terms are not
transferrable. These terms are very much an Anglo and very much a legitimating activity, which have very little
power in thinking about accounting practice. Be tougher ...
Interviewer:

It's a great quote. I'm going to use it. I can already think of the tagline for it.

Interviewer:

What about transparency then?

Participant 5:

It means nothing.

Interviewer:
It means nothing? Even in accounting education and accounting practicals? Nothing?
Participant 5:
I think it's just a term of influence. A term to legitimize. Because if you look at the stream of
literature on social and environmental accounting, all the disclosure studies ... most of them say ...
Interviewer:

Be a transparent and fair representative.

Participant 5:

But they don't report bad news.

Interviewer:

They're a fair representative though, according to-

Participant 5:

A fair representative of their own position.

Interviewer:

According to their guidelines yes.

Participant 5:
The Big 4 is [inaudible 00:23:57]. The Big 4 are very much commercially driven entities that
need a discourse around them to legitimize them and they live sometimes off the power of being accounting
professions but when they don't need that legitimization, then they move on. Saw a really good one on that one.
Hopefully it's in this one. Okay must be the one about ...
Interviewer:

Is it in these ones?

Participant 5:
It's about future-proofing the profession. No, no, no. It's called Future-Proofing the Profession
and it had the regulators speaking. It was really good.
Participant 5:
Virtual Merchant Pathways ... I might just wander down and see if it's in the cupboard because
the regulator hit it straight on the head. I'll be back in a minute.
Interviewer:

Yup, no worries.

Interviewer:
... It's called Relevance of Professional Associations in 2026. So, this gets to the whole
professionalization argument, and the paper I'm going to send you to, Dean Sanders, the future of professions, a
regulator's perspective. Okay?
Participant 5:

Right.

Interviewer:
And the other one, is Beaten. It's about the future of the legal profession, but he's talking about
how legal work is completely different now.
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Participant 5:

Yes.

Interviewer:

So, the fastest growing legal services firm in America, no one works in the office.

Participant 5:

No? Okay. How do they work then?

Interviewer:

Offline [crosstalk 00:01:06] and they bid for work.

Participant 5:
Interviewer:

Oh, that's what you mean? Sorry. Yes.
And the sort of legal work they do is completely different from transaction based legal work.

Participant 5:

Yes. Yes. It's not consult-

Interviewer:

Advisory.

Participant 5:

Advisory, yeah.

Interviewer:

But they're legal... It's a legal firm.

Q6. Do these terms influence your idea of a profession? If so, how?
Participant 5:
Yeah. Okay. Awesome. Thank you. So, I'll skip question six, because you've answered that in
your previous answer, question five. So, do these terms influence your profession? I like this question. You may
not like it, but I do.
Q7. Do you think that there is a gap between the accounting education world and the accounting practical
world? Can you please expand and give examples?
Do you think there is a gap between the accounting education role and the accounting practical role? Can you
please expand and give examples?
Interviewer:

I don't think the two worlds should ever come together.

Participant 5:

Oh, why not? The gap should exist.

Interviewer:

Of course, the gap should exist, because accounting practice is changing so quickly.

Participant 5:

But shouldn't accounting education try and keep up with this then.

Interviewer:
No, because accounting education is not there to teach technical skills. Accounting education is
there to teach graduate schools, which will prepare people for a lifetime of community service, employment and
contribution to society.
Participant 5:
That's a really good quote. Okay. So, lifetime of community service. So, if we go back to say
TATE, does TATE teach the technical skills a little bit further? but there's still a tertiary, not tertiary, there's still
a high level of education. So, would you prefer the students to go to TATE to get the technical skill and coming
to you to get theInterviewer:
But they don't need technical skills. What they need is thinking skills, what they need is
language skills, what they need is social skills, what they need is critical thinking. These are things that they can
apply to problems, and on their journey, they get equipped with some technical skills. But if we take consolidation.
So, every ... With a hundred thousand accounting students in Australia in their journey have to do a unit on
consolidation. I'm told now there's only a handful of people understand consolidation and it's all done through
algorithms. Who needs to read the consolidation? Who needs to be able to put one together?
Participant 5:
But if you argue from the community stance, if you're going to say an accountant, they just want
you to have that technical consolidation where be at all, tax skill. [crosstalk 00:04:00] They don't seeInterviewer:
People should specialize once they go to work and learn the school skills in the work
environment that suits that context, because I don't think these things are transferable. So, if you're a financial
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accountant and you have learned corporate financial accounting, that's not transferable to charities, that's not
transferable to the public sector, it's not transferrable to whatever the context is. If you do taxation, if you do
commercial taxation. That's not transferable to the individual taxation, that's not transferable to superannuation.
So those sort of very specialized knowledge skills only come with craft and learning on the job. So, you can't
expect someone to come in with an accounting degree and walk straight into a highly technical job and undertake
it. There needs to be a period of transition.
Participant 5:

How will they get this transition?

Interviewer:

Well, it's the work. The work's got to provide that.

Participant 5:

The work. Okay.

Interviewer:

The workplace has got to provide-

Participant 5:
Well would they have an idea that they want to specialize in a certain area before their students,
so would that not fall upon the accounting education at the tertiary level then?
Interviewer:

No, I think it's up to the-

Participant 5:

Individual?

Interviewer:

Well, the work we all come in and have achieved, I slipped into all my jobs by accident.

Participant 5:

Yup.

Interviewer:

It's what's available at that point in time or what's suitable and then you sort of-

Participant 5:

Navigate your way-

Interviewer:

Select your way through. So that's my view on it.

Q8. Do you think accreditation can help close this gap? Please explain your response.
Participant 5:
Okay. Do you think that accreditation ...? Well now you're saying that there is a gap. You've
recognized there is a gap, but you shouldn't be close, but do you think accreditation, if we were trying to close the
gap, could it help to close this particular gap?
Interviewer:

No.

Participant 5:
No. Why not?
Interviewer:
Well, the only thing that can close it is not accreditation but is some sort of commission like the
American Commission I spoke of, where you get people from all stakeholders involved and discuss the issues and
try to strategize and think about the way forward. And as a community of practice, being the community of
accounting, and when I think of the community of a practice, I think about accounting educators, accounting
profession and accounting practitioners. They need to get together and work out a way to go forward to not solve
the gap, but understand what the various criteria are, within the three spheres. At the moment, I don't think the
accounting profession interacts with accounting educators very well, and they don't interact with accounting
practitioners very well. They've gone on a journey of growth and membership.
Participant 5:
happen?

Yes. And money. Yes. Do you think the greater community will benefit if this scenario could

Interviewer:
Well, I'm not worried about the greater community, I'm worried about the relevance of
accounting. So that's this book here, the Relevance and Professional Association. That's all about, is there a future
for accounting, and the first ... We tackle that through ... I think if you read the first introduction, because we do
refer to ... So, there's a really good book by ... Try to get him across, but he's too expensive. We should have
[inaudible 00:08:08]. Nevertheless. So, it's about the disruption to professions, Oxford scholars, but they talk
about this whole issue that you're about. Let's just see what they talk about. Beat, no beat and see how they are
going. Just read the introduction to that, then you'll get a feel for it.
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Q9. What does the term “level of professionalism”, mean to you? Please explain your
response.
Participant 5:
Yeah, thank you. So, what does the term level of professionalism mean to you? Please explain
your response. If I went to you, "Participant 5, if you went to a student or a colleague, I expect a certain level of
professionalism from you." What do you mean when you say that to someone?
Interviewer:

Well, in the accounting sense, we will just go, "Well I'm a CPA."

Participant 5:

So, the accreditation is a big impact on your level of professionalism?

Interviewer:

Yeah.

Participant 5:

Okay. Why so?

Interviewer:
Because what this means to you ... See, I wouldn't use professionalism there, I would say level
of responsibility. So as an accounting education educator, what am I responsible for? So, I should be responsible
for good learning outcomes. I should be responsible for improving graduate attributes. I should be responsible for
making sure my students pass. I should be responsible for energizing them into thinking that accounting is a
worthy profession. So that's the word I would use. So, I wouldn't use professionalism, I would use personal
responsibility.
Q10. How does accreditation (AACSB/CA/CPA etc.) impact your work? Do you think it will have a lasting
effect or will it just be another set of measures to abide by? Please expand on the how and why depending
on your response.
Interviewer:
Personal responsibility, Okay. Okay, cool. And last question, how does accreditation AACSB,
CPA impact your work? Which you have already answered, so I'm going to go to the next one.
Participant 5:
aren't we?

The only answer there is that you got to remember, we're just thinking about teaching here,

Interviewer:
I'm thinking about teaching and then because I know that you've had some practical experience
as well, especially being a member of the CNCPA, so also that line, for your individual self. When have I asked
you that question? So, for example, if I asked someone else it'd different line, if that makes sense. So, it's probably
impacted you in your teaching as to students, but it's also probably impacted you when you worked with a
colleague.
Participant 5:
It's never change me. It's never impacted me. I've been AASB at Sydney Uni. I was on the
committee, did all the paperwork, X did all that. At the end of the day, it's just a legitimating exercise.
Accreditation, the only impact of accreditation is the subjects that got to be taught, which I mentioned since the
'70s.
Interviewer:

Yeah.

Participant 5:
The mining pack would be not external, but internal. So, what is the faculty's teaching and
learning plans? What is the faculty's response to ISQ? What is the faculty's internal systems of dealing with these
things? So that's, in a sense, that might be an interesting thing for you to explore, because at the moment your
questions are about the outside and not about the inside. So, what would be interesting then is to do a case study
at a point in time, to see how performance management control systems and reward systems impact on individual
accounting academics. So, you've got this big picture you're painting, and you're collecting data and getting a
view. But then you got to get your hands dirty by looking at real world impact, maybe over a year at a point and
see then, and then talk to accounting academics and see how these regimes [inaudible 00:12:57] turns, the actors
and all that sort of crap, sort of comes down to the accounting academics and how they feel. Okay? So, you're
collecting data on that, but you need to sort of think about how do you put your hands on the actual performance
management systems within a department or within the faculty?
Interviewer:
Yeah. Okay. Would I ... Sorry, side language not too dubious, but with that scenario in the case
study, would I pick someone that's already undergone AASB or what would I look at the accreditation that way
or would I just pick a university that's closest to me, which would be X.
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Participant 5:

I think you've got to pick one that you can get access.

Interviewer:

UOW.

Participant 5:
We had with X, so her PHD was looking at what it means to be an academic in a graduate school
of management. So, we had three of them and the only way ... And we wrote Bill's stories and a few others. The
only way that we could talk about it was to combine the narratives. So, what you might find, you need to look at
two or three, and then you're able for ethical reasons to combine the narrative and do ... I've written three or four
papers where we've done this, where we combined the narrative, and it works out really well. So, you might do
Wollongong and Macquarie and then do one that's got it, Sydney.
Participant 5:
Sydney, yeah. Well, I actually had it lined up. Macquarie, Sydney and UOW initially, but then
I just thought this [inaudible 00:14:49] was just getting too big.
Interviewer:
No, no, no, because at the end of the day you're just looking at the impact on accounting
academics and interviewing a few accounting academics and then you've got a mature, a starter and where is
Wollongong?
Participant 5:

As in for AASB accreditation wise? We're this close to [inaudible 00:15:13] getting it.

Interviewer:

Yeah. So, you're similar to us?

Participant 5:

Yeah, yeah. Yeah, yeah. Pretty much. Yeah. Sydney was the one that's had it.

Interviewer:

Okay, so I would compare a mature with Wollongong.

Participant 5:

Yeah, okay, all right, thanks.

Interviewer:

Because they were the first or one of the first. Okay.

Interviewer:
Cool. Thank you. And then so back to the questions, do you think that the accreditation will be
something that has a lasting effect, or will it just be another set of measures to abide by?
Participant 5:
All these things have left lasting effects. They have regimes and they leave things behind and
new things come. So, measurement systems are never static, so they all have lasting effects.
Interviewer:

Okay. Are there any questions that you want to ask me or is there anything?

Participant 5:

No, no. I'm looking forward to seeing your first paper.

Interviewer:
And I want to thank you again so much for all the information you've given me here, and also
all the information you gave me in my research, and also for making time for me to do this. Thank you again.
Thanks so much.
Participant 5:

No, it's all right. Yeah. And you ...
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Participant 6:
Interviewer:
... So many Participant 6 for doing this interview with me. Like I said before, previously, your
name will be anonymous in my dissertation itself, so I'll just be using your title which I suggest we use the GOA
title as well, which I'll do, so you're a professor in a GOA university in metropolitan New South Wales. So, I
won't even use University of Sydney because I want to identify which universities are actually targeted, as well,
for my dissertation.
Interviewer:
So, if you're happy to start, I'll start with a little brief introduction on what my topic is about.
So, I'm looking at the idea and the identity of professionalism in the terms of accounting education in the
accounting professional world. And to see how accounting accreditation can either mould or mend this perceived
gap we have between the two different worlds or does it actually hamper this un-progression of the two worlds
and cause a divide in it. So, I'm looking at accounting education from a point of the AACSB particularly in
standard of dean because Bakst an actually deals with the idea of professionalism a little bit more, and the idea of
accounting practice.
Interviewer:
And then in accounting practice obviously we've got the CA and CPA to talk about as well. So,
they're the three main accreditations that I'm looking at in terms of accounting education in accounting practice
and how they fit together into this little scenario that I've gone into study pretty much. So, is there anything you
want to ask me, anything from that point of view? No?
Participant 6:

No.

Q1. What is your idea of the meaning of the term professional?
Interviewer:

Cool. So, we'll just get started. So, what is your idea of the meaning of the term professional?

Participant 6:

Can I ask if ...

Interviewer:

Yeah.

Participant 6:
I do have a question. How do you want me to answer; do you want me to answer like just talk
or do you want me to answer the question and then explain why?
Interviewer:

Whatever suits you. Whatever suits you.

Participant 6:
So ... Cause I'm going to tell you, I've done a little bit of research on what a professional is, so
therefore and I used to teach audit or taught most of my working life through audit.
Interviewer:

Yeah, it's the best way to teach.

Participant 6:
I sort of quite understand theoretically what a professional is and in terms of that you have to
have a coherent body of knowledge, you have to have structures that limit entry, those kinds of things so I
understand what a professional is from ...
Interviewer:
That point of view.
Participant 6:
That point of view and I probably would say that I also think a professional is someone that
upholds the ... I want to say the moral side of the professional side of things. Yeah, okay because I'm not any
better than that. My words are escaping me. They uphold the professional standards in terms of the integrity,
credibility and objectivity in terms of how they conduct their work.
Interviewer:
Yeah, awesome. So, would you also define cause in the other previous data that I've collected,
they said the idea of this term expertise, do you think the idea and the meaning of the term professionalism has
this area of expertise in it as well?
Participant 6:
Yeah, well that's what I was saying. Body of knowledge so we need to be an expert at being
able to deal with that coherent body language.
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Interviewer:
Yeah, so this expert, can they only be an expert if they had accreditation, or can they be an
expert without this accreditation on top of them? So, for example, would you consider an expert accountant, and
they need to have a CA or CPA to be considered an expert in their field?
Participant 6:

Yes.

Interviewer:

Yep. Why so?

Participant 6:
Because I think what that does, that signifies to me, is that they've had the right kind of
educational opportunities and they've succeeded in those educational opportunities to a level that allows them to
be called a CA or a CPA.
Q2: If you were a current student, what qualities and/or qualifications you would look for in an accounting
lecturer?
Interviewer:
Alright, awesome. So, if you're a current student, what qualities and/or qualifications would you
look for in an accounting lecturer?
Participant 6:

In an accounting lecturer?

Interviewer:

Ah-huh.

Participant 6:
I'd probably ... Having been a student quite a while ago, but a student nonetheless, I would've
just assumed that one of the universities has made sure that they've got the appropriate qualifications to be teaching
me and I have to tell you, as an academic, I'm a little bit horrified at the amount of people that don't really have
the qualifications to be teaching.
Interviewer:
Do you mean qualifications in the sense of a BCOM degree, or do you mean qualifications that
have X number of years in industry?
Participant 6:

I think they'd need to have the academic qualifications to be able to teach.

Interviewer:

More so than the-

Participant 6:

Yeah, I think exposure to industry or to have those industry ...

Interviewer:

Connections?

Participant 6:

Experience, connections, whatever you want to call it. Enhances but it's not ...

Interviewer:

A factor.

Participant 6:

It's not a ...

Interviewer:

Defining factor.

Participant 6:

Yeah.

Q3: Are you aware of the accounting higher education accreditation process? If not, what accreditation are
you aware of; ether in accounting education or accounting practice?
Interviewer:
Yeah, okay cool. So, are you aware of the accounting higher education of accredited practices
which I am aware that you're aware of? So, if not, what accreditation are you aware of either in accounting or
accounting practice? Do you have any say in CPA or CA or AACSB? What is your opinion of those three
accreditations?
Participant 6:
They're different, okay. CANS and CPA are the accrediting programs. AACSB is accrediting
institutions, so that's a very very very different thing, yeah. CANS and CPA have got a lot of problems, both of
them, because they sort of ... They're the gatekeepers but I'm not a 100% sure that even they've got the expertise
to be the gatekeepers of what's going on inside a university and AACSB are more as I said, concerned about the

75

3719
3720
3721
3722
3723
3724
3725
3726
3727
3728
3729
3730
3731
3732
3733
3734
3735
3736
3737
3738
3739
3740
3741
3742
3743
3744
3745
3746
3747
3748
3749
3750
3751
3752
3753
3754
3755
3756
3757
3758
3759
3760
3761
3762
3763
3764
3765
3766
3767
3768
3769
3770
3771
3772
3773
3774
3775
3776
3777
3778

institution. They do look an educational that comes and whatever they do in terms of student work and things like
that, and they look at individual subjects for the units of study but they're more about accrediting the institution
and saying that the CAN education being delivered broadly in that institution is up to their standards.
Participant 6:
What they're not doing is they're not saying that the universities are teaching standards that
although they are students doing to their program or whatever which is what the accreditation of the CPA and
CANS is about.
Interviewer:
other one?

Do you think any of those accreditations in your opinion have a more of a presence than the

Participant 6:

Of course. But students don't know what a AACSB is.

Interviewer:

But we promote AACSB to be a marketing tool to attract more international students.

Participant 6:

Who's we?

Interviewer:

As a university. So as a university won't they [crosstalk 00:07:19].

Participant 6:
Universities are poorly informed and [inaudible 00:07:25] about that because students don't
know what AACSB means.
Interviewer:
But whereas, CA and CPA they do know.
Participant 6:
Yeah, exactly. And that's what I'm saying. They're accrediting student programs. Students are
like, "Okay I want to be an accounting professional so I'm going to go and do a CANS or CPA accredited course."
They don't go and say, "I want to go to a great business school so I'm going to go an AACSB." They want to go
to a university either that's local to them, that they think has got a good reputation or something like that. AACSB
does not mean anything to students.
Q4. How or (does) accreditation affect your workload/your teaching/your employees?
Interviewer:
Yeah, okay cool. So how does accreditation affect your workload, you’re teaching or and/or
your employees? So, within your role within your institution, has it affected your workload?
Participant 6:

Yes.

Interviewer:

How so? Again, everything is anonymous so feel free to speak about it.

Participant 6:

Yeah, no no. I will tell you here I've had a ...

Interviewer:

I like your cup too by the way.

Participant 6:

I've had a [inaudible 00:08:25] but okay.

Interviewer:

[inaudible 00:08:28].

Participant 6:
I've had a student do a thesis on AACSB, okay, so I'm a little bit out of date but I understand
that, but I don't have a lot to do with CPA and CANS accreditation and the reason I don't have a lot to do with
that is because we have a dedicated person that looks after that and as long as you're doing what you're required
to do and the unit's got the right kind of things in it. I may know if they would come back to me and said, "Hey
you're not doing the right things in CPA and CANS, whereas the assurance of learning requirements around
AASCB can and do create a lot of work, particularly if you try and embrace them.
Participant 6:
I think theoretically the assurance of learning idea is great but that student’s thesis we've decided
that from the work that he did, that all we're assuring is that students have an opportunity or direction over assuring
any students learning per se, so what it does is, it makes you change how you structure things so that you can test
and measure a variety of period of times, and I think some of that's good practice, but it is a lot of work.
Q5. What value do you perceive in the term’s “accountability”, “transparency” and “responsibility” in
accounting? And Q6. Do these terms influence your idea of a profession? If so, how?
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Interviewer:
Mm-hmm (affirmative) okay. What value do you perceive in the terms of accountability,
transparency and responsibility in accounting? Now the reason why I've chosen these three terms is because they
form the qualitative characteristic in the accounting framework, but they also form terms that we use in accounting
in disuse also they're transpirable terms in the two worlds.
Participant 6:
Where do they see CANNING?
Interviewer:
So, in that qualitative character’s framework, in the audit framework and things like that. So,
the qualitative framework where it says, "You got to be accountable, you need to be transparent in your work."
Participant 6:

From which document?

Interviewer:

I think Accounting Standards. I think it was just in the Accounting Standards.

Participant 6:
Okay, because we used to have the statements of accounting concepts and we did have relevance
reliability comparability and understandability and that's the financial reporting and I haven't ... I mean, those
terms do appear in various places, but I think ... I don't personally, I don't place any value in those terms because
they're not clearly defined, okay. When I say they're not clearly defined, in that context. I do work around those
kinds of things in my research as well. And I think we treat those terms like a throwaway line without truly trying
to understand what it is we trying to achieve with things like accountability and transparency, responsibility.
Interviewer:
Mm-hmm (affirmative). Do you think these terms will have any effect, because we use it in like
CA, CPA programs they do use it in their programs as well? And then also we've come across like in certain lines
and the AACSB book about that, accreditation book, that they use it sparingly in my opinion. Do you have any
opinion on how they may use these terms, because in the accounting standards, for AACSB, cause there's two
portions AACSB, in the accounting one they actually go, "We need to be accountable as a faculty, we need to be
transparent and obviously responsible as well.”? So, they place value in that so in accreditation do you think these
terms actually have a weighting or again, like you said before, are there throwaway terms as well in that?
Participant 6:
I think they're throwaway terms because accountable to what, accountable to whom? That's it,
the accountable, is it to the framework? Who knows what we're accountable to? And transparency means that, to
me it means the idea that the more you see, the more you know. We should borrow it from X but that idea of the
more you see, the more you know, sometimes seeing more doesn't make things any clearer and I do think we have
responsibility particularly around things like accounting education and what have you but who has responsibility
for what, is it an institutional responsibility, is it individual academics responsibility? I don't know. I think those
three terms are loaded. I just think they're loaded terms and we need to be careful about when and how we use
them because you can't have responsibility for something that you can't control, so we're talking about AACSB,
assurance of learning requirements from something, you don't control those.
Participant 6:

It's one of the things we learn early on in accounting isn't it?

Interviewer:
Yeah, you can definitely control, even though you can control the money. In saying everything
you said in question five, do they have any influence in the idea of a professional then for you?
Participant 6:
Interviewer:

No. For me the most important part of the profession is integrity and credibility.
Yeah, yeah, those two terms.

Participant 6:
Yeah, those two terms. You have to have integrity. What you do has to be done, actually,
probably integrity and objectively are the best two things for me. To be a professional you have to be objective,
and you have to have ... So, if you go and see a doctor, you want them to have integrity and be objective about
what they ...
Interviewer:

And would you want that in an accounting lecturer as well?

Participant 6:

I would pray so.

Interviewer:

Yes, yes.

Participant 6:
that you ...

I would pray so because I would like every student to believe that you looked at the material
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Interviewer:

That they submitted.

Participant 6:

That [inaudible 00:14:26].

Interviewer:

Objectivity.

Participant 6:

Characteristics.

Interviewer:
Again, you don't have to answer because this is a different question. Do you see it happening?
Because we get taught the accounting theory. Numbers are subjective. Even though you're a number or I'm a
number, with that employee number say, but someone will know you and they'll know you're a professor at
University of Sydney, duh duh duh, they'll know your background or something so there's that subjective notion
to that number. But if we're trying to bring up objectivity, how are achieving academia and all the practice world?
Participant 6:

Well, the ...

Interviewer:

And you don't have to, like I said it's not the interview question.

Participant 6:
Yeah, no. It's not a problem because I do think that you have to be objective about what it is,
you're doing so I'm not talking about objective numbers, I'm talking about objective behaviours and in other words
you've got to try not to bring your values to be on whatever it is you're doing. And you have to try really hard to
stand back, yeah and that's really important probably in practice as well.
Interviewer:

I think it's a little bit of me as arum practice.

Participant 6:
Oh, I don't know about that. I don't know about that because you can be persuaded by someone.
I often think about what I teach in the audit room and people think that okay, someone produces a number on a
set of financial statements and that's it but there's a lot of negotiation argue barge behind exactly what that number
is.
Interviewer:

And what is means, yeah.

Participant 6:
What it means and where it should see it and whether it's the right number. So, I think then you
still need to be objective in about how you're handling yourself in those negotiations. So, it's not about the number
being objective, it's about remembering your role as an auditor is about who you're responsible to and that that
number has to then end up in a set of financial statements that people are going to have some sort of level of trust
in.
Q7. Do you think that there is a gap between the accounting education world and the accounting practical
world? Can you please expand and give examples?
Interviewer:
Yeah, okay cool. That's an awesome answer, thank you. So, do you think that there is a gap
between the accounting education world and the accounting practice world?
Participant 6:

Yeah of course there is.

Interviewer:

Can you please expand on that?

Participant 6:

The gap is, in terms of professionalism you were talking about or in terms of just general?

Interviewer:

I think more so in general because I want to capture.

Participant 6:
I work quite a bit with practitioners in a variety of contexts and they don't ... We can do things
in accounting education and expect students to follow what we're doing and believe what we're saying because
we assign you to them whatever it is with their ... We have power over them whereas there's much more
negotiation in practice because you've got that inherent conflict of interest about who's paying you for what you're
doing. Doesn't matter whether you're a local guy doing tax returns, or your big end of town doing huge transactions
and mergers and acquisitions. Who is paying you? We have the conflict of interest removed because the university
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is paying us so we're not dependent on the outcome of students for our pay but if you're working in practice, you're
depending on your clients to pay you. Simple as that.
Q8. Do you think accreditation can help close this gap? Please explain your response.
Interviewer:
Okay cool, that's an awesome answer. Thank you for that. So, do you think accreditation can
help close this gap?
Participant 6:

No.

Interviewer:

No, why not?

Participant 6:
Because the accreditation won't resolve that conflict of interest. And that conflict of interest is
the biggest single thing that I see is the different between the two realms.
Interviewer:

Yeah, I had another interview say that this gap should not be closed.

Participant 6:

Probably not.

Interviewer:

Why do you say that?

Participant 6:
Well, I think the way that we have it in academia or in the academic world where we're paid by
a certain party to perform our task is not going to change and I can't see how it's going to change in the professional
world so it's completely two different environments and it's so ... Why would we need it to close? I don't think
that has an impact. Out there in the practice world, that's what they do, that's what the practice is, whereas here,
what we need to do is we need to have that, like a conflict of interest about what we do and how we do it. If you
are talking about accounting education, the only way we can achieve that is not to have that conflict of interest.
The only way that accountants out there in the real world can make money is to have clients.
Participant 6:

So therefore, they have that inherent conflict of interest.

Q9. What does the term “level of professionalism”, mean to you? Please explain your
response.
Interviewer:
Yeah, awesome. So, what does the term level of professionalism mean to you? So, if you go to
your students and say, "I expect a certain level of professionalism from you," what do you mean when you say
that to a student or a colleague or whoever it might be?
Participant 6:
Well, I think that the level of professionalism, it means that there's a flaw to it and so usually
when you're talking about level of professionalism, you're not talking about those things like integrity and
objectivity which are sort of binary things, you either have it or you don't. You're talking about level of
professionalism and how they conduct themselves in terms of how they speak and what they look like and those
kinds of things, so that's where professionalism might have levels but in terms of those inherent characteristics
that you expect of a professional, most of them are binary. So, you either have integrity or you don't have integrity.
Participant 6:

If your integrity is questionable at the margins then it's questionable across the board.

Interviewer:
Have you ever come across those kinds of situations where you just met someone and you go,
"Your integrity might ... "
Participant 6:

Yeah.

Interviewer:
professionally?

They'll say something ... How do you tackle that situation then, if you have to work with them

Participant 6:

I will say I'm working with people professionally like that in accounting education.

Interviewer:

Yeah, because you'll be objective I'm assuming and just be ...

Participant 6:

Yeah, so what you need ...
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Interviewer:

Nine to five work and that's it.

Participant 6:
Yeah, so what I do is don't associate with them, which is one of the other attractive things about
being an academic. You can choose who you hang around with. So, if people around you have got questionable
integrity or objectivity or if they're not professional, then probably I'd lean towards being a whistle-blower or you
felt that something that they were doing that was adversely affecting either their colleagues or what have you, I
think ... And please don't quote me on this.
Interviewer:

No.

Participant 6:
If you've seen any of the work that I've done in the media or what have you, you realize that
[inaudible 00:21:41].
Interviewer:
It's a great thing. I think we need more people like that because you come across situations
where you don't know what to do and if you can speak up, that's better than doing nothing.
Participant 6:
Yeah, but particular thing that I'm thinking about which is the CPA stuff, it was a bit of a
personal risk to me, but I made sure that I had my boss on the side and what was really interesting about that is
that I had a number of people much higher up at the university than me, writing to me afterwards and saying ...
Interviewer:

Well, done.

Participant 6:

"Keep fighting the good fight."

Interviewer:

Yeah, and that is what will keep you going as well. That's awesome.

Participant 6:
If you feel comfortable in your own skin, you feel less threatened by those kinds of things. Now
if I hadn't been a professor, I probably wouldn't have don't it because I would've been saying to myself, "Ah, this
could cause me trouble down the track," or something like that. But I was lucky that I ... I didn't have a lot to lose.
Q10. How does accreditation (AACSB/CA/CPA etc.) impact your work? Do you think it will have a lasting
effect or will it just be another set of measures to abide by? Please expand on the how and why depending
on your response.
Interviewer:
Oh, that's like ... A lot of us had to go to a little bit of a therapy session in there too, thanks for
that. Life lesson. Accreditation terms is broken up into two parts. I'll skip the first part which is how does
accreditation impact your work because you've already previously answered that but, I do want to ask the second
part. Which do you think that any of the accreditations will have a lasting effect, I think more so in double
[inaudible 00:23:08] because that's more your area of expertise in that area? Or will it just be another set of
measures to abide by?
Participant 6:

I think they all end up being another set of measures to ...

Interviewer:

Abide by.

Participant 6:
Comply with, I would say. And the reason they end up being a set of measures to comply with
because institutionally, nobody can take ownership of them because it moves. If someone's on study leave, and
therefore someone else takes the room so what ends up happening is when you start with AACSB and I've been
at Sydney right, since they first got accredited and I don't know whether you know but we were the first institution
to have accounting and business accreditation.
Interviewer:
And to get through pretty quick- not quickly but all on track.
Participant 6:
Yeah so, we got through. First one was 2003. So, what ended up happening then is that I think
you start of being a true believer. This is a really good thing and this all enhance what we do in a classroom and
what have you.
Interviewer:

Help the students.

Participant 6:

Help the students and all that kind of stuff.
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Interviewer:

Help research.

Participant 6:
Yeah, and I can argue that in little ways over time maybe it has because having things like
AACSB has maybe given a different voice at the university level for different things like research and what have
you. But I think what happens over time is that everybody ends up becoming practical and you end up just saying,
"Okay well what have we got to do to get through?" And so, you end up being from some level of true believer
and down to compliance only.
Interviewer:
How does that happen? You've gone from one end of the spectrum to the other end of the
spectrum though. Did a student justParticipant 6:
No, just the process becomes more and more complex. What we did in 2003 is different to what
we're doing now for the next round next June. Did a lot more work, a lot more information required and what
have you and everybody's busy and ...
Interviewer:

So, you question the worth of it pretty much?

Participant 6:
Yeah, absolutely and this is once again kind of [inaudible 00:25:30]. What's it going to do for
us. It's going to cost them I don't know how many million dollars.
Interviewer:

We're copying you guys.

Participant 6:

Huh?

Interviewer:

We're copying the University of Sydney.

Participant 6:

As long as [inaudible 00:25:43].

Interviewer:

Are there any other questions? I think we won that legal battle, didn't we? No, you guys won.

Participant 6:
I will tell you that it's exactly what you say though, if you have a look at the institutional
literature, you'll see it's also more fit behaviour, everybody copying so whatever competitive advantage that you
thought you might've achieved 15 years ago from having AACSB is actually going to be worth nothing now when
every shabby institution in the world's got AACSB accreditation, so the only thing you're doing is making money
for the institution and AACSB paying for those little men to come here and get like this and tell you what you're
doing wrong and what have you. The people that come out from the U.S. actually have no concept of what it's
like to teach 1500 students.
Participant 6:
They have no concept of what it's like not to have appropriate amount of time to conduct their
research.
Interviewer:

Am I allowed to use that?

Participant 6:

Yeah.

Interviewer:

Yeah, okay cool.

Participant 6:
00:27:02].

So that won't have did it for me because I don't think we've got quite 1500 students. [inaudible

Interviewer:
When you're saying they're copying because we started this interview, we noted that your part
of a Go8 institution. I think everybody's striving for this now.
Participant 6:

And so, what's happening is Go8's a closed shop.

Interviewer:

Oh, so that's it? You've got your eight and that's it? Okay cool.

Participant 6:
So, what's going to happen is suddenly ... The only thing that might change is, I heard recently,
I heard it offense actually that uni is saying uni about later talking about merging so if they merge and university
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of [inaudible 00:27:41] is a Go8 university, does that mean that it'll Go8 with this new entity? Or does it mean it'll
be Go7?
Interviewer:

Then it gives you a [inaudible 00:27:55] chance to comment.

Participant 6:
[inaudible 00:27:59]. You weren't always a new university so if you think about what the
universities that are known, they are all older universities.
Interviewer:

Yes, they are.

Participant 6:
So, they think that they are making policy for this sector and that's what they're trying to do.
They are basically a lobby group and they're the ones that go and talk to the prime minister when he's changing
...
Interviewer:

Policies.

Participant 6:
Policies, and they are probably the ones that get listened to, whereas I think this is one of the
things that the newer universities all gone and I'm not saying that there's anything wrong with those universities I
mean I was a student here, please don't think [inaudible 00:28:37]. I'm critical of the universities themselves but
it'll be another 100 years before things change and I don't know how things have changed. One of the things that
I don't think people that have spent their entire careers that are here, will ever understand is that how many doors
saying [inaudible 00:29:01] University of Sydney open up? How many more opportunities that you get from being
at the University of Sydney? It's really quieted an interesting thing. So, my PhD from a AACSB accredited
institution.
Participant 6:

Your PhD from a non-AACSB accredited. Do you think that matters?

Interviewer:
Participant 6:

No.
What will matter ...

Interviewer:

UW verses UCW.

Participant 6:

Yeah.

Interviewer:
100% as a student 100%, that's what you think about as well. That's what a lot of our
international students think about too. Cause they come here, and they go, "Okay, you're going through all the
possibilities of the universities that you go to. University will be at the top of that list. UNSW may be second, but
USUC - because it's recognized, it's recognized across. It's not Harvard so much, it's just recognized is the only
term I can use to say it because everybody knows about the University of Sydney.
Participant 6:
I was going to ask you because ... And this has got absolutely nothing to do with your interview,
but have you read the word by Peggy Kamuy on accounted ability?
Interviewer:

Nope.

Participant 6:

Okay.

Interviewer:

Peggy ...

Participant 6:
Kamuf, K-A-M-U-F and I think it's 2007 and, in a journal, called signs. And I'm going to write
it down because I can't say it. The title of the paper is accounted ability.
Interviewer:

Oh cool.

Participant 6:
Now she talks about university reputations in that paper, and she talks about the difference
between calculative accountability and narrative accountability and those kinds of things. I think it might help
you in terms of thinking about things like reputation and what have you because she talks about things like how
Harvard, everybody pays more money to go to Harvard, and they are good because they say they good.
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Participant 6:
And I would say the same with Sydney University and Uni of New South Wales. They are good
because they say they good. Now, I can tell you without a shadow of a doubt and this is definitely going anywhere
that, the undergraduate degree that I did here was way more challenging that I've been taking students in ...
Interviewer:

U.C.

Participant 6:

U.C.

Interviewer:

Wow, okay that's interesting. But it may have changed now. Do you think it has?

Participant 6:

I don't know. We don't even teach accounting theory.

Interviewer:

Oh okay.

Participant 6:
Interviewer:

We teach financial accounting and teach the standards and stuff like that.
Yeah okay.

Participant 6:
I feel like I've got a more rounded education here than what we were teaching students at
Sydney. And I haven't taught undergraduate for probably four or five years so maybe things are changing but
particular with people like ... I know Joan teaches; Joan Andrew who was from here too teaches postgraduate. But
I do think that the difference in the program and what have you is minimal. There's a minor difference in the
quality of the students but that minor difference is whether or not it's to do with the New South Wales HSC which
also personally have issues with New South Wales are just seeing carriages Rote learning and one of the things
that we want to discourage at universities is Rote learning so coming here, that's one of the reasons why you find
it more of a challenge.
Participant 6:
And I know I've had two kids get through New South Wales HSC or three kids in the last decade.
You watch that quite carefully and understand how ...
Interviewer:

Oh yeah, I wrote everything in my HSC, I memorized everything.

Participant 6:

Where'd you go?

Interviewer:

Picture High.

Participant 6:
Okay. So [inaudible 00:33:04] holy spirit in [inaudible 00:33:10] it was an interesting thing and
then they got to university and fortunately they ... My one daughter's still at university but the two older boys were
very clever. They had a bit of experience than some of others cause they both went to Sydney university, a bit of
experience than other students there because they didn't come from private schools. The private schools in Sydney
really do encourage Rote learning and majority of the population the undergraduates that we had in Sydney
university are from private and selective high schools.
Interviewer:
Yeah, which I think is really funny especially selective high school because I would think that
they would try and encompass different ways of learning because ... They have that reputation.
Participant 6:
Yeah, well they have that reputation for the broader kids going there and probably the broader
kids do get there but they're also measured by their results and so they want kids doing well and if they want kids
doing well then, they have to encourage them to do Rote learning because that's what the New South Wales HSC
encourages.
Interviewer:
It's actually funny cause I had this conversation with my work colleague yesterday. Her daughter
went to Smithfield and she's developed like a really bad anxiety now at university. If she gets 85, she's like, "Oh
no I failed." Because at Smith, your 85 is considered a really low mark. So, she's getting like that's what a PhD
here. You know, university degree PhD, that's pretty good.
Participant 6:

Yep.

Interviewer:
No, not good enough. So, it causes her anxiety because she needs to do more unless you get that
97 or whatever it is but it's all in going from a selective high school.
Participant 6:
You know it's interesting too ...
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Interviewer:
It's a mind field, because I even had a friend in first year accounting, and she was the same. She
was like, if she got anything below 85, she was like, "Oh."
Participant 6:
after that, no.

Yeah so, and then you can't 85 here, after first year Rote learning. You could get it first year but

Interviewer:
You don't look very clever. And you got to think differently, that's what I found as well. You
got to think ... Like there are certain subjects ...
Participant 6:

[crosstalk 00:35:29] my degree here was only about 78.

Interviewer:

Mine was lower than that.

Participant 6:
...

I was lucky I got 95 or something first year accounting and that's why I did accounting because

Interviewer:

Did you get taught by X?

Participant 6:
Yeah. Hey [inaudible 00:35:48] we used to sing about him. [inaudible 00:35:55] people were ...
I was taught the first week, I was taught by Michael Gaffigan. He used to come in and teach the first two weeks
of first year and I'd still think that's a good idea. I remember him coming in. I was like, "Well, he writes a
textbook."
Interviewer:

Yeah, I know. I think [inaudible 00:36:12] all these you know.

Participant 6:
I was clearly young and naïve. I wasn't that young, but I was certainly naïve. I was the only
young lady from the Western Suburbs of Sydney and my whole undergraduate degree I've never spoke to an
academic. I don't know whether you know how my relationship with Lee started. I met Lee at the end of ... Must've
been 1997 when we were both finishing our undergraduate degree. And didn't realize that we'd actually been
through the degree together, but I'd been doing different units of studies ...
Interviewer:

Well funny story, X and I, we actually did our undergrad together.

Participant 6:

Okay and you want to?

Interviewer:

Did not know ... I only met X last year.

Participant 6:
[inaudible 00:37:11] something really scary. I've known X since she was six or seven. She went
to school with my kids. Her mother'sInterviewer:

Was she also [crosstalk 00:37:16]?

Participant 6:

Yip ...

Interviewer:

She was drinking coffee when she was six.

Participant 6:
She was the head of my older son at school. So, my older son's 29. So, she's a little bit older but
Jim is also a June birthday, so he actually went to school when he was four and a half. So, I think Steph was only
a year ahead but Steph's mother's a ...
Interviewer:
Teacher. Yeah, that's why X really good at teaching. I think. I think she learns a lot from her
mum.
Participant 6:

Have you met her mother? She's the absolute opposite to X.

Interviewer:

She's calm.

Participant 6:

Really calm, really quiet, softly spoken woman.

Interviewer:
I know X. I don't know if you know ... She works at the glasses place where I get my glasses
from. And mum met Steph and then mum knows X and she's like ...
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Participant 6:
chemistry.

I have to say, X is one of the calmest, quietest, most softly spoken. She taught my two boys’

Interviewer:

That's awesome. That's so cool.

Participant 6:
Those years while X was going through primary school, because she went to St. Joseph below
like my boys did, I wasn't working at all and I was doing the school fate and what have you and doing just one
subject at a time through [inaudible 00:38:48] because my daughter was born in 1996 so I did my degree little by
little. This is one of the big differences here, this is such a small world compared to [inaudible 00:39:07].
Interviewer:
100% I didn't know that you knew dad. So, when you said, I was like, "Wait, what?" I wasn't
expecting that at all. Thank you so many Participant 6 for doing this interview with me. If you have any follow
up or questions, please contact me and again, thank you so much for your time and coming in this early in the
morning, thank you.
Participant 6:

Oh, that's alright.
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Participant 7:
Q1. What is your idea of the meaning of the term professional?
Interviewer:
Thank you so much, and everything's going to be anonymous. Your name won't be used, just
your title, so it would just be partner at a regional accounting firm. If there's any time you want to stop during the
interview, let me know and we'll discontinue, and go from there. So, thank you again, and I'll start with the first
question. What is your idea of the meaning of the term professional?
Participant 7:
I believe that the term professional means a couple of things. That to be called that you'd require
qualification and special training to be in that industry. If there's a higher standard of service and quality that's
required by somebody who would call themselves a professional, with being a professional I would expect that
there's CP, continuous professional education required so that it's not as stagnant, that it's been learned, an ongoing
commitment to learning. In addition, I'd say that it comes with expectations of reliability, trustworthiness, being
knowledgeable, and to deliver on what is actually expected of somebody who would call themselves a professional
in whatever industry.
Interviewer:
So, your idea of this term professional, was it formed early on in the university level? Was it
formed during your CA? Or was it formed more so when you started working? Cause I know that you worked
during your degree.
Participant 7:
Yeah, years of training during my degree, yes. So, I haven't had ... varied exposure to the work
or the industry over numerous firms, although it has been cultivated from this firm. But also, I had all of this
straight from school also, I had done a double degree, so not just in accounting where there was enough exposure
to what I knew I was going to get into before actually getting into it. I guess. I'm not from a family of professionals,
so I don't think it was something that I grew up knowing a lot about.
Participant 7:
I knew what it was to be a bit of in business and to be in office environment, and to be in
management, and that kind of stuff, but nothing to do with the accounting field or anything like that. I would've
though it probably was ... So, I do the economics to high level three school, and I think it probably started there,
from a business perspective on commerce into economics. But I would say it really would have been reinforced,
and to truly know what it was, is probably at university.
Participant 7:
Then from a point of view of needing to deliver quality and people are relying upon you, and
that kind of stuff from a university level, but from a personal level from being really truly ethical and doing the
right thing by clients, and the ATO, and the community, and all that kind of stuff. I think that proves instilled from
the work perspective. I knew about quality and accuracy and all that kind of stuff from state university.
Interviewer:

Did your perception change when you became a partner? Like when you were teaching.

Participant 7:
Good question.
Participant 7:
Teaching opportunitiesParticipant 7:
I think I was generally that kind of person anyway, so I don't think I would have changed a lot,
but I probably truly realized the implication of a client's perception of your professionalism in that transition, so
that if you commented on about another staff member, that they would reuse words like that. Look even, it's even
in the firm name, we from a firm perspective, really reinforce that to the staff level so that they are aware that
what they do impacts the firm from a reputation point of view, but also just a client service or quality point of
view.
Participant 7:
It was that point of difference to being heavily in text, and you can get triggered on it elsewhere,
when you're trying to compete with that. We're trying to deliver on professionalism, and service, and quality,
knowing that we charge a premium. That's fine. Okay, we'll pay. That's not a problem. However, if we were true
to the name and delivered a professional service, then we weren't necessarily going to compromise on costs. I
think I probably realized it more as a partner, knowing that pro clients valued you more because they're having
open discussion with you more. I didn't realize they probably valued it as much.
Q2. If you were a current student, what qualities and/or qualifications you would look for in an accounting
lecturer?
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Interviewer:
Awesome, perfect. So, if you were a current student, what qualities and or qualifications would
you look for in an accounting lecturer? Now I know you studied, and you worked, but I'm assuming your answer
is going to be in the line of what I'm thinking.
Participant 7:
So, I really was at university a lot longer ago than I [crosstalk 00:05:15], so it was just over 20
years ago really.
Interviewer:
But you can also answer this question, because I know you did the CA, which is when the sale
was still in face to face. Were you ever a CA teacher?
Participant 7:

No.

Interviewer:

No, okay. But you were [crosstalk 00:05:34]?

Interviewer:

[crosstalk 00:05:34] regionals, right?

Interviewer:

You could answer it from the CA perspective as well.

Participant 7:I remember when I was in. We were regionals, but we did face to face over the weekend, so it wasn'tInterviewer:

Intensive?

Participant 7:
As intensive. It wasn't a lot of access to people, a lot of it was online. What I would expect, if I
now, I would expect them to be knowledgeable, to be helpful and have a semi open door policy, to be supportive
of the student body, to be collaborative, to be up to date, to be forward thinking, move with the times, and
approachable. I do have recollection at the time, where it was over a number of years, and a few lecturers had
their own textbooks and would only refer to them, and it wasn't typically a diverse range of things that would
potentially be taught. Doesn't mean that they're wrong. Doesn't mean that they actually had a more of a narrow
focus.
Participant 7:
I'm just remembering the reputations on being a certain type of lecturer. Whether or not they
were very strict, and totally by the book, or whether or not they were actually more friendly and open to being
approached et cetera, et cetera, and actually helping students in their weaker areas. I mean, you had tutors and you
had the workshop leaders, but I still think it's important when the content of it set by the lecturer, that they are
open to those students who want to approach them. Considering that people don't necessarily want to do that, if
they did, I would hope that they would be helpful rather than being very standoffish and entitled, and just because
they've got the position during the state of authority.
Participant 7:
I didn't know that happened. It didn't affect me personally. I wasn't the type that needed to go
to the lecturer, but I know that people did get impacted by that, so I would have hoped that changed. It is actually
20 years ago, so it could have been very different more recently, but I would hope they would have those kinds
of qualities.
Interviewer:
So, you haven't mentioned industry experience in that answer. Would you prefer an accounting
lecturer to have industry to talk about stories from what they've done in industry? Do you likeParticipant 7:
I probably never even contemplated that. That is actually a really good idea. I would probably
think not turned my mind to the fact that they could have actually come from public practice or come from all of
those things. I actually would think that, and it probably related to a couple questions later on, with the gap
between education and in the practical world. I would actually say that yes, industry experience, real life stories,
real life examples, I think helps in industry, or any education whatsoever.
Participant 7:
I have a friend who is a high school teacher, high level of an E12 high school teacher that came
from actually, did an accounting degree and actually worked in private practice. She had kids and realized it wasn't
going to provide the lifestyle she needed for a family. With teachingInterviewer:

She's doing business studies?

Participant 7: She's doing business studies, oh yeah, economics. All business studies, that whole gambit. I know
when I have a conversation with her, we have a real-life conversation because she can actually apply that which

87

4393
4394
4395
4396
4397
4398
4399
4400
4401
4402
4403
4404
4405
4406
4407
4408
4409
4410
4411
4412
4413
4414
4415
4416
4417
4418
4419
4420
4421
4422
4423
4424
4425
4426
4427
4428
4429
4430
4431
4432
4433
4434
4435
4436
4437
4438
4439
4440
4441
4442
4443
4444
4445
4446
4447
4448
4449
4450
4451

she tells stories to the students, because they need an example. I can see that it's related. I can see it's real. I can
see that they've applied it to something in the future. It's not theory based, so I actually think that's [inaudible
00:09:09].
Q3: Are you aware of the accounting higher education accreditation process? If not, what accreditation are
you aware of; ether in accounting education or accounting practice? And Q4. How or (does) accreditation
affect your workload/your teaching/your employees?
Interviewer:
Are you aware of the accounting higher education accreditation process? If not, what other
accreditation are you aware of either in accounting education or accounting practice? Because you are in
accounting practice, I'm assuming CPA and CA for yourself.
Participant 7:Well, I'm not sure about accounting education, and to be honest, but I know that CPA/CA. I'm a CA.
Interviewer:
Out of the two, which one do you recommend?
Participant 7:
It depends on what you want. Generally, I would say CA. I am one. But at the same time, we
do evaluate that at union, and did evaluate when we came into the practice I'm currently in, and it was
recommended given that we're a CA firm. I know I was pushed in a particular direction, but going forward, we've
actually reconsidered that over the last few years.
Interviewer:

That's awesome.

Participant 7:
When we're hiring employees, we generally when they came in would say, "When you're
finishing studies, what do you think the next would be? The CA programs?" We really want long term people, we
don't expect people to be with us forever, but during the ... Say you've travelled the world and it's recognizable,
it's probably a bit more prestigious and more difficult to actually pass, so I think we actually recommend. There's
actually less of them in the scheme of things. It's harder to get through when there's more of an elite group, where
there's nothing wrong with it, and it will give you everything that you want, but potentially more in commerce. In
commerce, it's more suited.
Participant 7:
So, we wouldn't discourage somebody, but be able to tell them, "Where would you like to end
up with your career?"
Interviewer:

So, if someone had that career path, or I want to be a partner at the end of six years, you would-

Participant 7:

We would CA, yes, because we're a CA firm and with that comes-

Interviewer:

Could you be a partner with a CPA? Not in this particular firm, but-

Participant 7:
High up I believe so. We just happen to be a charter firm. I believe there are probably other
firms that have a mixture of the two. I'm now looking, no one ever has to be an accountant to succeed in the
accounting field because it's so much broader than compliance topic accounting, where you might need pretty
much broader thinking skills. Of course, that means more management accounting. It could be more into auditing.
It could be more into the technology side of accounting. It could be into ...
Participant 7:
There's all sorts of fields where it isn't traditional. When we have looked at our staff over the 20
years, sorry about six years, but I've been working here for more than 20 years, we look at their skill levels upon
when they finish school, when they power through uni, when they finish uni as an undergrad. Then when they
actually do the CA, when they're part way through the CA, and when they finish, and when they fully fledge
working with us totally qualified. We can honestly say that we can say that at the pinnacle of their technical ability,
their problem-solving skills, it is basically when they have finished the CA. So that means just coming out of their
studies, it was a regular routine type thing, so over time it does diminish.
Interviewer:
I mean, there's more CPA stuff that you continually have to be up to date on, but with the
intensity behind the CA program ... The thing is, you don't even use half of it, even that that you learned, but it's
higher-level thinking. It's problem solving. It's research. It's bigger picture stuff. So, finishing the CA program,
they're at the peak of their knowledge, of which we can capitalize on and continue if they're interested in that
continual learning to really take that into a particular field or a thing like that, specialize in something, or to just
know that they are as high as they're going to actually get. We just need to make sure that they're still engaged in
that kind of stuff.
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Participant 7:
After that, when you get used to free time and family, and all that kind of stuff that sort of comes
afterwards, because most of our CAs do it when they're young and haven't got ties, you do lose some of that.
You've got to invest more time and effort into maintaining your knowledge. You know how to get there, but you
don't readily retain all of that in your memory there, people who are doing the CA program. So, I think that's
different, the CA program is a lot of written and problem solving, and so forth. The CPA is multiple choice, so
just to know to and have the knowledge of the answer's not even at all provided to you. You have to know it from
scratch, so that's why I would recommend CA.
Participant 7:
Then there's the taxing’s too, which remembers all them and have different things in it. Also,
when we get into, depending on what field in accounting you are, sort of tax. Then there's the tax practitioners
board, and all of those other things that you've got to remember, and qualify, and be maintaining your involvement
in the documentation and preparation of x number of different types of returns to say that you're actually qualified
to sign off on tax returns. I'm quite aware of that because we still do a lot of tax, and I'm the tax icon.
Interviewer:

How does the CA effect you’re teaching or your employees, and your workload?

Participant 7:
I would say it's just a parcel of our work, except the only real difference is that, because of the
CA program and the requirements of that, we as a firm, and in our role as partner or director, sign up to actually
mentor the staff member who's actually going through the CA program. There's lots more, to be able to help them
with the assignments, so it's just to keep in touch with them so that they can sign off that they're being employed
by a CA firm for a minimum period of time. The point is that, that the assistance with them throughout the
program, it's not a lot of it, and it's probably dependent on the student, but that part is what really affects our
employees and our workload, is fitting the extra responsibility of having a person going through the CA program
at the time. I would say it has no other impact. We just work within the standards of the institute.
Interviewer:
What about with your clients? Do you see that perception with clients, that they see that you're
a CA practitioner, they will come to you as opposed to going to say [inaudible 00:15:45] county? Or no?
Participant 7:

Yeah.

Interviewer:

We did talk about the prestige and the idea of the premise of the first question.

Participant 7:
I would say that a lot of clients don't really know. I would think that most of our clients come
to us really from referral, and referral from the service and the quality of the work, rather than necessarily our
title. Having said that, there have been only a handful of people who've ever called up and said, "I want to see this
person. Is she a CA?" They want to see a partner, or they want to see a director, or they want to see a qualified
person. They want to come in for the most ridiculous things, like a personal tax return. You don't need a CA.
Interviewer:

[crosstalk 00:16:30]

Participant 7:
The concept of what they want you for is actually not really founded. I have even come from a
person let's say business, who wants to come across, and they'll choose, hopefully potentially for other reason. I
don't think that they would necessarily not acknowledge it at all, but I don't think they actually communicated it.
Clearly, you see a lot of branding and things like that. We're members of, and heavily involved in the regional
institute group and so forth.
Interviewer:

[crosstalk 00:17:06]

Participant 7:
I think they know us being involved in it, but whether or not that's a determining factor, I'm not
entirely sure. I honestly think it is worthwhile having, so that clients are attracted to it, but how to measure that I
don't have anything else to add.
Q5. What value do you perceive in the term’s “accountability”, “transparency” and “responsibility” in
accounting? And Q6. Do these terms influence your idea of a profession? If so, how?
Interviewer:
Fair enough. What value do you perceive in terms of accountability and transparency in
responsibility in accounting? Now these three terms, as you may be aware of, are the quality characteristics in
accounting, and they also transfer into the accounting education role and the accounting practical world. What
value do you perceive in these terms?
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Participant 7:
All have great value in them. The answer to the next question, which is, do these terms describe
your profession? I would say, I think that they're a given, and I would expect a profession to uphold them
unconditionally. I think they have a lot of value, but I expect that they are the norm. That's not that they should
go out of their way to be this way, they should just uphold it.
Participant 7:
How do you communicate that with your training accountants? Either they're studying this fresh
from university, or they're fresh from high school, have you ever had to sit down and go, "Look," Not specifically
these three, but any kind of pillars in accounting?
Participant 7:
We have in a sense of, we created core values of our practice. We brainstormed in one of our
group training session, what are the characteristics that you think we should uphold? [inaudible 00:18:38] and that
kind of stuff. We came up with a number of them, I think there were 10 of them. In our annual and biannual
employee reviews we would list all of those and get them to each rank ... Well, give a comment to each of them,
and rank themselves of how they think they satisfied that value or quality.
Participant 7:
These are actually, these three, are particularly quite similar, but we had some maybe outside
the book’s ones, where it was like ingenuity, proactive, and forward thinking, and that kind of stuff. Where you
can be all these, honest and reliable, that kind of stuff, but you don't necessarily think broader than that, so sort of
a mixture of them. We did that for a number of years so that we were reinforcing these are the things that we value
in the practice, of which some of these were.
Participant 7:
I didn't explain any of those because it gives credibility to the industry. When catering to the
client, the ATO, the tax system, and we need to gain public respect, or respect for that. Transparency so that there's
no hidden agendas, the information is available, full disclosure effectively so that different parties can actually
rely upon that for decision making. That's even the way that we're quite particular about what papers enter, not
orderly, but the trail of making sure that we haven't just made something up and it's actually something we can
cross all the boxes, and that leads you too there. I believe financial statements, audits, and the reports be relied
upon.
Participant 7:
Responsibility to act for the best interest of the client, but within the tax system and the rules.
We have a duty to take care ... Sorry. To take the good and also take the blame for non-performance as well. I
realize that we're actually in control of others, their financial position and their standing with the ATO, and their
compliance history, and their cross against their name. They've a good lodge, or maybe they're very particular
about upholding the [inaudible 00:20:56] program. We will be trying to pull teeth from clients to ensure that they
don't cave themselves, that we've done everything in our power to actually have things done on time so that we
can say that we've actually the best that we possibly can.
Participant 7:
givens.

I mean, it's extremely important, but I would hold that the entire industry would see those as

Interviewer:
Going back to how you had that meeting with other terms, how did you see the progression of
these terms? Did you see the training accountants, for example, upholding to these terms? How did you measure
that they were working?
Participant 7:
That's probably a good question. We probably didn't do enough. Part of it was really just making
them be aware, rather than necessarily monitoring them. One of those things we would know, those people who
looked for out of the box solutions, those people who would embrace technology to find better ways of doing
things, those people who would bend over backwards to satisfy a client even if it was to the detriment of
themselves personally, to put the client first, or the firm first, that kind of stuff where they were basically always
reliable, and honest, and have integrity, and that kind of stuff. I think it was just imbued into our normal
expectations all the time, even though we didn't necessarily [crosstalk 00:22:26] on particularly. They just knew
that's what we valued.
Q7. Do you think that there is a gap between the accounting education world and the accounting practical
world? Can you please expand and give examples?
Interviewer:
Cool. Do you think there's a gap between the accounting education world and the accounting
practical world?
Participant 7:
To turn it back to the qualities of what an accounting lecturer might have, again, I've been out
of uni for a while, but we have had a lot of students through as our employees through uni in that meantime.
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There's always been a big gap. Uni is very theoretical, really not too practical, but we always say, it's generally
called grounding. Concepts, but you actually learn more of how to investigate, how to research, how to have time
management, have those skills of a commitment to yourself learning and your own professional development, and
taking a control of your own career, not waiting with somebody else to do everything for you. It provides you
every opportunity, but to take on and look for other opportunities.
Participant 7:
We would think that there's probably less in actually the accounting syllabus, the whatever you
call, the degree, form an accounting nature that actually matters when they come to work, but it's probably all
those other skills that are with them. We teach the practical side. We can teach someone our tax system. If we've
got genuine characteristics that they have, but then they have extra things, personal skills like organization and
diligence, and a commitment to continual learning, I think it doesn't matter too much that they're different.
Participant 7:
We're practically using software, we had to do tutorials and workshops, and things like that, and
the big books of your debits and credits, and it's so archaic, but it still teaches the concepts and doesn't hurt to do
an exercise without knowing that. I believe that's what a computer system is doing for you. It's telling you to
know, at the back of work, what an affidavit and what an extra credit is, it's very different thought. You'll never
do a set of books like that. Overall, that's actually what the background of the software program's actually doing.
I remember using some stupid mile program. It wasn't even up to date with the mile program when I came to
work, what they were currently using in practice.
Participant 7:
I think it actually could have still been more up to date, what you do use. I'm sure it's so different
now with cloud-based software, and a lot of other things now. I don't even know.
Interviewer:
They've actually cut out all the MYOB quick books, and I actually think it's one of the worst
things they've done in the university, to cut it out because the only training now people get is, they get the current
MYOB online and all of that, but we have no MYOB at university anymore. I think it's a lacking, definitely a
lacking.
Participant 7:
I don't care about MYOB because I don't like MYOB, but there are so many other programs.
Now with cloud based, it's so different now from when zero and quick books online were the main two players.
It's just a different world now. It's so archaic to go backwards. I just think they ought to keep up with a few more
practical things, but generally I don't overly think it has hindered our staff members coming on. They're just better
equipped to learn faster,\ the things that we need them to learn, so I don't think it's hindered them.
Interviewer:
When you were saying they started with the background with the debits and the credits, and
everything like that, there's been an article done where they say that once employees rise up from senior accountant
to partner, that they're actually honing onto the critical thinking. Have you honed into your critical thinking more
so now as a partner, like when you look at certain accounts you think from less of a how to do the work, and more
from a higher level of is this going to go in effect for the future years?
Participant 7:
I would say that's 100%. We're very particular about, when you start out, you have to start out
so that you understand, understand why and how. Once that happens and it sinks in, you can then forget that.
You've moved on past that. You know what's actually going to do it, and the issue at different levels from let's
say training, to just up to accountant, to things like client manager, and then to manager, and then partner. At
different levels you stop worrying about the detail, knowing that there is somebody else who has already checked
all of that and is compliant, and that kind of things, and you look at the sort of accounts from the point of view of,
do they need business improvement, and business advisory type work to [crosstalk 00:27:19] of growth or exit,
or succession, anything like that. Yeah, 100%. With how it would say probably to progress through the ranks ofInterviewer:
I think why there may be a gap as well is because you make it. Third year accounting students
come in and they're learning at that critical level, and then we're getting them to do MYOB or quick books, or
whatever online, and they're looking at that first-year level again. I think that's why when I interview students
they go, there is a gap. There is a gap, but they proceedParticipant 7:
Yeah, they perceive themselves to be higher than we start them at because they don't have the
grounding. I totally agree with that. For the right person, it doesn't take them long to get the grounding and then
they can progress quite quickly, but they do have to be quite honest with that in interviewing. We've got to see
that they know all of those things before they can jump in, and also, we've also just sort of changed our business
model where people might come in and not actually be necessarily in tax and accounting. They come in straight
to business advisory, but they might have had some background experience. They just go straight into almost
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critical thinking role, bypassing the doing at our firms, because they know those things from some previous
experience. We don't need anyone to teach them.
Interviewer:
tax foundation.

You would think you, especially in an advisory, when advising on taxes, you need to have that

Participant 7:
Yeah, an issue that's becoming with that type of work before, but I would say in any job you
couldn't do that higher level without the background.
Interviewer:
Even audit, like when we tech auditing at uni, you need to actually understand how tax works
to be able to effectively audit something because, how are you going to find if it's fraudulent if you don't
understand how it's working? [crosstalk 00:29:11]
Participant 7: 100%. I completely agree. It is a step back. We don't often employ graduates. We've probably done
that purposely because from a practical perspective, we will get the same level of work done from a newly into
first year student, then a third year, with a lot less expectations from their part. A less, lower starting salary-based
salary. You never know if they're good or not, and if they've got a future with our team. We can teach the practical
and it's up to them. They can succeed as quickly as they like based on themselves. We're finding that some of
those more really younger people will succeed just as well as somebody who's actually experienced.
Participant 7:
The problem we get is when they are doing the same level of work, and somebody just because
of their extra couple of years at uni or whatever, had just this higher perception of themselves. From what we
actually get value out of them, they're actually no different, so we're better off in some instances taking the less
qualified people.
Q8. Do you think accreditation can help close this gap? Please explain your response.
Interviewer:
Awesome. Do you think accreditation can help close this gap? Do you think CA and CPA are
a hindrance or do you actually think that they're actually trying to amend this perceive gap with the students or
the training accountants? Or even, did you see?
Participant 7:

My thoughts on this was, I don't know. I don't know about know, meaning I-

Interviewer:
Did you see it added more stress to you when you were studying, going, "I'm getting even more
confused."? Like you mentioned before, they introduced things that you may not necessarily do in your every day
of work, but you need to do it in the exam to pass it?
Participant 7:
I think it's not a bad thing that you do it because you don't know where you're going to end up.
You don't know if you're going to be with staff that are happy to get the grounding in all their education. They
finish uni. They do the CA program, and then they move to bigger things. They go into commerce. They go
overseas. They go to Sydney. They go to the big four, wherever, but we can say our job is being done because
we've given them the grounding.
Participant 7:
Whatever they've learned, they might just find there was something in there that we couldn't
offer them, that actually was really interesting to them, and they go and pursue that. To not have those things
provided in such an accreditation, we'd be limiting their exposure to things and their ability to even know what
the rest of the world could offer them. I think that's probably not a bad thing. You typically learn things you don't
need. You really don't need it because of the job that we're in.
Q9. What does the term “level of professionalism”, mean to you? Please explain your
response.
Interviewer:
That's an awesome answer. What does the term level of professionalism mean to you? If you're
with the training accountant again, does the level of professionalism maintain? What do you mean when you say
that?
Participant 7:
I would say that that probably means there's a minimum. Minimum standards are just expected
of everybody, and part of that level is probably just that what you expect of a new entrant and a low-level position,
just with that level of experience and so forth, probably just means you maintain the minimum and you will start
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to learn the rest. Senior management, or directors, you would be expecting extreme high levels of professionalism
and the expectations on them should be a lot higher, and really there's no excuses.
Participant 7:
You expect somebody on a lower level that there's minimums, but they will learn, and they can't
be expected to know everything. They haven't experienced things to know how to react in certain circumstances.
As they get experience, they will eventually have a higher level. That's probably really just the experience level,
but minimum is probably the care that everybody should have.
Interviewer:
Is it just small code of conduct when you say low level of professionalism, or is it more like
dressage as well? You better wear the suit and tie. What would you expect?
Participant 7: I would say that those things have definitely changed in the times based on society in some respects.
From the point of, practical examples are full suit, tie, no visible piercings, and trying to cater to what the clients
will expect and what their perceptions of those things were. As times have changed, and tattoos and piercings, or
hairstyles, or more casual dress, or stuff like that, as our society has accepted that more. We've seen whole changes
in firms and in industries in general, where it's no tie and it's not suit jacket. We still have the expectation. If you're
going to wear an out of office function, you bring your jacket to work. You might have been using it to mop the
back of your seat, but you show that you care about those things.
Interviewer:

Does that kind of coverage still have the kind of professional where-

Participant 7:
We do, but because we operate brand, rebranded a little bit and had to [inaudible 00:34:34] and
so forth, we couldn't really decide on that. Some people still have the old ones, but now we have actually got a
new uniform. It was only a matter of we were still considering what our actually options really were.
Interviewer:

Was there a reason you guys went down the uniform path?

Participant 7:
It was definitely related to professionalism. 100%. We're still a reasonably conservative firm
based on the partners who actually see to policy. We're changing that slightly in the last little bit, but still, we are
generally more conservative. Our client base was proved a little bit older, and it could have been our thoughts on
what the client expected, not necessarily what the client actually expected. We definitely did that, so it was more
of a branding exercise, in part, but it was definitely a professionalism thing, where we had one or two employees
push the envelope.
Participant 7:
Some of the decision we made had to basically be done to the whole body to basically reign one
or two people in, which we tried to avoid at all costs, but when it is deemed to be an important issue that we cannot
fix any other way, it was sort of a last resort that we did that. It's not that they couldn't have free choice, because
it wasn't appropriate to our standards, but ... I was going to say in regard to the uniform. I had a question I was
going to answer to do this. I can't remember.
Participant 7:
Basically, our client base is probably a lot younger and just in general, even on TV now, and
you can't see anyone without a tattoo, and visible. I personally hate them. I hate them with a passion. I can't stand
them at all, but I accept the fact that society thinks that they're fine. Most of the population thinks they're fine. My
personal opinion, it doesn't mean the person's a bad person. I never thought that. It's just not my cup of tea. But
when everyone you know has them anyways ... I still think that visible tattoos, like a face that, or neck tat, or
something like that. If it's on your ankle or your wrist, who cares.
Participant 7:
We're now more open to that. We used to ask staff members to cover them. We're no longer
doing that. They have a noise piercing, or different ones in different parts of the body. We're not offensive, we
have obviously relaxed the way that we think about that, but it's still very in mind of what our client’s value. So,
we've had very, very, extremely conservative client, we'll just pair them up with somebody who'd be more suitable
to them so that they feel comfortable. We've been able to do that. We've got some very, not [inaudible 00:37:33],
but just vibrant, young, go getter type staff members who I couldn't care less what they looked or anything like
that, because they just match with the type of people that they are.
Participant 7:
I think, when we think about levels of professionalism, probably that will change a little bit, but
the underlying critical things that you must uphold professionalism definitely hasn't changed. Probably just the
outward look of it might have been laxed a little bit.
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Skipped: Q10. How does accreditation (AACSB/CA/CPA etc.) impact your work? Do you think it will have
a lasting effect or will it just be another set of measures to abide by? Please expand on the how and why
depending on your response.
Interviewer:
Cool. Question 10 was to dismiss, because you've answered all those questions, but there's one
pining question that I do want to ask you. Do you think that accreditation will have a lasting effect, or will it just
be another sort of measure to abide by in the future? Do you think CA could be phased out? There was that talk
of CA and CPA going to combine at one stage, obviously they didn't. Then we had the issues with the CPA,
Molly, whatever his name was, Alex, and he did the corruption and things like that. Do you think, going into the
future, CA and CPA could be phased out?
Participant 7:
I don't really know the answer. My thoughts are, is that won't be phased out any time soon. I
still think it holds value. I think the worldwide qualifications, and for CAs, we're bound by this code of ethics, the
conduct, they perform quality assurance reviews, we report our insurance annually, we do surveys regarding any
claims notified or claims against us, what type of work we do, to make us compliant to uphold the industry, and I
don't see any benefit of that going away. If they're wanting to get rid of the unruly players and the dodgy players
in the field, taking away those accreditations is just going to make it a free for all. So, I think that having all those
things, and you've got to report to them, and technically if you lie on those statements, you're in trouble, and
there's ways of them crosschecking against your answers, I don't see that they've got anything to gain by taking
the accreditation away.
Interviewer:
Cool. Awesome. Thank you so much for doing this interview with me. Are there any other
questions that you want to ask, or anything?
Participant 7:

No, [crosstalk 00:39:52] that kind of stuff.

Interviewer:
Thank you so much for this and like I said, I really truly appreciate your time on this. I know
how busy you are at this time of year.
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Participant 8:
Interviewer

Q1. What is your idea of the meaning of the term professional?

Thank you, again, Participant 8, so much for doing this interview with me. I'll just give you a quick background
on what my idea is for my PhD dissertation. Pretty much, I'm trying to look at the disconnect of how what you
learn at university is actually transferable and relatable to actually what you do in the accounting industry. I've
got six years’ experience in the accounting industry that I've got, so I've worked, when I left, I was leaving as a
senior accountant and as a manager at Murray Reid then, so with Laura Lewis.
Then I came back because I wanted to pursue my further education and get my PhD because that was a
certain goal of mine. When I was training accountants, I always saw there was a disconnect from what they're
actually learning, and I felt that too because I had a full three years of study and then I came into the workforce
and some positions were fine, but as I moved up, I considered the relationship a little bit more as opposed to when
I was a graduate accountant.
That's what my PhD is to look at, and I want to see how if accreditation actually tries to mend that gap,
or is it actually, it doesn't actually help at all. Accreditation CA, CPA and I'm also looking at AACSB which is an
accreditation for accounting education, what you are currently undergoing at the moment as well. If you're happy
with the start of general education, so what is your idea of the meaning of the term professional?
Participant 8:
I think professional for me comes down to something that's, it's around, effectively a code of
behaviour type approach, so something beyond, so by being part of a profession is some concept of something
greater than the individual role and the individual client relationship, but having an important role for society, I
guess in its broadest terms. Particularly when the majority of my day job is audit, I guess that the audit profession
needs to be, it's that concept of independence and really adding value to society, in addition to but not in place of
adding value to the client.
I think that whole concept of a professional ... I also, I guess from a personal role development thing, I
think when people join a profession also it's a career path that's different to a job. I have a distinction between
people who like the concept of staying in the profession, say in commerce, I have no problem with people going
to commerce, I think it's really important that people are CA qualified and degree qualified and go into commerce,
but they're moving out of the profession. The profession is that career path around the model of firms like ours
and the roles that we do.
Interviewer
Doesn't the big four always, for career progression you need to get your CA and CPA for that
career progression step?
Participant 8:

For in the accounting side yes.

Interviewer

Yeah.

Participant 8:
Yeah, but also, I was saying, I see the CA as important even if you're not going to stay in the
profession. The CA is an important foundation, the accreditation, so the question is, is it an important foundation,
but I think the profession of accounting is the professional accounting firms, not, I don't consider, people who
become a CFO in a client aren't in professional accounting. They can still say, I guess I have a few, a couple of
different views then on professional and the profession and how they fit, but I think it comes back to something
beyond the individual role, and part of something bigger and a role for society.
Interviewer
Q2: If you were a current student, what qualities and/or qualifications you would look for
in an accounting lecturer?
Yeah, that's an awesome answer. If you're a current student what qualities and or qualifications would you look
for in an accounting lecturer? This would be an accounting lecturer as well.
Participant 8:
Yes, I think I'd want to know that the accounting lecturer had real world experience. I think it's
moving beyond the textbook and I think particularly with all of the different learning resources available, the
technical element can be obtained through a variety of other means. What I would want from a lecturer, and
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particularly when you're getting then into whatever they're called now, whether they're tutorials or seminars or
whatever, to do, to have the opportunity to actually talk about how something applies in the real world.
Move from a purely technical understanding to a practical and sometimes pragmatic approach to what
actually happens in the real world. Not a great phrase, the real world, but ...
Interviewer
Well let's go to that phrase, the real world. When you say that, do you mean realism, travel, or
do you mean real world just straight from an accounting practice world?
Participant 8:
I think I'd like my lecturer to be able to relate to us as people, so therefore world experience
around travel and opportunities and experience I think is valuable, but in terms of an accounting lecturer I'd want
to, I'd prefer them to have had experience actually working in accounting, for some part of their career. That could
be advising, it doesn't need to be an employee of a big four firm or a ballot, but something that actually shows,
demonstrates that I know that they've applied the theory that they're teaching me, not just understand the theory.
Interviewer
Yeah, so there was an argument from academics saying that the reason why academics study
from undergraduate, Honours, PhD and so on and so forth, and they don't go out and work in industry, is because
they've developed this idea of critical thinking. Do you think being a partner in a firm, you've developed this
critical thinking through your experience?
Participant 8:
Actually, I think the best way to get critical thinking, if I take accounting and accounting
standard in particular, the best way to get critical thinking is to actually have discussions with clients. About their
business and what they're trying to achieve, and a principled approach to what the accounting standards are trying
to achieve. When we adopt new standards, so right now conversations, the easier conversations around why we're
adopting new standards to deal with the new leasing standards, and particularly the concept of bringing operating
leases on balance sheets.
With most of my clients I can have a really sensible discussion around the principles of that standard and
why it actually makes sense, and then how we adapt it to their business. In terms of critical thinking, to really
understand what the standard is trying to achieve, and to work as much as ... As much as the rules are getting
longer and more detailed, we're still a principles-based profession, so we still need to be able to understand it.
For me to be able to talk to a client that has 39 pre-schools, of which 30 of them are on leased premises,
and I can say to them, "Well actually mate you're balance sheet is more real for what you're managing as a
business. We actually include that feature because otherwise your balance sheet looks very skinny, and what you
operate." Compare that to another client that has only their main building as an operating lease, but still being able
to talk about the principles and why we're bringing that on board.
Then the critical thinking of adapting that to 50 different clients is I think a more complete range of
critical thinking than loosely trying to think up theoretical situations where you might have to apply it. That's
where the pragmatism comes in, of having had the discussion with the client of the principles of what the standard
is trying to achieve, and then pragmatically applying it to their business.
Interviewer
Q3: Are you aware of the accounting higher education accreditation process? If not, what accreditation are
you aware of; ether in accounting education or accounting practice?
Yeah, that's a fascinating answer. Are you aware of the accounting higher education accreditation process? If not,
what accreditation are you aware of, either in accounting education or accounting practice? A partner in a big four
firm, obviously CA and CPA are the accreditations in your world, and you promote within your work life as well.
Participant 8:

Yes, we only promote CA.

Interviewer

CA, why?

Participant 8:
I have had these discussions before, and it comes up regularly with the semi-regular discussions
around merging the two professions. It's difficult, because I didn't do the CPA. I did a CA, so I know part of it is
the natural allegiance to the product that we have come through. I liked the breadth and depth of the CA. My view
is my personal view has always been that CA is the designation for being an auditor. For working in a firm like
ours CA I think is the best designation and then also it's a great sounding, a basis for working in commerce.
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I think CPA is also suited to someone working in commerce, but I don't think CPA is as rigorous and far
for the actual profession. I know that there's bias in that, and I know I don't fully understand the CPA. It's linked
a little bit to the fact that it's ... 1993 is when I qualified ...
Interviewer

Yeah, have you mentored anyone since then?

Participant 8:
I haven't no, so I was a workshop leader for years, a focus session facilitator for many years. I
stopped being a focus session facilitator when I became a partner. I was a focus session facilitator while I was a
manager, and that was okay. When I became a partner the problem that I felt was that there were about 15 people
in any workshop down here and four or five of them would have been from KPMG. I felt that it was unfair on
them and I didn't like other people thinking ... So, I know that I was probably harsher on my guys, but I didn't
want other people thinking they got an advantage.
I continued exam marking for another three years. That is now more than 15 years ago. The mentoring
program we do in here is led by the managers in the event, so as a partner I haven't mentored through that program.
There's a little bit of bias I know, the entire bias is also, so I qualified in 1993 as a CA, through the professional
year program that was being ... I also know there's an intrinsic, I know people who failed the CA who then went
and did the CPA and got through. There's a natural ... But that's 20 years ago, 25 years ago, which is scary.
I know there's an inherent bias, but that's my perception is that I would, that I think CA and CPA are
different, CA is a better foundation for professional accounting in a professional accounting firm, but the CPA is
quite good for people who are in commerce and want to stay in commerce.
Interviewer
Okay, so you mentioned that you were a leader as well when you were teaching the CPA
program. Which program ...
Participant 8:

CA program.

Interviewer

CA, sorry, CA program, sorry, which module were you teaching?

Participant 8:

I facilitated all workshop level modules except tax.

Interviewer

Everything but tax okay.

Participant 8:

I was on the module advisory committee for audit and for management accounting.

Interviewer
When you were marking the exam papers, because CA marks are drawn soon, when I did the
customer job briefly, and then I was like, "Yep, I'm going to proceed with my PhD later on." That's why I didn't
conclude my CA. Well with the CA model what I found was, it was trying to get the experience out in the
questions. Do you see ... Because the questions change a lot now, the modules have changed a lot in the CA
program, they're trying to ... They don't have the leaders any more at Wollongong, it's all online.
With all these changes, do you think we're losing that experience side of things? Because you taught as
a leader, as a teacher, with the experience and the knowledge and you were portraying that through the CA to the
students. We're losing all that now, so do you think that there's a loss there with the CA program then? To students.
Participant 8:

Yes, so yes on the basis as you've described ... [crosstalk 00:11:25]

Interviewer

Based on your first question ... [crosstalk 00:11:26]

Participant 8:
I'm not fully aware of it, but certainly I felt the workshop module was, the workshop process
was really strong. Having facilitators who worked in the profession in the industry again could take, because the
workshop content was experiential and based on different real-life situations. Being able, as a facilitator knowing
that I could share real life experiences, as I said, it's a pragmatic approach to a client's standards. I was most
comfortable in the accounting standards model and the audit modules, but I was comfortable enough in the
management accounting modules.
The reason I didn't do tax is, the Institute would have been happy for me to facilitate tax as well, because
they said, "Well, we'll give you the answers." It's not actually about that, it's about me being able to share my
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experiences, and I wouldn't have personal credibility to share experience in tax, because I don't work in tax, I
never have. Accounting standards I enjoy, auditing I enjoy and understand, management accounting I understand
enough. I think that ... And the feedback I always had in my facilitator feedback, was always that the real-world
practical experience was important.
I didn't, to be honest, appreciate that that had changed. I'm a little bit too removed from our ...
Interviewer

I was going to ask, that was my next question. [crosstalk 00:12:46]

Participant 8:
I interact with your people in the job here, but I'm much more removed now from what they're
actually doing in the CA. I know roughly where they're up to, and I know their success rate, but I'm removed from
the detail content of what they're studying.
Interviewer
Yeah, so with the success rate, are students undergoing a CA passing it first go? Or is there still
a discrepancy with the data and they have to redo certain modules?
Participant 8:
The majority of our staff here will pass first time. Granted a couple have had tax and a couple
have had to redo subjects.
Interviewer

Yeah, okay, is tax the hardest module in their eyes? Have you heard of any ...?

Participant 8:
I didn't think tax was the hardest module, because tax is factual. Tax is like maths, it's actually
right or wrong. My head worked all right with that. It was my least successful module, I got merits in everything
except tax, I missed out by half a mark in tax. I actually didn't find tax as ... I felt more comfortable going to a
tax, because I knew it was right or wrong. I don't know, I haven't had that discussion with our people.
Interviewer

Yeah, so which module did you personally find a bit difficult to undergo?

Participant 8:
results.

I found the CA was, the CA was by far my best results of any of my, much better than my uni

Interviewer

Oh okay, wow.

Participant 8:
Much better than my uni or school results. It was because I knew it was what I wanted to do,
and I knew that it was helping me in my career, in my profession, and it was real world. To me the CA program,
my memory of it, and as I said it is a long time ago, it certainly made sense to me. I knew why I was doing it, so
I studied better for it than I did for other things, than I certainly did through uni, because it was real. It was
meaningful and it was important to me. [crosstalk 00:14:30]
That flowed through. Equally my best year of uni, coincidentally, so I did study full-time uni in Sydney,
and then did 10-week vacation work with KPMG at the end of second year. My third year was my best results,
particularly in the accounting subjects, because I knew why I was learning it, so my 10 weeks of vac work before
I then took on the graduate role at the end of third year, third year made sense to me. I studied better because I
knew why I was learning it, because I'd spent the time actually working.
Interviewer

That's a really good answer, thanks for that.

Participant 8:

I haven't thought about that for a long time.

Interviewer
Things really could be, that because while, the trend on things, I mean in the other interviews
I've conducted, is that there is a disconnect, and they don't see this connection between the education and what
they're actually doing until after the CA program, after they become maybe a senior accountant, that's when they
start to piece the thing together. As a graduate it's just disconnected.
Even I would see a program, I've had a few, I'm interviewing another student as well, and this particular
student said, "I was learning but I wasn't learning for the right reason, but I'm learning just because I need to pass
it. It wasn't because I was actually understanding what's happening. It was just I need to get through this." In other
words, I've gone to pay for my fee.

98

5017
5018
5019
5020
5021
5022
5023
5024
5025
5026
5027
5028
5029
5030
5031
5032
5033
5034
5035
5036
5037
5038
5039
5040
5041
5042
5043
5044
5045
5046
5047
5048
5049
5050
5051
5052
5053
5054
5055
5056
5057
5058
5059
5060
5061
5062
5063
5064
5065
5066
5067
5068
5069
5070
5071
5072
5073
5074
5075
5076

Participant 8:
Another strange personal example. You'll work out how to adapt this. My daughter did account
1 last year, accounting 101 or whatever it's called. She didn't do maths in year 11 and 12, and she was nervous
about the maths side of accounting. I kept saying to her, "Accounting is actually not about maths, it's about logic.
If you think logically, and she's got a very logical mind, then she'll do well. The end result was her accounting 1
mark was much better than mine.
The key to the thing that she found, which I found interesting, and she found interesting was, she showed
me one of her assignments, which was, we worked through, I did quite a bit of work with her on her assignments,
and one of them was just five journal entries. What surprised her, and probably also surprised me, but shouldn't
have, is that she could show me the five journals, and from the journals I could tell her the story of what had
happened.
Okay, so this is when they started their business, they bought a bit of stock. Here's where they sold their
first lot of stock, and they sold it on credit, and here's where they got paid, and here's how it worked, and here's
when they bought some more stock. Once she understood that the journals actually tell the story of what's
happened, or then vice versa, for her work, when she could understand the storyline from the narrative, then the
journals actually flowed logically. Then the only bit of maths is adding two numbers together.
I think she did well in accounting because I could actually show her that there's actually a story there and
...
Interviewer

Yeah, there's something happened.

Participant 8:
What the practical link is, and they're not five isolated journals. They actually tell a story
together of what happened. I didn't realize that I could think that way, other than I've been doing this for 30 years.
Interviewer

Yeah, but also ...

Participant 8:

She certainly ... The feedback from my daughter was that it helped her to get it.

Interviewer
Yeah, and the same kind of, a similar thing that I get in auditing, because pretty much auditing,
they do come in with, "Oh my God, this is over ... There's so much theory." I'm like, you'll only return, so when
you go to a client you can be like, "I'm going to vet you, or we're going to do some appreciation documents now,
we're going to do this, we're going to collect some evidence of that." You're promoting yourself as an auditor for
the site, and when you actually do the work you're not saying, "Oh I'm substantiating." You just do it.
Q4. How or (does) accreditation affect your workload/your teaching/your employees?
Telling that story is so true in teaching as well. Especially in subjects like auditing as well, because the maths ...
I think we do lots of reality sections of maths which is the materiality section. I always try to look at maths in
there versus just looking at the trends and trying to put it in to practice. No, that's awesome. How or does
accreditation affect your workload, you’re teaching or your employees? You've said the managers look after the
CA ...
Participant 8:
I mean I think, so the accreditation process, the core fundamental understanding of the broad
accounting profession through doing the CA is critical. It's the foundation, and it really helps our people do their
work. That foundation, and then how we apply it differently and what it means, but those basic principles, so I
think the CA program is the foundation. In terms of the practical elements, where mentoring is required, then it
will be other people in our practice.
We've got 45 people here, and at any point in time I've probably got five or six doing ... I could have up
to 10 doing a CA at different stages, but there's at least half a dozen going on a similar track through because we
recruit five graduate’s year from the uni, and we feed them all through the CA program. For me it is the foundation,
and I get that at times they don't get why they're doing it. They don't get that it makes sense to them now, but in a
year’s time it does, or three years’ time.
I like the fact that they have worked for a period of time with us before they start, so again that fits, to
my mind that they understand enough basics ...
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Interviewer
00:19:55]?

Is there a timeline? Is it six months of working then you go through the CA. [crosstalk

Participant 8:
Yeah, I can't remember if it's six or nine, but it's something, there is some timeframe, so that
they don't start as soon as they start, they start after a period of time. It's enough to give them an understanding,
it's certainly not a perfect understanding, but that's fine, and they get, well I hope that they get why they're studying
and what they're studying. I think it's important for audit people to understand tax and get the basic rules of tax.
I also think it's useful for tax people to understand auditing and in the accounting sense and management
accounting, and Capstone if they've still got that sort of module that brings it all together.
Interviewer
Do you prefer, when you get an accounting graduate coming in and working here, do you prefer
them to be starting not with the CA program itself, but actually practical work in tax or in audit?
Participant 8:

We actually, we're separate.

Interviewer
I know there's two programs, but if you, just say your son or your daughter as coming in, which
program would you go ... Just to get that whole holistic foundation.
Participant 8:
...

We don't recruit like that. We recruit into tax or into audit. That will be more based on personal

Interviewer

Preference.

Participant 8:
Preference, and I can't help but have a bias on that, because I've started as an auditor, but I joined
KPMG to do audit and to get the CA, because I wanted to be in business, and thinking that audit would give me
the opportunity to see lots of different businesses and I would see what I really wanted to do. I can still say that I
still say regularly that I have not yet seen a job I would rather do than the one that I do. I'm still here, but I love
the variety that audit gives me.
Also, I see in our practice here, the variety the tax people have too. Because for us tax is, our tax group
is actually tax advisory, which is more business accounting, FMA accounting as well as tax advice and structuring
all those other elements. It's more just a personal nature, and a different way of engaging. I think the audit practice
naturally engages with clients in a different way, in a much broader, across all levels, and have relationships and
provide assistance at a range of different levels.
Whereas the tax accounting side is more one-off interaction at a more senior level and different types of
advice, so different personality styles. It's more about personality style, but I'm comfortable a person can go
anywhere. People do cross over.
Interviewer

Definitely.

Participant 8:
We've got a couple of ... A manager and an assistant manager in the tax group, tax accounting
group, who are doing, who are going really well, who had their core foundation in audit and then moved across.
We haven't had people move the other way. I think audit is the broader base, and you can go from audit into other
roles probably more easily than you can go from tax into audit but could be done. We used to do a bit of both with
the grads, the first couple of years, but what we actually realized, is the technical content we were expecting them
to learn was too much, and the ability to actually apply it was too little.
To keep and apply that knowledge when you're working across both, in our view was too hard. We
actually decided we wanted people to specialize earlier. That's the model we use pretty consistently in KPMG,
but certainly what we use here.
Interviewer
Are what you call, in a sense do you have three jobs in tax and three jobs .... Three graduates in
tax and three in auditing? Or is it just ...?
Participant 8:
At the moment it's relative. Audit is still a slightly larger practice here than tax accounting, so
last year three external audit grads, one internal audit grad, two tax grads. This year, for 2019 is three external
audit grads and two tax grads again.
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Interviewer

Okay, cool ...

Participant 8:
Almost all university all are comm grads, 80, more than ... Probably more than 80% of our
professional staff are alumni of Wollongong.
Interviewer

Do they transition, take them to Sydney?

Participant 8:

Occasionally.

Interviewer

Occasionally, or do they prefer to stay local?

Participant 8:
Most of them who start local stay local. There are sometimes people who want the Sydney
experience, and we support them in that, and they'll move and transfer to Sydney. There are people in Sydney
now who transferred and have stayed here. There are people who have spent time in Sydney and come back. There
are also people in Wollongong who started at KPMG in Sydney and then when they were at the stage of their life,
family time generally, then they came back.
What we offer here is the big four experience, the ability to work with a wide range of clients, the ability
to work with most of the name businesses in Wollongong, and the ability to make a difference in a different way.
I've been here 22 years, but I came here because I wanted somewhere it was big enough to have interesting and
challenging work, but small enough to be part of the community.
Interviewer
Q5. What value do you perceive in the term’s “accountability”, “transparency” and
“responsibility” in accounting? And Q6. Do these terms influence your idea of a profession? If so, how?
Yeah, and as you were saying before, Wollongong is such a small community as well, there's so many interactions
everywhere. What value do you perceive in the terms of accountability, transparency and responsibility in
accounting? Now the reason I've chosen these terms is because as you know, in a qualitative characteristic in
accounting, these are the three main terms and things that have come out of it. What do you perceive and what
roles do you perceive in accountability, transparency and responsibility?
Participant 8:
I think accountability is a phrase of being ... To me the term accountability, it's basically
standing behind the work that you do, and therefore being accountable for it. I think, I actually like the fact that
accounting and accountability fit together and that in everything we do we're accountable for our relations and for
the advice that we give. With staff as they're coming thorough, the accountability element partly is, if they draft
something, they need to be happy that I would give that to the client without looking at it, so that they're not
building in, it's okay Participant 8's going to look at it before I send it out.
There's an accountability of doing your best work at the right time and then as a profession, again we're
accountable for our behaviour. Which is partly, so they all apply a little bit with the front page of the newspaper,
which is, if it's on the front page how would I feel?
Transparency, transparency is an interesting one, I think transparency ... Personally I have a challenge
with all the debate between trust and transparency and people saying, "We, we need transparency to build trust."
I'd say, "Well actually most of the time you need transparency it's because you don't have trust." If I trust you, I
don't actually need transparency. When there's a breakdown in trust then the compensation is transparency, and
you have to show everything and maybe over time you build trust by actually ... But I don't like that as much.
Transparency for me, again in my main role of audit, and therefore financial statement audit and
preparation, is explicitly accounting for things in accordance with the accounting council. Is being transparent. If
there's something that's done in an unusual way, or if an accounting standard has two options, that we are openly
and transparently saying which option we've chosen and acknowledging that we can't actually choose something
in the middle. It's either of those two options, so it's fair value or cost and we actually need to not blur those, we
need to make it clear.
That's probably the area that actually is most blurred in accountancy, is fair value and cost, as in some
blended model of the two, so I don't like that.
Interviewer

Especially I can imagine in audit you've come across that a few times.
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Participant 8:
Particularly, well actually the area we come across it most is when we pick up a new client, and
we come in and have a look at it in realize that there's quite a bit of fuzziness and sometimes what we read as what
they were doing, and what they're actually doing is different. That's where we tend to pick up that they're doing
something that's ... [crosstalk 00:27:38]
Interviewer
That's awesome to know as well, because I would have assumed it would have been a client
that's been around for five years or so, and then just adopted one, and then they've tried to blend it together.
Participant 8:
No because usually we're close enough that we're having those discussions along the way and
they know what our expectations are. What was out ... Sometimes we pick up a set of accounts and they said one
thing, but the accounts, but they're doing another, and we ask them why, and you realize that ... So, one of the
things that we certainly understand from a professional accounting point of view is, I deal with accounting
standards every single day. I deal with auditing standards every day as well, but that doesn't affect the client in
the same way.
I deal with accounting standards every single day, most of my clients don't, and the times the most look
at accounting standards is when we're talking to them about the year-end reporting. They only deal with it once a
year. They might go to the odd seminar or training or read an online thing, but they don't live and breathe it the
way that we do. Part of it, we work really hard to help our clients understand their own accounts, and I know that
I read their accounts more closely than anybody else, including their directors.
When I first became a partner, the biggest learning for me over those first few years, was to recognize
that directors didn't know as much about the accounts as I did, and that that was okay. It took me a while to get
that that was okay, and it changed the language that I use in talking to clients now, then when I started. [crosstalk
00:28:59]
Interviewer

Because we tach that it's ...

Participant 8:
They are their accounts, and they're absolutely ... But I get the role of delegation, I get to see
that they need to know it as well as we do, the CEO to a lesser extent, but actual very technical differences in
some sections are different. More to the point is if they said, "Oh what makes you up other assets?" I'm more
likely to know what actually makes it up than the directors are, and that's okay. The principle about what we said,
fair value or cost, no they need to own that.
The thing we sometimes find when we take over jobs from other firms, and that can be small or large
firms, is the client doesn't always understand, so there's a common response of, "Why do you do it that way of
that's the way we were told to do it?" Whereas we try very hard to make sure that ... They might still describe it
the same way, but either way, we've explained to them why they're doing it the way they did. They might still
interpret that later as, well that's what we told them to do, but we do work hard to make sure they understand what
we're doing.
I can look at a set of accounts and still now, look at a set of accounts and know what makes up each of
the numbers, even when where they're not necessarily material, but I get why the clients can't. I have the schedule,
the supports and pre-payment, they don't, and I understand why they don't ask for it. That's the sense of where I
get that they don't have to know as much, but they have to be comfortable overall with their true and fair, and I
still have to know a bit more than that.
Interviewer

Yeah, awesome, and then responsibility.

Participant 8:
Responsibility, I think that's our core ... I have a very strong view that at the end of the day we
have to make sure that we're comfortable that ... We have a responsibility to make sure the accounts are genuinely
true and fair, and that whilst we take a pragmatic approach to the standards, they still have to be right, they still
have to be true and fair. It's not the customer is always right. The thing that's challenging for the audit profession
is, there's a lot of discussion in the paper at different times about audit failure, which is often misplaced.
What the press don't see, what even often what the board don't really see is the robust challenge between
the auditor and the management team. The most common recently is a simple thing, but capitalization of expenses.
It could be to do with an acquisition, is a really big one, because the rules changed half dozen years ago. Before
that, and when some of the audit committee and certainly some of the management grew up as accountants you
could capitalize anything that was remotely related to an acquisition got bundled in with the acquisition.

102

5257
5258
5259
5260
5261
5262
5263
5264
5265
5266
5267
5268
5269
5270
5271
5272
5273
5274
5275
5276
5277
5278
5279
5280
5281
5282
5283
5284
5285
5286
5287
5288
5289
5290
5291
5292
5293
5294
5295
5296
5297
5298
5299
5300
5301
5302
5303
5304
5305
5306
5307
5308
5309
5310
5311
5312
5313
5314
5315
5316

Now the standards are really explicit about what can and can't be in there. There's a natural tendency in
clients who want to capitalize, to push the envelope on capitalizing as it takes it out of the P&L. What the press
don't see, and what the audit committee only get on the edges of, is the robust discussion that they've already had.
At the end of the day, yes, we should obtain an audit opinion because we're comfortable with it, but we've pushed
back, we've debated, we've discussed, we've actually had a proper approach, so that at the end of the day we're
comfortable with what's there.
Sometimes there's a perception that, well the auditor just agrees with management, and it's really hard to
demonstrate that to the outside world, because we can't actually share, because there's nothing wrong intrinsically
with management, well mostly there's nothing wrong with management pushing the envelope a little bit on what
they capitalize. I don't have ... But it's wrong of us to just accept it. We need to push back and challenge. Sometimes
there's a little bit of compromise, but it's mostly, "Now this is what the standard says, we need to interpret it."
Then we often get, "Well we know this other place does it differently." "I don't know that for sure, and I
don't actually care. This is what we're doing." [crosstalk 00:32:50] That robust, so I have a strong sense
responsibility, and again I need to stand by what's in those accounts. In this market, responsibility and
accountability in this market are quite different to my colleagues in Sydney. Because as we've discussed, it's a
small market, people absolutely trust our brand on a set of accounts. Partly because it's our brand, but more because
they actually know us and have worked with us.
They trust us as people supported by our brand. I need to know that if, again if it was described in detail
on the front page of The Mercury, would I be comfortable that I've accepted that accounting practice or whatever?
That responsibility and accountability are really top for me personally, in my role in this market.
Interviewer
are ...

Yeah, and even the market as well, I know KPMG audits the University of Wollongong, you

Participant 8:

We're the internal audit.

Interviewer
The audit is one, yeah so there's that reassurance there it's being done by a big four company,
there's the reassurance there, so that's why you will generally have opted to go with KPMG, so it all fits in with
everything you were just saying now.
Participant 8:
If we don't acknowledge our accountability and responsibility and trust, we won't have a
business in five years, because people will go to an alternative, so ...
Interviewer

Yeah, exactly. Do you think it has influenced your idea of the profession? If so ...

Participant 8:
I think effectively my answer is, it does. That whole concept of a profession being more than a
job, and it being, and the responsibility that comes from the ... I guess the biggest part for me of the profession is
that independence. That we are the people outside the organization who are robustly challenging and at the end
of the day saying, "Yes, we're comfortable that what we're doing is okay, so you should be too." That professional
role and clearly, certainly accountability and responsibility absolutely, and as I said, transparency is a little bit
challenging for me because it's mostly being transparent about the policies we've adopted and how we do things.
Interviewer
Q7. Do you think that there is a gap between the accounting education world and the
accounting practical world? Can you please expand and give examples? And Q8. Do you think
accreditation can help close this gap? Please explain your response.
Yeah, yeah, do you think there's a gap between the current education role and the accounting practice role? Can
you please explain and give examples? I mean with the tertiary education, yeah.
Participant 8:
I'm probably more relaxed about that than I was in the past, and I'm more comfortable, I'm very
comfortable that the approach to university learning is foundational. I get that you need to understand the basic
principles in the first place. Because there's a lot of people who say that we don't actually, no-one writes journals
anymore. Accounting systems are set up, so you don't actually have to know debits and credits. My mother can
run MYOB for my father's business and have no idea what a debit or a credit is, because it's actually made it
intuitive.
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I think to do our job, and to be a good finance person within an organization and understanding the basics
principles of accounting and why things work the way they do, is fundamentally important. How often do any of
my team do debits and credits? When we write an audit statement schedule, and they don't always get it right.
They've fun [inaudible 00:35:53] so I'm not one who says, "Well as soon as they hit the ground running, they
should be able to do absolutely everything." No, they should be able to, they should understand the accounting
standards. I don't actually want them to know the accounting standards perfectly, because they change.
One of the challenges is, if we still are applying the accounting standard that we remembered from five
years ago, but the accounting standard has changed, then we're going to actually create more problems than not.
I do get ... I'm better now at understanding as I'm older, and somewhat wiser, that how to earn and how to research
and how to apply it, is what I want people coming out of uni with, not globe learning, but what fits. I think where
the gap is is that practical application.
That sometimes that accounting standards, and again if we focus on accounting, they aren't meant to be
principles-based. We can't teach them the black letter rules-based, when we actually go into the engagement with
clients or over a business and apply them as principles-based. That understanding, and therefore needing practical
examples and needing practical examples with substance behind them, not really simple, the really simple stuff
to start with, but by the time you get into those later years actually using real world examples.
What happened, so what happened, Enron was good for a long time, is we could use it as a really good
example I used to give lectures with Merrick a long time ago. Enron was fantastic, I could use it as accounting
standards, I could use it as remuneration, I could use it as reporting, everything would come into it, and there's
more examples every day. That's what I think is the gap, is a good core foundation, and I would think that's
incredibly valuable. I do like the fact that the commerce degree, you get a broad base and a Capstone, but I'm
biased because I was on the review committee.
It's as simple as that, but I do think it's important for accountants to understand a little bit about marketing,
and a little bit about law. It's really important that marketing people have some understanding of what a contract
is. Because they ...
Interviewer

They need it ...

Participant 8:
Yeah, and it's important that accountants have an understanding of the broad measure of
management and business in context. Because as I said, at the end of the day I do like the context of the accounting
is just the storytelling of what's actually happened. If you don't have enough understanding of how business works,
you can't effectively account for it, because you can't justify the accounting standards you've got understand how
the other bits fit together. Then you've got to also use the accounts to tell you the story, to help improve all the
other elements.
All my life, when my children would ask me what I do for a job, my answer is, we help our clients run
their business better. I can only do that by understanding their accounts properly and understanding the broader
element of their business and then capturing that as a story in the accounting and then using that to feed back. It's
that link between theory and practice that is missing. Some people say, well I've read articles about it, well they
come out and they should be able to use all the software that we use.
See the software is changing, so the software we use this year is different to the software we used two
years ago, so if you came back, if you trained ... So that if I trained someone on software today, in their second
year of university, by the time they get here as a grad, it will have changed anyway, and there are multiple software
packages, so the university can't pick which package. Particularly now we've got MYOB and we've got Xero, are
by far the two biggest ...
Interviewer

Yeah, and you've got QuickBooks.

Participant 8:
Practical. Yeah, QuickBooks is ... By far the biggest is MYOB, in your experience, and the size
of clients that we deal with. QuickBooks is a good small business, but we're seeing MYOB and Xero. They're
adapting their own all the time, and so ...
Interviewer

Yeah, and so MYOB are right now competing with Xero, yeah.
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Participant 8:
Yeah, so again, having a core understanding of accounting and principles and standards and
how they apply should mean that I can understand and adapt any accounting system, but I can't say, well, I want
you to employ, I think when I employ someone, they should already know how to use Xero. That's, I just don't
think that's fair or realistic, or actually right for the student there before. Because it's going to be out of date.
Interviewer
That's an awesome, and you've literally read my mind, because my next question was going to
be, because you know how you said you influenced the Capstone project, well do you think there will be room to
have an accounting Capstone project in life, with accounting software and how to ... You've given them a journal
and they'd just do, like a journal workbook and do all the journals in their workbook, and have the practical skill
of that? You've answered that in that way, by saying that software is going to become obsolete by the time ...
Participant 8:
Yeah, but that's, software continues to evolve and [crosstalk 00:40:39] instead of having the
basics, is needing to have the understanding of the principles to actually be able to use the software effectively,
and to not just trust, to actually be able to interpret the output. If it doesn't make sense, then I'll actually need to
be able to understand why it doesn't make sense.
Interviewer

Yeah, how are Excel still going?

Participant 8:
They're dead. [crosstalk 00:41:00] Excel, actually Excel is a more important skill for auditors
than it is for our tax accounting people, because ...
Interviewer

Yeah, well Excel is important in an MBA

Participant 8:
There is so much ... Yeah but for the tax accounting people most of what they do is actually
within the software packages that they use.
Interviewer

Yeah, okay.

Participant 8:
There's a lot of audit techniques now that some of the functionality of Excel to do trend analysis
and to do V lookups and all sorts of things that I actually don't understand, they need to be able to review it or
view it, but Excel is more important. Even with, again back to my daughter doing accounting, trying to get her to
do her basic accounting stuff in first year in Excel, which she'd never used before, so she was doing everything in
Word. I was trying to show her that if she does it in Excel then it actually works, and you get to your accounts
from your journals, and then you get your accounts and it all flows.
Again, if you write those formulas in Excel, you actually then understand how MYOB works, because
that's what MYOB does. I think there's probably, yeah, an increased use in Excel as a learning too will also help,
will be an actual practical tool, but otherwise it's fundamental principles, but recognizing that they're going to
change. As I said, accounting standards, I want to understand how to look at them, how to apply them, and then
how they work with each other, but I don't want you to rote learn how the accounting standard works, because
they change. If you're too wedded to what it used to be then it becomes hard.
Cash flows are a great example, because it's easy ... My staff don't always think that it is, but it's easy to
make a cash flow work in, so in inverted commas, to make it balance, because you can easily set up a spreadsheet
and make it balance, but that doesn't mean it's right. We're working with a client, who there was an error in last
year's accounts because their creditors balance included $1-millions of property acquisitions, so their cash flow
from finance, so from investing and their cash flow from operations were actually mis-stated by $1 million because
it's the way they'd set there spreadsheet up, but mathematically it worked.
It's a great example of understanding the maths part or the principle ... How the standard work is one
thing, but how you actually apply it and understand what's actually happened is more important than the
application. I want a good strong foundation and an understanding of how things work, but I want you to be able
to adapt.
Interviewer
Yeah, it is so funny, because with Excel, when I would train accountants and for my teaching
and still now at university, students get their calculator out, calculate it ...
Participant 8:

Then put it in.

Interviewer

I'm going, "No." That's why I did ask about Excel.
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Participant 8:

I have a real issue with people using calculators for really simple things.

Interviewer

Like simple maths.

Participant 8:

Yeah.

Interviewer

I'll always pick on them.

Participant 8:

My children have learned, my staff also learned it twice.

Interviewer
Actually Murray Reid always tells the story that they used to have ... Was it a Calculator
Olympics or something like that? Or no, just Maths Olympics. They would have one of the statements on
calculator, and then they'd do it on the calculator to see if it's done.
Participant 8:
To see if it was quicker, yeah. Yeah, I can still add a column of numbers more quickly than
someone can do it on a calculator.
Interviewer
Yeah, and I'm like what? Do you think that accreditation can help close this gap? Please explain
your response. This gap between the accounting and ...
Participant 8:
Yeah, so I think that, so if the gap is the practical real world, then I think what the accreditation,
so what the CA program, using that as an example, what it should do is just take the same principles to a higher
level. Then the more complicated application, and I get that accounting subjects will still be in isolation, and so I
get that you'll ... I like the breadth of a commerce degree and the different exposures that people will have, but I
get that they're still taught quite separately. I think the accreditation process through the CA program is the right
way to continue to integrate them.
I'm not entirely comfortable that there's still a financial accounting module and a tax module, because
you can't just make a tax decision, and you can't just make an accounting decision, but at least at some point
Capstone will bring it together. I think some acknowledgement in the real-world examples of what you ... If you're
assuming something that you're actually explaining that you're assuming it. I think it will make ... I think my
preference initially is to make the university more storytelling and engaged, but I do think there's a role for
accreditation to make it narrower and become a more accounting practice focused real world examples.
I'd rather people come out of uni with a really broad understanding of how business works, how all these
different elements fit together and the role that accounting plays, but if they want to become professional
accountants or corporate accountants then the CA, the accreditation program is like a higher step in the pyramid,
and it becomes the same principles that you narrowly applied, and then we continue to refine that for the rest of
their career, that's the top of the pyramid.
Interviewer
response.

Q9. What does the term “level of professionalism”, mean to you? Please explain your

That's awesome. What does the term, level of professionalism mean to you? Please explain your response. If I say
to you, "Participant 8, what's your level of professionalism?" What would you say to that?
Participant 8:
I think there's a whole ... There's whole lot of things that come into that. There is an element
that is ... Behaviour and posture. I'm a professional, so I need to look like a professional. In our business that's
partly as simple as, people pay quite a bit of money for us to do work for them, they need to feel that they've got
a professional firm helping them. That does mean dressing professionally, because they're paying, and they know
what our hourly rates are, they don't want them making the wrong ... You can be the best technical person in the
world, but if you don't look professional, and there's a way to look professional.
I'm not wearing a tie today, which was actually, it was a conscious thing in our office a year or so ago.
They were telling people they don't have to wear ties in the office, but my habit was still too were one, because
that's how I grew up. I was actually asked by the other partners to stop wearing a tie, because I was making ...
And it was like I was saying one thing but demonstrating another. I don't wear a tie in the office and I most often
now don't wear a tie outside the office, that was much harder. I would still often sit in the office without a tie but
put one on when I was leaving.
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That's a very simple level of professionalism, but in some senses it's the most obvious. Again it's, so I
would say use professionalism to describe how we are in an audit room. If people walk past our room and it's a
mess, and there's stuff everywhere, it doesn't look professional, it doesn't look organized. For me it comes back
to the business case of our business model, is we're out there on the ground, they're the face of our firm. They
need to act professionally. Then for me, a sense of professionalism is very much the robust discussion ... I don't
just do what you say.
It's not just that we come in with intention of signing off on what you've done, on the assumption that
you can do whatever you like, and we will sign off on it, and so long as you loosely fit within the standards, we're
going to be okay. No. My professionalism is to actually have a proper discussion, so that when I sit down with an
audit committee and they look them in the eye and say, "Are you comfortable?" I can say, "Yes." I'm comfortable
because I've actually had the discussion, not because we've just gone through the process. That's for me the two
different types of ... I guess I'd say it's almost a lower-case P professionalism is how we look and act and the
posture. I sometimes get told that that's, there's the big four arrogance that comes with that.
I wear that to a point, but it's actually to me, it's the professionalism of what we're doing and ...
Interviewer

You would expect the same from lawyers, you would expect the same from ...

Participant 8:
Absolutely, absolutely, and that's [crosstalk 00:49:01] being in that professional world, so that's
a small P professional is how we look and act and the posture of a professional. Then the capital P is the world
that they can trust you because we're actually going to have those type of discussions.
Interviewer
I actually had someone coming to me who had written in her contract, dress code, so it's written
in the accounting contract as well, how dress codes are met, because you want to perceive that professional
outlook.
Participant 8:
Yeah, so our dress code now is, basically our dress code is dress professionally. We don't give
enough; we still then have some movement around the edges of what professional looks like.
Interviewer
Q10. How does accreditation (AACSB/CA/CPA etc.) impact your work? Do you think it
will have a lasting effect or will it just be another set of measures to abide by? Please expand on the how
and why depending on your response.
Yeah, awesome. How does accreditation impact your work? Do you think it will have a lasting affect? Or will it
just be another set of measures to abide by? Please expand on how and why depending on your response.
Participant 8:
I think this is where I have, or we have the advantage of being part of the big four firms. If I
was in a smaller firm, and I've got friends, partners in smaller firms, then there's two elements there. For me the
professional qualification is the base level, the foundation in doing the CA program, which is mandatory for our
team, because that's their core foundation. Then I also think in smaller firms, the professional accreditation and
the requirement for ongoing training is really important, because it would be easy ... It's actually really trickier,
it's really hard in a small firm to keep up to do date, because standards change and things change, and having to
go through and understand what's changed is difficult.
Also, you can understand how at a point in time people might spend less on training because they get a
bit short-term focused. I think the requirement of accreditation and maintaining training is important, but I think
it's actually more important to drive ... It's more important that the driver of behaviour in a smaller firm. In a big
four firm our training is mandatory, developed nationally, some of our audit training is developed internationally.
Now that accounting standards are mostly international, they're fairly standard. We have no problem meeting the
CPE requirements because we have mandatory training, and even as partners we are being updated as regularly
and some are updated even more regularly.
Once we actually are qualified, and get to have CA, work on our CA, it was actually X who nominated
me for my fellowship when she was here, okay, that, so for us having the CA is important as that foundation but
being part of KPMG is more important. In our business market, in our corporate, the corporate space that we play
in, in our market, KPMG is more important than the CA, but in a practical sense CA is really important as the
foundation. In a smaller firm CA is ... So, for us the measure of quality and trust and value in the opinion, actually
comes from KPMG, not CA. It's not actually fair on our other needs, those sorts of things.
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Whereas in a smaller firm, and when I engage with a smaller firm, I get the, part of their differentiation
and part of proving to the outside they have quality is the CA designation and that they, that's why most of them
actually the CA on the bottom of their letterhead. Because to them, to the outside world that's really important. I
think it depends a little bit on where you see it. Then, so I think, certainly in whatever model you're in, ongoing
annual training is critical because things change regularly and interpretations change, standards change. If you're
working in accounting, you need to keep up to date.
Our keeping up to date is easy driven within the firm, whereas if I'm in a smaller place it's going to be
driven by the CA, or the CPA if you're down that path. It's something that is important, and I think it's more than
just a tick in the box exercise to say you've done it. You actually need to go and learn properly, to be able to
actually apply it. Our training, all of our trainings now have a post course assessment, so it used to be that all you
had to do was attend the training, now you need to be able to demonstrate that you can apply what you've learned
in the training, and so we all have, it's up to a one-hour quiz ... It's not called a quiz, but I call it a quiz, up to one
hour quiz after, within ... I think it's within a month of doing the training.
It will be face, a combination of face to face and online training, to be vetted then within a month doing
the online post course assessment, and you have to pass that. Which is actually a 75% pass mark, 75 for some and
80 for others.
Interviewer

For all employees?

Participant 8:
Yeah, including partners. We all need to ... Their training might be different, and therefore the
post course assessment will be different, but the mandatory training has to be, it's not only attending the training,
but passing the assessment. You get, I think it's three goes on the online assessment, and if you're not successful
after the third we're actually retraining you.
Interviewer

Oh okay, all right.

Participant 8:
It's more than just ticking the box to say you've done the training; you need to demonstrate that
you can apply it.
Interviewer

That's a really ... Is that KPMG initiative?

Participant 8:

Yes, that's making it real. I would say the others do it too.

Interviewer

I was going to say, do you know ...

Participant 8:

Because it is the way you demonstrate ...

Interviewer
Yeah, that's a really good initiative, because I think in that category, because I used to go to
training, but you just know that I used to go to training for an hour on Friday afternoons with Andrew ... What
was his name? Andrew with Drew not OEH, at BLG, RM one of them. Oh accounting ...
Participant 8:

Accounting Professionals.

Interviewer
Yeah, them, Andrew. Yeah, he was awesome, but he was talking at this level, and we were
doing level of work, so.
Participant 8:
Yes, and I think there's essentially a good level of interaction between those four firms in
particular, and Daley's, so that's five that I think interact well. We know all of them, some of them used to work
here with [crosstalk 00:55:12]
Interviewer
I've worked at Accounting Professionals as well, I worked with Angel Hales, she was the best
mentor I ever had.
Participant 8:

Yes, so I know quite a few of those, I know X well, from playing sport, X.

Interviewer

Yeah, he's there now, yeah.
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Participant 8:

Yeah, so X father was our previous manager over here. [crosstalk 00:55:29] Then X is ...

Interviewer

Then it was Billy and Chloe at one stage, wasn't it?

Participant 8:
Yes, in the days, X was a partner who worked with us here for quite a while and I still play
touch football with Michael, so it's a small community, we all get on well. Because we get that ...
Interviewer

X was cool.

Participant 8:
We play in the same space, and that's okay. We overlap in the tax accounting, we don't overlap
much at all in auditing, and actually we're all quite comfortable with that.
Interviewer

Yeah, no I did find X very ...

Participant 8:
Yeah, so there's a good mix of people here, a good mix, so as I said, I think for those firms the
CA designation is important, because it does differentiate, because technically anybody can call themselves an
accountant.
Interviewer
It's actually funny, we were talking about that, this is X, she's not a partner, so she's a manager,
X, and everything, I must say [inaudible 00:56:08] but she had 10 years’ experience, and her knowledge ... Well,
when I say she had 10 years’ experience, she's got more now, but her knowledge of [inaudible 00:56:20] and taxes
was just senior level. Because I remember when I was doing my CA, I went to her for a [inaudible 00:56:26]
Participant 8:

Oh yes and she has very real, practical experience.

Interviewer
I with the CA was still implementing experience, to combat some of the serious stuff, that you
do, because that would, I think that would help us so much as well.
Participant 8:
Yeah, so I think that there's probably, there's scope for improving that, and I think what
probably, what the accreditation could look to is actually having a later level master’s type rotation. FCA doesn't
do that, FCA, a Fellow of Institute says, "I've been doing it for a long time and to get it properly I've done some
community-based stuff and some professional." He's got a Fellow design to recognize. It does start to look like,
just you've been a CA for a long time, there's no actual test or anything.
I think there would be scope for, a CA when you're first qualified, and then maybe a Masters of Chartered
Accounting after 10 years, to actually get a higher level of accreditation. That would be more specialized, so then
you do your personal tax, you do all that sort of stuff, you might have a Masters of CA in Tax or a Masters of CA
in Accounting, or Audit or some specialized area. I think that, again I've never thought of that, it would be a way
the profession could continue to differentiate.
Then it would allow those firms to actually differentiate between a CA who's been accountant for a year
post qualification, and a CA who's been, after 10 years. Some way, and it might not need to be a course, it might
just be, it might be an exam, that you can do the course, but if you pass the exam on your practical experience
then you should still be, get that level of recognition. I think that's the way the accreditation bodies could improve,
particularly for smaller practitioners. They should be able to differentiate themselves.
Interviewer

Would you support the AACSB joining?

Participant 8:

Probably.

Interviewer

Probably. I was looking for definite yes or no. Can you do better than that?

Participant 8:

I don't know ...

Interviewer
Because it will make it easier for students as well, and would you get accreditation for education,
for the subjects, so that CA and CPA qualified for that?
Participant 8:

Yes.

Interviewer

If they did join, for future accounting ...
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Participant 8:

No, because ... To many ...

Interviewer

I'm for the argument.

Participant 8:
Okay, the question is, we should do one of two things. We should either merge, and to the
outside market, so if you look at job ads, job ads will say, CA such and such, that's what they're asking for.
Interviewer

Exactly.

Participant 8:

The market doesn't really differentiate.

Interviewer

It does differentiate in London versus US though.

Participant 8:

Yeah, but that's only because of who the bodies are linked with.

Interviewer

Yeah, but it does do that. If you're applying for a job in New York, they do advertise CPA.

Participant 8:
Yeah, but actually if you look at, follow the full model, it's our CA that is the equivalent of their
CPA, not our CPA. If an American recruit someone here because they're a CPA, they're actually not getting what
they think they're getting.
Interviewer

Yeah, exactly.

Participant 8:
It's actually the CA that's linked with the CPA, but the term is wrong. There aren't any CPAs in
the UK, they don't have the equivalent, so they've only got one body each, and the fact that we use both terms,
but the CPA here is not a subset of the CPA in the States. The CA is more because of the royal charter stuff, but
so I think we either merge or properly differentiate.
Interviewer

Yeah, yeah.

Participant 8:
If we both purport to do the same thing, we're broadly the same people, and at the moment as I
said, if you look on the ads, its CA slash CPA qualified, so the market doesn't differentiate. We either need to say,
so my differentiating is, well if you're going to be in a professional services firm, then I think the CA is stronger,
but I know that that's ... I haven't done enough research recently to know that that's the case, that's personal bias,
but I've always been comfortable with CPA for people in commerce. It makes sense because we're talking about
the sense that it's a little bit, I've always had the view that it's probably a little bit more practical, but I like the
strength of the serious theoretical approach.
If they merged, then I think that would in the long-term actually be better in taking out the confusion and
the benefit. If they stay separate, then they actually need to have a point of difference. The last time we voted I
voted yes.
Interviewer
Yeah. Thank you, Participant 8, so much for doing this interview is going to be privatized and
no names will be used in my thesis. I thank you for your time, because I know that your time is valuable. [crosstalk
01:01:11] If there's anything that you, any questions after this, or anything you want to run by me, anything you
want to add, please feel free to email me.
Participant 8:
Actually, I'm happy, if there's something you want to clarify or follow-up, or something, that
when you listen to this doesn't sound quite the way you thought I said it, then I'm happy to elaborate or change
that.
Interviewer

Thank you so much.

Participant 8:

I'm really interested to see the outcome of your research.

Interviewer

Yeah, well thank you so much. Thank you.
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Participant 9:
Interviewer:
I just wanted to thank you again for allowing me to do this interview with yourself. If there's
any time during the interview that you want to pull out or anything, just let me know and we'll just continue doing
the interview then. But if you're happy with everything, did you want me to send through anything to you before
we get started or were you happy to start with the questions now?
Participant 9:

I'd be pleased to start now.

Q1. What is your idea of the meaning of the term professional?
Interviewer:
professional?

All right. Awesome. Thank you so much. What is your idea of the meaning of the term

Participant 9:
To me, it has to do with how you conduct yourself during your business activities. And a number
of things are being courteous, honest, and responsible when dealing with individuals or companies. Having a high
level of excellence. Going above and beyond basic requirements. Having a good work ethic, including completing
tasks in a timely manner with the highest quality possible. And finally, being transparent, honest and acting with
integrity.
Interviewer:
Okay. So, you're looking at the idea of professional from the industry perspective. So, what
would you term a professional, deem a professional in an education point of view? So, with the CPA and CA, I
do understand they look at it from an industry point of view, but from an educator point of view how would you
perceive a professional?
Participant 9:
Well, I would expect that'd be very similar to the ones I gave you for business activity. I guess
where I said it being courteous, honest and responsible when dealing with individuals, well, that applies to students
as well. Perhaps having a good work ethic, including the way you deal with students. And I guess the last one
about being transparent, honest, and acting with integrity's important in your dealings with students.
Q2. If you were a current student, what qualities and/or qualifications you would look for in an accounting
lecturer?
Interviewer:
Okay. All right. So, if you were a current student, what qualities and/or qualifications would
you look for in an accounting lecturer?
Participant 9:
Well, I'd expect them to have a university degree at a level higher than what they lecture or
tutor. Preferably they'd have some industry experience. And preferably to be a member of a professional body.
Interviewer:
Mm-hmm (affirmative). You said, preferably. So, why do you say that? Would you not expect
some sort of industry experience from and accounting lecturer because as you know that accounting what you do
in industry compared to what you may have learned in university isn't always transferable?
Participant 9:
Well, there are some people that go then get out of the university, and they go through and do
their PhD. And quite often, those people don't have industry experience, which preferably they do.
Interviewer:

So, you don't see that as a hindrance to them teaching?

Participant 9:
Well, that's why I say it's preferably to have it because it is important that you have some
industry experience to give some practical examples is what students are often looking for.
Interviewer:

Mm-hmm (affirmative). Okay.

Participant 9:
Then with their qualifications, and if I talk about their qualities, I expect they'd be interested in
the way they deliver materials and they'll be able to give practical examples. Those practical examples are what
they would probably give if they did have the industry experience.
Interviewer:
Yeah, exactly. Even in professional accreditation though, I think if you have your PhD you're
allowed to apply for the CPA and get the CPA without ... cause it's like transferable credit in a sense. But CA has
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now nullified that. So, they actually don't allow PhD people without having industry experience to get the CA
qualification once they receive their doctorate. How do you feel about that changes with the CA?
Participant 9:
CAs are looking for business experience. I guess from CPA perspective, what we're looking for
is that we, they are the membership because hopefully they're up to date with the most recent practices in
delivering, I guess in an educational way, the things that they would expect to deliver in business.
Interviewer:

Mm-hmm (affirmative). Okay.

Participant 9:

I think the idea's slightly different to CA from that perspective.

Interviewer:
Okay. Why do you think with the CPA and CA that there is that stigma there is a difference
between the two accreditor boards? Because they both have a similar output. They both want to have accreditation
for industry professionals, whether be it from PhD level or years of experience. So why is there a stigma attached
with the two like going against each other pretty much?
Participant 9:

Are you talking about accreditation with as an individual with CPA and CA?

Interviewer:

Mm-hmm (affirmative). Yes.

Participant 9:
Well, I guess, it's just their own different views about things. I guess CA more important to
them that they have practical experience than it is to us, I guess.
Interviewer:
Okay, so with your CPA accreditation for education subjects, is CPA's approach different to
CA's approach?
Participant 9:

No. We're identical.

Interviewer:

Right.

Participant 9:

They work together.

Interviewer:
accounting?

Okay. So, you have to meet both criteria to be able to be accredited for a CA, CPA subject in

Participant 9:

That's correct.

Interviewer:

Okay.

Participant 9:

Both are correct. We even do the site visits together.

Interviewer:
Oh, okay. And are there any different outcome from the site visits? Have you ever come across
a case where you don't agree that a subject is certified for one accreditation where the other accreditor board says
it is qualified?
Participant 9:
The subjects are accredited by desktop reviews. Site visits more about looking at the facilities
and talking to the staff and students about different things. We would've accredited the program from a
competency point of view prior to the site visit.
Interviewer:

Okay.

Participant 9:
And what we do is when they get accredited, they get a joint letter signed by both of us. And if
charter, for example, aren't happy with something, then we discuss it. And then if we agree with them then we'll
change our view and vice versa.
Interviewer:

Okay. Okay. So, you guys work hand in hand.

Participant 9:
Interviewer:
as well?

There hasn't been an occasion where we haven't agreed since I've been here.
Okay, well, that's good. So, when you say site visit, is that just university level or is that TAFE
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Participant 9:

We don't have anything to do with TAFE.

Interviewer:
is.

Okay. Oh, so TAFE is accredited by a different board. I think it's the NC ... forget which one it

Participant 9:

TAFE's students aren't eligible to join us.

Interviewer:
of the CPA.

So, even if with experience they still can't join? They need to get a university degree to be part

Participant 9:

A university degree is a minimum requirement.

Interviewer:

Okay.

Participant 9:

Both us and CA.

Q3: Are you aware of the accounting higher education accreditation process? If not, what accreditation are
you aware of; ether in accounting education or accounting practice?
Interviewer:
Yep. Okay. So, are you aware of the accounting higher education accreditation process? If not,
what accreditation are you aware of either in accounting education practice, or as you're one of the accreditations
board members of the CPA, how does the CPA influence the accounting practice in your view?
Participant 9:
We have many requirements. For example, I have to do 26 hours a year personal development.
I think it's 120 hours in a triennium. They run seminars and educational workshops for people in public practice.
They have all sorts of seminars arranged for people to apply to attend to. There's an annual congress that we run
every year. Runs over several days in all states. There's quite a lot of things that we do to keep people up to date.
Interviewer:

Do any of these conferences in hand with CA or are they just stand-alone CPA run?

Participant 9:
The only one that we do jointly is the Accounting and Finance Academics of Australia and New
Zealand. The AFAANZ conferences jointly.
Interviewer:

Okay.

Participant 9:

That's the only one that's joint.

Interviewer:
Yeah, we're actually sending a couple students to the AFAANZ ones this year too. I think it's
in New Zealand this year.
Participant 9:

It's in Auckland at the end of June.

Q4. How or (does) accreditation affect your workload/your teaching/your employees?
Interviewer:
Unfortunately, it was only offered to the finance students in our PhD cohort so I couldn't apply
for it. So, how does accreditation affect your workload? Obviously, this is primarily what you do. So, what do
you do in a day-to-day CPA workday?
Participant 9:
I only work two days a week. It's solely specifically for accreditation. And so, I answer questions
and do reviews and put recommendations in on submissions for accreditation.
Interviewer:
Do you feel that accreditation is growing, or accreditation is just stabilized at the moment within
the university field? Is there a lot of talk going on about accreditation or is it still the same as a few years back, or
has the talk increased like we need to be more accreditive? There's a lot more universities coming out that want
more accreditation or ... ?
Participant 9:

There's more coming from private providers.

Interviewer:
Mm-hmm (affirmative). How do you subject the private providers to that same level as
university accreditation?
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Participant 9:
No. Under the TEQSA agreement, the university itself have self-accreditation rights. Private
providers don't. And they have to submit all their programs to TEQSA. We will not look at a program from a
private provider unless it already has TEQSA approval.
Interviewer:
Has private increased significantly in your time?
Participant 9:

Yes, it has.

Interviewer:

Okay. And why do you think so?

Participant 9:
providers.

They're all hiring international students and they make lucrative money out of it, private

Interviewer:
Okay. So, it's pretty much the money factor as well in a private institution as well as the
university institutions to attract those international students.
Participant 9:

Yes, it is. Well, the private providers are obviously in it for the money.

Interviewer:
How do private providers ... sorry, I'm not familiar with the private provider. How do you
become a private provider?
Participant 9:
Well, you apply to TEQSA, the Tertiary Equality Assurance Agency if you want to set up as an
education provider and they have guidelines as to how to apply for that. And then they apply for it. And then they
apply for certain degrees. You'll find that most of the private providers only offer accounting and finance
programs.
Interviewer:
That's really fascinating. I'll make sure to look into that further because I didn't realize that
private providers were ... because as a student I would want to go to a reputable university that I know that I've
heard of. I don't think I would go down a private provider route cause I'm paying a lot of money. So, I'm just very
interested in that one.
Participant 9:
It's usually cheaper than the universities. They're usually all international students, and they're
usually all created by overseas agents.
Interviewer:

Oh, wow. So, commissions are in there as well.

Participant 9:

Yeah. Yeah, that's right.

Interviewer:
Wow. That's awesome. Thank you so much for that information because I definitely will be
looking into that. I didn't realize that it was such a game changer in this area. I always thought, you know,
university. That's it. That's it. Then TAFE, you know, they could kind of slide in there a little bit, but you need to,
like you said before, get the minimum bachelor's to commence your accreditation process.
Interviewer:
But that's really fascinating. Cause the only institute that I know is private is the Australian
Institute College in Sydney. Like [inaudible 00:12:50] Sydney Business School in New Circle at [inaudible
00:12:55]. That's the only one that I know is a private institute cause one of my former lecturers went there. But
I didn't realize there's so many more sprouting about.
Participant 9:
A lot of twinning arrangements as well where universities, such as Southern Cross University,
has a program in Sydney in connection with ATGC, a private provider. They work in contracts. If you went onto
our website and did the accredited search and look down who is accredited, you'll see how many there is. And
there's a lot.
Interviewer:
Yeah, because we only have 33 universities in New South Wales alone. So, it's like that's really
fascinating that the numbers are increasing in like a degree capacity. You're able to get your degree in so many
other avenues now. That's fascinating.
Participant 9:
Well, see the thing for the overseas students is that the selling point to them is that they can join
us or CA with that private provider's degree.
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Interviewer:
I know that CPA and CA are internationally recognized accreditation. I understand that, but
again, from an international ... I'm not an international. I'm a domestic student. But like just trying to put myself
in their shoes. Like if I do want to come and study in CPA and CA have accepted this particular private institution
as an accreditor degree, I just don't know though because I would still want something that's from University of
X University of X. Something that when I go back home, like, "Oh yes. My degrees from here," cause you just
have that idea you get an accounting degree from University of Sydney, say, I'm going to be accreditedParticipant 9:
Yeah, I understand what you're saying. You want things the same as you.
Interviewer:
Yeah, okay. That's really fascinating because like when we talk about our student numbers and
things like that as well, this is one of the attractions. We have a branding mission at Uni of X. We have so many
marketing people working at that image and I'm find that really ... like I haven't come across in my interviews yet
this idea of private institutions coming up. So, that's awesome. Thank you so much for that part, Participant 9.
Participant 9:
The advantage to the student is in most cases they're in classes of less than 20. Whereas if you
go to a university, you're in classes of 300.
Interviewer:

Yes, yes. But still, like-

Participant 9:

You're getting personal tuition virtually. So, if you're struggling with English or-

Interviewer:

But do they still have to complete the IELTS test and things like that?

Participant 9:
Well, they've got to do the IELTS test to get in. That's one of the requirements of TEQSA before
the private provider gets their license.
Interviewer:

But where do the-

Participant 9:
[crosstalk 00:15:47] if you're not a top student, you get more private tuition from a private
provider than you would a university.
Interviewer:

So, do the private institutions also offer IELTS exams, conduction of IELTS exams?

Participant 9:

I doubt that they'd have to have IELTS.

Interviewer:

Okay.

Participant 9:
Interviewer:

Students would have to have done IELTS before they come to theInto the actual country.

Participant 9:

... provider, but there may be some that I'm not aware of.

Interviewer:
Okay, cause again, looking at it from the University of Wollongong perspective, we offer IELTS
through the college and then you come into university after you've completed that exam. And then you come in
as a student a year after you've completed that. So, it'd be interesting toParticipant 9:

A lot of the agents from the IELTS test forum.

Interviewer:

That's a conflict of interest.

Participant 9:

Well.

Q5. What value do you perceive in the term’s “accountability”, “transparency” and “responsibility” in
accounting?
Interviewer:
Okay. Yeah, well, that's really fascinating. So, what value do you perceive in the term’s
accountability, transparency, and responsibility in accounting. And the reasons why I've chosen the terms
accountability, transparency, and responsibility is because they've actually formed the accounting frank qualitative
framework. We use it in auditing. We use it all across these three terms in all our subjects that we teach as well.
So, what do you as a CPA accreditation board member perceive these terms as?
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Participant 9:

I'm not ... just repeat the question. I'm not sure what you're asking.

Interviewer:
So, what value do you perceive in the term’s accountability, transparency and responsibility in
accounting? So, how do you perceive these terms from your work perspective?
Participant 9:

Well, they're linked to the professionalism, aren't they?

Interviewer:

Mm-hmm (affirmative).

Participant 9:
Accountability means that you're accountable for acting with integrity. And I guess from a
professional point of view following the legislative requirements. And you're also accountable to outside
stakeholders for reliable information with which decisions are made. Transparency, I guess accountants need to
be open and honest in their dealings with clients, bodies in the public, so when interpretations are made it should
clearly be explained in the notes of the accounts, for example.
Participant 9:
And for responsibility, accountants have the obligation to act in the best interest of clients and
to always follow legislative rules and standards to act ethically and in the best interest of the public.
Interviewer:
you guys?

Do you think the CPA influences these terms when universities seeking out accreditation from

Participant 9:
Interviewer:

Well, we expect that, we have certain minimum competency requirements in the subjectsMm-hmm (affirmative). How do you test that?

Participant 9:
... that they take. And we'll review the subject guides to make sure certain topics are covered.
Obviously, in the subject with ethics. There's a special requirement for ethics.
Interviewer:
So, they need toParticipant 9:

We-

Interviewer:

Yeah, sorry.

Participant 9:
We expect it to be covered throughout the program, but sometimes universities have an
individual [inaudible 00:19:03] on ethics.
Interviewer:
Okay, so like in 13 weeks of lecturing they need to have ethics covered in two weeks of lecturing
and they need to go through the [inaudible 00:19:11] codes and things like that. Is that a formula that you guys
have or ... ?
Participant 9:
We're not prescriptive over what they do, but if you look at our ethics requirement in Appendix
II of our requirements, it maps there exactly what we expect should be covered and we give them the option of
either doing it in a subject on its own or throughout the program. And if it's throughout the program, when we
review the subject guide, we will need to see evidence that, that's actually being done.
Interviewer:

When you do the site visits, do you actually attend lectures?

Participant 9:

No. We actually will go and talk to students about the lecturer there.

Interviewer:

Oh, wow. Okay.

Participant 9:
And we'll talk to staff about the hierarchy being there. And so, for example, if when we talk to
students, some of them arrange for students to see us. Our preference is that we'll go unannounced to a class, ask
the lecturer to leave and we'll talk to the students. And this is me and someone from Chartered Institute. We do it
together.
Interviewer:

And do you do that in New South Wales as well?

Participant 9:

We go all over Australia and overseas.

Interviewer:

Okay. Just out of curiosity, have you done it at the University of Wollongong?
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Participant 9:
accreditation ...

I haven't been to the University of Wollongong. There's only a visit done on the initial

Interviewer:

Oh, initial. Sorry, yes. Okay.

Participant 9:

... and on the first five-year review.

Interviewer:

Oh, okay.

Participant 9:
Interviewer:

Wollongong would have hadYeah, would've had it for ages.

Participant 9:

... right out of here.

Interviewer:

Yeah. Oh, so what about a private institution then?

Participant 9:

Private institution, I've done heaps of those this year.

Interviewer:
So, you would go ... same formula in the sense you would go, you would talk to a couple of
students, go in there unannounced and things like that?
Participant 9:

We would, yes.

Interviewer:

Okay. Have you come across anything in the private institutions where you went not?

Participant 9:

Well, there's things that we've had to rectify we've found, but I can't say what those are.

Interviewer:

Yeah, I know. That's fine.

Participant 9:
There has been issues that we've had to resolve based on what we were told.
Interviewer:
Okay. So, are you finding with these private ... sorry, I'm just going to go with the private
institutions a little bit more cause like I said, this is new to me so I really do want to get a lot of information out
of you if I can? So, with the private institutions, you were saying there's smaller classes. So, are they still teaching
like a full three-year degree with auditing, with your tax accounting, and they're meeting all those criteria’s that
you need for like a bachelor of a [inaudible 00:21:50] accounting major?
Participant 9:

If they don't, they don't get accredited.

Interviewer:

Mm. Okay.

Participant 9:

Their degrees are often identical to a university.

Interviewer:
Oh. So, could you ... I probably can't ask you this question. You probably can't answer, but I'll
just say it anyway. But like, could you say that they're getting it from another university?
Participant 9:

What they're ... ?

Interviewer:

Like the subject outline say or the content, how to teach it.

Participant 9:
We don't know who they get it from, but sometimes the private provider will hire a retired
academic staff member from uni, and they'll come in and they'llInterviewer:

Teach it.

Participant 9:

... prepare all the guides for them.

Q6. Do these terms influence your idea of a profession? If so, how?
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Interviewer:
Which again, isn't wrong because it's teaching at the end of the day, and if you do get a retired
academic, they do have that experience to teach, so it's not a wrong thing. Do these terms influence your idea of
a profession? If so, how?
Participant 9:

Say that again. Do they what?

Interviewer:
Do these terms, so the terms accountability, transparency and responsibility, do they influence
your idea of a profession? If so, how? So, when you think of a profession, do you go like in your first answer,
would you have stated accountability and transparency and responsibility now that you're forming this idea of a
profession?
Participant 9:

Well, that's my view as a professional. I've been a CPA member for 40 odd years.

Interviewer:
So, you definitely like if you come across a new member coming in, you definitely want to see
these terms come through in their perceived work life as well?
Participant 9:
Of course, we would, yes.
Q7. Do you think that there is a gap between the accounting education world and the accounting practical
world? Can you please expand and give examples?
Interviewer:
Yep. Cool. Do you think that there is a gap between the accounting education world and the
accounting practical world? Can you please expand and give examples?
Participant 9:
Well, the university degree gives you the skills to apply certain things. There's nothing like
practical experience is there?
Interviewer:

Yes, yes.

Participant 9:
There is a gap. Some of the criticism that employers give is that they say that the graduates
aren't work ready and they complain about things like soft skills, working in groups, writing skills, and
presentation skills. A lot of universities are putting those sorts of things into their programs to try and improve
this.
Interviewer:
Yes, like getting more work like courses underway and things like that. Could you argue that
TAFE is more ... have you ever have a practitioner say to you a TAFE student is more ready than a university
student?
Participant 9:

I don't know any practitioners that have TAFE students employed.

Interviewer:
Okay. Could you also say that university students are becoming soft in the school because the
changes in technology as well and not so much on the lecturer's teaching and things like that?
Participant 9:

You mean in the way that they learn?

Interviewer:
Well, like for example and why are we online, you don't actually need a bookkeeper, you don't
actually need an accountant to do much now. Everything's done. You just submit those to e-tax online as well.
Everything is online. So, with the changes in technology could you also say to a practitioner, "The students are
coming in not so much as job ready because the changes in technology allow for that laziness to come through."?
Participant 9:
That would only apply to online programs because what they do in their degrees, there's a lot
of IT expectations in their requirements. There's also requirements and other things that we require the
development that these are the skills.
Interviewer:

Okay.

Participant 9:
So, they should still be getting the wider range. But, when it's online they don't have the contact
and the working in group thing.
Q8. Do you think accreditation can help close this gap? Please explain your response.
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Interviewer:
Yeah, and the customer service prospect as well. So, do you think with that answer, do you
think accreditation can help close this gap?
Participant 9:

Can accreditation do what?

Interviewer:

Help close the gap between the two worlds?

Participant 9:
Well, the accreditation won't, but if the university ... see, with our accreditation, we only require
probably about eight subjects out of the 24. And so, the university has still got another 16 subjects they can deliver
whenever they like. So, they ought to be looking at things to more broaden the schedule that students cover. But
we require a minimum tour of competencies. As I said, they can probably cover those in eight or nine subjects we
require.
Q9. What does the term “level of professionalism”, mean to you? Please explain your
response.
Interviewer:
response.

Okay. And what does the term level of professionalism mean to you? Please explain your

Participant 9:

A level of professionalism?

Interviewer:

Mm-hmm (affirmative).

Participant 9:
That means working at the highest possible standard. You could be a professional in your work
for some aspects of your work but not others. But the aim is to set the highest level on all aspects of your work
and behaviour.
Interviewer:

Can you give me an example?

Participant 9:
Well, I guess, if you're preparing something that's important that might be going to a government
regulator, you might, perhaps, put more attention into it than if you were doing something for someone not so
important.
Interviewer:
Participant 9:

So, like attention to detail and then just working at your 100% capacity pretty much.
Yeah.

Interviewer:

Yep.

Participant 9:
And if you're going to work at the high level of professionalism, then you apply that to
everything. Not just the ones that you perceive are more important than others.
Q10. How does accreditation (AACSB/CA/CPA etc.) impact your work? Do you think it will have a lasting
effect or will it just be another set of measures to abide by? Please expand on the how and why depending
on your response.
Interviewer:
Yep. That's a perfect answer. Thanks so much. And final question, how does accreditation like
so with your own CPA impact your work? Do you think it will have a lasting effect or will it just be another set
of measures to abide by? Please expand on how and why depending on your response.
Participant 9:
Well, whatever the process for us in Cairns, will always impact my work if this is my prime
role in employment and I'm expected to develop and apply the rules and requirements to submissions by
universities and private providers. Then I guess it'll have some lasting effect on graduates that undertake the
accredited programs if this is their pathway to our membership. So, the double AACSP has an impact as well
because they all have certain things that we allow, and if they get that AACSP, we'll have a streamlined
submission. We accept that some of the high-quality things they do we don't expect.
Interviewer:

So, you think the AACSP will have a positive impact on the CPA?

Participant 9:

What?
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Interviewer:

The AACSP will have a positive impact on the CPA.

Participant 9:

The AACSP?

Interviewer:

Mm-hmm (affirmative).

Participant 9:
Well, yes because they're an international accredited thing that sets high standards and they're
actually very expensive to get. So, we're working at the moment with Professions Australia to try and make sure
we don't double up on sort of asking universities and providers to give the same information to a whole lotta
different people. So, if someone that we trust has already approved something, then we would accept that and
then just look for the other things that they don't provide.
Interviewer:
well?

Oh, so AACSP would be a good providing framework as well, is that what you're saying as

Participant 9:

Well, they have very high standards. They're founders of EQUIS, the European...

Interviewer:
Yeah, EQUIS, yeah, yeah. University of Wollongong is undergoing AACSP at the moment and
I think we're getting EQUIS along with that like in the same, we're applying for EQUIS at the same time. But
yeah, you're right. Their framework to abide by and the guidelines the AACSP has set are very high. It's had a
positive impact, but it's also had a few negative impacts as well.
Participant 9:
Now how that affects us is that if the university has that accreditation of either EQUIS or
AACSP, we have a streamlined requirement for us. There's a lot less information we require from the university
than we do for those that don't have any of that.
Interviewer:
Okay. So, do you think your workload will increase or decrease with AACSP? Like if you go
to a university that already has the AACSP accreditation, do you think you'll go in there with more of a finer tooth
comb, or would you just be like, "Okay, yep, they're met these frameworks and now they're got to meet the CPA
framework, and they're all set to go."?
Participant 9:
Well, I guess it's up to the university of what they're actually doing, and obviously, if they see
advantages of having that accreditation to attract students. Obviously, to give it that high quality. But other than
that, all it means to us is that once we might have been through the wringer with them, we won't ask them for
certain information we're pretty confident they would have had to have done to get through that process.
Interviewer:
Will you go back and review anything? Like for example, like once I think University of Sydney
has AACSP. So, have you gone back and looked at University of Sydney again and reviewed the subjects in line
with AACSP has offered or have you justParticipant 9:

We don't-

Interviewer:

Re-review?

Participant 9:

... what AACSP does. We only look at what we need.

Interviewer:

Okay. So, you won't go back and re-look at what you need in line with what-

Participant 9:

No.

Interviewer:
Okay. So, you won't double up in that sense? So, you won't like, you know how you say, you
only review for the five years and then it's just a continued review. So, you won't go back and say, because now
they've got AACSP we need to go back and re-review anything?
Participant 9:

We review automatically every five years.

Interviewer:

Okay.

Participant 9:
Plus, there's an annual return given to us by each provider and the universities outlining any
significant changes they've made since we accredited them.
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Interviewer:

Oh, okay.

Participant 9:
And so, if they've changed their subject, they'll need to give us that subject guide so that we
make sure that it hasn't drifted away what we've approved.
Interviewer:
Okay. So, what if they change like a lecturing position? That won't affect you. For example,
with AACSP you need to have a minimum doctorate level, or you need to have one year experience plus a
doctorate degree before you can actually doParticipant 9:

We've placed that responsibility on-

Interviewer:

On the university.

Participant 9:

... the university. If they don't fulfill, they'll lose their TEQSA accreditation.

Interviewer:
Yeah, okay. All right. Yep. Awesome. Are there any questions that you wanted to ask me,
Participant 9, or anything that you’re ...? I'm sure we'll put in my thesis ... I just want to make you aware
everything's anonymous, so your name won't be in my thesis. I'll just have your title and just say where you're
located, so Melbourne. But if there's anything that you're unsure, please email me or give me a phone call. I'll give
you my phone number. I'll send you an email tomorrow with my phone number or anything like that. But, other
than that, that completes the interview.
Participant 9:
Now, with those open-ended questions, I mean, I've got some written notes on each of those if
you want me to send them to you.
Interviewer:
Oh. Yeah, that would be awesome. Thank you so much for that. I really appreciate that as well.
Thank you so much, Participant 9 for this. Like I said, I'll send you a quick email to thank you tomorrow and
thanks again. Thanks for giving me a bit of your time for this.
Participant 9:

You're welcome and I hope it goes really well.

Interviewer:

I really do. Thanks so much, Participant 9.

Participant 9:

Okay then.

Interviewer:

Bye.

Participant 9:

Bye.

Interviewer:

Bye.
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Participant 10:
Interviewer: Thank you so much again for doing this interview with me, are there any questions before we get
started?
Participant 10: My head space is not fully here, as I was doing other stuff this morning.
Participant 10: Can you please explain that again?
Interviewer: I am going to be looking at the idea of accounting professionalism and how it fits into the accounting
education realm into the university level and how AACSB, CPA and CA and other accreditation factors influence
this drive pretty much. So, does it influence the accounting professional, does it shape them in industry? Or do
we shape them before they actually go out into the industry arena. So how does it work? How does the educational
realm work with the practitioner element of the accountant?
Q1. What is your idea of the meaning of the term professional?
Participant 10: Somebody who has undertaken a series of studies and practical work under mentor guidance in
order to be admitted into a profession.
Interviewer: So, for you the idea of a profession is to actually be admitted into a particular arena, that’s what your
idea of a profession would be?
Participant 10: Well, it because of my background this is what the idea of a profession would be, probably if I
was a person in marketing, I probably would not have the same sense of narrow definition, but I think it’s
something about studies, being mentored through some practical induction being brought into a field that has a
way of doing things beyond just the technical. So, it’s both the technical and cultural.
Q2. If you were a current student, what qualities and/or qualifications would you look for in an accounting
lecturer?
Participant 10: It has been such a long time since I have been a student! You talk about a lecturer within a
university?
Participant 10: Or even a TAFE institution teacher, because accreditation can also occur from a TAFE institution.
So, a teacher in higher education.
Participant 10: So not a professional mentor?
Interviewer: No, I am talking about it from an education side of things.
Participant 10: Knowing what I know now, I think would preferably want to have somebody who has both the
qualifications in accounting as a practitioner professional and somebody who has had some experience not too far
ago experience, more recently…
Interviewer: Why recently?
Participant 10: Because the world is changing and the accounting profession is changing very rapidly and I think
in the last 30 -40 years we have seen a dramatic change in what we call an accounting lecturer where we have
substantially increased the expectation of qualification publications and research output and that has discouraged
the connection between academia and the practitioner and the down side of that is that students are not necessarily
seeing the theoretical learning being contextualised adequately for what is happening and I like what academics
can do, academics should be about reflecting critical analysis about what is happening without being dragged into
it, they don’t know what is actually happening without adequate reflection and that should happen through their
research but their research is so narrow (without the accounting practical experience) and they are so not aware
of what is going on. I think that is a tremendous restraint. So back when I did my qualification, I remember that
people were practically qualified and had you know CA and CPA as well as academics and more recently that has
not happened and that has substantially impacted this and is not as good as it could be.

122

6435
6436
6437
6438
6439
6440
6441
6442
6443
6444
6445
6446
6447
6448
6449
6450
6451
6452
6453
6454
6455
6456
6457
6458
6459
6460
6461
6462
6463
6464
6465
6466
6467
6468
6469
6470
6471
6472
6473
6474
6475
6476
6477
6478
6479
6480
6481
6482
6483
6484
6485
6486
6487
6488
6489
6490
6491
6492
6493
6494

Interviewer: So, when you are saying you are looking at the qualities that a lecturer should have some kind of
background in their discipline or their industry, is this answer influenced because of your work within the
accreditation process that you are answering in that way? Or is it through experience that you are answering in
that sort of way? Why that answer?
Participant 10: Really good question, I actually don’t think that the accreditation process has been as helpful as it
should be. So, my answer has been impacted by the practitioners that I know rather than the professional bodies
itself and the academic community. I think that the conversation actually is broken down between the practitioner
and the professional bodies, the practitioner and the academic [I am married to an accountant, my brother-in-law
is an accountant and therefore I have a lot to do with the practitioner side]. I think that the sorts of graduates that
we are pumping out today are not what the practitioners need and I think that the qualifications around the
emotional intelligence and the ability to interact with clients are have high cultural and confidence influence as
well as critical thinking, problem solving etc. and I think we have to learn and teach far more than just passing
exams in the areas of technical and missed the opportunity of application in the real world and being aware of the
new context of the new world that is bearing down on us especially in the form of new technology…
Interviewer: Controlled and restrictive to a teaching module at university teaching – same with CA and CPA
models, how is this conducive to the ‘real’ world?
Participant 10: Adding one more thing too Q2: I think the qualities around intellectual problem solving and it’s
not just the qualities around people and intercultural comments and communication in a personal sense and it’s
not just emotional intelligence of knowing how to push through and how to get through these people in this way
and you know, going understanding what is going on in the context of the firm…qualities around a sense of
commitment and duty to the client and the community that is beyond just looking after myself and so I think it’s
the, yes it’s an education but so much more and if we don’t have good role models in the academia and good role
models in professional bodies then how on earth are we going to have avoidance of terrible things that even our
professional bodies have been incurring. For example, what had happened to the CPA and CA last year (2017),
absolutely terrible!
Interviewer: But could you argue that CPA and CA and even AACSB point of view, it’s a private body, it’s a
business? So how is a duty of care imposed if you are trying to make money?
Participant 10: Well companies have always made money and the CPA and CA institute I think they are a member
body, and they don’t aim to be a full profit organisation. Yes, you are correct.
So, they should be looking after their members interests but what I think has been happening is that because of
the way they are being competing and where they have had a problem is that their incentive is to maximise their
own salaries which is by member maximising and you know that’s not necessarily being in the best interest for
the professional.
Interviewer: And then henceforth being for the best interest for the community either
Participant 10: So we need to have people in there who are not just in it for themselves and I think other professions
as in some professionals have done this better than others but when you don’t look after your profession ethically
and you are seen as money hungry and grabbing then people will not trust you that’s part of the problem is that
“dodgy brothers” pretty much and I think for example in the medical profession, yes there are some doctors out
there (that are dodgy), just as there are some accountants, just as there are some lawyers and they have a very
strong professional code that is going to stop most “dodgy brothers” getting through. And I don’t see that we have
got that reputation and now maybe it’s because with doctors they kill people and so it’s a different problem,
whereas we (accountants) just ruin people by being “dodgy brothers” and we are saying that they have a terrible
reputation I think of being as trustworthy as they could and so I think that’s probably why I am not, I think if we
are not bringing through a sense of commitment and duty beyond thinking for my own back pocket then we are
going to produce all the wrong sorts and so what we are doing now in many tertiary educations where the only
people we can actually employ are PhD graduates who probably can’t put in another context and who realise
getting their PhD and publications are the only way to get out of the lab, we are not getting recent practitioners
who are thinking of doing their PhD throughout and you are the exception.
Interviewer: I always found there was a wall from industry and research – you are sitting there on your computer
all day; you are not really contributing to ‘real’ accounting work. Whereas, when you are a practical accountant,
you are doing something, analysing the financial statements, and bookkeeping and s you are doing something for
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the clients and the community. Even coming back too university, I find that there is that conflict between lecturers
who have continued to get their degrees and not worked and then there is that conversation that the practitioners
don’t understand what the lecturers are talking about and vice versa the accountants suggesting that the lecturers
do not understand them. I think they do just from a different angle.
Participant 10: Unfortunately, that’s why I talk about there being a gap between accounting and the professional
bodies; I think that they are almost complicit in letting through people that are not actually the best thing for the
profession.
Q3: Are you aware of the accounting higher education accreditation process? If not, what accreditation are
you aware of; ether in accounting education or accounting practice?
Interviewer: Even with CA and CPA, they have all the accreditation processes and things like that; I do think that
they are missing that practicality element.
Participant 10: Its more than just the practicality, it’s the meeting the needs of the profession through ethically,
communication and emotional intelligence and in the old days some of that stuff was captured in the admissions
process and because now we have such a diverse range of people coming through and its great but what we don’t
want to lose is the commitment to doing the right things in time and being aware of and it’s the whole thing on
the basis of partnerships which I think we are going to see the end of in due course, and we are already seeing this
happen in law firms.
Skipped Q4. How or (does) accreditation affect your workload/your teaching/your employees?
Interviewer: I will skip question 4 as I know our workload would have been affected by the accreditation etc.
Participant 10: Well we have largely covered; it’s that whole aspect of not just accountable and responsible to my
own back pocket and in order for that to happen, I have to be transparent in making clear my priorities,
commitments and conflicts of interests are and my responsibilities and accountabilities are not just to the client
but to the community and including the training of future accountants and so you know that this is all part of it
and if we are not doing our bit to train up the future accountants, how will they transition from the theoretical to
the much more quarantine method and go through university much more quarantine then it was. So, when you go
through and jump into the workforce, who is going to help transition? To me this is the responsibility of the
accountant. We ought to be nurturing, mentoring, into the culture that is a transparent, accountable and responsible
culture into the future. So that we will have a profession, otherwise we are going to have our boundaries about
our profession cut off by others who are seeking to break them because people don’t trust us anymore. I think this
has already happened you know, to some extent we have lost financial advice you know, we have lost thing around
financial advice its really unfortunate because we go could have gone down that track that could have be one of
areas of business that we could have attended too but because we were too busy contemplating our navels.
Skipped Q6. Do these terms influence your idea of a profession? If so, how? And Q7. Do you think that
there is a gap between the accounting education world and the accounting practical world? Can you please
expand and give examples?
Interviewer: We skipped questions six and seven because you have answered them move on to question eight.
Q8. Do you think accreditation can help close this gap? Please explain your response.
Participant 10: I think there’s two different parts of that question, first of all I think, I like to separate business
school accreditation systems from the professional school of accreditation systems because a business I think a
business school accreditation system has been very powerful, because there has because the desire to attract
international students and therefore, in order to be able to prove to an international student that we are valuable
and worthwhile we need to increase our and we need to signal to them that we are suitable quality because they
won’t know the difference between the two of them, whereas where you grew up in Australia, being a domestic
student you would know the difference between a Melbourne University and Victorian University, you just know,
for example if you are coming from Beijing or Singapore or Delhi or Mumbai, so there are few getting a business
school accreditation is a very good way of signalling that somebody has run their ruler across the school and that
they are putting in place pretty good processes to ensure that we are moving towards continuous improvement
and meeting our mission statement etc. so I think that’s sort of accreditation has been highly valuable because it
has brought about a robust reflection and strategic planning and in a sense has raised the bar of business schools
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in Universities context that so that can’t just be a cash cow. So, we actually have to meet these international
obligations and because that will affect how many international students, we get so that’s really helped us, the
downside of those accreditation systems sufficiently, necessarily focused down into accounting. Accounting is
just one of the many disciplines in the business schools and even through there is AACSB accreditation, it has not
really been popular outside the US it’s not really going for us because their accreditation system is different to
ours so then we area left with the domestic professional accreditation systems – CPA and CA (Australia and NZ)
and look I think they have lost the plot, again coming back to what their drivers for them as the people in charge
of those organisations who have been so busy in trying to maintain their market share that they are not aware of
the professional bodies are becoming globalised because they are taking the eye of the market and off their
customers/members and they are complicit with many universities in just about letting anything get through when
was the last time you heard of anybody losing their professional accreditation? You didn’t, because it doesn’t and
once you have it, (M Freeman new research not published yet) shows statistically that there is a significant
difference between those providers of accounting education who are not universities; they desperately want
professional accreditation and its worth much more to them then a university. A university that is not accredited
with EQUIS or AACSB they will value professional more than university that already has accreditation.
Interviewer: Well, AACSB is an American accreditation, and their board is in America, but Australia and
American universities are structured very differently from each other. So how are we adopting this method as we
don’t actually adopt a lot of the accounting method? How is this transferable in the University arena?
Participant 10: Well, that’s what I have said, what has been good for business schools has been the general
processes around accreditation, the 15 standards or the 10 standards depending on which ones you look at, and
then they bring a level of rigour and robustness on how we run as a business school and it’s given us a voice in
the University, so then I think it has been really good.
Interviewer: So, you do support the AACSB?
Participant 10: Yes, and because you can have it taken away and there are examples of institutions that have had
their international accreditation taken away and I think what that does, its sets a very loud signal to both the
business school and the University that you want to get this valuable symbol to attract international students then
you better make sure you keep the international accreditation and therefore, keep resourcing it, keep doing what
they have suggested. Look I’m not saying that AACSB and EQUIS do not have its problems, they do, they do but
I think they because there is a possibility of losing it, there is much more credibility whereas CPA and CA their
credibility to losing it is very, very minor. Therefore the recommended the actions and almost ignore their review
process is only a desktop process so it’s a very crude and rude method, now 20 years ago they (CPA/CA) would
pay a visit (like EQUIIS/AACSB) and check whether the quality of what you were saying in your report matched
up with what you saw in your interviews with both academics and administrators, vice chancellors and students,
now of course they don’t that, so now it’s all fairly a pretty much desktop analysis and the desktop is rather a
crude and rough. I think it’s great in one respect as long as the guys behind it are experienced and older academics
but I think to some extent that’s part of the problem also because they probably have an old lens looking at it and
if we start at the beginning there is some stuff around technology that is terribly important and I think that been
missed out and I think because of that I think the value of professional accreditations is lost and of course we now
have this report by Phillips KPA for the higher education standards accounting, now that was good that the report
was done, but what that tells us is that Universities are saying bugger off and don’t tell us what to do with any of
our influence whether it’s how we start, how we go to the library, how we manage our curriculum, that’s not of
your business, the only thing you can comment on is do our graduates have the qualities and the outcomes that
we want, now the trouble is that CPA and CA none of the standards really look at learning outcomes even though
international accounting education standards say they should so all about inputs again, we are going to do this and
we are going to cover this and here’s a copy of the exam is the best we can do, we don’t supply any examples of
how many students met the standard, we don’t supply any information about benchmarking accounting and
eternally reviewing the standards that we are using are applicable so you know. Whereas, both EQUIS and
AACSB give that assurance of learning in there, so again why are the others giving this other big hullabaloo when
all they talk about is inputs still? So, the professional body accreditation is so weak because its input based and
the university is giving push back and saying leave us alone in our business and if you want to comment, comment
on our learning outcomes now the trouble is that we are in this transition process in which the universities have
not been able to provide outcome data yet and CPA and CA don’t really seem like very keen to push it, they could
say where is it? But they don’t.
Interviewer: Isn’t that funny though? Because I think that CPA and CA should have learning outcomes because
you are achieving this registration pretty much to be part of a member of an elite group, to be a professional.
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Participant 10: And that’s where the international accounting education standards are saying and its always about
learning outcomes.
Interviewer: We are always looking at harmonising aspects in accounting, so this should be a great vehicle to try
and achieve a harmonisation internationally.
Participant 10: But the professional bodes don’t want to do it because they don’t want to be seen as the big meanie
and they don’t want to be the one asking please show and please explain. It’s easier for them to close their eyes
and just because their big desire is to increase their members, because by increasing their members is what they
are on about, all of them, their businesses, their bonuses are based on it, and therefore, how they really think and
what’s their motivation to keep standards up? Well, I don’t they have, so there is a huge gap, I think.
Interviewer: The motivation should be one of your answers initially, for the greater community. That should be a
motivation in itself?
Participant 10: The profession should lead to that. To me I don’t think the accounting firms (Big 4 or practical
accountants) seems to be very happy with what we are doing because I don’t think the professional bodies are
running a ruler across us (university) very well and I think what they are saying is going we take what we get
(graduates), and we fix them when they start working for us and we will only take the brightest graduates anyway
and I think that’s unfair to a whole bunch of graduates. I think accounting education is a great education no matter
which field you are going in, it’s a great background, this only worked well if you do it properly, as opposed to
learning to pass an exam which has been made easy for you to pass.
Skipped Q9. What does the term “level of professionalism”, mean to you? Please explain your response
And Q10. How does accreditation (AACSB/CA/CPA etc.) impact your work? Do you think it will have a
lasting effect or will it just be another set of measures to abide by? Please expand on the how and why
depending on your response.
Interviewer: Training accountants in industry at credit average different to HD students. Skip Qs 9 & 10.
Participant 10: Because professional accreditation lost the plot then I think international accreditation has become
a greater driver, but this does not mean that the professional bodies couldn’t restore a level of respect by doing
their job properly. The trouble is that they are fearful of having a fight and it’s so political that you know if they
were too take 12-14 years ago of when they did try to say to one particular university that we are going to put you
on notice, but they got kick back from the vice chancellor, the local minister, who was the representative because
it was going to affect their enrolment and we fully understand that but that doesn’t mean that we shouldn’t do it,
so for me we do need to work towards this but at the moment I don’t think they have got the guts to do it and I
think that their complicit in a sense with universities who want business schools to be cash cows because they are
saying that well you want more students, well we want more members so bring them in.
Interviewer: Especially international students… well they are the ones…
Participant 10: I am really sad because they have not changed with the times and they have not equally changed
with the times with how accounting has changed - you know I think has the horse bolted? Probably not fully, but
you know the fact that the professional bodes have now got their alternative pathways through their own
foundation programs and it appears that graduates in the CAs and CPAs coming through the alternative pathways
are bloody good and so on average they are probably the better type of accountant are the ones that are coming
though straight accounting at University or college and then getting their CPA or CA. because employers can say
we know this graduate (Arts or Science degree), we now that they are bringing all that knowledge from that
discipline but they are very good with interpersonal, they are very good with problem solving, very good with
emotional intelligence and then prop them up with the accounting that they need, now to me with my thinking in
a few years’ time if I end up going with you know a very different system we might end up with subject
accreditation like in the UK or we might end up with ‘degree by internship’ (UK) instead of getting graduates
after you finish, you do your degree whilst you are working in the firm (the firm sponsors you in effect).
Accounting degree is jointly developed through your company or firm. It has been around for 4 years in the UK
and I think we are going to get it here.
Participant 10: In a sense part of this is good as it means that firms will employ the younger graduates, and so the
graduates don’t get too much debt and the employers can mould them from early on to be the sort of accountant
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they want. The downside is that the only get that one firm experience, to me that’s ok…I found it a very useful
way to integrate my learning in both practical and theoretical so maybe I am biased (Participant 10 worked and
studied part time).
Interviewer: Kind of CA accreditation here? Learn about commitment, culture, moving onto a big 4 after. I agree
because I didn’t do that and struggled initially when I started working.
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Participant 11:
Interviewer:
As you know I'm going to be recording this interview so if you have an issue with that or any
problems during this interview, please let me know and we can stop the interview process.
Participant 11:

Not a problem.

Interviewer:
And then also your name won't be used in my dissertation at all because I'm just going to be
using your title that's on the website for the CPA. So that's what's going to be in my dissertation. Also, just a quick
background into my research I'm looking at the idea of a professional in the accounting field and how its formed
either through the tertiary level or if it’s formed in the actual industry level. So, I'm looking at two different aspects
of the graduate and see when this idea of professional is formed and how accreditation actually has an influence
or impact on this as well.
Participant 11:

Okay.

Interviewer:
So that's a synopsis of what I'm trying to achieve in my dissertation. So, if you have any
questions throughout this please let me know, but if you're happy to start ill start with the first question.
Participant 11:

Alright. Okay, that's good.

Q1. What is your idea of the meaning of the term professional?
Interviewer:

So, what is your idea of the meaning of the term professional?

Participant 11: Well, it depends on the circumstances. I mean I consider myself to be a professional and I
believe that my behaviour is professional. So, it can be used in different context and I don't know what this proves
and all that sort of stuff. I don't know the technical terms for it, but I am a professional is used in a word in one
form and I will behave as a professional is describing my behaviour so I'm behaving professionally. I think that's
an adjective, descriptive. So, it depends on the circumstances and who you are that it’s got a bit of morality in it
in my mind as well. If you behave professionally or you are a professional, then you have a sense of morals in my
opinion.
Interviewer:
Okay. Alright. Would you consider, like I've had a few responses where they've said you need
to be an expert in a field, you need to have a degree and you need to have some sort of experience to be able to
be considered that expert in that particular, for example an accountant
Participant 11:

I don't agree with all of that. And I guess that's if you're, let’s say you're an accountant

Interviewer:

Yeah

Participant 11:

And you consider yourself to be a professional accountant

Interviewer:

Yes

Participant 11:

Well, what you just described is perfectly correct. I'd agree.

Q2: If you were a current student, what qualities and/or qualifications you would look for in an accounting
lecturer?
Interviewer:
Yeah. Okay, cool. So, if you're a current student what qualities and or qualifications would you
look for in an accounting lecturer?
Participant 11:

Approachability. Approachability you know

Interviewer:

Yep.

Participant 11:

Someone you can go up and ask questions
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Interviewer:

Yep.

Participant 11:

And talk to about things

Interviewer:

Yep.

Participant 11: I'd expect an accounting lecturer to be an expert in the overall field of accounting. The difficulty
is I could be an expert in a particular part of accounting, and again we get to what is accounting and how do we
define it, that's another issue. If I'm an expert in a particular area, then it doesn't mean I know a lot about a whole
lot of other areas.
Interviewer:

Yes

Participant 11:

So, if I was an expert in financial reporting

Interviewer:

Yes

Participant 11:

I might know much about management accounting reporting.

Interviewer:

Yep.

Participant 11:

Maybe.

Interviewer:

Yep. So

Participant 11:

So that makes it difficult.

Interviewer:
Because you work with a CPA and you're actually a part of the accreditation, is the anything a
CPA looks for when they say go and audit like an accounting class in terms of an accounting lecturer. Like would
you want an accounting lecturer to have a background in accounting, a practical background?
Participant 11: I think an accounting lecturer needs to be a bit of an expert in their chosen field now. So, if I
was to become an accounting lecturer and I have been in the past, I have been lecturing in introductory accounting
and financial reporting.
Interviewer:
Yeah. Yeah.
Participant 11: So, I have lectured in both of those. I've lectured in other ones as well, but I've certainly lectured
in those two. So, an accounting academic would normally specialize. So, my colleague is a specialist in auditing
for example. So, I know very little about auditing, don't tell anyone that. So, you know I'm not a specialist, I'm an
accountant. I believe I'm a professional accountant and I'm a member of CPA Australia and have been for a long
time. But I'm not involved in auditing, I never have been, and it doesn't appeal to me so I'm not an expert in
auditing. So, there's a whole lot of people that are accountants that are experts in a fairly narrow area of accounting.
Not everything.
Interviewer:
So, what about your opinion on tutors. So, tutors are expected to have a broad knowledge of
accounting and they you know, well I guess for many reasons
Participant 11: Well, it depends what they're tutoring in. If you get a job as a tutor in auditing, then I'd expect
that you as a tutor in auditing would be an expert in auditing.
Interviewer:

Yeah

Participant 11:

And I'd expect and hope that you've had some experience. Okay, in auditing.

Interviewer:

Yeah

Participant 11: And if you're an expert in auditing then you know a fair bit about accounting anyway because
auditing is an overarching concept if you like.
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Interviewer:
100%. Yeah, cool. Question 3: Obviously you are aware of accounting higher education
accreditation process and also, you're away of the CPA and CA, so in your opinion do you think AACSB has a
big impact on the accounting education. Has it impacted the CPA in any way?
Participant 11: Yes, I think you'll find in the last 10 or so years professional accounting bodies in Australia and
a number of other countries have come to rely on AACSB and [inaudible 00:06:37] as well to ensure that the staff,
accounting staff are well qualified. And they've led the way in a way, AACSB.
Interviewer:

Do you think it's a good leading the way or a bad leading the way, in your opinion?

Participant 11: That's an interesting question. I think it's good in a sense. I've been to meetings of accounting
academics and I've got the impression that AACSB and it was a loss in lot of bodies are too prescriptive.
Interviewer:

Yes yes, 100% and that what my data is showing me as well

Participant 11: I think that Australia is not prescriptive so we allow, you or, we allow academics to teach in
auditing what they consider to be the main things and that might differ from person to person. The AACSB and
some of those other organizations have tended to insist that topics 1 2 3 4 5 6 7 8 9 10 or 100 whatever it is must
be covered. Well see I don't think that's necessary
Interviewer:

Okay.

Participant 11: Because if you assume the people doing the work are professionals then they will ensure that
they have a good reason why they include topic X and not topic Y.
Skipped: Q3: Are you aware of the accounting higher education accreditation process? If not, what
accreditation are you aware of; ether in accounting education or accounting practice? As Participant 11 is
a member of CPA accreditation board.
Q4. How or (does) accreditation affect your workload/your teaching/your employees?
Interviewer:
Okay that's an interesting response. Thanks for that. So how or does accreditation affect your
workload and your employees? [inaudible 00:08:27] but obviously you're in CPA. Can you just give me a
description of what you do within the CPA?
Participant 11:

What I do?

Interviewer:

Yes

Participant 11:

Personally?

Interviewer:

Yes

Participant 11:

Talk a lot. I actually read submissions for accreditation for academic organizations.

Interviewer:

Okay, so does that mean that

Participant 11: And process them you know. So, if we get, and for re-accreditation. So, I do a lot of reading
and submissions. I also get asked to go on various bodies and report. Various sort of inquiries within CPA started
here so I end up on a particular committee that's looking at x or y. Mainly because I'm old and I have a lot of
experience.
Interviewer:

Yeah, I was going to say your teaching experience that's why.

Participant 11:

Yeah, I've been around for a while.

Interviewer:
Well just speaking to your colleague X as well, he mentioned that a lot of private colleges are
now coming and getting the CPA accreditation and he had a different opinion about that. What is your opinion of
the private colleges coming in? And not so much the private colleges that are known it's more of the unknown
private colleges that are flying underneath the radar.
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Participant 11:

Well, they worry me a bit that much can say is so.

Interviewer:

Yeah, that's exactly the response I have

Participant 11: There are some private institutions that are excellent, and they're well known. I think the
profession went a bit too far and I think we're backing away a bit now. That's my view. I am anyway.
Interviewer:
So, when you see those submissions
Participant 11: In order to offer a good accounting program, you need a reasonable sized organization. So, if
you've got 20 in your class and that's it well, I'm not very sure, and some of the staff we rely on academic
institutions to employ appropriate staff. And there's been examples of that in my mind where that hasn't really
been the case
Interviewer:

Yeah

Participant 11: And there's been a lot of private providers that have, you know they don't run any offer anymore.
And I think that tells us something.
Interviewer:
So, if you see a submission come through from a certain institution like this or a certain private
provider like this what would you do with this application? Would you go okay I'm still going to read through it
and I'm still going to consider it or it's just kind of like
Participant 11: Well unless it's totally ridiculous I would read it. I think if someone's gone to the trouble of
preparing a submission then you know, I should go the trouble of at least reading it. There are some submissions
and inquiries that we get that we don't look at all so if we get an inquiry from an organization that doesn't meet
the test of being equivalent to an Australian university, for example, I just say I'm sorry we don't consider
submissions from the organizations that are not considered by the Australian authorities as equivalent to an
Australian undergraduate degree. And so, I just write them a letter and say that and never hear from them again.
Or I say of you wanted to go further you need to consider, you know, an offer a degree and that's a big ask. To
offer a degree you need to be very well organized, and you have to have a lot of money basically.
Q5. What value do you perceive in the term’s “accountability”, “transparency” and “responsibility” in
accounting? And Q6. Do these terms influence your idea of a profession? If so, how?
Interviewer:
So, what value do you perceive in the term’s accountability, transparency, and responsibility in
accounting? These terms are interchangeable in accounting practice. So, what value do you perceive in these
terms?
Participant 11:
Interviewer:

I think their value lies in the perception of people who use accountants
Perception, that's an interesting

Participant 11:

It's all about perception.

Interviewer:

What do you mean by perception?

Participant 11:

Its what people think.

Interviewer:

Yeah, but what do you mean by perception?

Participant 11: Alright, let's say you start an organization and pitch an accounting program. You're not going
to get anywhere unless people think it's a good program, if the perception is this program is very very good. And
I can get that perception form what I read the in the newspapers, from talking to people, from student that I've met
that have studied there. All these things are about perception so the best advisement for an accounting program
it's graduates.
Interviewer:
And do you think these terms...oh continue yeah. So, do think these terms influence your idea
of a profession then?
Participant 11:

I guess so yeah. Yes, it does
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Interviewer:
If it's going on to the graduates and how they perceive that then it obviously it would influence
this idea or profession to them and they're the new generation I guess in a way.
Participant 11: Oh, you know they're the hope of the [inaudible 00:14:19] they are what the profession will rely
on to grow or otherwise.
Q7. Do you think that there is a gap between the accounting education world and the accounting practical
world? Can you please expand and give examples?
Interviewer:
Yeah 100%, yeah. So, do you think there is a gap between accounting education world and the
accounting practical world?
Participant 11: That's very very valid question. It's a good question. I think that there's always been a difficulty
between what actually accountants do in practice and what is taught, if we can call it that, by accounting academics
and their lectures and tutorials. It's very difficult to give students a really good idea of what accounting practice
actually implies and it's very difficult. And part of the reason it's difficult is because accounting practice is a
generic term. There's a whole lot of different things.
Participant 11: Let's say I know 50 accountants they may be doing oh 50 different things for their clients so it's
very difficult. So, there's, I think, always going to be a gap between what can be taught or what can be learned by
a student and what actually happens in practice. And the universities have gone to a lot of trouble to try and
remedy that. I mean they have practical experience requirements and a lot of students as part of their program all
go out and work in an accounting office. That's fantastic. Whether they actually get a really good idea of what
accounts do is debatable, because I know for a fact that often I'll be asked to, you know, make the tea and get the
coffee, and do this and do errands, you know and it's
Interviewer:

Do the bank reds

Participant 11:

The bank reds yeah that's the famous [crosstalk 00:16:37]

Interviewer:
And make sure you get the [inaudible 00:16:39] the right way. So, you've mentioned that you've
taught in accounting before. So, going back to that question where you have said there is a gap, but being an
accounting lecturer before as well, do you think this gap is valid though like there should be a gap or do you think
we should try and close the gap?
Participant 11: Well, I think it's inevitable that there'll be a gap. It rises in that question though. I mean I had
actually never worked full-time as an accountant. That's bad. It would be very good if all accounting lecturers
have worked as accountants.
Interviewer:

And you say this after teaching

Participant 11:

That's not the case

Interviewer:
And you say this after being a lecturer as well so you're saying if you had this practical
experience as well you would've been a better lecturer or
Participant 11:

Yes, I believe I would have

Interviewer:

Or you would have had more, yep.

Participant 11:

And I would have had more credibility with the students

Interviewer:
Yep. Okay so why won't like say CPA and CA even go down the path of saying you need to
have x amount of experience in accounting to be an accounting lecturer? Are you guys able to impose that or no?
Participant 11:

We don't impose things like that.

Interviewer:

No, but if there was a chance?

Participant 11:

We leave it up to the academic institution you see.
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Interviewer:
So, do you think if there was an idea that we could do that, we would go down that path? Or we
should go down that path?
Participant 11:

Well, I don't think we should, no.

Interviewer:

No?

Participant 11: I mean there are others that would agree that we should, that the school of thought amongst
accounting academics and amongst accountants that that should be the case, I think that's true.
Q8. Do you think accreditation can help close this gap? Please explain your response.
Interviewer:
Awesome. So, do you think that accreditation could help close this gap like AACSB, CPA
and/or CA. Could all these professional institutions try and help close this gap?
Participant 11: Well, they could. I mean CPA Australia could decide tomorrow that we're going to change our
requirements and CPA Australia and the gaps Australia, New Zealand use the same guidelines. So, we'd need to
discuss it with our accountants, Australia New Zealand, but let's just say we did that. And we decide if accounting
students must learn this this this this this and this, okay, we could do that. But it would not be well received by
accounting academics because we're saying we know more about their job than they do and that's, I wouldn't say
that you see.
Participant 11:

There would be others who would

Interviewer:
And I think with accounting academics as well they're very, especially I'm finding the ones that
are straight into just work like degree after degree after degree and not so much practical experience they're just
very set in their ways. So, trying to change their perception of things would be very very interesting.
Participant 11:

That's only cause they're old. You see, you become set in your ways

Interviewer:

Well, there's young ones too now, there's young one too now.

Participant 11:

I thought all old people get set in their ways here. Maybe I do I don't know. Not for me to say.

Interviewer:
What does the term “level of professionalism” mean to you? So, when you go to say a colleague,
or if you go to a student or you know I expect this level of professionalism from you. What do you mean when
you say that?
Participant 11: Well to me you're either professional or you're not. There are not levels involved. I wouldn't go
up to a colleague and say oh I think you should use a particular level of professionalism because to me it hasn't
got levels.
Q9. What does the term “level of professionalism”, mean to you? Please explain your response.
Interviewer:
So, what is professionalism then? We go back to that first question. What does it mean to you
so when you say it to someone you just need to be a professional, what do you mean when you say that to them?
Participant 11: It might mean something to me different than what it means to them. That's the problem. You've
got a very interesting topic and I'm assuming you're learning it's almost impossible to define.
Interviewer:
Participant 11:

Yeah, you've got like the expertise area in definition but that's about it really.
Yeah, and level of expertise is not defined anywhere.

Interviewer:
No, no no no, no. Because you could have 10 years’ experience and that's your expertise or you
could have degree after degree, degree after degree and that's your expertise there so it’s very different.
Participant 11:

[crosstalk 00:21:25] are rather dubious aren't they. And 10 years of experience doing what?
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Q10. How does accreditation (AACSB/CA/CPA etc.) impact your work? Do you think it will have a lasting
effect or will it just be another set of measures to abide by? Please expand on the how and why depending
on your response.
Interviewer:
Yeah, exactly. So, I won't ask the question 10, the first part, how does accreditation impact your
work because I'm that how it does impact your work. So, do you think it will have a lasting effect or will it just
be another set of measures to abide by?
Participant 11:

For who?

Interviewer:

For the accounting education and/or the accounting practical world so looking at

Participant 11: Oh, I think it'll continue on. I think there'll be accreditation process for a long time to come, I'd
suggest. If it changed, I mean the government, the profession in Australia and New Zealand the government relies
on professional bodies to look after accounting, right. Now there was a time, in my lifetime when the government
was pretty much going to take over. So, we wouldn't have accreditation, just the government would do it all. Now
that has not occurred. Professional bodies made an argument to say no no no that's not the way to go, we will do
it. There is that hanging over the head of the whole profession. Push comes to shove and there's another major
disaster, financial disaster around the world, governments could step in and say well we can't trust you lot,
obviously, you haven't done a good job. We're taking over, we're taking it all back.
Participant 11: You can do whatever you like but were running the show. That could happen. It could happen
for sure. Quite possible.
Interviewer:

And do you think that would have a positive or negative impact?

Participant 11:
not.

I don't know. I personally would not like to see that happen again. But it could happen, I hope

Interviewer:
through again?

Awesome. Are there any questions you would like to ask me or anything you want to run

Participant 11: No, it's been very interesting. You're writing a lot of very interesting issues. When you finished
your thesis, can we look at the summary or something like that?
Interviewer:
Yeah, no worries, yeah no for sure. I'm definitely going to send something out to the
Interviewers to see.
Participant 11:

Well, I look forward to that actually.

Interviewer:

Thank you so many Participant 11.

Participant 11:

It's interesting

Interviewer:
as well please.

And like when you do get a chance just send me through the ethics form that would be awesome

Participant 11:

I'll do that. I'll do that. I'll attend to it today.

Interviewer:
Alright awesome. Thank you again so many Participant 11 and I appreciate you making time
for me and I hope you recover from your holiday.
Participant 11: I hope I do too.
Interviewer:
Thank you.
Participant 11: Thanks very much.
Interviewer:
Bye.
Participant 11: Bye.
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Participant 12:
Interviewer:
Thank you again Participant 12 for doing this interview with me. So, I'll just give you a quick
background on my research. It's just about the idea of how an accounting professional is formed. Are they ideally
formed in the accounting education arena, so doing university level? Or are they more formed doing the practice
level, when they actually go out in industry and start working?
Interviewer:
So, I'm trying to look at this idea of professional, and see when this formation happens for a
student or a practitioner at the end of the day and see how the accreditation process actually affects this process
as well. So, for us it'll be more of the CPA and CA, as opposed to AACSB, but we'll get more into it during the
questions.
Participant 12: Mm-hmm (affirmative).
Q1. What is your idea of the meaning of the term professional?
Interviewer:
So, if you're happy to start, I'll start with the first question. What is your idea of the meaning of
the term professional?
Participant 12:

To me it's trust.

Interviewer:

Mm-hmm (affirmative).

Participant 12: Trust is probably the biggest thing. Obviously, we have our professional obligations and all that
sort of things, but there's building a trust which then comes off the back of that as things like, ethics and morals.
Interviewer:

Mm-hmm (affirmative).

Participant 12: All those other things that need to be built into someone, which will then become a professional.
And, then the term professional then identifies us an industry versus other industries ...
Interviewer:

Yep.

Participant 12:

To show a high standard of basically work.

Interviewer:
Yep. When did this concept of trust form for you? Cause, you've done your B Com in
accounting, so did it start the forming for you at the university level? Or was it more when you became a graduate,
or was it more when you became a partner?
Participant 12:

I think it must have come from basically the day you start working.

Interviewer:

So, more so in industry?

Participant 12: Yeah. And you need to get that influence from someone, whether that be at university, or a
mentor that's setting that standard of professionalism.
Interviewer:
Yep.
Participant 12: I was lucky cause I referee basketball, so that's the same sort of thing. It has to have that trust
and professionalism stuff. And I was grown into that from the age of twelve, so for me it was already inbuilt sort
of thing. But ...
Interviewer:
Has that helped you be a more partner? Like when you manage your team, because you've been
managing a basketball team as well, has that ...
Participant 12: Definitely. Without a doubt. But yeah, so being a professional for me is just I've ... My parents
are also that sort of teachers and nurses and stuff, so they're pretty respected professions. So, I've had that ingrained
from basically a young person.
Interviewer:

Awesome. Does the accreditation come into place for your idea of a professional?
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Participant 12: That shows that you've done some work, but that doesn't change your character, and your culture
that you're building to a firm or anything like that. Just because you've done an ethics course, doesn't mean you're
ethical.
Interviewer:

Yep, yep.

Participant 12: So, you still need to have that character, which is again it comes from years. You don't just get
it from a one subject course, or one semester course.
Q2: If you were a current student, what qualities and/or qualifications you would look for in an accounting
lecturer?
Interviewer:
Yep, awesome. So, if you're a current student, what qualities and or qualifications would you
look for in an accounting lecturer?
Participant 12: Really a good leader, someone that's going to basically spill the gospel of professionalism, and
ethics, and all that sort of stuff. And, set that for everything that they do as well.
Interviewer:

Yep.

Participant 12: Like, turning up on time, the way they talk to people, or those sorts of things. Any professional
manner, they need to set that standard for everyone, and then that's something that they can follow into as a
mentor.
Interviewer:

Yep.

Participant 12: And yeah, and the way that they ... Everything they do is basically judged, so the way they do
their presentations, the way they do their tutorials, the way they're organized with their subject, all those sorts of
things, basically sets that standard on the first day that they walk into uni, so ...
Interviewer:
Mm-hmm (affirmative). You haven't mentioned having an accounting practical background. Is
that ... Will that influence ...
Participant 12: I was going to ... That was going to be the very next thing, is that it doesn't necessarily have to
be ... And I think that's further on down we talked about what you actually need from a lecturer. I think they do
need some practical experience.
Interviewer:

Yes, yep.

Participant 12: Doesn't necessarily have to be in public practice or management accounting, just some sort of
... Even if it's in a completely different profession, but as long as it's at that professional level, then yeah, I would
expect to have some sort of commercial background as well.
Interviewer:
With the CA course, I know they don't do it anymore, but they used to have the face-to-face
classes. Were you part of that CA course when there was face to face classes?
Participant 12: We had a camp. Had a big camp that we would go away to for two or three days, and spent time
doing teamwork workshops, and all that sort of stuff.
Interviewer:

Did you ever run any of them, any of those classes, like as a mentor?

Participant 12:

No.

Interviewer:
No, okay. When you did go to these classes, what did you expect from that mentor? To have
knowledge in that particular field that you were actually studying, or just have the generalized knowledge?
Participant 12: Yeah, I think from memory that workshop was a public practice one, so it was ... I think that's
what it was, the last subject for public practice.
Interviewer:

Yep.
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Participant 12: So, I obviously expected an experienced [inaudible 00:05:20] practice and tell me what it was
actually all about. The fact that I was working in public practice at the time, I sort of already knew and had that
expectation, but yeah you want to bounce ideas off them as to what they do, and what they've done and their
experience.
Interviewer:
Do you think the future CA or CPA accountants now that are training in that accreditation,
they're losing out because they don't have that face to face?
Participant 12: I think definitely, because again they're working someone but they're only working in one place,
so they're not necessarily getting ideas from anywhere else as to ... They just basically saying whatever I'm saying,
because I'm their boss, is the way to do things.
Interviewer:

Yep.

Participant 12: But they very rarely challenge me in terms of the way that things are being done, because they
don't have that other experience and other ideas from other people. I suppose.
Interviewer:

Have you raised it with your staff?

Participant 12:

Yeah.

Interviewer:

Yeah.

Participant 12: I do have other ... Like again, it all comes down to personality and stuff like that. But I do have
other staff who do challenge me.
Interviewer:

Mm-hmm (affirmative).

Participant 12:

But again, they're completely have not done a uni degree.

Interviewer:

Okay. Wow, okay.

Participant 12: So, they're ideas are all life ideas, and they'll look at our computer software and say, "Surely we
can find something more efficient to do that sort of thing."
Interviewer:

Or easier to use or teach. Yeah.

Participant 12: Yeah, so that's not necessarily come from uni or anything like that, whereas these guys have
come through uni and been told how to do everything, so they just take that. I think that they just take that as
being gospel, and that's the way things have to be done.
Q3: Are you aware of the accounting higher education accreditation process? If not, what accreditation are
you aware of; ether in accounting education or accounting practice?
Interviewer:
That's really interesting. That's an awesome interesting output there. So, are you aware of the
accounting high education accreditation process, which I'm as your practitioner you may not be? But if not, what
accreditation are you aware of either in accounting education, or accounting practice?
Participant 12: So, again accounting higher education would be getting a degree with the correct subjects in it,
which then allow you to do CPA or anything like that.
Interviewer:

Which one do you have, CPA or CA?

Participant 12:

I have CPA.

Interviewer:

Why didn't you undergo CA?

Participant 12:

Why didn't I?

Interviewer:

Yeah.

137

7273
7274
7275
7276
7277
7278
7279
7280
7281
7282
7283
7284
7285
7286
7287
7288
7289
7290
7291
7292
7293
7294
7295
7296
7297
7298
7299
7300
7301
7302
7303
7304
7305
7306
7307
7308
7309
7310
7311
7312
7313
7314
7315
7316
7317
7318
7319
7320
7321
7322
7323
7324
7325
7326
7327
7328
7329
7330
7331
7332

Participant 12:

I don't really know at the time.

Interviewer:

Yeah.

Participant 12: It was a long time ago, but it was just something about the brand of CPA at that time. Not
necessarily, again we're talking 12 or 15 years ago. So, I do remember talking, then coming to uni and having
workshops and stuff like that, and I became a student CPA thing, so I just basically followed on from that.
Interviewer:

Was that a good introduction to CPA, by being a student rep for it?

Participant 12:

Yep.

Interviewer:
Did they provide you with special consideration when you were undergoing the program,
because you were a student rep? Or, did you know anything more?
Participant 12:
brand ...

No not really, it was just ... Yeah, I was just more I was tied to that brand sort of thing. My

Interviewer:

Did you feel like you had to have a loyalty to that brand because of that?

Participant 12:

Not necessarily, my mentor was a CA, so I had the CA influence anyway.

Interviewer:

Yep.

Participant 12:

So, then having the CPA basically gave me the best of both worlds anyway as it was.

Q4. How or (does) accreditation affect your workload/your teaching/your employees?
Interviewer:
Yeah, cool. So, how does accreditation affect your workload, your teaching, or your employees?
So, because you've got your CPA do you promote more do your CPA to your staff members, or CA?
Participant 12:

I leave it up to them.

Interviewer:

Yep.

Participant 12: Obviously it's easier for me doing mentor for a CPA, so if they want to mentor me ... But there's
only one person now doing their CPA, like doing up to that level. And he's doing his third CPA subject, so ...
Interviewer:

Nice.

Participant 12:

But that's up to them to make that decision really.

Interviewer:

Yeah. So, you're their mentor. So, does it impact on your workload during your busy periods?

Participant 12: Not really, cause if you look at what the mentor requirements are, it's just working with them.
Which is what we do every day.
Interviewer:

Yep, so you don't need to sign off on like a logbook or anything like CA does?

Participant 12:

I'm not too sure. I don't know. I don't think so.

Interviewer:

He hasn't come to you, so you have no idea.

Participant 12: The previous ones I have done before no, it's like a thing saying, "Have you done X number of
hours?" And all that. Which, we know they're doing.
Interviewer:

Okay. Cool.

Participant 12:

Yeah.
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Q5. What value do you perceive in the term’s “accountability”, “transparency” and “responsibility” in
accounting?
Interviewer:
So, what value do you perceive in the term’s accountability, transparency, and responsibility?
Now these three terms are the qualitative characteristics in accounting, and obviously they're transferable in both
accounting education, and accounting practice. Hence, why I've chosen these three terms. So, what value do you
perceive in these three terms?
Participant 12:

They're very valuable.

Interviewer:

Yep.

Participant 12:

I think it distinguishes us as a profession from other ones.

Interviewer:

Yep.

Participant 12: We just got to look at what's happening in the financial planning industry at the moment,
regarding accountability transfers in those sorts of things, to show that we've had these ingrained in our culture
since how many years. And here's financial planning still struggling with it.
Interviewer:
Well, even accounting firms. Like, we've both talked about accounting firms that are not
amongst these three terms as well. So, there's accounting firms that are also going down that path, that aren't
accountable, transparent or responsible in their accounting pretty much.
Participant 12: And I think a lot of that again, if you look at it and they're not aligned with any of the CPA or
CA, or even like they might be a NTAA membership member, or something like that, so ...
Interviewer:

But I think it also goes back to your first answer of trust.

Participant 12:

Yep.

Interviewer:
Cause, I just don't think they had enough trust in themselves, and hence why they are going
down that path to do illegal things pretty much.
Participant 12:

Yep.

Q6. Do these terms influence your idea of a profession? If so, how?
Interviewer:

So, do these terms influence your idea of a profession?

Participant 12:

Yes, definitely.

Interviewer:

How do they do that?

Participant 12: Again, that comes back to that word trust, that these are the things that you must have for the
clients to trust you. That's what it is. Clients don't come back if they don't trust what you're doing. We build our
reputation on that, we get majority of our clients from referrals, so therefore we're not out there advertising, so
they must trust us to be able to then tell someone about us. So, yeah without those things it definitely doesn't
happen, like from a participant point of view in this industry, that's where I think it should be. Whereas you see a
lot of firms are out there spending big dollars on advertising and stuff. That's not because they don't have that
trust, I would think.
Interviewer:
Being a regional accounting firm, is there a lot of accounting communities, like you'll go to
KPMG for help or KPMG will come to you, and so on and so forth? Like, not so much KPMG, any other
accounting firms? Like, do you guys communicate with each other, or is it very must standalone and you
participant market your own firm?
Participant 12: You market your own firm, but CPA do provide you with getting information. It's funny you
mentioned that, because I just had a meeting last week with an accountant who's just around the corner, and he's
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been there for two or three years and we've never spoken to each other, we just happened to be talking about a
mutual client that we had. And, we said, "Oh, we should get together sometimes, and just talk about what we
actually do." And we did that. And it's something that we don't do as an industry very well.
Interviewer:

Yeah.

Participant 12: Yes, CPA puts on breakfast every month and all that sort of thing, where you do get a chance
to talk to people, but again I was talking to another accountant this morning, and just bouncing ideas off each
other as to what we do and stuff. But that makes your business a lot better. Probably something we do need to do.
Interviewer:
And would you promote this other accounting firm? Say if you had a client, and you go, "Oh
look, you know our needs aren't suiting you, but I do know another firm."
Participant 12:

Yeah, if it's outside of it. But that rarely happens.

Interviewer:

Rarely. Yep, yep.

Participant 12:

I let them make their own decision. If we just say, "No we can't do it." Sort of thing.

Interviewer:

So, you would never name another accounting firm to go to?

Participant 12: I would if I knew exactly it would ... But again, there's not people I would know that are
reputable. There are some that we work with a fair bit, so it would be if there's ones like ... Particularly when it
comes to non-profit setups and stuff like that, when you don't specialize in those fields, we ask [inaudible
00:13:12] to go and see certain people.
Q7. Do you think that there is a gap between the accounting education world and the accounting practical
world? Can you please expand and give examples?
Interviewer:
Cool. So, do you think there's a gap between the accounting education world and the accounting
practical world?
Participant 12:

Definitely.

Interviewer:

Can you please expand?

Participant 12: I was going to get a few of the staff in to try and answer this one, but accounting isn't just sitting
behind a desk or a computer and doing numbers. Accounting involves talking to clients, communicating with
clients, writing emails, phone calls, all that sort of stuff. And people come out of university with none of those
skills, especially this day and age with technology, most of the debits and credits and all that sort of stuff is gone.
It's just ticking a box, identifying things, identifying needs, objectives, why clients do things, all those sorts of
things.
Participant 12: And that's where we're spending the last six months training all our staff, and that's where we
focus on our training. All these soft skills.
Interviewer:
So, soft skills like the communication skills, and how to talk to a client. Have you seen an
improvement by having these kind of training sessions?
Participant 12:

Yep.

Interviewer:

Do your staff members appreciate this training?

Participant 12: Yeah, they definitely do. Cause, now they're getting to actually talk to clients, and email clients,
and clients are actually ringing and asking for them now, instead of asking for me all the time. So, they're getting
used to it.
Interviewer:

So, that's very forward thinking of you guys of this firm to be doing that.

Participant 12:

Yeah.
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Interviewer:
to do?

How did you come up with that concept? And how did you know that was a gap that you needed

Participant 12: We do our business coach, that obviously identified that. But it was just also from where we're
at with our staff as well, we don't have any highly experience staff talking to clients. So, we knew we had to get
the skills up to that level, and that was the thing we identified back in January or December to do for the next six
months. So, that's what we focused on.
Interviewer:
Have the university students gone back into their university degree when they're studying, and
go, "Look this skill is actually helping me with my degree now as well?"
Participant 12: I think ... I could only really go off the ones that are [inaudible 00:15:25]. But, the younger ones,
you know they're obviously now being able to put stuff into practical world, particularly when it comes to subjects
like auditing and stuff like that. They actually know what they're talking about, rather than just seeing theory. So,
yeah just helping them.
Interviewer:
And auditing is a lot of soft skills. Like, it's a lot. We teach you the theory and that's why I'm
like ... It's pretty much presenting yourself to the client at the end of the day as well, and going, "I'm going to vet
this person." It's just using those terms in everyday language with the clients, so you just kind of sound smarter.
Participant 12:

[crosstalk 00:15:56] [inaudible 00:15:57]

Q8. Do you think accreditation can help close this gap? Please explain your response.
Interviewer:
Yeah, so that's a really good concept for auditing as well. Do you think that accreditation can
help close this gap? Do you think there's any influence from the CPA, CA? Cause, you've identified this
communication lacking skills. Have you also identified the computer skills, like MYOB and things like that?
Cause, we don't teach that anymore at university.
Participant 12:
in technology.

Zero. And that's workshop about the technology stuff. That's where the [inaudible 00:16:24] is

Interviewer:

So, is there training based on that as well for the staff members?

Participant 12: Yeah, so Zero has their own accreditation course. MYOB's now come on board with a similar
sort of thing to get the accreditation built up.
Interviewer:

I hope it's improved. [inaudible 00:16:37] used to be the worst.

Participant 12: Yep, so they've come on board, and they've ... Like, Zero I think has even built a TAFE course
around their product.
Interviewer:

Wow, that's awesome.

Participant 12:

So, that you're actually learning accounting with their product. That's the main focus.

Interviewer:
See I spoke to a TAFE lecturer a couple of weeks ago for this, and he said that they're still using
MYOB primarily for their computer concepts, and things like for accounting. But MYOB won't give him the
license, so they've got to use the free trial ones for the course period. And I'm like, "That's a win, win." You're
teaching accountants.
Interviewer:

So, it's interesting, because they still haven't taken onto Zero at TAFE.

Participant 12: Yep. I think as I said, Zero's built their own. I don't know which [inaudible 00:17:26] they're
doing it through.
Interviewer:

But it's the participant leader.

Participant 12:

Correct.
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Interviewer:
So, I'm like wouldn't you want to ... But they still go for MYOB, so I think MYOB's probably
doing something in the background, but then MYOB won't give you the license. It's just such a weird thing.
Participant 12:

Yeah, I know. There's a [inaudible 00:17:42] potentially going on here. But ...

Q9. What does the term “level of professionalism”, mean to you? Please explain your response.
Interviewer:
So, what does the term level of professionalism mean to you? So, if you go to your staff
members, "I expect a certain level of professionalism from you." What do you mean when you say that to
someone? And it can be dressage because you've mentioned that before as well, you know arriving on time, and
so on and so forth. So, it can be those things as well.
Participant 12:

It's also the expectations ... It's basically meeting the client's expectations.

Interviewer:

Yes.

Participant 12: On a professional level. So, the clients set those expectations pretty high, probably higher than
I do, so therefore you've got to meet that level each and every time you talk to them, you send them an email,
every communication with them is to be at that professional level.
Interviewer:

But there'll be times though you'll be able to meet it? No one is perfect.

Participant 12: No, but as long as you're meeting the level of professionalism, and if their expectations are off
the charts, then that's fine.
Interviewer:

Cause sometimes you're like, you know ...

Participant 12:

As long as you're being professional in that communication, then you're doing your job.

Interviewer:

Yes.

Participant 12: But it's not also just to clients, it's also towards each other in terms of staff, and those sorts of
things as well. So, yeah treating everyone the way they're supposed to be treated, and all those sorts of things.
Participant 12: So, we have taught in the past, I think what sort of character each person is within the staff. So,
we've done a training to find out what's the best way to communicate with different people depending on their
personalities, and stuff like that.
Interviewer:

Has that been useful?

Participant 12:

Yeah.

Interviewer:
Yeah.
Participant 12: They really ... Especially once you identify what sort of person they are, you then know how to
write an email to them, and whether you need to be nice or, whether you can just give him instructions and stuff.
Interviewer:

Be a bit forward. Yeah, yeah.

Participant 12: Whether they just want instructions on what to do, or whether they want to be said hello to, and
that sort of stuff. Yeah, so ...
Interviewer:

Has it changed your output, by doing that and changing?

Participant 12:

It's definitely changed mine.

Interviewer:

Yeah.

Participant 12:

To be aware of those things, and how to talk to people.
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Interviewer:
members?

Has it also changed you as a partner in the sense when you're interviewing potential new staff

Participant 12:

And how they fit in?

Interviewer:

Yeah.

Participant 12:

Yep, definitely.

Interviewer:
Okay, so do you change your interview questions to tailor, like when you read their resume or
something like that?
Participant 12:

Yeah, it does, cause you want to bring out ...

Interviewer:
Cause, you've got this other knowledge of a lot of partners I haven't seen have, which is more
towards their staff members and building them up, so the firm is prosperous. So, that's why I'm asking you this
question.
Participant 12:

Yeah, they also need to fit in.

Interviewer:

Yep.

Participant 12: And, we have characteristics that we know. We call them the blue, red, yellow, green people.
The business doesn't work with all the same, if everyone's the same. You need someone driving the red, or driving
the yellow, and the green. That sort of stuff. So, will they fit in with their personalities. Particularly the last hire I
did, it was purely based on personality, and how you're going to fit in.
Interviewer:

Yep.

Participant 12:

And so far, it just seems to be working. So ...

Interviewer:
Good.
Participant 12: Cause, he's going to be working under someone, so he obviously had to have the similar
personality that would be able to take on scene.
Interviewer:

Yep, take on direction as well.

Participant 12:

Yep.

Interviewer:
And that's a hard ... With that university students that are coming through now, they're very ...
What's the right word? What's the politically correct word too? They have a very strong back, they have a very
strong character, so they're very ... They know what they want, and therefore they want to achieve it, but no one’s
going to get in their way for that.
Participant 12:

They think they know what they want.

Interviewer:
Pretty much. Yeah, I was trying to think of a more political ... Like, and I'm finding that some
students are harder to teach than others, because it's like, "Pretty much I'm paying for this degree, therefore I'm
going to get this degree."
Participant 12:

I'm entitled to this degree.

Interviewer:
But, if you don't meet your assessments, or you don't meet your deadlines, if you don't ... And
a lot of them don't meet their deadlines and they're like, "I'm working, or I'm doing this, I've got other
commitments." But you have a commitment to your university degree as well, otherwise go parttime.
Participant 12:

Yep.
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Interviewer:
Or, quit this subject and do another subject that's easier on your workload. So, I'm finding that.
So, it's really cool that you know, you're finding all these other ways of dealing with stuff and everyone. Especially
the younger generation, the millennials, so that's awesome.
Q10. How does accreditation (AACSB/CA/CPA etc.) impact your work? Do you think it will have a lasting
effect or will it just be another set of measures to abide by? Please expand on the how and why depending
on your response.
Interviewer:
So, how does ... So, we've discussed ... I'll skip how does accreditation impact your work? But
I will raise this question. Do you think that accreditation will have a lasting effect, or will it just be another set of
measures to abide by?
Participant 12: That's a very topical question. What one of my staff members has got here, is that she's just
failed a CPA subject for the second time, so we basically had to sit down as say, "Is CPA for you?"
Interviewer:

Mm-hmm (affirmative).

Participant 12:

"Yes or no?" And we've come to the conclusion that, "No, it's probably not."

Interviewer:

Yeah, and that's fair enough.

Participant 12: But she's struggling with the concept of not having that next to her name in a few years’ time,
whereas I'm trying to show her those other skills we were talking about before, is going to actually make you a
better accountant, and better for this firm, and better for our clients. And she can't see the value in that, she can
only see the value in the ...
Interviewer:

It's too fresh man.

Participant 12:

She can only see the CPA as adding value.

Interviewer:

Yeah, I'll talk to her if you want?

Participant 12: Whereas me from an owner of a business, yeah there's a CPA next to your name, but that doesn't
mean anything really to a client to be honest.
Interviewer:

Yeah, and that's 100% true. Like, if you talk to a client, they don't know what those letters mean.

Participant 12:

Yep.

Interviewer:
They're like, "Okay, cool. You've got letters. That sounds cool, but can you do my tax returns?"
It's like well, "No actually, I'm a COC, if I'm a partner in a firm, I'm not doing your tax return, because that's lowlevel work. Like, I can look at the business advisory and that kind of thing." So, clients don't understand that at
all. Some do, but usually it's accountants that understand accounts, so ...
Participant 12: And I know that CPA ... Like, I just went to the CPA conference in June, and they were supposed
to ... Like, now they've had a pretty bad 12 months from a publicity point of view, that now are revamping their
advertising and stuff like that. So, I'd expect that, that's their job to promote what those letters are. That's not
necessarily ours.
Interviewer:

Yeah.

Participant 12: So, then we do, it doesn't value to that job, but that bill that client's about to pay whether there's
a CPA next to your name or not, it's the quality of the work, it's the way you communicate to them and all those
sorts of things that really matter.
Interviewer:

Yeah, it's the trust.

Participant 12:

Correct.
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Interviewer:
So, there's one question I do want to ask you. To being a CPA member, remember their
discussion when CA and CPA were going to join together?
Participant 12:

[inaudible 00:24:11]

Interviewer:

It was a while ago, a long time ago. But were you for it or were you against it?

Participant 12:

It didn't really bother me.

Interviewer:
Yeah, okay.
Participant 12: I can see the benefits both ways, but if they're both trying to do the same thing, and achieve the
same things, why are we spending all these resources, why is two different people spending the resources doing,
when one person, one firm could just do it.
Interviewer:
Yeah, well do you think it would made it easier on this particular employee of yours, if she
could go down the CA path maybe, if they were joined together?
Participant 12: No, I just think it's the time and the study, like the wait. Again, that's just her. Cause, you've got
to study yourself, you're not based on turning up to classes and doing, and that's just not how she works from a
training point of view.
Interviewer:

Okay.

Participant 12: So, again [inaudible 00:25:02] situation, but again she was worried about not having those
letters net to her name, whereas I'm sitting there with a smile on my face saying, "No, I can train you better."
Interviewer:

Yeah, yeah, exactly.

Participant 12:

With the stuff that's going to actually make you more valuable for the firm.

Interviewer:
Yeah, and there's accountants out there that have more experience than a CA, CPA, and they
actually have experienced counsel way more, than the letters after your name.
Participant 12:

Correct. Cause that's three or four hours a week that she was spending doing the CPA training.

Interviewer:

She could be learning how to do something else.

Participant 12:
00:25:35]

Correct, that's what I said to her, "Let's go and find things ... [inaudible 00:25:35][crosstalk

Interviewer:

If she wants to go back to study, tell her to do her masters. She can do it.

Participant 12:

Again, that's push ... Yeah, I suppose you do have supervisors in that, but again it's ... Yeah.

Interviewer:
masters.

Again, she doesn't need to do it, but I'm just saying if she wants to get something, she can do a

Interviewer:

Thank you so much for doing the interview with me today Participant 12.

Participant 12:

That's alright.

Interviewer:

Are there any questions that you want to ask me from this?

Participant 12:

I don't think so.

Interviewer:
No. If you have any questions let me know, but again thank you so much. And, like I said
everything's going to be anonymous, and I'll just let you know when I'm finished, so you can have a read of it if
you want.
Participant 12:

Yep.
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Interviewer:

Thank you.
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Participant 13:
Interviewer:

Manage to cover our [crosstalk 00:00:02]-

Participant 13:

Yeah, yeah, no worries.

I could talk for five days on the first one.
Interviewer
this one.

I know. You're the one who introduced me to this topic, so of course you can talk five days on

Interviewer:

All right.

Before I start, I have to say so much thanks to you because in theory your profession's
It's my jobParticipant 13:

Everything-

That's what I do, that's my job.
You're pushing me to do interviews. Thank you for always being there and saying do interviews, because
now the data I'm getting is so much richer.
Interviewer:

Thank you for being so passionate about your studies and so willing to listen.

:
Q1. What is your idea of the meaning of the term professional?
My topic is really good, too. I've got another year to go in this and I don't think I should be getting participant 13
with it like I do with my honours. So, thank you. I want to start off by saying thank you.
Participant 13, any time you want to discontinue the interview, let me know and we'll do that.
What is your idea of the meaning of the term professional?
Participant 13: Okay I have to give a more concise answer than probably I would like, because as you know, I
studied professionalism quite a bit on a theoretical level. I'll split my answer into three parts. The first is the more
traditional sense of the professional that comes from a history background in the aristocracy. The idea of the
aristocrat’s work was to not let money interfere with the calling. It was in a notion of a calling to perform a public
service. The accounting profession that under the notion ofInterviewer:

Thank you.

Participant 13

Great, thanks.

The accounting profusion that, and people like [inaudible 00:01:50], who was one of the founders of
Arthur Anderson, and they took it seriously. The second sense, probably I'm saving the best one for last. My
second sense of the term professional in addition to someone who puts their calling ahead of money, the second
sense is a more cynical one, and that is professionalism has become a term like, for example, management, or
sustainability. That's a cheap shot. It's a way to suggest there's aParticipant 13:

Thank you.

Interviewer:

Thank you.

Participant 13: It's a way to suggest professionalism is a strategic aspect of a particular profession or vocation.
Even car salesmen call themselves professionals. It's part of a managerial rhetoric that's really vulgar and tacky. I
think anyone who doubts that relation to accounting should read the book Final Accounting, which was written
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by an Arthur Anderson insider on what it was like in Anderson. The accounting profession's claim now to
professionalism in the substantive sense of professionalism is completely vulgar. It's almost pornographic. I have
no use for the textbook sense of professionalism. It's mindless and pays not attention to the substantive conditions
of a practice.
The third way I'd answer your question has to do with what we call the academic work in professionalism.
My favourite there is Larson's work. The rise and fall and rise of professionalism. Basically, she follows along
from Abor’s argument earlier about the calling. She suggests professional is by three properties. The first is
cognitive exclusiveness. They come to create and privatize a body of knowledge outsiders can't comprehend. In
accounting's case they take a very practical day to day activity and convert it into an esoteric system the public
can't get their arms around. A good example of that would be the CPA exam, which is in many ways a completely
worthless exam. All it does is establishes a barrier to entry around a professionalization body of knowledge.
The second sense is professions work when there is a degree of indeterminacy about what they do. For
example, engineers have never very well. The reason why they build the bridge, and it falls down, everybody
knows they fail.
Interviewer:
Could you also argue, when you say about engineers, because I don't actually have a lot of
[inaudible 00:05:04] could you argue that could be another hindrance to this idea of professional with them?
Participant 13: The problem with engineering is a good problem. The quality of the work they do is so obvious
to the public that they're not able to play games behind this label of professionalism. It's as if the public knew
when a bad audit got done. If the public knew that right away, all this professionalism stuff in accounting wouldn't
work. They have to be engaged in a kind of practice where the line between success and failure is not really
visible. Professionalizes very well. Patient goes on an operating table, they die, and the doctor comes out and says
we did everything we could, we're sorry. The family says thank you. They didn't know what happened.
Interviewer:

What happened behind closed doors, yeah.

Participant 13: Law is the same way. Law has an ambiguity attach to it, indeterminacy to what it does. Another
component of this is a profession has to get a monopoly right grant from the state. It has to isolate a practice that
nobody else can do. The accounting profession did that with auditing. Only a license CPA could sign an audit.
There's a monopoly right on a service, which makes competition disappear.
Those three answers are the ones I would give. I'd close that off with the idea, I think we'd be better off
without the word professional. It would cause us to focus on the quality of work.
Interviewer:
Q2: If you were a current student, what qualities and/or qualifications you would look for
in an accounting lecturer?
If you're a current student, what qualities and/or qualifications would you look for in an accounting lecturer?
Participant 13: Very good question. If I were an accounting student, I'd be very happy. As with any teacher I
would look for someone who sees more in their students than the students see in themselves. I think that's the key
to a good teacher. I've had several students where that's been true, and it's work quite well.
Secondly, I have to recognize the teacher knows more than I do. I would never tolerate a teacher who
play this game of keeping the students happy by keeping it easy for them.
Interviewer:
In saying that, with your teaching, and I've said this many times to people, you're actually a very
humble teacher, because I remember, I know your remember too, within I think the first couple of weeks you
were saying about how audits are done, and I'm like no that's not what we do in industry, and you were just so
humble about it, because you said okay, I don't come from the industry background that much, and so please let
us know and then I will continue. Because you get academics. You were very much no, how dare you. You were
very in saying that respect the teacher, there's that line of respect, because you also respect student's response.
Participant 13: That's a lovely point, and I appreciate it very much. The key there is seeing more in the students
than they see in themselves. Of course, you for example had a background in auditing, brought legitimate
knowledge to the table. You should be able to speak to that. The task of the teacher is to take the student beyond
where they are now. That notion of our experience together is a very good example.
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The third thing I would do is look to a teacher, because this is a short interview, who can basically tell
the institution to stuff it. Everything that has happen under neo-liberal higher education is design to take autonomy,
responsibility away from the teacher and dictate what gets taught, how it has to get taught, and it's by bureaucrats.
I've always had a distaste for the intrusion of schools of participant education into disciplines. We're witnessing
that now and it's absolutely horrible. I like to think what would have happen to Plato as a teacher if someone had
come in and told him what the performance metrics were going to be.
I guess the last one is a teacher who acts as if they have the answers is pretty much in my opinion a waste
of time. I'll go back to that Socratic sensibility. Teachers are always to ask questions, but those questions are very
well orchestrated 13, and they're choreograph, and they point toward an insight and awareness. Unfortunately,
now it's becoming increasingly aware, particularly at some universities who are so interest in nickels and dimes,
and they don't really give a flip about hiring the best teachers they can find.
Interviewer:
Q3: Are you aware of the accounting higher education accreditation process? If not, what
accreditation are you aware of; ether in accounting education or accounting practice?
Participant 13: I'm very well aware of it because I served as the peer review team chair for accreditation
processes in the US through the AACSU, and I served as a team member on probably seven, eight different
universities, so yeah, I'm very well aware.
Interviewer:
What's your opinion on AACSB? Do you think it's just another add layer we're going to have
to abide by now like with CA and CPA? Or do you think it's actually going to give us as a university participant
education more relevance in the International fields.
Participant 13: Again, I'll split the answer into two parts. One optimistic, one more cynical. There are an awful
lot of universities showing up that have no regard at all for standard theory, particularly in places like Australia
where you have such a big international market. A lot Of places are motivating simply by money. The ASUSP
plays an important role in establishing the minimal conditions of acceptability. I hope that carries a marketing
effect so the market recognizes that in a way will mean something.
On the other hand, the AACSB has always been in with the accounting profession. Always.
Interviewer:

Why so?

Participant 13:

Sorry?

Interviewer:

Why? Why are they?

Participant 13: Because back to that question of the meaning of a professional, accounting profession is very
afraid of academics, because academics are the ones who somewhat stand outside, but who can claim to know the
body of knowledge even better than they do. The accounting profession had a strong interest in getting a seat at
the table over accreditation.
A good example would be, I won't name any names, but a particular professional body in Australia
deciding accounting theory to go out of the undergraduate curriculum. It's almost like saying physiology to go out
of the curriculum.
Interviewer:

Q4. How or (does) accreditation affect your workload/your teaching/your employees?

This question may not affect you anymore, but how did accreditation affect your workload, your teaching, and/or
your employees, because you were the head of school at one stage?
Participant 13: I focus more on my employees, because accreditations set specific standards with respect to two
things, percentage of the faculty that were professionally qualified 13, and faculty academic accomplishment. The
level of publications, the quality of publications, the level of certifications, CPA in the US being the most
dominant, really affect my work being a head of school I America.
Interviewer:

Were you involved in AACSB?
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Participant 13:

Yeah.

Interviewer:

Yeah, like at your university?

Participant 13:

No, I wasn't involved in the projects.

Interviewer:

It was after you had retired, yeah.

Participant 13: Yeah. I was in the sense of being the head of school when they did it, but I was not part of
operational [crosstalk 00:13:53].
Interviewer:

You did have to adhere to the CPA and [inaudible 00:13:56] requirements?

Participant 13:

Oh yeah absolutely. We owe that to our students, whether we like it or not.

Interviewer:

Why so cynical of accreditation?

Participant 13: I'm not cynical of accreditation to the extent that it doesn't overreach, that it doesn't come in and
specify things like no theory courses. There are minimal standards, like number of PhDs on a faculty, the research
output of a faculty, like the professional qualifications of a faculty I think is a very good thing, if ...
Interviewer:

If it's done appropriately.

Participant 13: If the professionals who are in the AACSB process start to act as if they know more about higher
participant education in accounting than accounting professors do, I get very cynical. Rightfully so. That's kind
of the situation with these.
Interviewer:
Q5. What value do you perceive in the term’s “accountability”, “transparency” and
“responsibility” in accounting?
Yeah, okay. What value do you perceive in the term accountability, transparency, and responsibility in
accounting? The reason why I've chosen these terms, as you know, they're the qualitative characteristics in
accounting, they apply to all levels of accounting, and accounting participant education. They teach it. In
accounting practice, we practice it. What value do you perceive in these terms?
Participant 13: Okay I'll take accountability first, and answer that in a kind of two way. Accounting grew out
of military models. It grew out of military models that were inherit from the French. I won't go into details. They're
based on assumptions of very rigorous organizational structures. That's what's necessary in the military. You have
to do that. What we see now is it's the fluid organization, not the rigid organization that tends to be successful.
My example would be Colonel Blake 0'Nash. The point of a good manager is to hire good people and leave them
alone and help them when they help.
What we observe now is an entrenchment of bureaucrats around the notion of regimentation.
Accountability, and I'll deal with responsibility here too, accountability, to be effective, it's not a matter of
following rigid protocols and expectations of other people. It's the ability to do your job well. To make decisions
and have the freedom to act in a way that here's the punchline, you stand ready to give an account. You don't stand
ready to comply with somebody else's expectations. If your boss is worried about what you did, your boss should
say tell me what you did and why you did it. You give an account of yourself. Accountability is best understood
as a linguistic term.
Interviewer:
Yeah, but could you also argue it's not just your boss? You have to be accountable to your client
or your student as well?
Participant 13: Absolutely everybody. Yourself, your family, everybody. You need to do that. Obviously, we
have a problem now with that.
Transparency, I run as fast as I can the other way.
Interviewer:

Why so?
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Participant 13: Because accounting numbers are part of a very complex processes that involve the wellbeing of
things like labour, the environment, children, human suffering, human wellbeing. The grammatical answer is
transparent with respect to what? If the notion is transparency with respect to the interest of capital al la the bottom
line, or your income statement, then transparency only captures a small portion of what accounting needs to be
transparent about. Do these accounting standards meet the conditions of human dignity or not? Do these processes
of production meet the standards of respect for the environment? Not the use of the environment, but respect for
it. Do accounting standards reflect the complexity of individual ordinary human life, so that if one takes a sicky,
does the organization understand hey you know what? That's okay.
Transparency is a positive-is tic term. It's supposed to be something you can point to in reality and say
that's it, right there, X not Y, but as Aristotle said human realities are so complex and so multi-dimensional, there's
nothing to point to. There are many things to talk about but nothing to point to. Instead of transparency I would
prefer a term like understandability.
Interviewer:
Actually, you make a really good point with if you call in sick, because if you're calling in sick
you normally have a cold, or some amount of pain, or something hospital related, but do we call in sick when we
have mental issues? We don't. You strive through it and you continue to do your work. That's another layer that
professionals don't really deal with, because if you have anxiety or depression, walk it off.
Participant 13: Absolutely. It's ridiculous, it's absurd. It's the way we tolerate alcoholism as somebody needs
helping in a of alcoholism, but we take drug addiction as a criminal activity. It's absurd. Completely absurd.
I guess I follow Nobel prize winning organizational theorist here, like Herbert Simon and James Marks,
who talk about how absurd it is not to give people time to feel bad, to brood, to get on the web and [inaudible
00:19:50]. It's just absurd. Absolutely absurd.
Interviewer:
It's really funny because in accounting practice, time equals money. This conversation we're
having, I would [inaudible 00:19:59] as a client.
Participant 13:

[crosstalk 00:20:00] translate into this pursuit of money, the story of human wellbeing.

Interviewer:
responsibility.

Yeah, but if you have like you mentioned downtime, that's unproductive time. Also,

Participant 13: Okay, I'm going to follow what I did with accountability a little bit. People are responsible for
lots of things. The nature of human life [inaudible 00:20:25] means there are too many goods on the table, I can't
be responsible to all of them. I have to sacrifice some things that are good. In business, CEOs usually bullies from
what sociopathic actors think the only thing a person is responsible for on the job is the job, which is just a bunch
of nonsense. They don't mind intruding out of the job either. I don't like the notion of being responsible for
something, because we're responsible for lots of things, and those things don't disappear when we go to work.
They're there on the table too. That's actually a good example of that. I'm responsible to a particular set of values
that dictate what I do. Inevitably those values are going to collide with organizational expectations. It just has to
happen.
I like the notion of responsibility as a linguistic term. Responsibility means responsiveness. I'm able to
respond to queries, questions, conversations about what I did and why I did it. I don't see much difference in
accountability, giving accounts of oneself, and responsibility, being responsive to others about what [inaudible
00:21:45].
Interviewer:

Actually, that's really reflective in you teach as well.

Participant 13:

Thank you.

Interviewer:
thinking.

You always respond to what we were saying, even if it didn't sit in line with what you were

Participant 13: Of course. That just goes back to the dignity of people and respect for people. It also goes back
to this rejection of some hierarchical organizational structure for knowledge or for business.
Interviewer:

Q6. Do these terms influence your idea of a profession? If so, how?
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Okay, do these terms influence your idea of profession?
Participant 13:

Absolutely. Of course.

Interviewer:

In a negative, in a positive, which way?

Participant 13: It depends on how the profession structures itself. If a profession takes away the autonomy of
its practitioners, and dictates practice according to nothing but rules, then no, not at all. To hold people simply
accountable and responsible forInterviewer:

But could you also argue if there aren't any rules it would be chaos?

Participant 13: Of course. We need rules. Here's the kicker, we also, because things are complex, we have to
recognize rules can be broken. There can never be a rule for when to break the rule. My point is if there's this kind
of rigid system on following the rules of the profession, no, it's dysfunctional. Those in [inaudible 00:23:11] is
someone who has the wisdom to understand when the rule needs to be broken. Maybe if I could define a
professional that would be it. It's perfectly consistent with the classical notion of wisdom. What's the difference
in knowledge and wisdom? Knowledge is knowing what the rules are, wisdom has a lot to do with knowing when,
where, and how to apply them, including when not to apply them. If I have an employee who calls in sick, it's a
sicky, and the policy is if you call in sick, you're supposed to be sick, and I understand that employee needs a day
off, I'm breaking a rule.
Interviewer:

What would you do in that case?

Participant 13:

That's where wisdom kicks in. You can't say without the case being in front of you.

Interviewer:
Because yeah you can argue, back to the mental illness stuff, you can't argue if they were just
overanxious about something.
Participant 13: Of course not, but what I could say is if I had you in front of me, compared to a number of other
people in front of me, it's a totally different world.
Interviewer:

It's the integrity thing too.

Participant 13:

Exactly.

Interviewer:
Q7. Do you think that there is a gap between the accounting education world and the
accounting practical world? Can you please expand and give examples?
Do you think there's a gap between accounting education and the accounting practical world?
Participant 13: Absolutely, and well there should be, because for this reason the accounting profession tends to
want to occupy all the space of what counts as practical in accounting. It's what they do. Excuse me, when you
make an employee stand in their knees in a pickle factory in pickle juice for 12 hours a day, that's a practical
aspect of accounting too. The answer sort of is no, because I'm not going to give the term practical accounting
over to the accounting profession. Accounting academic's responsibility is to everyone affected by economy. The
accounting profession has no sovereign role to play in that process.
The other thing is accounting academics are the only engine of contributory criticism of the accounting
profession. This is where aspects in the US like tenure of academics matter a great deal, which you don't have
here by the way.
Interviewer:

We have emeritus.

Participant 13: Yeah, and the ability to write, and speak, and teach. Teaching is a great example. Any number
of times I've had accounting partners call me and tell them they had to shut me up. It's not going to happen.
Academics have for their beliefs. A lot of academics have been the first to go to the wall. The idea that the
academics simply supposed to be a mouthpiece for the powers that be is completely contrary to the ethics of being
an academic. Your responsibility is to knowledge, and that knowledge to be pursued in an unfetter way,
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unconstrained. Your students’ needs to understand what they do when they practice. I want them think about it.
When we ratchet up this expectation of efficiency, I want them to think about what they're doing to people. It may
be appropriate to do it, it may not, but I want them to be aware.
Interviewer:

Q8. Do you think accreditation can help close this gap? Please explain your response.

Do you think accreditation can help close this gap?
Participant 13:

Oh yeah, it'll close the gap, but I don't think the gap needs to be closed.

Interviewer:

Okay, you want this gap to exist?

Participant 13:

I want academics to be more independent of the profession than they already are.

On the other hand, our ethical responsibility to our students is teach them what they need to know to
enter that profession.
Interviewer:

Would you then teach them about this gap then?

Participant 13:

Absolutely, of course.

Interviewer:
Would it be something that you would introduce in first year accounting and go there is a gap,
and it should exist.
Participant 13: Absolutely. The way to do that is to teach them how accounting affects millions and millions
of people every single day. What a practice means is whatever effect it has on people. If they're saying, for
example, sorry I can't study because my workload is too high, that's a relevant example. Why is your workload to
high? Because someone is trying to be transparent about the bottom line. No, it doesn't need to be closed. It would
be like if we closed the gap between the inflections on justice and legal practice. What are law professors supposed
to do? Teach the law and teach justice at the same time.
Interviewer:
I don't know, I haven't look at the stats on this, but aren't the majority of the law lectures,
especially in Harvard, they have that practical background, whereas in the accounting world we don't have as
many lecturers who are from the accounting background, practical.
Participant 13: I can't really speak to that because I don't know about law. I don't know how common that is. I
would be surprised if the level of accounting professors at Harvard who have practiced law is any higher than the
level of accounting professors that have practiced accounting.
Interviewer:
response.

Q9. What does the term “level of professionalism”, mean to you? Please explain your

What does the team level of professionalism mean to you? If I go to you what's your level of professionalism,
how would you answer that?
Participant 13:

That's a very good question.

Interviewer:
I think you kind of touched on it in previous answers with your sick leave thing, and your
integrity, and how you perceive your employees, and how you can tell what they're up to kind of thing.
Participant 13: I would resist the question about professionalism of what I do, because of that ambiguity about
the term professionalism and what it means. I would much prefer to speak on the contribution to a humankind
that my work makes passible. I think that's the relevant question all of us need to ask. An auditor is sitting there
trying to decide whether to issue a clean audit [inaudible 00:29:30], unfortunately the way things are now, because
of the law and because of the profession, all they have to do is checkbox against the rules and disclosure. They
don't have to ask questions about the validity of that disclosure in terms of human lives. If that question had been
on the table first and foremost, as it used to be at Arthur Anderson for example, and that's a long story, we never
would have experienced an Enron, or a World Comm. Enron and World Comm did not break a single accounting
rule, and if an audit is based on checking boxes complying with the rules, then an audit is pretty worthless.
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This whole function of professionalism is stood on its head. Not only are you not professional, but you’re
also the antithesis of the profession, because the first order of business is a professional never sacrifices values
for money. Why was the audit opinion clean at Anderson? Because the fees that Enron paid Arthur Anderson in
one year were $57 million. If you want to talk about professionalism, there's the story.
Interviewer:
Q10. How does accreditation (AACSB/CA/CPA etc.) impact your work? Do you think it
will have a lasting effect or will it just be another set of measures to abide by? Please expand on the how
and why depending on your response.
Definitely. Last question. Do you think accounting ... We've talked about how it impacts you, but I think the last
question is more for me, do you think it will have a lasting effect, or will it just be another set of rules to abide by
for AACSB, CPA, CA?
Participant 13: One of the problems with AACSB is its sort of saturated its North American market. The rules
for AACSB and compliance with those rules used to be much more rigorous and rigid than it is now. The hard
code economics of the AACSB is such that they have to create markets, just like its card companies have to create
markets because they've saturated adults. Now they're reaching down to children. In order to expand
internationally, the AACSB had to make the rules more ambiguous than they were before and come up with notes
and slides. You tell us what you do, and we will judge how well you do it, as opposed to standards like okay, your
faculty as a whole is going to have to publish X number of papers in this level of journal. That was the rule for
accreditation early on. It's been replaced by oh you tell us what you want to write or where you want to put it. It
doesn't have to be a journal article. It can be working paper. It can be your diary. It can be whatever you want it
to be.
I don't know how to answer that question. It's not even a set of measures to abide by now. The lasting
effect I think overall it's good. Okay? The problem here, it's always the problem with anything that calls itself a
social science is we don't have any idea what history would've been like without the AACSB. We have no idea
what the future would be like if the AACSB had never shown. I think it's been good in the sense of controlling
the bottom, making sure things don't get so vulgar.
Interviewer:
Some of the rules that are imposed by AACSB, like we talk about research and things like that,
and we talk about experience, one of the things they're introducing is if you don't have X amount of experience,
or if you haven't published X number of articles, you actually don't qualify to be a lecturer. There's been a case in
our faculty as well where a lecturer has been let go because he didn't have the ongoing industry experience and
he wasn't producing enough papers, so he was asked to leave.
Could you also argue that has a societal impact though in a negative way?
Participant 13: I'm going to go back and make on change in your comment, your question. The AACSB does
not dictate the conditions of any single lecturer, and they certainly don't dictate who gets and who stays employed.
All they do is dictate the faculty as a whole has to meet a certain percentage of expectations.
Now, university, because the leaders are often not willing to take responsibility of their own decisions
will say, because of the AACSB you lose your job. No, I'm sorry. It's because of you I lose my job. You are
rightfully putting me in a position in the context of the decision about accreditation. Don't tell me the AACSB
dictates what each lecturer has to do, because they don't.
Interviewer:
Participant 13?

Okay, cool. Are there any questions you want to ask of me for my research or anything like that

Participant 13: Yeah, I just want to make sure is, you have such a passion for what you do, as you go through
this dissertation and your career, if you have problems and dilemmas, I want you to answer yes when I ask are
you going to let me know so I can help you?
Interviewer:

Yes.

Participant 13:

Okay.

Interviewer:

Thank you so much for this Participant 13. Thank you.
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Participant 14:
Interviewer:

So, Participant 14, I just wanted to say thank you again.

Interviewer:

I just want to say thank you so much for doing this interview for me.

Participant 14:

We all got to do these things for each other. Otherwise, you don't get any research done. Go on.

Interviewer:
So, my topic is going to be about professionalism in accounting and how that's being influenced
by your work in industry and how it's being influenced in the shape by the work that's been conducted in university.
The reason why I have chosen to select you as an Interviewee is because I know that you had a lot of public
practice and worked in the private industry and then you come back to do your further education, your Ph.D., and
so on.
Participant 14:

I'm not a career academic or I wasn't for a long time anyway.

Interviewer:
So, we both have a similar path. I did six years of working in the UK industry before I came
into focusing my Ph.D.
Participant 14:
think about it.

So, you should go down next week to the CPA board annual general meeting and see what they

Interviewer:

So, I've selected 10 questions for these. Have you had a chance to read through the questions?

Participant 14:

No, I didn't read through the questions. Sorry. No. Way you go.

Q1: What is your idea of the meaning of the term professional Interviewer: ?
Interviewer: So, what is your idea of the meaning of the term professional?
Participant 14: I probably should have read these questions. What is my idea of the term professional?
Professional comes from being a member of a profession and a member of profession is built on barriers to entry
so that it's not an everyman thing. Now, those barriers to entry are form by a body of knowledge and practice
which is owned by the profession so it's distinctive. So, a professional by extinction is someone who is a member
of that group and who poses the knowledge and skills that are owned and promulgated by that group.
Interviewer:
So, in accounting, we have CPA's, CA's, CIM. We have all these other professional bodies that
we can become a member of.
Participant 14:

The problem is that accounting is not defined, or an accountant is not defined.

Interviewer:

That's what I was going to ask you.

Participant 14: So, an everyman person can call themselves an accountant whereas they're not really an
accountant and we suffer from that.
Interviewer:
Because you said the words barriers of entry, so you say that I think you've got to go through
certain steps to get through this program to get into the profession and like you were saying before this idea of an
accountant, you get your BCOM that's one barrier or once you have that. An accountant can be a tape graduate
too.
Participant 14:But you get clerks who have done accounting who say well, I'm accountant. Well, they're not.
They're an accounts clerk and you may find that their history is merely debtors and managing reconciliations and
that sort of thing which falls well short of the professional body of knowledge. So, my definition of a profession
excludes those sorts of people quite deliberately. And I think the body of knowledge owned by the profession
actually builds on the general body of knowledge which comes from universities or types or whatever to go to
professional accreditation within the organizations. You actually mentioned a few organizations there which I
would not necessarily say are part of the professions.
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Interviewer:

Really which ones? CIMA?

Participant 14: Yeah, basically.
Interviewer:

The management accountants you know.

Participant 14: Well, what is the profession we're talking about? A professional accountant I don't believe that
a management accountant if that's all they've got is a professional accountant. I think it lacks too much but you
may say that they may claim that management accounting is a profession. I'm not quite sure about that but these
days we call everything a profession to a professional carpenter. Sort of we've lost the definition of a profession I
think and I'm not taking away from management accounting and I've done management accounting and I've taught
it.
Interviewer:

You teach it?

Participant 14: Taught here and so and so. So, it's certainly a skill but it's not well rounded enough for me you
asked the question what I think is a profession. It's' not well rounded enough for me to be a profession in itself. It
is a sub-category within the profession. Now, I usually find that most management accountants are in fact
accountants and they're members of other bodies and then they have a specialist area. So, I'm not trying to
denigrate them. I'm just saying that in terms of the representation of an accountant and the accounting profession,
so I'd say there are barriers to entry to be a tax agent. But I can be a registered tax agent without being an
accountant.
Participant 14: And people will refer to a tax agent as an accountant very much so. Now, not all tax agents are
particularly those it's trying to change a bit now. But particularly before when the tax agent board was run by the
tax office. Not by its own standalone charter that people who were grandfathered in just on the old endangerment
of actually doing the manual tax returns and so on and then they become accountants. Well, this is a problem that
we've got in that accountant is a shotgun and not a rifle and I think we need to sharpen it up. Mind you, the things
like what have happened with the CPA's don't help our argument but maybe we'll touch on that later. I've answered
question two or?
Interviewer:
Well, just going from that answer I just want to ask you what do you think of the CPA and CA
then? Because you're saying that CIMA is a little bit too focused on management accounting so could you or even
argue that CPA and CA are broad enough to be?
Participant 14: I'm a member of both and I'm moving from CPA to CA. I was invited to join CA. I was one of
the Spillers of the original Spillers of CPA. I wrote articles for the Fin Review and a number of other things. I
wasn't as prolific as X or some of the others. Because I didn't have time. Because I was finishing my Ph.D., and
also some other stuff. And I don't overly support everything that they say. But there was obviously a huge issue
in the way CPA being management captured and management stroke board captured and so the corporate
governance had gone right off the rails.
Participant 14: That was also reflected in the breadth of what they were trying to do. They were trying to be all
things for all people and having a recent talk with the current chairman and that was the first thing I threw at him,
"How can you be all things for all people?" And he said deliberately walking back on that. Well, I'm not quite
sure because I think Singapore, particularly where the current board has a significant base of supporters. They're
pushing up into Asia to continue to be all things to all people and what they want is a massive organization of
professionals. And so, they've brought the accounting professionals shorten it to CPA forgetting that makes
certified practicing accounting but just calling it CPA and they brought in marketers and other people to be part
of those professions.
Participant 14: For example, you no longer have to have tax to be a CPA which when I first found that out a
few years back I thought something is wrong here because this is where we're moving away from. But that was
just an obvious grab for members. So, we get people doing CPA programs and so on that have come from
engineering and whatever and don't have that broad base of accounting knowledge. But they pay membership fees
and the CPA have a war chest of $90 million of membership fees. I asked I said do you think you might have been
overcharging us? 90 million bucks.
Participant 14: Now, if you were a private company, you'd be buying your shareholders your shares back. It
wouldn't hurt. Why does a membership organization need that sort of money sitting there? Now, it was the Malley
philosophy of just let's get big and take money from everyone from everything. I used to mark in the CPA program,
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and I did more sort to give back to the profession rather than make money off it. Because it really wasn't the time
to get into Melbourne, but I used to go and visit my parents and anything like that and then, so I'd roll it in.
Participant 14: But I had an occasion where I was marking an ethics paper and the instructions were that they
were marking it on keywords. And I had two papers and I brought them to the attention of the supervisors, and I
said this paper here the person doesn't know what they are talking about and you can see that they don't know
what they're talking about. But they have the keywords because the keywords are in the question and they have
repeated them. This person knows what they are talking about, but they don't have the keywords. This is in a page
essay. You can see their argument is logical and so I said I believe this person should pass and pass well. I believe
this person shouldn't pass.
Participant 14: The supervisor overrode my mark and filed the one that knew what they were talking about and
passed the one that didn't. I never marked for him again. Never came back. Finished that day. So, I told him all
right I said this is absolutely ridiculous. The senior marker supervisor agreed with me but wouldn't overwrite what
the other level supervisor was. Now, to me, that was absolutely nonsensical and that's what happened. I looked
through the paper and you could pass that paper by just repeating the questions. Because all the keywords most
of the keywords were in the question. Now, I know they're trying to benchmark things and so on, but this had
gone from the sublime to the ridiculous.
Participant 14: So that I realized how low the CPA program was. And this has been the criticism of the CAs to
the CPA's and it's blocked two attempts of joint ventures. The CA's see themselves as more professional and
owning their body of knowledge much more than the CPA's do. And I think they're right and although I was quite
a proud CPA and I came into the profession later in my 40s. Because I had sold my businesses out and thought
what I'm I going to do now? And I had done quite a bit in IT and you can't grow old in IT, but you can grow old
being an accountant and [inaudible 00:12:42] was. And I didn't know I was going to do a Ph.D., at this stage. The
reality is that I think the CA's have protected their body of knowledge much better.
Participant 14: I know they're more embedded in the profession as in the contract profession if you want to call
that as opposed to working within industry and so on. And that's the place you deal with the history. But in doing
so I think they've protected the body of knowledge much better, so they have more claim to the profession than
the CPA's. And then that's been further we had the two attempted merges where things were getting pretty close
but the CA's knocked it back because essentially, they saw themselves as superior and on my view, I think they
are. And because of the protection of that Holy Grail of the knowledge and then after that, you got the Malley era
where the CPA walked further and further away from that and so the CA's kept it.
Participant 14: Now when the CAs went into New Zealand to just expand their product but I think they sort of
pulled their pants down a bit to do that. They sort of bent over backwards to try and look after the New Zealand
people compared to what they could contribute. So, they started to dilute a bit of there but essentially, they still
didn't dilute their hold on the body of knowledge. And that's in my opinion that's represented in the depth of the
CA program compared with the CPA program and they still hold a little bit more of the endangerment process
than what the CPA's do. I'm not sure how good or bad that is. Because that is a bit of a blocker to people wanting
to do the program particularly those who go up through Asia where there is less CA's anyhow and so on.
Participant 14: It also provides one of the attributes of the profession is the hegemonic approach to how they
position themselves in society. The CAs versus the CPA's. The CA's keep that at heart a fair bit. Now, at one level
that's good because if you're of sound mind and you're a CA's, you'll never be unemployed. There is always a job
for you unless you've done something really dodgy and CPA's you can't say that. That there are plenty of
unemployed CPA's because their training and their attributes don't fit to the skills required at that point in time.
Interviewer:
But could argue that that's only in Australia though? Are CPA's more recognized like you were
saying like in Asia countries and the US?
Participant 14: I agree but both of those are in terms of yes, I understand the breath of the CPA's and that's why
I think that's part of what's wrong with them because it's diluted. What I'm saying that dilution of focusing to Asia
and things has diluted the thing. So, we're really talking about Australia and New Zealand here rather than Asia.
The other side of the hegemonic thing. It's a two-sided coin and hegemony is great in the middle.
Participant 14: Because it gives your status. It gives your authority. It gives that sort of stuff but then when you
get to the other side and that extreme right-wing approach, particularly with respect to tax, has been that okay lets
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ripe the system off. Rip on the basis of our clients. Let's find a [inaudible 00:16:44]. Let's develop a way not to
have to pay. Let's work around it. Let's all that sort of stuff.
Participant 14: And they do that because they think great level of confidence around the hegemony of their
profession and we're saying even though it's not necessarily just accountants, we're seeing that very much in the
banking inquiry and so on. And it's taken the government I think and a lot of people perhaps myself included by
surprise. The level with which the people like [inaudible 00:17:13] have been held in disdain by those people and
that's the hegemony of the profession going haywire. I don't know if you saw last night Four Corner's program.
Interviewer:
No, I didn't.
Participant 14: You really should see it. It's about HSCB, and I knew that HSBC have been funding corporate
crime worldwide, and they go as a bank. And you see the commentary basically I thought one of the best
commentaries was in order to grow, you need new money. Where do you find new money? You get it from the
crooks. Now, in Australia, they found new money, and we got legislation which has just come in. Again, a tax
centric. There has been a scheme with Chinese developers to avoid the JST and that's basically the Chinese bottom
of the harbor I don't know if you're too young remember bottom of the harbor.
Participant 14: But the basics words you had directors on companies that are liquidated, and they call them
Phonetizing or it's not really Phonetizing that's more bottom of the harbor. Because when you go look for the
records where are they? They're at the bottom of the harbor and the directors disappear and so on and so on. The
directors are some of the farmers in the back of China somewhere. They reckon conservatively that tax officers
estimated that to be worth of the last three years $10 Billion.
Participant 14: Now, that was funded by HSBC. And people are saying it's not as such Chinese money getting
out of China now. It's because the government's put their foot down on that now and said that the actual purchase
has got to remit the JST when the [inaudible 00:19:08] occurred. So, they've killed the scheme. That's why the
money stopped, and it's the arrogance that comes from that. Now, accountants are behind that.
Interviewer:

Yeah, and they're very proud of it too.

Participant 14: They've very much proud of it and if my gut feel is if you looked at the types of accountants,
they're CA's, and it's not much different to the fraud in China in that they can justify what they're doing. So, as I
said the top end of that is really bad. The bottom end of it is really bad. There is a happy medium where it's good
for that. I've done the work to become part of the profession. I think there should be a bit of hegemony. I know I
should get respect because I've done that and so on. But there is also a code of ethics and I'm required, and I think
I do meet that code to ethics. Even though the tax office says don't. I haven't paid my tax.
Participant 14: But there is a spectrum in this, and I think we've lost control of that spectrum and we're seeing
that in the arrogance of the [inaudible 00:20:28]. The money that they're talking about. Now, they fined HSBC a
billion dollars the biggest find that the American had ever done. You know that's only one week's profit so it's
like having a parking fine.
Interviewer:

And that fine is going to be an expense too.

Participant 14: That's what I'm saying. It doesn't come out of the individual’s pocket. It comes out of the
shareholders pocket, so this is just ... They should have lost their license to practice, but they didn't. The American
government got lobbied by the British government and so they come up with this fine which on the surface it was
the biggest fine they've ever had. That sounds really good. But then match it to what they're doing and it's nothing.
Interviewer:

It's going to look great for the tax return.

Participant 14: It's by the law and who pays it not the people that are being affected. And it doesn't stop their
greed so as I said we come back to the profession. My gut feel is you did some research on it if you can find out
that they are CA's, and they're that into the profession.
Interviewer:
Well, you would also like if you were the client, you would want someone who's qualified. Your
original answer you want that membership.
Participant 14: The ironic thing is that you're looking for someone who has that stamp of credibility to do
something that's not credible to move them into the illegitimate space.
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Q2. If you were a current student, what qualities and/or qualifications you would look for in an accounting
lecturer?
Interviewer:
So, if you were a current student what qualities and or qualifications would you look for in an
accounting lecturer?
Participant 14: An accounting lecture? This is very personal, isn't it? And we've got an issue here. I did the
MBA accounting subject, and I've just finished doing something there and I've had really good feedback. I relate
it to the world and I'm renowned around the place for that. I'm a bit of a nuisance. A serial pest. But either halfway
through or at the beginning of a lecture it depends on what needs to be broken up and things. You might be doing
two topics and you might split it. I'll say yeah, I want people I really really push them to read the Financial review
and come up with something.
Participant 14: Because in accounting, there is something in the Financial Review every day and it's often on
the front page. Anyway, so we talk about things and they extend from a bit of economics through to accounting
through to tax and other things. And I'm big enough and ugly enough to have been around long enough where I
can feel just about anything. I've got a comment that I can put in perspective just about anything that comes up so
I'm really confident and comfortable with that. I know a lot of lecturers aren't.
Participant 14: They wouldn't throw things open to them particularly to mature age students who are in the
practice or in industry without that's the thing and that's the same with forensic accounting. Big broad breadth of
things and at the end of the day particularly with the friendship accounting. We had people that were qualified
from me in investigations. I love that because you would throw to him and you would say here this is what I think,
or this is my experience what's yours? And you tease it out and that gives you another story for the next lecture.
Do you know what I mean?
Interviewer:

Yeah. Yeah.

Participant 14: So, it all feeds on itself. You've not got to think I'm so arrogant that I can't accept that there are
people in the class that want to know more about something that I do. Because it's like someone who wrote a
number of the GSTA or some things, and I was talking with him, and he ended up as a second commissioner, and
he said this is only on the tax, and he says if anybody says it to you that they understand the tax [inaudible
00:24:47] system from end to end, they're lying.
Participant 14: He said it doesn't exist. There are people that are experts in different areas and so you got to
accept that there are ... So, one of the attributes is to be real and connected and not to be above people to be able
to connect and bring people out. Because that way you're engaged in the discussion. So, we got really good
feedback for that, and I've heard that before.
Interviewer:
So, with the students when you do talk about your industry experience. Do you say they're more
engaged in that conversation as opposed to you reading the-?
Participant 14: Very much. Very much. Very much. Because you're talking about what happened yesterday
and what is going to happen tomorrow particularly in the tax system and these days our tax books are wrong. The
tax rates and things. Now, just have to go through years of the books being wrong and the students particularly
ones go what do you mean the book is wrong? Books are always right. Because the Chinese and some of the subcontinent want to be told what's in the book and they don't like the engagement. The domestic student does like
the engagement and part of the reason there is a language issue because they do have trouble following the
language.
Participant 14: You can't do much about that because we have the Australia ... I have a particularly. I don't hear
it with these ears, but other people do. And they don't quite understand that a system can be in limbo or even on
tax rates because you've got to fight in parliament. It will settle itself in May to be in place for June and for the
following year. But the tax books are actually written in the previous December. So, you just going to have to
change things.
Interviewer:
And even in industry they're all guidelines. So, like what we're talking about before with your
discussions about HSBC there are all guidelines so you can manipulate the guideline to suit the client.
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Participant 14: One of the issues we have as a profession is, we don't have a theory of accounting. So, we don't
have that scientific rigor of a theory of accounting that really fits an overall hypothesis situation. So, we've instead
gone down the route of these massive advisories which are accounting standards which have legislative backing
in Australia through the Corps Act. But those things are not always ... They're prescriptive to only an extent, and
the trouble is as I said you get to the right wing where people talking for holes in that [prescription 00:27:47], and
the worst thing we ever had with that was the [inaudible 00:27:52] High Court where they went very much on the
dot the I's cross the T's and then you had the Murphy High Court which sort of said this is what the whole thing
is about, and this is the spirit of things.
Participant 14: So, if you go back to that movie that castle it's the vibe. Are we talking about the vibe or are we
talking about the letter of the law? And a lot of steams came out of the letter of the law and not out of the vibe
and then we've got back, and Keating really solved that one with Part 4A. But this is the tax side of it but that's
obviously fairly influential from an accounting perspective. So, there is a whole heap of stuff around that and how
you view it. Let's go on. I probably mucked up here talking.
Interviewer:
Q3: Are you aware of the accounting higher education accreditation process? If not, what accreditation are
you aware of; ether in accounting education or accounting practice?
Question three wars are you aware of accounting higher education accreditation process which I'm aware that
you're are off and if not, what accreditation process are you aware of either in accounting education or [inaudible
00:29:02] that we've touched on.
Q4. How or (does) accreditation affect your workload/your teaching/your employees?
So, I'll go to question four. How or does accreditation affects your workload, your teaching, and in your experience
how did it impact your work life as well?
Participant 14:

How did it impact my work life?

Interviewer:

Mm-hmm (affirmative).

Participant 14: Look, I think accreditation is good. I didn't get accreditation till I was in my 40s. So, because I
was really as I told Charles I used to be a marketer when I grew up, and I've said that in front of groups and things
and embarrassed him. He doesn't mind that everyone gets a laugh and so on. But I did a master's degree in
marketing out of AGSM in New South Wales in 1986, and I did a psych degree here.
Participant 14: Originally, so I started off as a psychologist there but then realized that wasn't for me. I wasn't
into that sort of stuff and so I got a traineeship with Shell and that was in danced to more marketing. So, I did a
masters in marking. Now, in those days when I got my master's degree, there were four master's degrees. Four
people getting master's degrees and one Ph.D., and about 20 honours and about 200 undergrads. So, a master's
degree it was something. Now, there areInterviewer:

You can get them.

Participant 14: Let's not but Woolworth's has got a section for master's degrees. Anyhow the so that was pretty
well-respected back in those days. So, when I got involved in marketing, I realized well I wanted to get some
accreditation. I come from a family of Ph.D.'s, so my father is a Ph.D., my younger brother is a PhD. long time
before me. He's professor of accounting at AMU. People get us mixed up but that's usually to my advantage. "I
guess I know you, you did it in work. Okay. Okay". My grandfather before that which was very rare in those days.
I'm sort of stick in academia in terms of where my family come from and so that sort of rolls into accreditation. I
think accreditation is good if it's done properly.
Interviewer:
Has it impacted your teaching? Like accreditation, you said you had your CPA so when you
were teaching, were you teaching from a CPA perspective or were teaching from the universities double AAC,
for example?
Participant 14:

AAC is not in yet.

160

8589
8590
8591
8592
8593
8594
8595
8596
8597
8598
8599
8600
8601
8602
8603
8604
8605
8606
8607
8608
8609
8610
8611
8612
8613
8614
8615
8616
8617
8618
8619
8620
8621
8622
8623
8624
8625
8626
8627
8628
8629
8630
8631
8632
8633
8634
8635
8636
8637
8638
8639
8640
8641
8642
8643
8644
8645
8646
8647

Interviewer:

But right from a textbook.

Participant 14: Finally gone through but well you've got to be grounded. Of course, you've to be grounded and
so you're ground in a textbook. I don't like the Chinese expectation of just tell us what we now have to know the
textbook, and we'll repeat it.
Interviewer:

For the final exam?

Participant 14: Yeah. But that's the whole lot. That's what they define as learning and I think there are real
issues there in what we're doing with education. I tell particularly the master's degree students; we have two jobs
here. One so for you to learn, and the other one is for you to pass an exam. Let's talk about passing the exam the
last three weeks. Other than that, let's talk about your learning.
Interviewer:

Or the time.

Participant 14:

Because otherwise you get asked in the first lecture about the exam.

Interviewer:

Will this be in the final exam?

Participant 14: You say, "What the hell you know?" That's not what we're here for but that is what we're selling
in terms of the deployment factories that we're producing. Now, accreditation it sort of runs parallel. I don't think
the accreditation per say affects my teaching at all. I think they're two different things. But of course, the stuff that
I learn in accreditation is relevant.
Interviewer:
So, you would never pass on knowledge like when you were making the CPA exams, for
example, and you saw what has happened with that question you're not going to influence that in your final
marking exam for the MBA of course?
Participant 14:

No. No. No. No, I don't craft my-

Interviewer:

There are the separate entities.

Participant 14: I don't craft my teaching to beat you know. But, of course, in terms of accreditation of the course
material that's all done behind the scenes and so there is a coverage there that you have to maintain. I have concerns
about whether we do maintain that sometimes. Because I have concerns about the level of skills of tax lectures,
for instance. Let's not mention names but [inaudible 00:34:07] and I aren't getting any younger. And they've been
putting other people in who think, and the bottom line is they're not paying enough to get people from out in the
real world.
Interviewer:
Especially with tax like you need to have that because you can get a tax question which is a
textbook answer but then in the real, you can manipulate it.
Participant 14: Yeah, there is a lot of stuff. Anyhow, so we're talking about I was going to make another point
about ... Let me tell you about where I am right at the moment. The CA's is one of the things that they're doing
now, and I've access via the CPA's and I'm trying to get them to do it. But I think they may be starting to think
now you look at other professions they have specializations and they put that single out specializations.
Accountants have never done that. They're now starting to do it and the first one they've done is valuations in the
CA's. I've done business evaluations for the last 10 years or so and I've done over a hundred court reports and
been to court and defended them.
Participant 14: So, I thought I'll do the court review if there is a grandfathering idea where you have to do the
examining's of that. Interesting because so I enrolled the course and got the material. Well, that's the best that I've
gotten. What? The unit number two which is the first unit that gets involved. The first reference is my paper that
I wrote in 2011. I'm thinking I've pressed the wrong button. It's come out from you know. So obviously what we're
doing in academia is going into the accreditation process. They'll probably look at that and tell a couple people
that because we're a bit chuffed about it and I saw well you don't have do the course.
Participant 14: I said no hang on. Let's tour this. There is a lot do stuff particularly in units four, five, and six
and I don't know, and I need to learn and the more I look at it. The more I see bits and pieces of stuff you're doing
in class and so on. So, it's influencing that specialization is an influencing well and that person value the question
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well I probably add, and I remember reading things and thinking I got to add that twist into an assignment question
and so on. So, they do
embed themselves naturally but it's not a deliberate thinking that I embed from one to the other.
Participant 14: I think there is room for more of that. Not so much in the accreditation process for the accounting
organization but what I said to the uni and know I know why they don't take it up. Although logic around here is
not in any great supply. For instance, I wrote a second tax subject because the tax the agents board want two
subjects to be registered. So, it struck me that A you'd get people doing just that subject and we had an inquiry for
it and or you could incorporate into the grades. So, people get straight in to get tax agents registration that wouldn't
be a blocker and some other universities, and the associations are doing that.
Interviewer:

That's a brilliant incentive too for like [inaudible 00:37:50].

Participant 14: Anyhow they weren't interested in doing it. Now, I think that that's accreditation as in a separate
tax agency accreditation .because if people come out here and they're accredited then that's or got the basis for
accreditation then it goes directly to employability and it's ... So, we're dropping the ball I think on that sort of
thing.
Interviewer:

Especially in tax agents like that everybody wants a tax agent.

Participant 14:

Most accountants jobs when you start, you're doing tax.

Interviewer:

I'll also get into the big four then you sign an audit then if it's not big four then it's tax.

Participant 14: But even when you start in audit it, I should say with the big four, you very quickly have to evolve
when the tax comes in.
Interviewer:
Which is one advice I've given to students I'm like always when you're looking at their graduate
programs at big four. Trying to get into the tax line because it's going to save you so much and your CA and things
like that because it's a good program, but they would want to employ like auditors.
Participant 14:

As you said they started off in the broader sense.

Interviewer:

Because that is [crosstalk 00:39:03].

Participant 14: But see there even the big four now are employing a lot of people that are non-accountants and
I'm not quite sure where that's going to end up.
Interviewer:
It's just money to save the money. That's their end goal because they then train them up, and
they get them into the culture and get them institutionalized in that big four-way and then become manager and
then can move on after that.
Participant 14: And it is a cannon fodder sort of endangerment.
Interviewer:
But from a student point of view big four that's the attraction that's what they're aiming so even
if they get in as a trainee or like they become a part-time student. They become a part-time employee; they'll do
it.so the attraction is there.
Participant 14: Yes, particularly through Asia and things they recognized. So yeah, anyhow to go on I'll
probably hit an hour but go on.
Q5. What value do you perceive in the term’s “accountability”, “transparency” and “responsibility” in
accounting?
Interviewer:
What value do you perceive in the term’s accountability and transparency and responsibility in
accounting? So, these three terms as you are aware, they come from the qualitative framework in accounting and
that's why I've chosen them I this particular question.
Participant 14:

I'll let you take on at a time accountability. What do you want to know?

Interviewer:

What do you perceive in these terms?
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Participant 14:

What do I perceive in the terms?

Interviewer:

Mm-hmm (affirmative).

Participant 14: Well, I think accountability is hits at home to you and we're seeing so much in society generally
where people are not accountable, and they find any sort of excuse not to be accountable. Now, you look at this
banking inquiry. The legal counsel for AMP, I've done nothing wrong and legal perhaps he hasn't. Perhaps he has.
It's not stone cold clear but perhaps he hasn't. But ethically and morally, he's right out of the line. So, to just still
be arrogant enough and say I've done nothing wrong, and you look at the chairwoman of AMP. I've done nothing
wrong until they took her inside and beat her brains out and then she resigned. She wasn't going to go.
Participant 14: And there is no reason why I should go. The questions to the HSBC chair are you still the best
person to lead the bank? Yes, I am. But sir you've been paid via the Virgin Island $7 million for last year. Why?
Because I didn't want other people around me knowing how much I earn. Hang on. We've lost transparency. We've
lost all that sort of stuff. In Australia, you'd have to declare what your CA got paid. This sort of stuff is just bullshit
and so what do I see is accountability is and we come back to accounting. We're talking about the same thing
accountability and accounting are the same thing.
Participant 14: Accounting we are accounting we are actually saying what happened with the numbers. Now,
that's what people perceived and that's the basis of accounting. Accountability we should be also actually saying
what happened by the steps and we've lost that big time and that goes across all corporates. And the rise and rise
of the corporation. There is a lot of issues there. Accountability has been replaced with deniability and basically
with deniability. So, I think accountability has been gazumped with deniability. Plausible deniability. So next?
Interviewer:

Transparency.

Participant 14: Well, transparency is making things clear, and we've got the proliferation of weasel words and
that sort of thing got in the government weasel words. That's one of the big things that I got out of when I was in
the tax office. Because as you go to the scene it was all about weasel words and I had a huge blue ongoing with
my deputy commissioner when I was an assistant commissioner. Because he had grown up just in the public
service and he was an expert at weasel words, and I didn't believe that then was telling the truth. Now, he would
show me that he's telling the truth but to me, if it's not transparent and not clear, you're not telling the truth.
Participant 14: Now, it was just the weasel words were unbelievable and that was what gets cameras all about
weasel words and to me, you call a spade a spade and you call and if it's going to be a fucking Shelby, you call it
a fucking Shelby. It was just the weasel words are just incredible and they live around plausible deniability and it
comes back to the short media cycle and having to give media stuff and the media's expectations of it. The media
sort of asks for what they get and because they want immediate answers and immediate response because quite
often you can't give that. And so, if you say well, we're looking at a number of these things and let's face it a lot
of the things that you look at senior level become wicked questions.
Participant 14: Do you know what the concept of wicket questions? Wicked questions are basically if you say
I've got a balloon of air and I push it in here something comes out of here or I push it in there and something
comes out. So, I wicked question is something that I provide a solution to over here, but it provides something
and no matter what I do it wickedly works around that and quite often a lot of questions we've got at senior level
are wicked questions. But the press has a field day by saying, "Oh, look you did this, but you blew up this." And
you're going, Oh, yeah, we know but that's a lesser of the two evils," or whatever and we can't do that at any stage
without something happening over here or whatever. So, the press and people don't seem to accept wicked
questions or that there are wicked questions and that we need telling them.
Participant 14: Now, you get the commentary quite often does if you get to the Saturday paper with McCann
and people like that that the commentaries is a bit more mature around that. But we've become a very immature
society and we look for the short sharp responses. Look at what we're getting with the budget at the moment about
seven years out. Sure, there is two elections. They realize that but there is a plan. There is a plan. Let's just balance
it. Let's not say this is a lot of bullshit because we're seven years out. Well, maybe it is but let's recognize that it
is and there is a plan and seven years think about [inaudible 00:46:24] was 11 years ago. That didn't take a long
to go.
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Participant 14: Let's look at what it is for what it is. Not just say you criticize people for me because the bottom
line is you can't make those decisions now so do you want to not make them or do you sit down and have this is
a plan to make it. If you look at Trump, on the other hand, he promises the world and it's going to happen now.
And people believe him and some of the things he promises are actually wicked questions. And so, some of the
press love it and the lower or I heard it referred to last night by on Channel 2 by Hillary Clinton. She was referring
to lower socioeconomic people, but it was low news information people. And the biggest place they get their news
from now is Facebook.
Participant 14: So how do you look at the transparency the accountability and that sort of thing on Facebook
so that the elements you're talking about there they're missing? and so you've got a whole body of people which
are low information people which means that they're probably not well-educated and they don't have the tools to
dissect this. They've been relying on the credibility of newspapers or journalistic outlet to sift through it and now
they've got Facebook and it's in their face and Facebook they're so smart that they're I know what turns you on.
I'm going to relate to you. I know what turns you on, I'm going to relate to you. And so, the message becomes
believable and talk about the conspiracy theorists gone berserk so yeah. We have some real issues in that sort of
thing so what do they mean to me? You've got a bit of an idea what they mean to me but yes.
Interviewer:
I'll skip on responsibility unless there is something you want to add for responsibility because I
think it's pretty much covered with accountability and transparency.
Participant 14:

Yeah, accountability and responsibility are just the bulking on of accountability.

Q6. Do these terms influence your idea of a profession? If so, how?
Interviewer:

So, do these terms influence your idea of the profession? It's [crosstalk 00:48:48].

Participant 14: Do they influence my idea of a profession? No, they incorporate it in that definition. But I think
my idea of a profession is still soundly based in the knowledge of the profession rather than.
Interviewer:
type of thing?

So, could you not say the knowledge of the profession is gained through these integrity items

Participant 14: No, I don't think so. No. I don't think. I think they're separate streams. Those three [inaudible
00:49:21] how it's used that's front-end stuff. That important don't get me wrong but that's front-end stuff. The
backend stuff is the body of knowledge and things that grew and that goes back to the reality for accountants to
the 1870s when the Scottish accounting moved away from the legal profession and there were auditors, but they
then became accountants and so on. So that's where our body of knowledge builds up and we weren't a university
body of knowledge till probably the 1850s. So, it just sort of irked in that at that stage. Here I came and after I did
my master's degree in 1984. I'm kind of getting old. When were you born?
Interviewer:

88.

Participant 14: I came here and tried to teach marketing and I asked if they want. And they just didn't seem that
they had anything to do with the university and they only just got accounting here as a university centric. So that's
in the 1980s. They had no concept of marketing being a university course. Now, the irony was that about five
years later I might not have even been that there they appointed an associate professor of marketing who was
obliged that I did my master's degree with and he's now Patterson now out of uni in New South Wales. I didn't
get along with him by the way. Anyhow he became the first real leader of the marketing area and now, of course,
it written. But so, it really went on the [universalization 00:51:18] of accounting as notInterviewer:

Recognized.

Participant 14: Well, it was really an endangered profession and it was a bookkeeping at best. They were the
two areas. When I came back in 40s to do accounting, there was all these things called accounting standards and
things and I thought how come I missed all this? And then I realized that didn't exist when I first did my accounting
stuff. So, which was late 70s early 80s. So, it didn't exist then and when I came back to get my full accounting
qualification, I'm thinking where this stuff all came from. Well, because I thought like you've missed. How did I
miss this?
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Participant 14: Then when I started calling, I realized it just didn't exist. So, it was very much a hands-on debits
and credits journals that sort of life. It wasn't about the sort of things we now talk about accounting. [inaudible
00:52:24] goes through. He talks aboutInterviewer:

The history yeah.

Participant 14: Well, he talks a bit about the history, but he talks about the search for meaning more in the
accounting and he was a good character like that. And the history is more comes from the Funnels [inaudible
00:52:45]. I used to deal with his brother and his brother was Funnel.
Interviewer:

Was he?

Participant 14: I think he was a superintendent out of the steelworks, so I dealt with him a lot. But X and X and
so my brother from the academic sorts knew X and of course, I knew Ross and so we just feedback between the
two of us.
Interviewer:

Of what was happening?

Participant 14:

Yeah, what was happening some of the things. So anyway, that was interesting. Go on.

Q7. Do you think that there is a gap between the accounting education world and the accounting practical
world? Can you please expand and give examples?
Interviewer:
practical role?

Do you think there is a gap then between the accounting education role and the accounting and

Participant 14:

Yeah.

Interviewer:

Can you expand and give examples?

Participant 14:

Can you quote that against me?

Interviewer:

Yeah.

Participant 14: Look, there very much is and there always will be while we are creating the deployment type
accreditation from.
Interviewer:

Does anyone recommend it? Can you suggest-

Participant 14: The answer is to do things properly. The answer is to firstly, you got to have better qualified
and broader academics and you got to pay them well. I'm here because I told on another work and that's it and
nobody hassles me, and I come and go and its sort of semi-retirement stuff to you got me typed.
Interviewer:

It's all anonymous.

Participant 14: I got offered before Christmas to as it turned out. I got two offers to build up forensic accounting
divisions of mid-tier firms. They were talking 350000 salary plus commission on performance. You'd have to
build up a minimum of 1.2-1.3 million of fees which aren't recurrent on audits and things like that. They are in
terms of your feed from particular solicitors and at least some barristers. If I was in my 40s, I would have taken
it. I went skiing in [inaudible 00:55:28] with my wife and we talked about it and I said what the hell do you need
this for? I've got enough money to retire if I wanted. I'm not wealthy but not badly off.
Participant 14: So, I decided not to do it. But it just shows you what I get paid here a hundred thousand bucks
or something. So, I'm well they're not paying anywhere near for what they're getting but they're providing other
things which I live in Wollongong down the road. I can wander in wander out. Whenever I want.
Interviewer:

Whereas if you do go back to industry on as overtime sheet as management or what they-

Participant 14:

At senior levels, it's not so much time sheets. It's on performance but the bottom line is-

165

8885
8886
8887
8888
8889
8890
8891
8892
8893
8894
8895
8896
8897
8898
8899
8900
8901
8902
8903
8904
8905
8906
8907
8908
8909
8910
8911
8912
8913
8914
8915
8916
8917
8918
8919
8920
8921
8922
8923
8924
8925
8926
8927
8928
8929
8930
8931
8932
8933
8934
8935
8936
8937
8938
8939
8940
8941
8942
8943
8944

Interviewer:

But you could not perform your KPIs out there.

Participant 14: Yeah, exactly and it means being at the Qantas Club on Monday morning and coming back on
Thursday evening and I've been there done that.
Interviewer:

That's on a good week.

Participant 14: And then you've got to work on the weekend to catch up but so I know what it means because
I've been there done that. And my kids have grown up a bit more now so I wouldn't miss them growing up which
was one of the issues before. But you just try some things. It's just not worth it. I was 130 kilos and something.
So, I'm not that I'm slim as I used to be again. But it does knock you about physically as well as anything. But my
point being that we're well out. We're missing six academics because we can't that's why I was interested. The
accountants want more money. You got to pay more to get proper staff.
Participant 14: So, the first way of connecting to ... So, what we've got is lots of people that are not domestic
lecturers and they're here for the short term. I'd like them and they're friendly and so and so. So, I don't get on
badly with them. But essentially very few of them have the university or the local students at heart. They are
willing to, and I can understand that if you want to get on to a good university in China, you've got to go and work
somewhere else for a while and you've got to publish and you've got the pressures on to do that academic sort of
stuff and it's not about teaching. It's about don't let anything go wrong with your teaching, but I think [I've learned
00:58:05].
Participant 14: Encouraged to do the tax and things and I rescued the tax from here when the proverbial hit the
fan and a man got his life threatened and all that sort of shit. That they happily publicized it that I come from and
it went around an assistant commissioner and [inaudible 00:58:23]. So, we did that but a lot of it wasn't anyone's
fault. It was just this rhetoric of wanting to repeat things and so we never Participant 14 sort of again really after
that time. And then we've got John turned up and in the first week John is here, and he said to me and I sent my
check to him and I didn't want to hang on to it. Ryan is here because I wanted to spend my time doing forensic
accounting, so I didn't seem like a threat or anything and he said you put two things up on the board.
Participant 14: He wrote it was it NMP. I forgot what the other three letters were. And I said not my problem.
I forgot what the other one was. Basically, what he was saying was and he said I tell the kids what's in the exam
that way I don't have a problem. They pass the exam. Everyone is happy I can get on with the work I go to do to
be an academic. I went okay and I like then let the school know what they perhaps should be looking for. We
went through a stage where failure rates were 20 to 30% everybody passed. So, the next three years that he was
there everybody passed so that was he was doing. He was making everybody pass. So that's bullshit. There was
no true learning going on there.
Interviewer:

Imagine you're doing in the CA. Imagine passing everyone for the CA program.

Participant 14: That's right. It just lost the credibility. So, you got to be real about what it is that you're trying
to deliver here, and we have to try to help people get over exams. I don't have a problem with that. I had a little
bit of a problem with that, but I recognize that within reality. But we really do have to I think create real learning
and I had an email from a student a couple of months back. There is a prize for the financial planning acts, and
she won that, and she said thanks. Thanks. Thanks. I didn't think I'd be able to write this. But thanks for all the
time you've spent answering my questions.
Participant 14: She was always asking questions. I didn't want to answer them because they weren't hollow.
She was actually working in the area and she was another who had come back and was retraining, and they were
reasonable questions. She was digging in more. She wasn't digging in out of sight. But she was digging in enough
and asking that next level of questions which I didn't expect all of the class to know and understand. But I don't
mind that. Now, a lot of lecturers will see that as threatening because it's not in the textbook. You got any bright
lecture to go on out of the textbook.
Interviewer:
But like this is just a personal opinion but I think that's what I would want in a lecturer to go out
of the textbook because when I go into industry, I'm going to have a textbook. It's a different kind of textbook
though.
Participant 14: Well, I hope that I model sort of my lecturing on the classic you see it in moves and things. The
classic law professor that narratives on and knows all the cases and case and that case and the rabbit’s horn and
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then throws this thinking and that thinking. You can do that a bit in what you can't do as much as in law. But I
sort of in my mind hope that I'm sort of a bit like that and so that people remember me like that. I went into about
two years ago, I went into an accountancy firm a big one and I've turned up and I'm walking into a partner thing
and this girl comes running across and gives me a big hug.
Participant 14: And I go, "Mm-hmm (affirmative)," and she said, "You got me through tax," and she said you
helped me. Because if you haven't done that I never would have got through. I never would have got this job and
the partners are looking at me. She then went off me. I walked off feeling 10 foot taller and bullet-proofed. Because
I can't remember her name or anything like that, but I did affect someone's life just that little bit. So, to me that
sort of while I'm here not to I'm not here to be head of school and run the place. I make comments to Nelson and
things like that but at the end of the day, I know I don't want to step up and do this job.
Participant 14: And I made comments to [inaudible 01:03:43] best to Grace. I go back a long way a fair while
with Grace outside this place and they accept me for what they are and who I am. But at the same time, we both
recognize that I'm not going to ... That's not what I want to do. But I tend to help out whenever people ask and
things. That survey that comes from every couple of years, the uni voice thing which it's a bit like a voice in a
forest where there is no one there but trees because no one is really listening to you.
Participant 14: But if you look at it from associate professor down. There is a hell of a lot of goodwill towards
the university but very very little confidence in the management and that's shocking. So, people are saying we
want this place to survive and thrive as a university because we go back but the management is out of touch with
us. I had a dispute with the university. I don't know if you got some tape.
Interviewer:

If I can?

Participant 14: No, it's all right. It's all right. I don't mind. It's out, isn't it? And where a student took me to an
anti-discrimination thing. I had the student for three weeks.
Interviewer:

Did you say bullshit in the class or something?

Participant 14:

Sorry.

Interviewer:

Did you say bullshit?

Participant 14:

No. No. No. It was online she applied for an extension.

Interviewer:

Rejected?

Participant 14: No, I actually agreed to the extension, but I put it in the box. I said this is a 10-week course,
you've got to knuckle down and work hard. Now, she took me to anti-discrimination on that. The university gave
me no background to her when I took the student on. I knew a little bit of background I've got to say but I wasn't
really aware of the full background. When that complaint came, we had Nelson calls me in and he said we got a
problem and thinks we've got a disciplinary hearing. And I said what's this about?
Interviewer:

What for?

Participant 14: HR came over. This bloody woman from HR in her early 30s all dressed up and Nelson said to
me you should have a representative. He thought I'd get the union rep. But I didn't join the union at the time as it
is because I thought they had a job to do. Anyhow I talked to people about it and a number of people and Grace
found out about it and Grace gets in contact with me and says do you want me to be your support person? She's
sitting in the executive desk chair at this stage. Pat [inaudible 01:06:39], do you know who Pat [Owens 01:06:42]
is?
Interviewer:

Yeah.

Participant 14: Pat finds out about it. Pat says to me do you want me to be you? And I'm thinking, "Oh, shit
that's probably bloody like bringing like a nuclear device in." Because he was very pissed off about it.
Interviewer:
Participant 14:

Yeah, he's vocal.
So that's about it. Because I played rugby with these guys and did all the exchange-
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Interviewer:

So, this is going back a couple like [Parow 01:07:03] was in a fair few years ago.

Participant 14:

Yeah, he'd retired at that time, but he had long retired.

Interviewer:

Because I didn't think students with this-

Participant 14: Anyhow so he was retired so he wasn't different, but he was still fired up. He's a legend in his
own likes around this place. So, the bottom line was that Grace comes in as my support person. Nelson goes shit
that's my boss as he's a support person. He turns 180 degrees, and this woman says to me you've brought the
university in disrepute and I said tell me how? Tell me what I've done wrong? Here is the agreement. I've got the
agreement with me. What clause have I breached? Now, she couldn't tell. She kept saying to me. And she said to
me I've been in this ... I've been in this university for eight years and you've brought it into disrepute.
Participant 14: Well, I said I want to go before there was a duck pond. I remember when they dug the duck
pond. Sort of I've got a lot of affinity with the university but not when you bring that sort of crap. It turned out
that the complaint was on the basis that or particularly on the basis that the university had three complaints from
her over a period and they'd been going on for over two years. They hadn't settled it. One of those complaints was
an agreement that she didn't have a mild lecture.
Interviewer:

As an or what?

Participant 14: This is for the university. All right it was in the discussion hadn't been fully agreed. That was one
of the claims she made, and the university had indicated they would look favourably and help her through that,
and they hadn't told me that and so when I've sort of drawn a bit of a line, she thought I'd been appointed a mild
to her. Anyhow it went on for 18 months which and we sent the personnel back with their tail between their legs.
But nothing ever further came from that. A quite a senior person in the university who I know well from supporting
activities. She sent me a dossier on what was happening, and I went so I said to this bloody personnel lady.
Participant 14: I said I'm going to sue you for not protecting your employee because you should have told me
about this [inaudible 01:09:34]. The long and short of it after 18 months they dropped everything against me, and
the university plead guilty or capitulated to several claims which cost the university over $35000. Now, the point
that I'm making here is if you treat your academics so badly, you're no longer going to have that goodwill that is
inherent in the way we do and we treat our students. You need that goodwill for people to come out of industry
to engage in such a way that you have a fuller program rather than let's go through the textbook. To me let's go
through the textbook is high school. Maybe a bit of undergraduate but not postgraduate. But what we are seeing
is it's totally influencing the postgraduate.
Q8. Do you think accreditation can help close this gap? Please explain your response.
Interviewer:

Do you think accreditation can help this?

Participant 14:

Sorry.

Interviewer:
Do you think accreditation can help any of this? Do you think the CPA and CA could step in
any way or even AAC through the education point of view step in?
Participant 14: Well, I'd say a broader accreditation like the tax agent boards and other licensing can help it
because that's direct. So, you've brought in your accreditation to a licensing sort of thing. I think they can there.
See the problem with the CA's and CPA's is that they see them as money making role in accreditation that their
programs very much money-making roles. So, I don't think they care at the lower level. They see we'll resolve
that at our level. Now, I question whether the CPA's do. I think the CA's do a bloody good job at it and that's why
they haven't been able to come together as one group.
Q9. What does the term “level of professionalism”, mean to you? Please explain your
response.
Skipped Q10. How does accreditation (AACSB/CA/CPA etc.) impact your work? Do you think it will have
a lasting effect or will it just be another set of measures to abide by? Please expand on the how and why
depending on your response.
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Interviewer:
And I'm going to finish up with this last question because question 10 we've answered it
throughout the thing. What does the term level of professionalism mean to you?
Participant 14: What does it mean to me? Haven't I told you that over all this bullshit that I've yapped about? I
think I've yapped and how long?
Interviewer:

For an hour and 12.

Participant 14:

All right go. Sorry, what was the?

Interviewer:
What is the term level of professionalism mean to you? So, if you say to a student, I expect you
to get to a level of professionalism in this course. What do you mean for that student?
Participant 14: Well, it comes back to the body of knowledge is a level is to acquire a certain level of knowledge
and the ability to properly deploy that and apply it and more deploy I think is better than applied. Because you
apply. You sort of say I know how technically do it. But deploy means they know how to actually position it and
action it. So, I think deployed rather than applied. Because deploy takes into account applied. So that's my point
of view. That's what I mean and of course, that varies to who you're talking to and what level it's not just a
meaningless thing and I think we defaulted back a bit to the meaningless thing.
Interviewer:

Well, thank you, Participant 14.

Participant 14:

Have I brought [inaudible 01:13:29]?

Interviewer:
No worries. These are really good contents that can use in my thesis because like I said in the
beginning of this. I really wanted to interview you because I knew you got that industry knowledge that a lot of
other people that I have interviewed haven't got it. They've either got straight industry or straight academic
knowledge. So, I wanted that layer as well. So, I also interviewed X as well and you and X actually have said the
same thing in one of the responses so that's going to be good. So, thank you again and everything is anonymous,
so your name is not going to be in any way.
Participant 14:

It doesn't worry me. I'm big enough and I take accountability to anything that I've said.

Interviewer:
[crosstalk 01:14:11] your responsible.
Participant 14: I don't have a thing but some of the things do upset me about the way we've moved away from
that sort of stuff and we've been to these deployment factories and we're seeing it with them and it's the bullshit.
These accommodations things we sell them to a [inaudible 01:14:33] thing and then we find out that we've
guaranteed a certain level of occupancy. Then in order to do that we're giving scholarships away where we are
basically giving free combinations and so now you can't rent out bloody units in town because all of those students
are being taken out there. So, we're not going to enrol the new units and things.
Participant 14: So, it's just why? Why did we bother doing it and it's I don't know? I don't have any confidence
in the vice-chancellor I'm afraid and I'm not the only one that thinks that way and I'm not sure where we're going
with all this sort of stuff. The people we're giving free MBA are the wrong people. We're serving the wrong
people. You talk to them. They're supposed to have industry experience and you talk to the whole class in Sydney
and none of them have ever worked with a budget. I'm talking about making a budget. But they have never worked
with a budget.
Participant 14: So, it tells you how low their work experience is. They've never worked with a budget. In
Wollongong, not a problem if you think but then again, we've let in half a dozen in Wollongong with no previous
tertiary education and they're really exams how do we do? We need to support them with other counselling, and
I don't necessarily have an Excel. Because I didn't grow up learning Excel at school like your undergraduates have
but we just say we'll let you in. We need to have these support services for there are some very good people there.
They got one bloke who's a nurse and he's been the sort of kept on the head for to move to senior roles. But
because he's a nurse he's never done anything with calculations of management calculations.
Interviewer:

They don't know what Excel is.
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Participant 14: They don't know how to use Excel for us to do shift diagrams and that sort of stuff so [inaudible
01:16:48] phase or anything like that and we need to help people work through that. I sat down with him before
he went to a senior level interview. Ironically, it was someone else's idea. Wollongong is only a small place and
I talked to him. I said to him what do you think of health management? And you know health management and
he talk about managing health. I said no, you got to change your view that management of health. So, you need
to change the conversation from health management because that's what people think management is to
management of health. Because you got to come down from the budget and the viable money and how do you
allocate it and how do you manage and run these things compared with how the best way is to look after this
person.
Participant 14: You've got that because you've been a nurse. But you now need to go from there down and I
had a great conversation with it and he obviously appreciated it. Because of what he came back to me with but
that's the sort of the thing you need to talk to people about and not that's just me being an old and ugly sort of
young academic people are not in that space. And we do have some good young academic people coming through,
we got to keep them. Stefanie if things seem to be quite dynamo.
Interviewer:

She's my secretary.

Participant 14:

Sorry.

Interviewer:

She's my secretary.

Participant 14: Yeah, with [Kirsten 01:18:31]. Well, don't leave me too long in a room with Stefanie. She's
working too much. No, she's really good and [inaudible 01:18:40]. They're both really really good but they got
more energy than I have.
Interviewer:

It's coffee.

Participant 14:

Sorry.

Interviewer:

Steff's secret is coffee.

Participant 14:

Well, I have enough coffee.

Interviewer:

Sorry, she puts in.

Participant 14: And [Kirsten 01:18:54] is really good. [Kirsten 01:18:57] is I think a good superior because
moved to her when other people retired and things, but I was going nowhere, and I was having Cathy [inaudible
01:19:09] didn't understand what was happening from Ed's point of view. Ed didn't understand what was
happening from Cathy's point of view and I said that, but they confused the hell out of me for a number of years.
I asked when they left. I went to [Kirsten 01:19:26]. I said can you supervise me and things? She said well I don't
understand what you're doing. And is said I don't want you to understand what I'm doing.
Participant 14: All I want you to understand is how does that relate to my Ph.D., and so my effective supervisor
was my brother in Canberra who didn't appear on anything, of course, and Kirsten and within eight months I had
it finished. I had it all put together because every week I'd say here is this and that. Well, with Cathie [inaudible
01:19:57] she'd be sick every week and she'd be off, and Ed would be saying no, no, I've got too much else to do
and in three months later he'd come back and say something to you and so on. Then I had an argument with Ed
about something I said, and we had a big thing in his room and not like an argument. Not you know that thing.
Participant 14: And we went through and this and I actually defended him, and he agreed and said that was
quite because he didn't think I understood. And I said no I know exactly what I mean and so we had as I said it
was an argument, but I too wasn't. It was sort of heated but not I think you're an asshole ...
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Participant 15:
Interviewer:
So, thank you Participant 15, so much, for doing this interview with me. If there's any questions,
of if there's any time that you want to pull out of the interview, that's all good and just let me know and we'll stop
doing the interview then.
Participant 15:

No problem.

Q1. What is your idea of the meaning of the term professional?
Interviewer:
Okay, so the first question is, what is your idea of the meaning of the term professional? What
do you think that signifies and how do you-?
Participant 15: I've got a few comments here. First of all, I think for someone to call themselves a professional,
they need to be a member of an organization that provides various forms of support, principally technical support,
for their areas of expertise. That organization must subscribe to a code of ethics that the professional voluntarily
adopts and complies to. I think the professional, and this has been borne out by the Royal Commission into
Misconduct, needs to put the customer first, has to have a service orientation.
Interviewer:
But in saying that, like you were saying before, there's that code of ethics involved, so
sometimes ... In your profession, or when you were working in the profession, have you ever come across where
the professional code of conduct has contradicted to what the client is actually asking you to do?
Participant 15: Yeah, sure. There'll be sometimes ... For example, I'm sure there'll be situations particularly if
you're a tax accountant, where your client wants you to minimize their tax through non-ethical ways and I think
in that situation, a true professional will exercise their judgment to ensure they stayed on the ethical side of the
fence.
Interviewer:

When you teach, how do you teach ethics in your class?

Participant 15: I introduce ethics into almost every lecture, directly or indirectly, mostly indirectly through
storytelling and then I use examples and I use stories in every lectureInterviewer:

Do you use personalized stories?

Participant 15:

... of my own-

Interviewer:

Yeah.

Participant 15:

... Mostly my own experiences. I also draw on case studies in the industry. Just like-

Interviewer:

Enron.

Participant 15:

... the failure of Enron, the failure of Barings and so on.

Interviewer:

[crosstalk 00:02:28].

Participant 15:

... so I constantly pep up the lectures through storytelling.

Interviewer:

Do the students find it more engaging?

Participant 15:

Definitely, it consistently comes through the end of teaching surveys.

Interviewer:

So, you're saying in the surveys, the students are saying that if you give that real life example-

Participant 15:

Correct.

Interviewer:

... they relate more to it?
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Participant 15: Not only do they relate more to it; it helps explain the theory and it becomes much clearer to
them when they see it supported by case studies or stories. Yeah.
Interviewer:

On a professional level, have you done your FCA? Have you done-

Participant 15:

CFA?

Interviewer:

CFA, sorry.

Participant 15:

No, no.

Interviewer:

No, okay.

Participant 15: I'm a CPA, I'm a member of the ... what is it? I'm a senior associate of the NCR, yeah. So, I
maintain a couple of professional [inaudible 00:03:27].
Interviewer:
So, whilst you were doing a CPA, did you see a discrepancy in what they were teaching you to
do as opposed to what you were actually doing in practice?
Participant 15:

Yeah, yeah, yeah, yeah.

Interviewer:

How did you combat that?

Participant 15: Well even in finance, some of the theory that we teach, is I think outdated. There's overemphasis
on models, overemphasisInterviewer:

How do you combat that in your teaching then?

Participant 15: I'm realistic and I'm honest and I say, "These are useful models, they're not the end all and be
all, they're not the bible and in practice, we deviate from these prescribed methods of achieving results or outcomes
by doing this, that or the other." In other words, using our judgment, or overlaying other processes and so on. So,
I think academia sometimes lags industry in terms of finding best practice.
Interviewer:

Yeah, okay and how do you feel about that? With this lagging?

Participant 15:
Interviewer:

Oh, it's a bit frustrating.
Especially coming from that industry.

Participant 15: Yeah, in fact I've now co-authored my third textbook and I'm consciously trying to contribute
to that modernization of thinking in the finance and banking field. So, I'm trying to play my role.
Interviewer:

Awesome.

Participant 15:

Because if you look at other textbooks, that assists with-

Interviewer:
...

Yeah, even like, I remember when I came back and the Accounting Theory textbook, I was like

Participant 15: Yeah, yeah that's a good example. Or even finance through capital asset pricing modules, the
emphasis placed on that.
Interviewer:

Yeah.

Participant 15:

Useful tools? Yes.

Interviewer:

It's a good guideline.

Participant 15:

Is it-

Interviewer:

Practical, yeah.
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Participant 15:

To what extent is it used in practice and so on?

Interviewer:

So, the next question-

Participant 15:

Sorry, I haven't finished with the [crosstalk 00:05:15].

Interviewer:

Oh yeah, sorry.

Participant 15: I think to be a professional, you also need expertise, knowledge in your field. You need
qualifications, recognized qualifications, or some form of accreditation and you need to keep those skills up
through some form of continuing professional development.
Interviewer:
Okay, when you say qualifications, could you also argue that if a student came ... like in the
teaching profession, a student comes from TAFE and they're as well equipped as a first-year university student
and that's why they get those credit points, to transfer them to second year. So, could you say that with a TAFE
student, a TAFE qualification could be deemed more applicable in industry as well?
Participant 15:

Yeah, sure.

Interviewer:

Could be deemed ... Yeah.

Participant 15:

Sure.

Interviewer:

So, it doesn't have to be a university-

Participant 15:

As I said, knowledge and qualifications can be any sort of qualifications.

Interviewer:

So, there's no-

Participant 15: But the key word is accreditation. As long as there's proof, or evidence that you've met a certain
level of industry expertise.
Interviewer:

Yeah, okay.

Participant 15:

Wherever that comes from, to me, is irrelevant.

Q2. If you were a current student, what qualities and/or qualifications you would look for in an accounting
lecturer?
Interviewer:
Okay, awesome. So, if you were a current student, what qualities and/or qualifications would
you look for in an accounting ... or in a financeParticipant 15: I think the lecturer has to be knowledgeable, ethical, creative, approachable, generous, expert
in their field, patient, clear and concise.
Interviewer:
And also, going from your first answer as well, to provide industry experience, stories and things
like that as well.
Participant 15: Well, I think storytelling’s a great way to learn. Fun way to teach and if it's fun, coming from
the teacher, that rubs off and comes across with the students and engages the students. So why not?
Q3: Are you aware of the accounting higher education accreditation process? If not, what accreditation are
you aware of; ether in accounting education or accounting practice?
Interviewer:
Perfect. So, are you aware of the accounting higher education process? If not, what accreditation
are you aware of, either in accounting education or accounting practice?
Participant 15:

Don't know anything about the accounting accreditation process.
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Interviewer:
Yeah, so pretty much it's the ... You know how the faculty of business is undergoing a [AACSB
00:07:15] accreditation at the moment?
Participant 15:

Correct.

Interviewer:
So, I'm just homing in on the accounting arena, so this is saying applicable to the finance arena
as a rule. So pretty muchParticipant 15: So, I and Dr. X, I practically spearheaded the project to make sure that our finance graduates
can be CFA accredited. So now we've implemented a few subjects, or modified other subjects, particularly
introducing ethical components to qualify us.
Interviewer:
Participant 15:

Awesome and has that been identified by the CFA as well?
Yes, we worked with the CFA.

Interviewer:

Oh, okay.

Participant 15: I'm not sure if the CFA have formally ... I think they have formally accredited us now. I think
they have because I took myself off the project.
Interviewer:
During that project though, did you find the discussions were more on the side of the university's
side, in the sense of providing more theoretical work, or did they go, "Yes, introduce more practical ..."
Participant 15: We were dictated to by the CFA. The CFA had a list of subjects and if we met those subjects
we could be accredited. So, it was a matter of then mapping ours, our subject learning outcomes and that could
be from various sources and bits and pieces from different subjects, as long as we met those learning outcomes,
if we mapped that to their requirements and got the tick, then we could become accredited and we went through
that process.
Interviewer:

Do you define that process as a bit controlling from the FCA then?

Participant 15:

CFA.

Interviewer:

Oh sorry, the CFA, yeah.

Participant 15: Well, absolutely. They're the ones issuing the accreditation, so I can't see why they shouldn't
control the process. Then there's another question, is that was that process deemed to be fair and reasonable and
appropriateInterviewer:

For our university?

Participant 15: Yeah, but they need consistency in all the universities that they work with, that provide the
accreditation, so you can't have one university having a lower requirement for the accreditation than another, there
needs to be some consistency and I understand that.
Interviewer:

Was it a hard process to undergo?

Participant 15:

Yeah, yeah it was, it took quite a while. The mapping processes.

Interviewer:

The mapping process.

Participant 15: Because we had to really understand what they wanted and then we really had to understand
what we could offer in our subject.
Interviewer:

Did you change anything then to accommodate?

Participant 15: Yeah, we introduced one or two new subjects. So, I'm not sure where that is in the subject
approval process.
Q4. How or (does) accreditation affect your workload/your teaching/your employees?
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Interviewer:

Okay, cool. So how, or does, accreditation affect your workload, teaching or your employees?

Participant 15: Well, the fact that I had to work on the project increased my workload without any recognition
on my workload agreement. Didn't affect me in any other way.
Interviewer:

Teaching?

Participant 15:

Nope.

Interviewer:
So, you didn't, at the back of your head when you were teaching, you didn't go, "Okay, I should
be explaining this a bit more in my class because the FCA has raised this, or I'm consciously-"
Participant 15: No, because there were specific subjects that already met, we made sure that there were specific
subjects that already met that content that was required.
Interviewer:

That content. Okay, so you weren't subconsciously-

Q5. What value do you perceive in the term’s “accountability”, “transparency” and “responsibility” in
accounting?
Participant 15:

No, because none of my subjects that I taught were involved in that.

Interviewer:
Okay, alright. So, what value do you perceive in the term’s accountability, transparency and
responsibility. And again, I'm saying in accounting, but in general as well because I think these are applicable in
finance as well. The reason why I've chosen accountability, transparency and responsibility because in accounting,
as part of the accounting qualitative characteristics framework, these are one of the .... out of the seven, the three
main terms that are applicable to my study. So, you need to be accountable, transparent and responsible in
accreditation in your professional role and also in your teaching endeavours. Hence, why I've chosen these three
terms for this question.
Participant 15: Well, accountability, if someone's not accountable to a higher body, then where is the control
of the quality for performance? Transparency, if someone is not transparent, then how can things be effectively
assessed or judged? Responsibility, well we all have responsibility over students as lecturers. We have
responsibility over our teaching, over our research, so we can't fly through life without taking on responsibility
and expect to be remunerated.
Interviewer:
So, if we flipped it and you're an employee now, how will these terms ... have they affected
your employment status in the industry world? How have you done it in industry?
Participant 15:

Sorry?

Interviewer:
Like, with the terms of accountability, transparency, responsibility, you were talking about it
from a lecturing point of view. So, if we go back to industryParticipant 15:

If we go to industry?

Interviewer:

Yeah, how would you answer those questions?

Participant 15: It's very important just to ask the Royal Commissioner because he's asking all these questions
of A and P, CBA et cetera and we realize that without all three of those, that it provides an environment conducive
to misconduct and human failure. So, I think the Royal Commission is going to say that we need more
accountability, more responsibility, more transparency, to avoid these sorts of misconduct problems.
Interviewer:

Do you think that it could ... like the increased control would help it or not help it?

Participant 15: Oh, I think there is a definite need for increased control. Increased regulation, where it's been
lacking. I'm not a fan of over-regulation, but we've got a system that's failed.
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Interviewer:
Because I'm thinking that the more control you have, the more you need to be more transparent,
which is fine from an accounting point of view as well. Like, you need to have all these practiceParticipant 15: Well, that's been shown in ASIC because ASIC have had regulations in place, they just haven't
enforced, or supervised, or controlled them. So sometimes there is enough regulation, which hasn't been enforced,
sometimes there's no regulation. So how can you enforce it? So, in either way, there's a system failure.
Q6. Do these terms influence your idea of a profession? If so, how?
Interviewer:

Yeah, okay. So, do these terms influence your idea of a professional and if so how?

Participant 15: Definitely and I think all three are required for someone ... and imbued within someone if they
want to call themselves a professional. Very important because you need to stand up to whether it's factual or
perceived criticism from those who you're providing services to, or to the broader public.
Interviewer:
is that-

Yeah, so do you think if people didn't adhere to this, then there'll be another system failure or

Participant 15:

Correct, yes.

Interviewer:

Yes.

Participant 15:

Undoubtedly, it's happened throughout history.

Interviewer:
So now I'm taking you back from a lecturing point of view. How will you try to, not so much
enforce, but relay this back to the students?
Participant 15: By again, through storytelling of system failures, and attributing those failures to failures of
individual behaviour. Nick Leeson, Barings, Richard Fuld, CEO of Lehman Brothers, and so on. And throughout
my lectures, reinforcing the importance of values that are consistent with professional values.
Interviewer:
Have you ever had students come up and say, "Because of you I faced an ethical dilemma, and
this happened in the workforce and I actually changed my way of thinking and went down this other path." Or
something like that? Have you had stories come back from students?
Participant 15:

Not students, colleagues, yes not students.

Interviewer:

So, you've had an influence with your colleagues in these ...

Participant 15:

Yeah, when they've had an ethical dilemma and they needed to know how to deal with it.

Q7. Do you think that there is a gap between the accounting education world and the accounting practical
world? Can you please expand and give examples?
Interviewer:
Yeah, cool. So, do you think there is a gap, again not just accounting education, just in business
education, again, just the practical world. Can you please expand and give me examples?
Participant 15: Yeah, I get feedback from students of other lecturers and they say they draw the difference
between my lectures and their lectures and the difference between the other lecturers, maybe because they're
younger, they haven't worked in industry, can't relate the theory to practice.
Interviewer:

Yes, yeah.

Participant 15: They tend not to story-tell, or they tend to lecture out of a textbook and students find lesser
value in that. Even the way that some of the content is structured, there's an over-emphasis on models and formulas
and strict ways of doing things, which detracts from allowing a student to use some creativity in solving a problem.
Interviewer:
is raising-

Yeah, because as we know, in industry there's no set answer. It all depends on what the question

Participant 15:

Correct.
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Interviewer:

And what the conditions are.

Participant 15:

And drawing upon different disciplines even.

Interviewer:

Yeah, yeah, yeah.

Participant 15: And lastly, communication skills, because what we don't prepare our students for is how to
communicate to their clients, to a wider audienceInterviewer:

Email [crosstalk 00:16:47] structuring.

Participant 15:

... to their clients, to their bosses and so on.

Interviewer:
Participant 15:

Yeah.
So, particularly women, comes to foreign students where English is their second language.

Interviewer:
Yeah, I've had this similar feedback as well because the subject that I love to teach is auditing
and I always try and draw on my auditing experience in industry to try and teach across. In my teaching evaluations
as well, they've said the same thing, you know, "She draws on experience and it makes it so much more interesting
and engaging." There's just a different way, I think, that people have worked in industry and how they teach, there
is a difference and I do see that a lot. But then, saying that, both people on both ends are very passionate about
how they teach, it's just how they go about engaging the student is the difference, I think. And I think, especially
in our degrees, in finance and accounting, the whole point is to get the student to a point where they can work.
So, it's trying to get that ability to make them be a worker by the time they leave university.
Participant 15:

Yeah, with those sorts of skills and I think communication's always an important one.

Q8. Do you think accreditation can help close this gap? Please explain your response.
Interviewer:
response.

Yeah. So, do you think that accreditation can help close this gap and please explain your

Participant 15: In so far as the professions, in this instance, the accounting and the finance professions, have
appropriate code of ethics, have appropriate standards, entry requirements and so on, which they may impose
upon the educational institution, on the university, and for the student to be accredited, have to meet those, then
yes. The gap is closing because these are things or content within a subject that previously weren't being taught,
now they are and therefore it closes the gap.
Q9. What does the term “level of professionalism”, mean to you? Please explain your
response.
Interviewer:
response.

Okay, cool. So, what does the term level of professionalism mean to you? Please explain your

Participant 15: So, level of professionalism, I guess means the level to which an individual within that
profession meets the professional qualities that that profession espouses. I guess it's common for junior ... That's
why some professions have rankings, junior level, affiliates and senior associates, fellows and so on and they
often relate those to achievements and/or number of years’ experience or position, title, whatever. That implies
levels of experience in the industry, knowledge and so on, which is probably appropriate.
Interviewer:
So, going back to industry, you can get a trainee finance person, finance student, trainee ...
trainee accountant's pretty much want I want to say, would you prefer a trainee accountant who has a HD average
or a credit average?
Participant 15: I wouldn't choose on that alone, that's one aspect that I would choose, but all other things being
equal, I guess I would choose the HD.
Interviewer:

HD. Why?
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Participant 15:

Because it implies a greater capacity for problem solving.

Interviewer:

Okay, so you are saying, because of the problem-solving factor, that the HD student-

Participant 15:

Yes, but that doesn't necessarily apply-

Interviewer:

That doesn't ... yeah.

Participant 15:

... because some students achieve HD through rote learning.

Interviewer:

Yes, because some people aren't ... yes. Yes, that's why I was-

Participant 15:

That's why I say all things being equal.

Interviewer:

Yeah.

Participant 15:

But they're not so in the interview process, I would try and draw out other elements-

Interviewer:

How would you draw ...

Participant 15:

Through your questioning, yeah.

Interviewer:

Yeah. Just asking different phrase of questions.

Participant 15: Different behavioural questions, how did you solve this problem, or what did you do in this
situation? Give me an example of some of the experiences, recent work experiences they've had. There's lot of
different ways you can do that.
Interviewer:

Draw that out.

Participant 15:

Even through testing.

Q10. How does accreditation (AACSB/CA/CPA etc.) impact your work? Do you think it will have a lasting
effect or will it just be another set of measures to abide by? Please expand on the how and why depending
on your response.
Interviewer:
Okay, yeah, cool. So how does accreditation, like you mentioned FCA, impact your work? Do
you think it will have a lasting effect or will it just be another set of measures to abide by? Please expand on how
and why, depending on your response.
Participant 15: Well particularly with the CFA, the lasting effect will be the increased focus on ethics. That
will hopefully have a lasting effect on tomorrow's practitioners and minimize problems that we've experienced
through the Royal Commission. So hopefully that will work.
Interviewer:

Has it had a lasting effect on your education? Having the FCA? CFA, sorry.

Participant 15:
Interviewer:

Here at this university? I don't think it will, no.
Either/or.

Participant 15:

No.

Interviewer:

No, why?

Participant 15:

It won't have an effect on me because I've already gone through all that-

Interviewer:

Okay, but has it-

Participant 15:

... in my earlier career.

Interviewer:

Did it have an impact on your teaching or your PHD?
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Participant 15:

My earlier training in ethics?

Interviewer:

Yeah.

Participant 15:

Yes, yes it did.

Interviewer:

Yeah, yeah.

Participant 15:

Definitely, yeah.

Interviewer:

Is there an example that you could give for that one?

Participant 15:

Just in the way I teach.

Interviewer:

Yeah.

Participant 15: I always look at whatever I teach and see it from an ethical perspective. For example, in funds
management, I always talk about ESG and I talk about how there's an increasing trend for fund managers to be
environmentally and socially responsible and that's the way that industry's going and how is that [inaudible
00:22:25] and then I work those through as to how is that going to impact on your lives, how's that going to impact
on the world economy and so on. So, I take a big picture approach, normally.
Interviewer:
Awesome, thank you Participant 15, they're my 10 questions and thank you so much for having
time for this interview.
Participant 15:

Good, thank you.
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Participant 16:
Interviewer:
Thank you, Participant 16, so much for doing this interview with me. I'll just give you a quick
background about what my research is about. So, I'm looking at the idea of how a professional is performed in
the accounting arena and how if this professional or this idea of a professional is formed through accreditation, or
is it formed through the accounting education, or is it formed in industry when the students actually leave and
start working in the industry world?
Just a very brief idea of what my research is about, but I'm looking at three [inaudible 00:00:24] things.
So, accounting education, accreditation, and how a professional is formed from these three aspects.
Q1. What is your idea of the meaning of the term professional?
So, if you're happy to start, I'll start the interview now. Also, if there's any time that you want to stop the interview,
let me know and we'll stop the interview and discontinue from there. So, what is your idea of the meaning of the
term professional?
Participant 16: Okay. For a professional, I think you need a number of facets to it. So one is that it's got to be
a reasonably highly skilled job. There needs to be some reasonably rigorous sort of an education to go with that.
And some sort of ethical aspect to it, where you expect them to be more or less fairly autonomous and to act in a
way that takes care of the people they're dealing with in an ethical way.
Interviewer:
Yeah. So, you briefly touched on the education side of things. Now, everything's going to be
anonymous. So, you know, we're anonymous in my dissertation, but I will mention that you are a TAFE teacher
in accounting. When you see students come into the TAFE realm, do you see a professional forming through your
teachings with them?
Participant 16: Yeah, I think so. I think a lot of the coursework is obviously about the nuts and bolts, the
technical stuff like how to do journals, and ledges, and reports, and all that sort of stuff. But it's also, there's also
particularly in the diploma levels where you talk about dealing with people, dealing with people's money and
making sure that even in something as spicy because budgeting that you approach it with some ethical slant.
So, you try and create a document that it's going to be fairly valid, and you don't do featherbedding and
all that sort of stuff in it. So yeah, that sort of stuff is really delivered to students quite all year long.
Interviewer:
Q2. If you were a current student, what qualities and/or qualifications you would look for
in an accounting lecturer?
Yeah. Okay. So, if you were a current student, what qualities and qualifications would you look for in an
accounting lecturer? Now, Participant 16, I don't know if you don't know much about your background and I
know that you would have gone to a university. So, did you major in accounting or ...
Participant 16:

Yeah. When I left school, I did a Bachelor of Economics and I did-

Interviewer:

Oh economics.

Participant 16: ... some accounting. Then some years later, I just went back and did the remaining, basically
now the 300 level accounting subjects because I'd already had done the other ones earlier.
Interviewer:

Oh, the credits. What would you look for in an accounting lecturer?

Participant 16:

Well, I think couple of things. Technical ability, so they know what they're talking about.

Interviewer:

When you said technical, you mean industry technical ability?

Participant 16: Well, if they're teaching consolidations or law or whatever that they know their stuff. That
they're on top of what they're going to deliver to the students. So, that might be gained from industry or it might
be gained from academia. But as long as they know their stuff and when you ask them a question, they can give
you an answer, that's one of the main things.
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Communication skills. Being able to get those ideas across to a group of people in whatever way, shape,
or form is required. And some sort of empathy for the student and what they're trying to do, and what they're
going through.
Interviewer:

Is that what you would look for in a TAFE teacher as well?

Participant 16: Yeah. Look, people don't come in a bubble. They don't come here, and they just don't do an
accounting subject. They've all got lives outside. They've got families. They've got jobs, all that sort of stuff. I
think you need to take that into account.
So, you just have to make sure that you don't set people up in such a situation that you're going to create
something that it's impossible for them that's going to make them drop out or fail or whatever, simply because
you haven't been empathetic to their particular situation. Particularly now, I mean people are so busy. So many
things happening.
Interviewer:

Yeah, the world is changing so quickly.

Participant 16:

Yeah.

Interviewer:
But also, because in accounting, through which I assume you've done, we always say that
numbers aren't objective. They're actually subjective. So, is that how you view a student then because from the
answers you're giving me, you have to empathetic, you have to be considerate of their background and things like
that? So, to you a student is not just a number?
Participant 16: No. Look, in TAFE we don't have big lectures. It's small classes. So, the diploma group is only
about [inaudible 00:05:57] there, so you get to know them. They're people that you deal with week-in, week-out.
You get to know them, and you have a certain regard for them, and you really want to see them do well. So yeah,
you definitely don't see them as aInterviewer:

A number.

Participant 16:

... a number.

Interviewer:
Yeah. So, do you think that that's a bit lost at university then because you get like our first-year
accounting subject is 900 plus?
Participant 16: Yeah. Look, I'm sure that tutors have that sort of interaction with them. Probably the difference
is the level of interaction that you get because the groups are only fairly small here. So, they have the same teachers
for usually a couple of subjects. So, you spend quite a lot of time with them.
Whereas in uni, it's a long time since I've been to uni, but if it's anything like when I went in there, there
was you'd get one tutor and you'd probably never see them again after one subject, and you had them for an hour
or so a week and that was about it. Whereas here, it's far moreInterviewer:

Yeah. It's more the teacher is your tutor as well at TAFE, isn't it?

Participant 16: Yeah. There's no distinction. We just run a class where you deliver the materials. You run
through the exercises. There's no distinction.
Interviewer:

Differentiation.

Participant 16:

Yeah.

Interviewer:
Q3: Are you aware of the accounting higher education accreditation process? If not, what
accreditation are you aware of; ether in accounting education or accounting practice?
Yeah, okay. So, are you aware of the accounting higher education accreditation process? If not, what accreditation
are you aware of either in accounting education or accounting practice?

181

9805
9806
9807
9808
9809
9810
9811
9812
9813
9814
9815
9816
9817
9818
9819
9820
9821
9822
9823
9824
9825
9826
9827
9828
9829
9830
9831
9832
9833
9834
9835
9836
9837
9838
9839
9840
9841
9842
9843
9844
9845
9846
9847
9848
9849
9850
9851
9852
9853
9854
9855
9856
9857
9858
9859
9860
9861
9862
9863
9864

Participant 16: Okay. Now, I've gone through and read this [crosstalk 00:07:40]. Are you talking about like
TEQSA registration?
Interviewer:

Yeah, yeah. Perfect. Yes.

Participant 16:

Yeah, okay.

Interviewer:
So, right now the university's actually undergoing AACSB, which is another form of TEQSA
you could say, but it's more international level. So, it's a U.S. based accreditation and it's to look at people that
have a background in, specifically, accounting either actually been working in industry or if their research is based
on industry standards. So, it's trying to embed this CA and CPA with AACSB a little bit more, but TEQSA is
more in line with the overall business degree.
Participant 16: Yeah. Look, I mean any institution of course needs some sort of an accreditation. If you're going
to have some sort of a standard, that needs to be in there. NowInterviewer:

So, what happens in TAFE?

Participant 16:

Okay, we're registered with an organization called ASQA, which is the Australian-

Interviewer:

Quality standards.

Participant 16: Yeah, and we have certain standards that we have to meet, and every so often they'll come along,
and they'll audit us. They'll look at our teacher qualifications and industry experiences. They'll look at our teaching
resources. They'll have a look at things like student feedback surveys and a whole range of things down to whether
our director generals of good, they've got some phrase, good standing and honesty and integrity or something like
that. They go through all of the standards. So yeah, and that happens quite frequently. We've probably got another
round of it coming up.
Interviewer:
How intense are these audits? If you're looking at teachers' backgrounds, is it going to be
something like let's say that if I did get employed here and I didn't have an industry background, would I be let
go of my position because I didn't have that industry experience?
Participant 16: Yeah. What would happen is that would come in unless the standards say that you need to have
a qualification at the level or above of what you're delivering, your industry experience and your teaching
qualification. If we were to employ people who didn't have that we would at worst lose our registration.
There's a whole range of things that they can do to you. They can stop you delivering that qualification.
They can cancel the qualifications that you've issued with that person on the delivery team, or they can just say,
"We're coming back in three months’ time, fix it all up. Otherwise, we'll get really angry."
So yeah. There's a range of responses that they will do depending on how serious the breach is. For
example, say our qualifications were a little bit out of date and they said well that they're not really equivalent
because of version changes, that they wouldn't de-register us, but basically say, "Go and get it fixed up. Make
sure she gets her qualifications updated," or whatever, andInterviewer:

For next year, I have to get the other section in the-

Participant 16:

Yeah.

Interviewer:
. TAE. So, if I didn't have it, then they would just go, "She needs to go and redo that." Or "Redo
that section of the course or redo the course."
Participant 16:

Yeah, yeah. It's really up to the regulator.

Interviewer:

Yeah, okay.

Participant 16: They'll look at the whole picture and say, "Well, have you been trying to do the right thing?
Have you mostly done the right thing?" There are a few gaps here. I've never seen an audit where anybody has
got a full clean sheet. There are always areas-
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Interviewer:

Something.

Participant 16:

... for improvement.

Interviewer:
Yeah, and especially I think in a teaching realm, I think it's not a bad thing because I think with
technology changing, with the changing facets of accounting itself, it's good to keep up with the regulations and
see what's changing and what's more current. So, I think it'll be relevant for them to say, "These are the changes
you need to make," and no one’s going to get a clean sheet. Even in a real audit, nobody gets. They could get an
unqualified audit, but they'll have one little minor change to make to it.
Participant 16:

Yeah, yeah. Yeah. We all say-

Interviewer:

It's the auditors doing their job.

Participant 16:

Yeah. We all say continuous improvement and ... Even though we hate them-

Interviewer:

You can't say that.

Participant 16:

... it's good to have somebody to come and cast an independent eye over what you're doing.

Interviewer:

TAFE teachers audit team, right?

Participant 16:

Yeah.

Interviewer:

Q4. How or (does) accreditation affect your workload/your teaching/your employees?

So, no. You can't say that. We love auditors. How does accreditation affect your workload, your teaching, and
your employees?
Participant 16: Look, the accreditation and the standards have really beefed up over the last probably seven
years. The requirements now are considerably higher than what they were. So just our documentations, just what
we got to get students to sign and what we've got to provide to the students has exploded exponentially almost.
So, it really is a big impost on our time to comply with the regulations.
Now, sometimes we say, "Well, this is just crazy," but it's the case where you draw the line. Some of the
things I think they've gone a bit overboard. We've been told that we should get the students to sign every page of
assessments.
Interviewer:

I remember doing that. Yeah.

Participant 16:

We're going, "Really? Do we need? Is that ..."

Interviewer:

Yeah, but what if that student gets audited or what if that class gets audited?

Participant 16:

So yeah.

Interviewer:

Has it increased your workload as a head teacher?

Participant 16: Yeah, for sure. We can't use anything that is seen to be out of date, so things like teaching
resources. Sometimes the units change, that there's a new financial services training package out right now, and
we're getting ready to deliver that. So, anything that we've got, we've got to review. We've got to update for the
new training package and then we can use it.
It's not going to be a good look if we tried out something from the old training package, if we're delivering
for the new training package. It might be equivalent, but that would be looked at very, very badly. So, we've really
got to go through all of our resources, which is a huge job, and fix them up.
Interviewer:
Okay. So, how has consistency maintained in all of the TAFE locations? So, I know that
Shellharbour and Wollongong are pretty joint together, but let's say the [inaudible 00:14:49] Campus TAFE. How
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has consistency maintained with this new financial services packet? How will you deliver the same there as it is
here?
Participant 16: Okay. Well, we've just gone through a major restructure, where we were 10 separate little
institutes and now, we've all been brought back together. It's the back to the future, back to the 1990s, where
there's one TAFE. They've setup what they call skills points, who are going to take over the whole job of preparing
resources and preparing assessments. There will be just a standard set, which we'll then go and download and use
those. Now, we're working toward those.
What they've done is the skills point is said, "Okay, you do this unit. You do that unit." I've got one I've
got to do by the 29th. Basically, update it for the new training package. Send it back. They'll get that quality
checked and verified. If it's deemed okay, it'll be put up and then everybody across the states is going to use that.
Now, previously, we just relied on people using the same training package. There was really no effort to
standardize the assessments or the resources between institutes. We did have to do an assessment validation, a
post assessment validation between institutes. That was okay but it was very difficult because everybody interprets
these training packages. If you've seen them, they're not very good. They're not very well written documents.
Interviewer:

Yeah, yeah, and there's a lot to that.

Participant 16:

PricewaterhouseCoopers I can imagine-

Interviewer:

Yeah. No, no. There's a lot-

Participant 16:

... because they're in charge of it.

Interviewer:
just-

Yeah. Well, there's a lot to them. I know TAE wasn't done, but PwC, but even with that, I was

Participant 16:

It is now.

Interviewer:

Is it?

Participant 16:

They've taken it out.

Interviewer:

That's the teaching ... Okay. That's the teaching. That's not really accounting.

Participant 16:

Yeah. PwC now control that one.

Interviewer:
That's interesting because like I remember with the packages, there was just so many. I
remember the first thing they said to you in class was, "Don't go ahead because you're all going to get [inaudible
00:17:09]." It's true because if you did go ahead from what was being taught in class, you would get confused
because there was so many little different ways to do and interpret the questions that were asked in the packages
as well like the exercises.
Because I would just remember a few students did go ahead and it wasn't what you were asking to be
done for the assessment. So yeah. Consistency wise, I think it would be very interesting to see how this new
approach will be now.
Participant 16: We're really keen for it to start and really keen for it to succeed because it's a problem that we've
seen a lot. Is that what we've seen in Shellharbour, Ultimo? They can beInterviewer:

Different.

Participant 16:

... very different and just how you go about.

Interviewer:

How will you monitor?

Participant 16: Well, we are going to do what we call post assessment validations because we'll be using the
same assessments. It's what we used to do years ago. At the end of the semester, we have a day where we all come
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together in certain locations. So, we'll probably go to Sydney, but WALGA they'll probably come from Albury
and wherever. You basically do a random selection of assessments that students have done, and you just verify
that the outcome that they've got pass, fail whatever is there and everybody agrees andInterviewer:
So, is that passed on? So, will you and I be like a buddy and I'll pass you my exams that I've
marked, and you'll give me yours and I'll just double check orParticipant 16:

Yeah. It can be like that-

Interviewer:

. is it more like committee?

Participant 16: It's more ... The ones I've been on in the past, there's been probably somewhere between six and
10 people in a room. You've got a selection of assessments and you go through ... The ways they used to run at it
is they'd pick one and they'd say, "Okay, here's what we've got. This is what this people got." They try and pick
one that's marginal and say, "This is why they passed here, and this is why they failed here." Then you basically
throw it around in the group and say, "Okay well, this is how we interpret these answers, and this is what you've
got to have, and this is nice to have, but you don't have to have to pass, but if you haven't got that, well you've
failed."
Interviewer:

When there is marking in TAFE, is there like a standard answer that need to be adhered to?

Participant 16:

So, when these assessments are put together, they all come with a marking guide.

Interviewer:

Okay. Yeah. Good.

Participant 16: For some, it's very straightforward. There're just numbers on a page and some of it is the
response will include there's some dart points where they've got to actually write.
Interviewer:
When we're marking at university, when we're marking a student's math when there's numbers
involved, we don't always ... Let's just say it's a five-mark question and it's about consolidation. So, we're looking
at the process of how they go through the consolidation. So, if they don't get the last number right, we'll still look
atParticipant 16:

They've got the-

Interviewer:
... if they did something correctly in there. Then we give them, worst case, three out of five
depending on how they've responded to the answer. Is it the same for TAFE?
Participant 16: Yeah, yeah. Look, if you want to waste time for your life, sitting on the discussions over there
what constitutes a pass for this, and if you make an error, maybe an error here and it flows through, how many
marks you're going to lose and all that sort of stuff. Then people will say, "Well, if you're doing a tax return and
you do the maths wrong, it's-"
Interviewer:
Well, if you're doing a tax return, it's all in the computer so you can't get the math wrong. That
is one thing I do have to praise TAFE on because you guys still teach MYOBs. So, you'll teach Excel. There are
some university students that come from high school and they can't use Excel to save their life. I had a student
she had a couple of students in her class. It was an Excel exam, and they got their calculator and started doing
their calculations on an Excel. I was just like, I can't.
So, it's very interesting how students form their cognitive and their values in the accounting practice
because I'm like when you're going to the real world, you're going to have an Excel. You might have a calculator,
but not always, but you will have Excel somehow. Even in an audit, you'll take your laptop or something.
So, it's very interesting that teachers still talk about how the progression or the marks they're given. But
it's just so funny because when you sit a student down and you actually see them working it out, they do it in the
funniest ways sometimes and you're like, "Wait, I didn't even imagine you could do it that way."
Participant 16:

Yeah.
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Interviewer:
Q5. What value do you perceive in the term’s “accountability”, “transparency” and
“responsibility” in accounting?
So, what value do you perceive in the term’s accountability, transparency, and responsibility in accounting? Now,
these three terms, as you're aware, are the qualitative characteristics in accounting and that's why I've chosen them.
They also reflect in accounting education and accounting practical world as well. So, what do you as a head
teacher in TAFE perceive the value to be in these three terms?
Participant 16: I think they're crucial. They're the foundation of professionalism. If you don't have, what is it,
responsibility and accountability in that sort of stuff, really you haven't got much at all. So, you might have some
technical skills, but unless you're prepared to take responsibility for what you're producing and what you're
launching and you've got some ethical standards, then really, you're not much use to anybody.
Interviewer:
How is this taught in TAFE? Do we teach it as per lessons like in the way how to construct a
balance sheet or something like that? How is it communicated to the students because in university there's a course
accounting theory where this is translated through and also in the audit when we do the qualitative characteristics
of an audit, these terms come up.
Participant 16: Yeah. It pops up in a number of units. So, we have one working in the finance industry. We've
got a whole range of level of units. So, that it starts the lowest level unit or the lowest course we do is a Cert III
in accounts administration, which is the bookkeepers, and they do the unit. Then there is another in the Cert IV
and then the diploma and they sort of grade up depending on the ... because obviously you would expect someone
who's doing a diploma level would have more responsibility and have more scope for ethical practice and so on.
So yeah. So, there is a specific unit for it. Plus, when you're doing units like say corporate reporting or
budgeting or whatever, it's in there as well that when you're creating budgets that you're honest andInterviewer:

Yeah, and fair and true.

Participant 16:

Yeah.

Interviewer:

Q6. Do these terms influence your idea of a profession? If so, how?

Yeah. Do these terms influence your idea of a profession?
Participant 16: Yeah, absolutely. I mean, without them you don't have a profession. They're crucial for people
to view any group of people as a professional. So, it's probably a used-car salesman who aren't perceived as being
as ethical as they could be, so I don't think anybody refers to them as professionals.
Interviewer:

Except themselves.

Participant 16: Yeah, probably. Yeah, but you think of the classic professions, accountants or as doctors, that
sort of stuff, there's always that, for lack of a better word, altruism that they're not going to put their own personalInterviewer:

Agenda.

Participant 16:

Before that of their clients and the profession.

Interviewer:
Q7. Do you think that there is a gap between the accounting education world and the
accounting practical world? Can you please expand and give examples?
Yeah, okay. So, do you think there is a gap between the accounting education world and the accounting practical
world?
Participant 16: Yeah, definitely, but I don't think that that's ... Well, I think that's inevitable because where we're
preparing students for and where they're going is a diverse group of employers and they're going to be doing a
whole range of different thing. I don't think you can expect an educational institution to prepare people for every
workplace. It's just impossible. They're too diverse.
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I mean, all you can do is prepare them with a set of basic skills and basic knowledge about the accounting
industry and generally the sorts of things that they're going to do. I think it's then up to the employer to give them
the specific training on site. You're talking about say accounting system, you're sure it might SAP, or it might be
MYOB orInterviewer:

QuickBooks.

Participant 16: Yeah. You can't train everybody in everything and knowing how to use that, that's fine. But
then all the stuff that sits behind it in terms of the processes and how you actually get to the point of putting
something into that everybody is going to be different. So, you can't really expect an educational institution to
prepare everybody specifically for that organization.
Interviewer:
That's a really interesting answer because I was expecting a different answer from you because
I always would have thought that TAFE would be on the side of yeah, sometimes is they're not prepared. The
students aren't prepared enough to be working in the accounting industry because they lack, see from a university
point of view, the practical skills, but I thought TAFE will prepare them more for the practical skills?
Participant 16: Look, we try, but yeah, I think it's an impossible ask. You can't expect any educational
institution to basically hand an employerInterviewer:

A perfect.

Participant 16: ... a person who is ready to start workday one. They've got to do some training. They've got to
do their bit too. I mean, we've got an important job to give them the basics, give them the skills, how-to pick-up
things so they know what to look for and if we've done our job, their training will be a lot shorter than what it
would have been if they're picking someone up who has got no educational background. So, obviously we've got
to start with things like debits and credits and accounting equations and ledgers and journals. They'll know all of
that.
Interviewer:
Yeah, then to be able to ... Yeah because they're training us to apply actually in that job, the role
that they're doing. Statistic wise, how many TAFE students go on to working industry and then how many actually
go into university and stat? Do we have any stats on that or?
Participant 16: No. Look, the best you can do is sort of rank estimates. It's something that we don't do very well
is track student’s post-graduation, but obviously they talk. At the moment, they're all talking about what they're
going to do when they finish because we've got quite a few finishing in the mid-year.
I would say probably, I don't know, it might be 25 to 30% would be looking to go to uni and the rest are
either already working or that their employer is basically putting them through. We've got a few of those. The
others are looking to get a job.
Interviewer:
Do you still get a lot of students because back in the day when TAFE ... You could have a
bookkeeper ... You could get a diploma or whatever and go into bookkeeping, go and do some [inaudible 00:29:46]
accounting, but now a lot of accounting industry requires a degree.
Has that changed TAFE enrolment? Has it affected the way they're taught, the students as well in the
sense of progressing for their career? Like you would suggest yes, you need to get a degree to then get a secure
job because we're advertising ... From a university point of view, they're advertising you need to have a degree to
have a secure job to be able to progress, but I don't feel that way.
I do think if you have ... because I do think that TAFE foundations are really solid because like I said the
skills are there. The basic skills that you need to have to work in industry, like you just said as well, debits and
credits, whereas university is like accounting theory. [inaudible 00:30:32] subjective and all these other things
come to play, but we do tell our students that if you have a degree, you're more accepted in the accounting, in the
industry world.
Participant 16: Yeah. I think it depends on where you're going in. We find a lot of the smaller employers are
quite happy to take on TAFE graduates because they're going to be able to do things like keeping rolls as well asInterviewer:

Is bookkeeping still ... Is it being faced out?
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Participant 16:

No, no. No.

Interviewer:

No? Still ... Okay.

Participant 16:

Yeah. There's some, despite things like-

Interviewer:

MYOB online?

Participant 16: Oh, that sort of stuff. Particularly the small and the medium size, they don't want to know that.
The employers, the people in charge, the managers, they don't want to know about basically punching inInterviewer:

Numbers.

Participant 16: ... numbers into MYOB. I think they'd rather get dragged by wild horses than do it, so, they
want people to do that. The accounts administration course has two bands to it. One is bookkeeping and one is
business admin. So that's people who sit on the front desk and deal with the customers, type up the letters, do all
that sort of stuff.
They find it very easy to get jobs in the small, medium size employers. The local kitchen play stand here,
or the Pizarro peer places, that's where they get a lot of jobs. I don't think that sort of work that they'd look at a
degree for one person. One, they're greatly overqualified, and they probably don't have the skills to be able to do
that sort of that work. So, there's always that demand there.
It's when you get to the higher-level qualifications, the diploma, obviously a lot of the students look to
go on, we do get a lot of students who have been to uni and come back, and they just didn't get it. They just didn't
tweak.
Interviewer:
It is good because well we've had a lot of first years and even some questionable second year
students and you kind of go, "You need to go back. You need to understand the foundations before you're
continuing on," because they just don't understand. It is just not clicking even though we try and teach them and
try and coach them into doing it, but they only set a set amount of time as well. You get 13 weeks to try and fix
that. So, that's really interesting. Good to hear that some students are coming back to TAFE and getting that
foundation, then maybe going back into uni again.
Participant 16:

Yeah.

Interviewer:
[inaudible 00:33:38] still that notion that accounting is all about numbers with TAFE students?
It's very complex numbers.
Participant 16: Yeah, yeah. Look, and information session is probably the biggest thing. People say, "Well, I'm
not real good maths." You don't really do.
Interviewer:

You don't need maths.

Participant 16:

Can you add? Can you subtract? Can you multiply?

Interviewer:

Can you use a calculator?

Participant 16:

Can you use a calculator by your phone?

Interviewer:
Yeah, yeah. So, is there an increased number now in accounting because they're saying it's
increased in thoughts of accountants coming into the workforce? Have you seen that in TAFE?
Participant 16:

Look, our numbers probably well five years ago were quite-

Interviewer:

High.

Participant 16:

... high. Then they just-
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Interviewer:

Went down.

Participant 16:

Well, they didn't plan it. They crushed.

Interviewer:

They crushed. Oh, okay.

Participant 16: We used to be able to enrol a diploma student and they paid a fee of about $300. Now that's two
and a half thousand dollars and that just killed a lot of our enrolments.
Interviewer:

Well, will the gov be helping with funding again? No.

Participant 16: The last stats are so worse. We used to have TAFE one. We had something like half a million
enrolments. Now, it went down to about 320,000, which is a huge decrease because a lot of the students don't
have a choice. All the apprentices like the mechanics, the carpenters, they got to come in. There's no choice.
Whatever the fee is, they're working. Their employers basically pay the fee. So, their numbers held up well. It was
the business services, community services, all of those areas that really took a huge hit.
Interviewer:
Did you see them go to university as mature aged students maybe or through the college? They'd
choose a university option as opposed to the TAFE option instead.
Participant 16: Yeah. Look, the unis I think when they took off the caps, we really noticed that a lot of students
who would normally have come here just didn't come here as school leavers as much. Yeah. That really hurt our
enrolment numbers.
Interviewer:

Q8. Do you think accreditation can help close this gap? Please explain your response.

At TAFE. Yeah. So, do you think accreditation can help close this gap? We have quality standards. We have the
consistency in all our marking and so and so forth which is a part of accreditation. Do you think it will help close
or mend this gap, this perceived gap between the two worlds?
Participant 16:

Yeah. Yeah, I think so.

Interviewer:
Because TAFE is undergoing that right now pretty much. You're having those 10 different
TAFEs and you're trying to maintain that consistency with the financial services course. So, you're trying to mend
that gap, the inconsistencies that was there previously.
Participant 16:

Yeah, absolutely. I think you'll find most people think that's a good thing.

Interviewer:

Yeah. Oh no. Yeah, yeah.

Participant 16: It's one of those things that it's like under the dentist. You might not like the procedure, but you
know in the long termInterviewer:

It will help you out.

Participant 16: ... it's going to be a better outcome. So yeah. Look, it's inevitable and yeah, basically I'm
supporting it. I think it's a really good development.
Interviewer:
CPA people?

Yeah. Also, CA and CPA, do you have any formal connections through TAFE with the CA and

Participant 16:

No.

Interviewer:

No.

Participant 16:

No, formal because-

Interviewer:

No registrations or anything. They don't look over your courses or anything like that?
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Participant 16: No because they're not allowed. CPA and CA require a degree for entry, so our students don't
qualify for that. So yeah. No.
Interviewer:
response.

Q9. What does the term “level of professionalism”, mean to you? Please explain your

No. Okay. What does the term level of professional rhythm mean to you? So, if I go to you, Participant 16, what's
your level of professionals or what level of professionalism do you expect from your students, from your staff
members? What would you say to that?
Participant 16: I think a high level is required. If you want your profession to be taken seriously, if you want
your profession to be respected, if you want to seat at the table when people are talking about changing laws,
codes of conduct, all of that sort of stuff, if you have got a scandal played industry with people not doing the right
things, you can't expect to be taken seriously at those sorts of forums. So, unlessInterviewer:

And how do you think accounting sits in this?

Participant 16: I think accounting does pretty well. I can't remember, but I think most surveys where they say
the most trusted professions in that, I think accounting has done pretty well on that. I think paramedics come out
number one.
Interviewer:
Yeah. Well, I think doctors aren't even on that high on the list because I don't think a lot people
trust. Oh, lawyers. I don't think lawyers are very high on the list.
Participant 16:

I remember when they took lawyers off people who could sign passport applications then.

Interviewer:

It's not a bad thing.

Participant 16: Yeah. Look, I think the professions really need to critique that reputation. That's all about
weeding out people who aren't doing the right thing, having good standards and checking.
Interviewer:
Q10. How does accreditation (AACSB/CA/CPA etc.) impact your work? Do you think it
will have a lasting effect or will it just be another set of measures to abide by? Please expand on the how
and why depending on your response.
Awesome. How does accreditation impact your work? Do you think it will have a lasting effect or will it just be
another set of measures to abide by?
Participant 16: No. I think it will have a lasting impact I think given our situation. If it goes through as we
expect it to go through, I think it'll lead to an improvement in a number of ways. One, what we're giving the
students. I think the industry when they see the standards and the standardized systems and all of that sort of stuff
and they say, "Well okay, this is what the students have to do," I think that would be a real positive for TAFE.
I think because we're in a competitive market, there is lots of different RTAs. Those will become standard
because we have something like 61% of the VET market now. If we're saying well this is our standard, I think the
industry will say to the other RTAs, "Well, really you need to be at that standard."
Interviewer:

Do you think accounting will continue to be a VET course?

Participant 16:

I certainly hope so.

Interviewer:
Well, with the changing nature of technology with MYOB online and Xero, because we're
looking at accounting from a university point of view, it's so different now from the way we teach it. We don't
teach the debit and the credit anymore. We teach them in the first year, but by second year you're learning about
these aerosols and this and this meant that in accounting and so on and so forth. So, it's a different way of teaching
now. So, it's the same thing with TAFE whereParticipant 16: Look, we basically turned table our accounting classes in computer labs. So, we've just signed
up for a new MYOB license. That wasn't straightforward because people wanted to ditch MYOB and they wanted
to go to Xero.
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Interviewer:
Oh okay. I was like oh well, because we've done that at the university. They've ditched MYOB.
That was actually going to be my next question was going to be, do you think there could ever be a link between
TAFE and university where students come and learn MYOB, get that credit or something and go back to TAFE
because it's such a valuable skill? Not even MYOB, Xero, any kind of accounting software you need to ... because
once you actually do it, it's different to how we teach it and to actually style it way around.
Participant 16: Yeah. Look, I think it's really important that we still teach the basic accounting equation. We
always start with the accounting equation and the debits and credits because if they don't understand that, they
can't bang the numbers into MYOB, and it'll do its thing and they'll get something out.
Interviewer:

[inaudible 00:42:43].

Participant 16: It can real, but they won't actually understand what's happening and they need to understand if
they're going to go on and they're going to go and do other higher-level units. They really need to understand what
that demonstrate is saying and what it’s all about. If you don't have a good understanding of debits and credits
and the accounting equation, they don't get that.
Look, I think particularly at the lower level, there will always be a demand the VET qualified
bookkeepers and accountants and those sorts of things. As the technology changes, I think we're reasonably well
placed because we used the technology overtime. We exposed the students to it. I'm actually really surprised
someone like the other software publishers just didn't come in and say use their stuff for free because we have to
buy all the stuff, and it's quite expensive.
I'm thinking if I said TAFE New South Wales is going to train everybody in Quick and awesome thing
and they're going to all walk out knowing how to use Quick or whatever, I think if I was in charge of Quick, I'd
say, "Gee, that would be a good marketing employment."
Interviewer:
It's a good investment or even a discount because they're a company and companies need to
make money, so throw that discount. You're helping the future students. I think that that's a good way to also say
it as well. Even with the accreditation CA and CPA, they don't actually input as much as we would like. They
input in the wrong areas; I think. They're not inputting in the right areas, like teaching students or giving that
investment to students with the software license. It's a little thing, but it's going to help them in the long run as
well.
Participant 16:

Yeah.

Interviewer:

In the short term, maybe they'll be out in a budget, but in the long run, it will help them.

Participant 16: Yeah, because you work a business and they say, "Oh look, we're looking at new software," and
you say, "Well, I've already used whatever it is. I know how to use it. I like that a tithe," and they go, "Okay. We'll
get that one."
Interviewer:
Yeah, exactly. Are there any questions that you want to ask me, Participant 16, or anything in
regard to my research?
Participant 16:

No.

Interviewer:

No?

Participant 16:

No.

Interviewer:
Thank you again so much for taking your time and doing this interview. I really, really
appreciate it. Like I said, everything is going to be anonymous, and nothing will be use with your name attached
to it. It'll just be head teacher at TAFE New South Wales in accounting. If you have any questions my email and
cell phone are on the form, so you can just email me and let me know. Thank you again.
Participant 16:

No problem.

Interviewer:

Thank you so much.
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Participant 17:
Interviewer:
So, thanks so much for doing this interview with me. So, I'll give you a bit of a background on
my page itself. So, I'm looking at the idea of how accounting professionals transition to the accounting industry.
So, as we know, the professional is starting to be formed at your university level, and that's why I decided to
interview a student as well to see how your idea of an accounting professional has started. And your also work
which as well is perfect for my data collection.
Participant 17:

Absolutely.

Interviewer:

Just a few things. Your major is in finance though, isn't it?

Participant 17:

Both accounting and finance.

Interviewer:
Accounting and finance, yeah. Okay. No names will be used in this. So, it's just so I know what
to put down like student majoring in accounting and finance.
Participant 17:

Fantastic.

Interviewer:

For your tag line or whatever it is called.

Participant 17:

No problem.

Q1. What is your idea of the meaning of the term professional?
Interviewer:

So, let's start with the first question. What is your idea of the meaning of the term "professional"?

Participant 17: Yeah. So, I had a bit of time to think about this. And a few of the points that kind of came out
quite strongly for me was someone that is skilled in a particular area, someone that has expertise. And then, based
on that, externals are able to trust in their ability to produce quality outputs. So that's probably a very general way
of that term of professional, and I think it applies to so many spheres of life.
Participant 17: So, we have, obviously, World Cup time, we have professional footballers. They're skilled, they
have expertise. You have trust in their ability to perform at the top level and to provide quality. But then, also
applying it to accounting, you have people that have skills that have had the right education. They've developed
expertise through their on-the-job learning. And then, clients are therefore able to place their trust in them actually
to provide expert advice, tailored advice, and to produce something of quality. And then, I think more broadly
society that expects people who have the trust of business and of individuals and other groups in society to actually
deliver on what they're meant to be doing.
Interviewer:
When did this idea of a professional start to form for you? Did you start working what? When
did you start working?
Participant 17: I started working as soon as I started my degree, so it was kind of an immediate, I guess,
immersion in the workplace. So very early on, like in the first ... I'd say in the first two weeks of being in the
workplace you get toInterviewer:
Can you give me an example? Like what you went ... okay, to be a professional, I needed to do
... Even if it's just like dressing and things like that, what was your first noticing of an idea of professional?
Participant 17:

I think one of the first things was obviously something very simple like dressing.

Interviewer:

Yeah yeah.

Participant 17: Dressing for the occasion. But then I think also, being able to make a promise and deliver on it.
So, if you're working on a project and you say, "By the end of this week, we're going to make sure you receive
this." To make sure that we actually make what we said we would make. So, I think that's something very
important. And it kind of fades into that notion of producing quality output and being expected to do that as a
professional. So, if you say you're going to produce XYZ by this Friday, then as a professional, you will work
towards doing that. And very early on in my, I guess, immersion in the workplace, I got a feel for that.
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Interviewer:

So, you got it more in industry.

Participant 17:

I would say so, yeah. I mean, I think-

Interviewer:

Did academia ever form this idea of a profession?

Participant 17: I think it did. But it was more so the conceptual understanding of what a professional is. So, I
think, when I was in the workplace, it was more kind of tacit. You weren't explicitly told, "This is what a
professional doe." But you were taught to emulate what a professional doe. Whereas, in academia, it was more so
saying, "Well there's a lot of the tacit and technical greater things, but this is what professionalism is." So, you
actually got to understand the concepts that you're applying in the workplace.
Interviewer:

Did you see a lot in accounting? Do you do a lot of accounting work?

Participant 17: I did a little bit. Yeah. Not a great deal. Probably over the course of my 5-year care ship, maybe
twenty to twenty five percent was accounting/finance based.
Interviewer:

Did you see any of your degree transfer into those twenty and twenty-five?

Participant 17: Yeah definitely. I saw more so like the application extension of some of those principles. Like
obviously taught double entry bookkeeping and things like that. And then when you're in the workplace, you see
how it's, I guess applied through systems and processes and things like that. So, I definitely saw that application
come across. But I think the biggest benefit and value from academia was getting this conceptual understanding
that's really clear, that I could then take with me and apply in the workplace. Yeah. So, I think both have been
really important in terms of moulding that idea of what a professional is and what a professional doe.
Participant 17: I think, if I was to just rely on what I had in the workplace, and obviously different workplaces
are different, but I think you would just become accustomed to how it happens, and you really wouldn't have an
understanding of why you're acting like this. Whereas, with the academia side, I actually got a really good grasp
of why it is that we have double entry bookkeeping, and auditing, and different things like that. And the fact that
it boils down to the principles of accountability, trust, and so on and so on.
Interviewer:
Yep. [crosstalk 00:05:40]
Participant 17:

Absolutely.

Q2. If you were a current student, what qualities and/or qualifications you would look for in an accounting
lecturer?
Interviewer:
Awesome. This questions a bit ... if you were a current student, which you are, what qualities
and/or qualifications would you look for in an accounting lecturer? And specifically, I do want to draw on
accounting. I know you did finance as well. But what would you look for in an accounting lecturer?
Participant 17:

So-

Interviewer:

And you've just come out of doing your undergraduate as well.

Participant 17:

Absolutely.

Interviewer:

So, what lecturer appealed to you? Not so much who, but what qualities appealed to you?

Participant 17: So, there was one lecturer in my first subject. And the experience I had essentially set me on
the course of completing accounting major. So, when I reflect on those qualities, I think it's bringing the material
to life. I think anyone can teach double entry bookkeeping, but actually applying it to how it works in the real life
and making it interesting. So, applying it to interesting scenarios for students. I think being able to clearly
communicate subject matter is an absolute given. But then, I think what's really important is being able to link the
theory to practice, and not just the present but also the future.
Participant 17: So, if you look at future ways of accounting and future technologies, I think the lecturer that I'd
like to have is someone who's able to say, "Well look these are ... this is bookkeeping. This is what you need to
know. This is how it's done now. But in the future with things like blockchain, with things like AI, this is how we
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expect things will tend to happen." And I think having had the last five years, I've really come to a really good
understanding that I think that's what we really should be doing as educators. And also, another really important
quality is to be critical, I think, of, I guess, accounting more broadly.
Participant 17: So, it's not just we do things because we do things, but there's conceptual reason why. And I
think that's the script that academia has perhaps over industry in many cases.
Interviewer:
See, that's an interesting answer though, because I think that with the critical thinking thought,
you would expect that in second year, third year, not so much in first year though, which is more transferrable
into what you do as a first-year graduate. So, I just found that thought interesting. So, when you say critical, do
you mean critical of numbers as subjective, that kind of notion, like accounting theory critical, or do you mean
critical as the way technology is going to be taking over and changing the idea of accounting? Cause there's twoParticipant 17: Yeah. Absolutely.
Interviewer:
... that one's more practical, like if you look at the way AI and computers and online are changing
accounting, or critical in the sense that numbers are made up.
Participant 17: Yeah. I think both. And I think you have to make it digestible to where the student is at. So, in
first year, I think that whole critical of accounting theory maybe is a bit too much for people who aren't towing
that accounting line.
Interviewer:
Especially for the first-year accounting, you've got marketing majors, and you've got
management, very heated.
Participant 17: Absolutely. Yeah. So, I think you need to make it digestible. I think definitely by the time we
get to second and third year.
Interviewer:

Yeah.

Participant 17:

That's where you need to have that real critical lens.

Interviewer:

Yeah. Has it helped you having a critical lens in your work?

Participant 17: Yeah. Absolutely. I think it's more than anything, just taught me to question everything and not
to be afraid of questioning.
Interviewer:

Good. Yeah.

Participant 17:

And not just of-

Interviewer:

How have you manager received that?

Participant 17:

What's that? Sorry?

Interviewer:

How have your managers received you questioning things or your supervisors or whoever?

Participant 17: Yeah. I think they've really embraced it. And I think it depends on what team and culture and
environment you're in. But definitely in the teams that I've worked in, being able to challenge the status quo and
being able to ask why we do things and being able to critically assess and evaluate what it is that we're doing is
really important. So, they've really embraced that. And I think definitely those experiences in second- and thirdyear accounting, where you're taught to ...
Participant 17: You know, numbers are made up essentially, where you place value on certain things, makes
you really just step back and think, "Wow, we're constructing all these different things."
Interviewer:

Yeah. We're constructing reality. Yeah.

Participant 17: And yeah, that paper by Heinz always sticks with me. It was such an enthralling ... it was an
enthralling paper for me just cause-
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Interviewer:
It was such a longParticipant 17: It is. But you're like, "Wow, like we actually just pick and choose what we want to value and
count and make up?" And it's just taught me to question things that I see in my projects and my work.
Interviewer:
See, I find auditing such a holistic subject as well, because we do the critical thinking when
we're teaching it throughout the lessons. We don't actually have 305 is standalone critical thinking subject, which
brokers on the financial, the 200 level one, the two 200 level subjects. But I think with auditing, we just kind of
put it in there slightly. We don't actually have a standalone. So how did you find that there?
Participant 17:

Yeah. I mean I think-

Interviewer:
Because auditing was a whole different concept. And you weren't third year, and you were doing
more conceptual workParticipant 17:

Absolutely.

Interviewer:

... and then you get faced with auditing, where we're like, "You got to do practical pieces."

Participant 17:

Yeah. It's more practical based, but as you said, that critical lens is I think embedded-

Interviewer:

Yeah yeah.

Participant 17:

... in the curriculum for that subject.

Interviewer:

Would you rather embed it or would you rather it stands alone?

Participant 17: I think there's probably a place for both, especially when you have actually like six or seven
subjects that are in your major, whatever it is. It is good to have one like 305 where it's full on based on theory
and critical. I think auditing is essential because it has a direct applicability to industries. So, I felt when I was
going through it, I was actually getting a handle of what an auditor would do. But not just going through the
motions, but understanding they've got to critique things. And "Oh, that looks funny. I've got to raise that." And
do stuff like that which are really important for the industry. So, I think it's probably no one right way to do it. I
think it's good to have a blend ofInterviewer:
Which actually falls into your answer before like the way you do question your managers, or
you question the work you're doing. In auditing, it's kind of embedded that's what you're meant to be doing, but
in a practical sense.
Participant 17:

Absolutely. Yeah. So, I think it's good to have that practical application in the curriculum.

Q3: Are you aware of the accounting higher education accreditation process? If not, what accreditation are
you aware of; ether in accounting education or accounting practice?
Interviewer:
Are you aware of accounting higher education accreditation process? If not, what accreditation
are you aware of either in accounting education or accounting practice?
Participant 17: Yeah. So, I've done a bit of work in this space, so I know of AACSB, of course it's our neighbour
and a little bit about [crosstalk 00:12:24].
Interviewer:

Well, even CA and CPA.

Participant 17:

CA and CPA, absolutely. I can't forget those.

Interviewer:
So, what is your opinion on CA and CPA, and what is your opinion on AACS, And do you
think that all three of them actually have the potential to bridge a gap between accounting industry and accounting
education in tertiary level? Because the purpose of AACSB, especially standard 15, is about that bridging. They're
trying to get the professionals to come back into university. They're trying to get the academic to go out into the
professional world and use their degree in growth scenarios, whereas CA and CPA are more towards this industry
level, but also there's an influence by them.
Participant 17:

Absolutely yeah.
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Interviewer:
year subjects.

So, everything is accredited by CA and CPA in accounting, your first year through to your third-

Participant 17:

Definitely.

Interviewer:

What's your opinion on all three?

Participant 17: I think they all have an important role to play. I think from what I've read of AACSB, I think
that is actually ingrained to focus on quality. And to get to that state where it's bridging the gap, if that's able to
be substantially implemented and enacted, then absolutely. That's super important because if you have
professionals that are coming into the university, academics going out and working with industry, I mean, that
can only provide benefits to students to research and really allow university and the business faculty to thrive, I
think.
Participant 17: With CA and CPA, I think I've seen it more as, okay, you've finished your degree, now you're
stepping into industry, and it's that next step for you to attain that kind of professional status. And I think they're
both really important. And as you said, if they are directly influencing the curriculum, that's also got to be a benefit
as well. I think AACSB might be a bit stronger in that regard, if it's directly pulling in industry expertise within
the faculty and allowing academia to spread out into industry as well. But I think they all have important role to
play.
Interviewer:
Yeah, which ... I know you're going to be working in a finance graduate position later on. Will
you be undergoing any kind of application for finance, like CFA?
Participant 17: Yeah. I'll actually be going into a tech role at Westpac. So as far as that, there's no plea
qualification there. And it something completely different. So, in some ways, I feel like I spent six years doing
studies in accounting and finance, and it's not directly relating. But I think in other ways, it's really important that
I have that knowledge, and whether or not I do pursue the formal qualifications out there.
Participant 17: Having that knowledge in a tech space, in a financial services firm, I think is really important.
So, I'm kind of a little bit open still in terms of which one I'd go into. Yeah. Obviously, the CA and CPA have I
think a lot of value and direct benefit. And just, from anyone I've spoken to, just opens up a lot of doors in your
career. The CFA is more, I think, more specialized for fin managers, investment analysts, so I'd have to be in a
pretty specialized role to be wanting to pursue that.
Participant 17: Whereas I see the CPA and CA as something that has broader applicability. And I think even if
I was to pursue a tech space, and break into more of an accounting finance role, I think it's something that I could
definitely pursue and get a lot of money from.
Interviewer:
Yep. Have you done representing anyone ... when you finish your degree, you're like, "Hey
cool? I'm going to get my CPA." Or ...
Participant 17: Yeah. Definitely. I mean I think, a couple of years ago I was definitely pretty keen to pursue the
CA or the CPA. Now that I'm going into a tech role, I don't want to identify my fate for a couple of years. And
whether or not I'll stay within that firm may dictate I guess what choice I take. So, if I stay in the firm and
potentially develop from a tech space to more of an accounting finance focus, then definitely the CA or CPA
would be in the cards. I guess it just kind of depends on where it is, I'll go from there. Yeah.
Q4. How or (does) accreditation affect your workload/your teaching/your employees?
Interviewer:
Awesome. How or does accreditation affect your workload, not so much [inaudible 00:17:03]
but your workload? Are you directly involved in any of the accreditation within the university at the moment?
Participant 17:
accreditation-

Not directly involved. I've done some work in analysis on if the faculty was to achieve

Interviewer:

Yeah. So, from more of a financial point of view?
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Participant 17: Yeah. In some ways. So, if the faculty was to achieve accreditation, then what could an increase
in fees look like for our courses and so on? And how could that lead to our prestige and rise in the rankings some
more, that kind of analysis, strategic analysis. So, if we do push ahead with attaining accreditation, then what are
the flow on benefits and effects for the faculty as a whole?
Interviewer:
Without giving too much away, can you tell us if we get AACSB, if it's going to be influenced
into the faculty?
Participant 17:

Yeah. So-

Interviewer:
Because it is a world recognized accreditation, and there are benefits for that. And the fees will
increase slightly, but that's all the same question.
Participant 17: Yeah. Yeah. I mean the sector analysis that I conducted across the study showed that business
schools that have AACSB over schools that don't have AACSB are actually able to charge what I termed an
"AACSB Premium". So, because they have the badge, and particularly from an international student point of
view, I think in my analysis that came through more than for domestic students. I think with domestic students,
it's more where you're located, where you're working, that will kind of dictate where you go and hex. And
particularly for post grad, if you're working in Sydney, then you will be looking in Sydney. If you work in
Melbourne, you'll look in Melbourne and so on.
Participant 17: But with international students, their decision factors I think AACSB as being quality is a big
one. So, quality and they'll use AACSB as a proxy or they'll use rankings as a proxy as well. And then the next
thing will be to look at fees, so they're looking at what's most affordable. But then interestingly, they may actually
look for a higher fee cost, because that signals premium prestige, and typically the schools that have AACSB are
able to charge those higher fees. So yeah, from what I can see, I think that AACSB is big, I guess, drawing factor
for international students.
Interviewer:
they-

AACSB, I've only heard of AACSB in the last couple of years as a domestic student. How did

Participant 17:

To be honest-

Interviewer:

I think Harvard, yeah Harvard's got AACSB, but only obviously in the business school.

Participant 17:

Absolutely.

Interviewer:

But again, I never knew about that until a couple of years ago.

Participant 17: Yeah. I never knew AACSB until I encountered it with my work, so as a student I had no idea
about what AACSB is. I think it comes down to is, well, perhaps international agents. So, they, particularly with
Australia, we're a knowledge nation effectively. So, we rely heavily on agents for student recruitment. And so,
when a student ...
Participant 17: But when those agents are promoting universities and courses, they need to have, I guess,
proxies of quality, proxies of affordability and so and so. Affordability is pretty straight forward. We have fees.
But then when you look at quality, then there's a whole range of factors there. So, I think the accreditation bodies
come into it and the rankings come into it as well. And there's a million different rankings tables. There are three
main accreditation bodies. It seems to be more of a non-Australian kind of focus in some ways.
Interviewer:
Yeah. That's why I always thought that it was very funny that we are undergoing it, because it
is an American prestige kind of thing. But then, Singapore has it. And I'm like, this is so ... Because I thought
Singapore is more [inaudible 00:20:59] Asia Pacific nations.
Participant 17: Absolutely yeah.
Interviewer:

Yeah.

Participant 17:

And then, in European countries, it's more so I think Equips that they focus on. So, it's just a-

Interviewer:

[inaudible 00:21:11]
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Participant 17: Yeah, which is kind of the mandatory one. But yeah, AACSB seems to be more North
American, but it's starting to throw its wings throughout and its level ground.
Interviewer:
With 200E things, it's weird.
Participant 17:

There's a couple brands. Yeah, that is an interesting point. I think as a student, I never really ...

Interviewer:
You never did. Yeah. And I don't think you would have influenced ... I don't know for sure, but
I don't think you would have influenced me and where I was going, because like you said, location was my prime
thing. It's close to home.
Participant 17: And I think, as a domestic student, my biggest concern was to have the right work experience.
So, whether I was doing my accounting and finance degree in and along Sydney River, wasn't as big a factor as
will I have access to the right work experience that will get me a great job and set me up for my career? So yeah,
that was never reallyInterviewer:
A factor.
Participant 17:

... a big factor for me. Yeah. And I don't know whether it would be, to be honest, I mean ...

Interviewer:
Yeah. That'll be an interesting ... That could be another study. But just to look at the domestic
versus the international. It'll be interesting to see international student actually do care about AACSB. Are we
going out and actually ask them, or ...?
Participant 17: I think particularly for undergrads, I don't think it would be a big consideration. I think even for
post grads. I think it's more an international thing, which is really interesting. I think if I was to go back again six
years ago, I would be looking is there any differentiation in the market. From what I saw at the time, a commerce
degree here was similar to a commerce degree in Sydney, from friends and family down here.
Participant 17:

So, I thought well, we'll move on ten minutes away.

Interviewer:

Can you get the joy points?

Participant 17: That's right. Whereas, if a commerce degree at ETS was significantly different, a lot of industry
connection and so on, then maybe I would have considered that. And whether that's a fall out from AACSB or
not, I mean, that's something that could be looked at in the future, I guess.
Interviewer:

Yeah. For further study.

Participant 17:

Yeah.

Q5. What value do you perceive in the term’s “accountability”, “transparency” and “responsibility” in
accounting?
Interviewer:
We'll get a lot of paper on it. So, what value do you perceive in the terms of accountability,
transparency, and responsibility in accounting? Again, I do know these are the qualitative characteristics in
accounting. That's why I've chosen them. And they also transfer in both industry and education. So, what value
do you perceive in these terms?
Participant 17: I think personally for me a high value. I think they all translate to, I think, being an honest public
citizen in business. And I think that's incredibly important. You only have to look at Enron and multiple other
case studies to see where that falls over itself. I think particularly now, in the age of social media, and with tech
disruption, companies can no longer be secretive, deceitful, because sooner or later, it will come to the fore through
the masses on social media, and then also through technology as well.
Participant 17: So, I think those values are incredibly important. I think they'll only continue to rise in the
importance with the changes that are happening particularly yeah.
Interviewer:
of equal value?

Is there any one of these terms that are more applicable to both sectors for you, and are they all
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Participant 17:

I think for me responsibility resonates perhaps the most out of all of them.

Interviewer:

Why?

Participant 17: They're all very similar, but I think with responsibility, it just takes what we do in industry, what
we do in the classroom a step further. So, we're not just teaching people. We have a responsibility to educate the
next generation of leaders. We're not thisInterviewer:
tutors.

But is it your responsibility to see them through the final exam? Cause you are all authorized

Participant 17: I think it's ... I've got some interesting views on that. I think it's a dual responsibility. And I
think, particularly what I've seen in the last five years, is that we have a generation of students that's coming
through who see themselves as consumers rather than equal joint participants in education. And it's probably a
broader issue of the corporatization of universities. This whole issue around funding, and then universities having
to act as a business, and push students through because of this federal funding issue.
Participant 17: So, then students are coming through here in the redbrick and they're consumers, they need to
file that piece of paper, which is what many of them say.
Interviewer:

Yes. And your finite my pass.

Participant 17:

Yeah. That's right.

Interviewer:

I'm paying for it. I'm paying you.

Participant 17:

I think it's a bigger issue. Students see themselves-

Interviewer:
Have you been confronted with that in your teachings? Cause honestly, I have. There's been
times when it's like, "I'm paying you to be here."
Participant 17: Yeah. Not personally. But I've seen comments and I've heard comments as well from people
that I've studied with, but then also from students who were in the same subject that I taught. So, they have this
perception that the lecturer has to prepare you for the final exam. He's got to prepare you for the assignment.
Interviewer:

There's no preparing you for the real world.

Participant 17:
think.

It's not. And I think that's the biggest enter. And I really hope that universities fight the fight, I

Interviewer:

It's a losing battle, honestly.

Participant 17:

It is.

Interviewer:
And I think you would have seen it in tutoring as well. Because we have a responsibility to
teach them as effectively as we can. But we don't have a responsibility to pass them.
Participant 17:

Yeah. Yeah. Absolutely.

Interviewer:
Because during that 13-week course, you're meant as a student, you're meant to be studying,
you're meant to be asking questions. If you don't bring anything to the tutorial, what are you going to do with the
tutor? You don't know what's going on. So, it's a very fine balance.
Participant 17:

It is.

Interviewer:

Like what you were saying, yeah.

Participant 17: It is, yeah. So definitely. If we're teaching people for an exam, and just passing them, then we're
really evading our responsibility to prepare you for the workplace because-
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Interviewer:

Can you imagine you being a manager and you can just-

Participant 17: If it's in a workplace, it's very dynamic and fluid. You're not going to say, "Well, you didn't
prepare me for that meeting or that project." Well hang on, it's life. It's life. So, I think that's probably the worries
that I have in terms of preparing students for an exam and forInterviewer:

It's a worry across the board.

Participant 17:

Yeah.

Q6. Do these terms influence your idea of a profession? If so, how?
Interviewer:

So, do these terms influence your idea of a profession? If so, how?

Participant 17:

I think-

Interviewer:

[inaudible 00:28:31]

Participant 17: Yeah. I think they're all fundamentally important to what I've perceived as a professional who
belongs to a profession. And I think particularly, the academia side has brought these concepts to life in some
ways. And given the case studies and experiences to consider, I guess, how important they are, in upholding the
accounting professional for example ... and then you obviously see cases and examples where these important
values go astray. And they can be quite public like even CPA with Alex Melling? Someone who, years ago, you'd
look up to and revere. He had many faces. And now you're like, "Oh wow, the organization is all about
accountability, transparency, and responsibility."
Interviewer:

But you don't practice it.

Participant 17: Yeah. So, I think those three terms are incredibly important. But it's most important in terms of
how they're lived out by its members in the profession yeah.
Q7. Do you think that there is a gap between the accounting education world and the accounting practical
world? Can you please expand and give examples?
Interviewer:

Do you think there's a gap between the accounting education and the accounting practical will?

Participant 17:

I think there is?

Interviewer:
Yeah? How do you perceive? Because like you said, you've only worked maybe 20 to 25 percent
in the accounting sector? But how do you perceive it as a gap, besides what [inaudible 00:30:04]?
Participant 17: I think one of the gaps that I see is that particularly with how rapidly technology is influencing
financial services and accounting, I don't think we see or learn or think about enough of that in the curriculum as
it is currently. So, you learn your double entry bookkeeping. You learn how to critique. You learn different things
but when you go out in the workplace, things are changing quite rapidly. And I think to have that kind of industry
immersion embedded in the curriculum in the subject would be absolutely useful.
Interviewer:
There's a lot of things that we need to do like NYV online, we need to introduce that, so then
you know when future accountants do go out, they've got experience. But it's not CPA saying mandate it, for us
to teach it. So, there's that disconnect there as well.
Participant 17: Yeah. And I think from that point of view, it should be those professional bodies that are, I
guess, leading from the front. And working with universities to make sure that what's happening in industry is
incorporated in the curriculum. You hear about blockchain and all these different things, but how can we actually
learn about it and start to discuss it in second- or third-year accounting? So, I think that's probably one of the gaps.
Interviewer:

Yeah.

Participant 17: On the flip side, I think what academia does really well is bringing those concepts to fruition,
and that critical perspective on accounting, and the fact that accounting is not just numbers. There are broader
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issues at hand. And I think that's super important for graduates heading into industry to have that perspective. So,
I think it probably goes both ways. There are some things that are working really well in terms of the transition
of knowledge from academia to industry. But then, I think there are some gaps in terms of ensuring that we are
up to date with the latest.
Q8. Do you think accreditation can help close this gap? Please explain your response.
Interviewer:
That's a different answer cause you're looking at more from a technological point of view, but
it's a good answer still. Do you think accreditation can help close this gap?
Participant 17: I think if it encourages innovation in the curriculum and if it encourages industry perspectives
into the curriculum, and then academics to immerse themselves with industry through research and the life, then
definitely, I think it has the potential to close that gap, yeah.
Q9. What does the term “level of professionalism”, mean to you? Please explain your
response.
Interviewer:
Awesome. What does the term "level of professionalism" mean to you? Please explain this. So,
if I go to you, "What's your level of professionalism in your work environment?" How would you ...
Participant 17: Yeah. I mean I think that probably says to me something around continuous improvement so
that it's not a black or white if you're professional or not. I think it speaks to that need to continue professional
development, so you'll achieve, say, your CPA. But that's not enough, especially in a changing environment,
you've got to stay up to date with what's happening. You've got to make sure that what you're doing is in line with
the code of ethics and best practice as well.
Participant 17: So, I think that that term for me says that "Look, there's a spectrum. And as you progress, you'll
be moving towards greater level of professionalism." So, through continuous professional development, through
different experiences that you'll have, cross industries and the like, it allows you to grow as a professional.
Q10. How does accreditation (AACSB/CA/CPA etc.) impact your work? Do you think it will have a lasting
effect or will it just be another set of measures to abide by? Please expand on the how and why depending
on your response.
Interviewer:
Yeah. And the last question, how does accreditation impact all? We've answered that one. So,
do you think that this will have a lasting effect? Or will it be another set of measures to abide by, so AACSB, CA
and CPA? They've been around for years, hundreds of years some of them, but do you think it's just from a
university point of view, from your work point of view, do you think it's just going to be something else we need
to just kick the box?
Participant 17: I think with that one it depends on how the leadership and the faculty and the university embrace
it. So, if we embrace it as a tick the box exercise, it's going to provide us with benefits and student recruitment
and the like, then I don't know whether it will have a lasting impact. If it is embraced whole heartedly. If it means
that industry merge into curriculum takes place, that we have complete links to industry, then absolutely, I think
it can have a lasting effect. So, I think, with that one, it really depends on the strategy and the culture of the
organization in embracing it. Yeah. If you can move beyond just your credit, tick a box, exercise.
Interviewer:
Right now, even if you're going through it, cause I'm going through it in a different perspective,
it seems like it's a tick a box.
Participant 17:

Yeah.

Interviewer:

Cause to get the accreditation, you need to tick the boxes. You need to have-

Participant 17:

Sub quotas.

Interviewer:
Yeah, you need to have certain qualifications in the teaching staff. And then it made it they all,
not postulate, but also take a step back. So, there are different ticking the boxes factors at the moment.
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Participant 17: And I think even that's interesting in itself, because it maybe narrows down our view of what
knowledge and expertise is sourced from.
Interviewer:
It's actually interesting cause one of the things is you need to have a PhD to be able to be
teaching, say, in undergraduate schools now. But if you have over ... if you are still connected to industry, you are
still allowed to teach, and you don't have to have a PhD. So, I actually don't think that's a bad one for accounting.
Participant 17:

Yeah. Yeah. Yeah. Absolutely.

Interviewer:
I can't speak from managing, marketing, and finance. But for accounting, I don't think ... if you
have a connection to industry, which is so important and going back to your first answer, the expertise, the stories
that are being told, that's perfect. But they need to put some people who are just academic. I don't know in your
opinion; it still doesn't close the idea of this gap where the ... I still think there's a divide because you get a pure
academic lecturer teaching you accounting theory.
Participant 17:

Perfect. Yeah.

Interviewer:

But if you get a pure academic teacher teaching you-

Participant 17:

Information systems.

Interviewer:
Or Algebra I, you don't want to be taught it's subjective, it's this, it's that. You want to be taught
this is double entry, this is [crosstalk 00:36:59].
Participant 17:

Absolutely yeah.

Interviewer:

That's what, so ...

Participant 17: So yeah, I haven't dug into those things in particular, but like I know there is still that focus on
"Have you got a PhD?" Great, awesome, your bees’ knees. But if not, we'll get some other hurdles for you, which
I think, I don't know, it's like there's such good value in a PhD. But the, I also think for a business faculty and a
business discipline, accounting and finance, it's that real world expertise that is so crucial and important as well.
So, whetherInterviewer:
And even going back to you. We've had conversations before which I'll edit out in different way
in my thesis. But you were going to pursue your PhD. You were definitely in line for that. And then, you were
like, "No. I want to go to industry. And I'm going to get experience." Which like, I wholeheartedly support because
I think it's the best thing.
Interviewer:
But even that changed and within a couple of months that changed for you. So, is there a reason
why that changed?
Participant 17:

Yeah. I mean, yeah definitely. There's always-

Interviewer:

And you can say money.

Participant 17:

I don't think money was not an issue for me.

Interviewer:
Because there's a few responses. One of the other responses I got from another person. And they
said the reason why there is a gap was because of the money.
Participant 17:

Yeah. I mean that's-

Interviewer:

Between the two worlds.

Participant 17: That's one. I mean, for me personally, that wasn't a factor. For me it was more so spoke to
different people who were on both sides, I guess. And I don't know, the overwhelming thing that came through to
me was get your experience, live and breathe it for a bit. And I just thought, "Well look, I had that opportunity to
ground it up for a couple of years, see what it's like. I can always come back and pursue it." And yeah, that's
probably the ...
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Participant 17: Through that journey, I think, reflecting on the thinking am I going to commit myself for three
to four years, and perhaps silo myself out from industry even further, or will I go out, I guess, learn, make my
connections and then come back and apply what I've learned into it? And I think if you can apply what you've got
from industry into academia, I think it's a far richer way to tell your story and to teach and to pursue your research
as well. Yeah, for me, it was just a case of I want to get out there and fulfill my potential and learn and learn. And
I don't think either is a bad option at all. But for me, it was a case of, well, at this stage of my life, I want to have
that experience.
Participant 17: And I'll see what things hold for me in the, I guess, next few years after that, so ...
Interviewer:
Well, awesome. Thank you so much for doing this interview for me. Like I said, I'll get you
lunch. And all the best for your future.
Participant 17:

Thanks very much.

Interviewer:

You're an amazing student and I wish you nothing but the best. So, thank you.

Participant 17:

Thank you. Thanks very much.
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